orientation given to the students would be unquestionable. There are. . . ‘

111
PREFACE . : S

This study was instigated by my desire to find out in an‘ohjective

way, whether my.own experiénces in Canada as a Fundayacucho student were

"w

similar to other students in the same-scholarship program If the .o

majority have faced the same sorts of problems which I did, (e g, ladguage

' limitations, difficulties in emotional adjustment, confusion about the,

.real goals-of the program, etc.), the need for significant change in the

‘ N

three reasons why 1 set ebout this task. First,; I have faith in the = . <

4

“possibilities offered by Eddcational Technology to iﬁprove learning, in~

. v 1
this. case via an orientation program. Second, I wished to help new .
' !

students pursue their goals»with as few interfering problems as possible. C
Third, I felt both the desire and the dity to dontribute to optimization

of the scholarship progfam results., Fundayacucho'is genuinelp‘importent

“for the development of Venezueia, and my training here has provided me

- ~

with tools which can be turned upon the program itself ’
Finally, I recognize that to carryuout an effective orieptation"

plan is not ap easy task, and certainly it has to be done by dedicated .

. -

people. It is my hope that the unique descriptive and analytical . .
Yo - .

¥
information'provided herein’ will congtitute a starting point from which

Fundayacucho can be strengthened. - _
B ' * v, , -

- RS oo,




B .
- v
. .
v

v o _ ' ACKNOWLEDGEMENTS

. , . . s . N R . . ¢
. ] ‘ 13

‘
3

S ¢ wish to acknowledge the assistance of my advisor, Dr. Richard F. -

, Schmid who nbot only helped-me during the pg:ocess of doing this thesis, !
. . §
i but also showed me the way for becoming a better Educaj:ional Technologist.

¥

I would l‘ike to extefxd.my gpecial thanks to Elena Whyte, Susan Hendry,

.

'and Jesus ‘Va"squez for their collaboration. .
a e 1 L] [ N -
1 want to express my gratitude to "La Furidacidn Gran Mariscal de o :
Ayacucho", who made this learning experience possible. N

.

. . Thanks fp all Fundayac:l:::ho students and my good friends, Herndn.

+* v Milldn and Cigilbérfo Kam_{rez, for their encouragement and cdliaboraplon.

inalIy, speéial thanks to Mar{a Magdalena Schmid for ,;vorking 80 t

patiently 1n the typing of the thesis. : : .o

‘




Eid

e lF v

-

; S

0, 2,

B

R

-

e

]

N v ! \’
\ .
. : ) TABLE OF CONTENTS "
" | CHAPTER
- Statement of the Problem «*. . . . . . . « . . .
/ﬂki‘\\\ipudént Preparation and Performance . . . . . .
! e '
&II 'Revigw of the Literature . . .
e :' .o ’
Fundayacucho . . . . . e e e e e
. Beginning . . . soe e e - e
Program's goalg .". . . . . e e .
Fundayacucho ﬂi Canada . ,. .. e
o4 )
oy Students' Probleﬁs in Canada . . . .~ el. w .
‘ Language Probleqs e e e e e e e

Language and*communication e e e e e
Understandiné A
1 !

| ~ :
Cultfural Problems . . . . . 3 e e e
_ The "W" curvé hypothesis . . . ... . ..

* Crosg-Cultural Orientation Programs '. . . . .
Orientation programs as a, problem
solving Process . . « o « « v o ¥ e . e s
The "sink or swim" approach . . . .". . . .
OrientatiOn program§ and generalization . .

, Emotional Pr&blems S N

|

. The InFEtaction Between an
. +. and Educational Technology

Orientation

Attitqu and the Students °. .'. e e h e e e

Program

The BOUYCe . . . . . . - . . e ..
v * Source credibility . . .. . ., . . . ...
\ : Attractiveness . . . . . . e e e e
The chamnel .". % . . . Jo . v o v v o v
Media atgibutds . . . . ..o v .. o
TI11 Method D

Research Pesign C e e

PACE
R
!

. 6
.. 6
. 6
.. 7
-, . 7
N 9
.. 9
. 10
S |
.. 13
.. 14
. . 16
c. 19
. ,c""ZU
... 21
.. 22
.. 23
.. 3
.. 25
.. 26
-, 27
. 28
L » 29
. K}
. - /31

-~

R



B - T ) . ' .
.1 3 * < -
ca _ - .
: { w ' * * N
< - ‘ "
'D | | “
. Ca
~ -~ t [
' , vi . -
4 , ' .
. CHAPTER . - . PAGE.
3 . . . ‘ | .. . . N j
L . . RcsearctT Populatfen and Sample . @ . . . . . . .. .. 3l
" Materialls Conskructiom ... . . . . 32
‘ Rdsearch questiormaire e e e e , 32 ‘,
LI W Orientation seminar ~ (Part I) B K
? ' ' General informatiom - (Part i} e e e e e .. 34
; ) ' o - Students' academic information :md ©od
/ ‘ . : L experience in Canada (Part III IV, V) ... .. 34 o
: ' Future plans (Part VI) . . . . % o . . .} . .% . 34
. . R . . : - 3
. Procedure . ... .. « . . . v i e e e e e e e e .. 35
. The" Survey llesults ’ ) . '
Questjonnaire Results: Part 1 - Orientation Seminar 36
) y- : - (Question) - .
N . 1. Reasons why students applied for’ C
. - * an overseas scholarship . . . ... . . . .4 . . 37
' : . * 2., Orientation Seminar Attendamce . . . . . . . . 37
! 3. Opinions about semindr<content . . . .,. . . . 38 .
ol 45 Opinions about the most useful .
, . information obtained ... . .. o e . .\, 3B
¢ N 5. Opinions about the least useful . *
. \ T information obtainéd” . . . . . . . . 2. ... 39 ¢
| ' ‘ _*6-A. ' Was enough information given? . . . .5 v 39
* N ’ 6-B, Areas in whi¢h there was not enough ' \
. L - information . . . . .. . .4 . .. .0 N L 39
. 7. Students ideas on improving the N \
' f orientation seminar . .- S /
\ -
. Part 1T - General ‘Tnformation S
- . (Question) CoL -
. . . 8. Students' ages . . . .. . .~ . e e
) . 9. .Students' sex .;. . . o e e e s
. . 10, Parent's Occupation . N
- C , 11, Marital Status . . . . . .. . 00 e e e,
; . 12. Areas where the students lived ‘until age 15 .
’ . 13. Amount of -time students have been in Canada/
N / " 14s Student's program locatien (city) . . ¢ . . . .
‘. 15-A.- Language éourse taken upon arrival . . ., . ...
) 1 . 15-B. Course in the same city as p"esent studies ..
. - ." 15-C, ‘Where did the .student s?dy the Do
‘- ' language course? . . .. . . .. .. oL,
: B N 15-D. How the change-of location affected the
’ i ) A student...u...,.,......_....’..
) +
¥ , N N ‘
el

1R ]

-p

Lo AT

A i T R

©

RN N RS e L e

 azye

-t

AR N

- ', ~_:J“;t5‘.




v e e L

“
- o —— Y ———E e

e
a2 N

ey

' CHAPTER

i

vii

(- .

Part III - Program of Study . . . . , . . ., .,

(Question) e e T :
16." Present program of study . . . ... L)
17. Year(s) of study in the program ... . . .
18. University/College wHere gtudents are .

19.  Students' present subject area of study .
: 20‘ Was this subject area the shmé¢ one the
students signed up for in their contract? .
21 tudent's rating of their academic
study program .. . . .
22. Rating of auademic programs balance .

, (Question)
23-A. Language used by the students in
- their progtam . . . e e .
23~B. Students' proficiency using the language .
. 23-C. (I) Time spent studying language '
before arrival . . . . . . .. ..
23-C. (I1) Time spent in language courses

‘Part IV - Language Experience ., . . e e

§

in Canada . . . . . ¢ . ¢ . ¢ .

Paft V - Academig Problems . . v . « + o » .". . .

s

(Question) 1 .
24-A. Problems understanding language.. . . . .
24-B. Problems understanding academic eontent .
. 25. Students' reasons for having problems °
’ understanding courses' content . . . . .
26.

Students' emotional problems . . . . , .

Part VE ~ Future Plans . . . « + ' o w b oo\,

‘ »

(Quest fon)
27-A. Students' future plang . . . . . . . . .
27-B. Reasons: , students wishing to return . .,
,27-C. Reasons: studentg wishing to stay . . .
28. Students' prgoblems when returning home
29. Students changes since coming to- Canada
_30. Time students would like to remain
inCanmada . . . . . v i e e e e
31. Changes students would like to make

-inmVenezuela . . . &+ ¢ v 4 ¢ 4 o o 4 o

\

PAGE
M

42

42
42
43
43
43

b4
44

44

EY)
4t

45
45
45,
45
46

46%
46

47

r‘:;‘.l ‘..-.3 Pl - P - . s s s




CHAPTER,

viii/ .

- F

(Question - cont.)

32. Areas where the students would

like to work . . . . . .

33-A.  Opinions about the scholarship .

33-B. 1ndividual experiences .
33-C. Questionnaire opinion

P

. Analysis comparing var lous factors .

v Discussion e e e e . . .\. . .

4

-

Seminar attendance . C e e e
Age . . . .o e s e e e e e e
Language . . . . . « « « . .+ .
Emotions

The Scholarship Program's Goals

“

Transfer and adaptation of technology .

Orientation seminar . . . . . .,

Orfeq;ation effectiveness . . ?D. .

Students' Problems

Emotional problems N
A

Priority areas and economic sectors .

Recommendations. . . . . s .
3 »

.The educational system and academic

Language variables A &
Geographical variables . . . . .
Emotjional problems S

LY

Reference Note . . . . + ¢ v ¢ v o o ¢ v s « & W

‘References .
Appendix A .

Appendix B .

Y

B
L S ] L N e

N {

- » » » * . L] . . s . * . . . . .

¥

¢ e

levels

v,

. " 5Q

48
49
49
49

50

50
50

56
59 .
59

59

b4

654

65
67

68
68

69
69

12
73
75

87




.
. en N .
“ \ .
3 , ’ ’ f
1 0]
. .
* -
T B
.
* %
E &
A < . ‘
\ Ld
: 1
, ‘ ix
. . } - A

i L . : LIST OF FIGURES .o

- % . . /
e - r

¥ . . : X B ,
' FIGURE . . ' PAGE
; 1. ‘Graphic Representation of the . .
S "'"W" curve hypothesis . . . . . ... L0 . 00w v 1T

2. Graphic Representation of Emotional Problems by time
. spent in Canada . .

L

. Y

~
) ‘
B
9 - . . .
2
! ‘ . L) ’
i , ¢ x
N -
: ¢
Va
'
° v ¢ N
- ’
L} ' -
- [
\ -
“» « .
@ 2 - " 2
¥
[ ; ¢ %
‘LL . . . N
’
d f .
4 £
p
N .
.
» - —
- v . 1
. .
N — -
.«
» ‘ .
¥ * LR ‘5
E 4 . - N
-, . -~ ’
N
i \\ i *e -
- -
.
' : « E . .
~ ‘ -




x 14
rd
. 1
LIST OF TABLES
. TABL% . \ ‘ PACE i
B N Means and Standird Deviations of Lang'ua_ge«
\ Problems for Groups Arranged byAge . . . . . . . .. . . 52 «
.. S T .
< 2, Newman-Keuls Comparisons for Means - e e

on Language Problems by Age . . . . ... . .. . ... . 353
3. Means and Standard Deviations of Language * ' \.
. i . Problems.for Groups Arranged py Study Program . . , . . . 54
t3 B N . * ¢
L 4. Newman-Keuls ~Comparisons for Means N

on Language Problems by Study Program . . . .. . . . . - 55

” 5 Means and Standard Deviations for i ‘ !
. Groups Arranged by Time in Canada . . .-. .. . .., .. §7
: , 1.
— * .
t .; ) t -




CHAPTER 1

Statement of the Problem
b ]
During the formative years of the Venezuelan Scholarsfiip Program

‘(Fundayacuchao), manykproceduraf probleme¢ arose. Problems of student

selection, academic control-and evaluation of grantees, payment of schol-

-

arships, and inadequate orientations were listed as those of major concern

- A} ’

(Fundacidn Gran Mariscal de Ayacucho, 1978).

. When Fundayacucho was extended to Canada, the Association of Univer-
3 - -

sitfbs and Colleges of Canada (A.U.C.C.) was hired to assist in the

management of the program. The factors of payment and academic control
¢

nd evaluation weri;easily handled because they were administered in Canada.

Hdwewer, because student selection and preparation were conducted in
. .

Venezuela, the As§2ciation wag unable to properly place some students in
Universithes when they a;rived in Canada. ‘Students were ill-prepared for
their acadeMc and social experiences in the'newﬂenvironment. It became
appargnt'that an analysis of these problems, and a search for their
golution was n ce%gdry. To dafé, no formal analysis has been conducted.

So, the first aiflp of this study was to begin filling the information gap.

Student Prgparati n and Performance -

- 3} .
. For the Fundayacuchgwstudent, the most blatant problems began even

before their arrival. One of the problems was that the students knew, very

little or nothing about the programs and courses offered in Canada, or the
requirements to study in those programs. The Fundayacucho program was

' } , . +
designed such thay students would cﬁéﬁzﬂ}rom six months to a . year studying

the foreigg'language in the new country, and ;ould,thus have this period

-
~




to become acquainted with Canadian academic institutions. This problem

persisted, howevér, because students did no;iknow how to go aﬁodé gathering
the necessd&y data. This occured despite the existence of an orientation
sgssién organized in Venezuela aimed at preparing the student for success- T
ful experiences overseas.

wThe lést president of Fundayacucho, Ruth Lerner de Alééé}@mhintained‘

- that the orientation sessions (mainly semindrs) held in Caracas before the

student left would have to be organized on a more rdalistic basis. They

1d present the student with the.most fundamental points of Venezuelan”

v

socio-economic reality and the technological levels of the different
\ .
national sgctors to be compared with the new culture (Almea, 1978). She

A -

recognized, however, that any orientation seminar could not be a guybstitute

for the direct experience in terms of the student's adaptation to the new

form of fife, weather, cultural patterns, language, etc. The aegptation
N .

. would depend on. the students' own conditions, 1nte11ingce; and cqurage

(Almed, 1978).

-
-~

It is obvious that any type of orienmtation cannot prepare students
'er'every detail involved in their adaptation to a new form of‘liie. An
orientation seminar should be seen as the beginning of a process which

continues throughout the duration of the.person's overseas sojourn; a begin-

- ing of a prqcess of continuing to learn how to learn about one's own

culture and the other cultures to be encountered (Brislin, 1977). However
an orientation should also attempt to prepare the students for at least

‘i - ‘ the most basic elements (culture shock, ianguage and academic problems,

N 1

etc) which tﬁey will face overseas. ’
T .

-

’ - \ T

BT AT et e b s cdend s

[ T —



o e

‘\ '4‘ . &

sessions. The_climate factor is y exaggerated. Detailed infor-

mation about‘ataaémic courses and subject\areas of study is dacking.

The president's goal regarding information about the interface between

B

the Venezuelan socio-economic reality and the host country's is also not
covered. The or%éatation program, rather than orienting, tends to dis-
qr;entate and create a negative'attit;de in the individual. Most import-
tantly, the orie;tation program has failed to recpgnize Brislin's (1977)
most basic aggumption: that there afé natural linguistic and cultural

bqgg@e&s built around different cultural groups, and that many people who

have liveq‘ég only one culture can not. recognize or appreciate the

‘rﬁmifications of this.fact. A recent interview with an orientation' pro-

B
v

grhm‘cbordinator in Vengzuela (basadow.Note 1) éonfirmed the;e,poidts.

» .
While the program organizers are aware that problems éxgst, °ey lack th¢

+
[

, N . ¥ !
information and tools necessary to make the appropriate corrections. It
was therefore necessary to both gather this infoigatioh, and within Ehg

context of sound instructidnal principles, stggest improvements..

A secorid aim gf:ihis study was ;o.cémparp the experienced of
. ‘ B S 5§ P
Fundayacucho studeénts in Canadad with the general effects of foreign study
o . s

\
"

. . . N ’ . 1
\ as documented by a variety of reSe?rchers. For example, Brislin and-
1Y * 3

Pedersen (1976) have hypothesized.that the: adaptation process passes.’

A v

'students'adjustment to the new cUlturz;, Their so caljed "W' hypothesis

LY

. N L ’\ @
s

through low and high phaseé of émotional changes‘that_prpfoundly\inflhence

has been hide}y'uggd‘to dpqc}!ﬁé crosf-cpltural adjudtment. It ie based on




. E
the idea that when foreign students arrive in the new country, they

experience a high level of satisfaction provdd:% by the promise of
sigﬁificant'bencfit-from their educationql experiemre. However, this
satisfaction esually fails to meet initially unrealistic optimism. Once
reality is recognized, ‘a new wave of eptimism sets in. Return to their
home cpuntry brihgs onsthe same sequence. One would expect Venezuelan
student's to conform to the attitudinal changes predicted by this W curve
relative to khe time they have been in Canada. The data collected in

¢

this study on Fundayacuchp students were contrasted with these predicted

outcomes' to verify the validity of the Brislin\aﬁd Pedersen hypothesis.

Brislin (1977) haé fu;ther contended that culture is usually more

} effectivelyglearned on the affective level than the cognitive level. The

° r

content of Fundayacucho s orlentation has emphasized intellectualizing
lectires rather than having the learners feel and act out expected en- -
counters through techniques such as simulations. Tt has also been observed
that\informaéibn alone (ébpecially in the case of weather and social

systems) may not be enough to create an attitude (Fleming and Levie, °

1978) It was therefore eXpected that many of the problems identified -
by the studentS';;ﬁia be sqpia} in nature, along wi:h factgrs which
influence dattitude such as language, and that information alone would not

serve all the needs of cultural preparation,

oy
s

In summary, t&g implementation of a particular orientation.program

[

should based on a prior identification of students main prohlems in

Canada. Since no data have been collected for this purpose, the orienta-

)

. - f .
tion given to students before they leave the country has necessarily

~
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»

proved inadequate ihlidentifying and answering the problems which arise, ' 2 -

as well as their solutions. : ‘ . ' )

The data collectign‘ahﬁ‘reéulting agalf;is w;§e~aiﬁed at generating , ?' )
precise inforTati;n ;bout FS%da?acucho stydents':experienceslin academics, ‘ ? .
¢ . - k-
language, and bociquintercourse, aﬁh coﬁparing'these‘résudts with ptﬂef
. . \, 3
research‘in the field. The concluding section’atF;mptéd to incoipora;g B

e ‘

several prineiples of educational technology imto recommendations for

creating 'an improved orientation progradm.*

. . - N
. .

. ‘ «




S ‘ ' CHAPTER 1T . ]

Litcerature Review

Very little information has been collected on the experience of

- +

foreign students at post-sccondary inqtiLhtinnH in Canada, none extlusive . |
to Fundayacucho students. The type of information that has been gathered
is mainly based on the general characteristics of the students: age, legal .

residence status, couhtry of origin, and discipline (Lur-Muehlen, oo

1978). Behavioral information‘is lacking especially in the areawof -

v [

'students’ spécific problems dealingrwith language, cultUre and academics. c .\’
+ . . A s . , ) R ?
v In Ehat there 1is virtually no useful information available concérn-~ ?
. . - . ¥
, , \ !
ing specific Latin American students' problems, the following review will ~° -

mainly cBver aspects and/or theories relevant to rather than directly on
. , ' | - - C ' . §
this matter. First described ‘is the Venezuelan Scholarship Program
o . . wrd

ﬂFundayacucho", its basic goais. and'some of the problems this igstf;utipm’ - ¥

-

has faced in 'Canada. The types of,probléms‘which foreign students -typical- s Lo

* 1y face are discussed in the second section., Fihally;«Fhe role which Lo i
- S g ' - =
Educational Technology might play in responding to these problems is 4
N . . 4 ' .
covered.

. . Lo

Fundayacucho e i v . .

3‘}

\
s

i;Beginning. In June of 1974, the government of Vene;uqu created a

scholafsh&p ‘program with the objective of. training- the human resourtes

. '

requifed,for'the management apé development of the nationalized industrigs.‘ i F ¢

of o1l and iron. The government was assuming in,théo;yngreater responsi-
. [y - ;

‘-

bility both %or indnstrialystructure, and the training that goes imto its

effective uﬁiligation;‘ This'progra ’wég called Fundacién Gran Mariscal °

- »
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de Ayacucho  (Fundayacucho).' Within three months of its ingeptien, "

. onle thousand students were leaving the country to pursue a’ career, hop- ‘

ing.to fill the needs and oipectoﬁiono of their couﬁtry and theﬁéelves.

Program's goads.

Lerner de Almea (1978) roborted that tﬁe.schqlar—
ship program was created to pursue a triple function in the prooeso of

Venezuelan education. ,Fltqi,’this institution would attempt. to incorpor 4
‘rate into the,educative‘process studénts from medium and low economic
E ' ‘

sectors, especially those from rural" districts, i.é. , towns and small

)

£, t el
cities. Second, it would promoteé the fdrmation of human resoofces in- Zj,
4 priority areas needed for the country s deVelopment These priotity areas,

. engineeping, ocienee and technology, were formally detéfmined in 1977 by

\%fyj’ . " 'the Massachusetts Institute of Technology ‘(M.I.T.),‘which ﬁés'hiredu\ : :2

£ ¢

tofoétermine Venezielan' human resource needs.- Third, Fundayacucho - T

N

(Vg
Y-

wohld act as a'bridge in the.process of t;ansferring techoology and, adopt—
, ) o ' . . :

[

ing it 'to Verezuela's own needs. Cor . Yol -

Fundayacucho in Cdnada. The scholafship_prokrah began in Canada in

1975 with_ 15b grantees. During the following year, 50 students were - . "

transferred from Mexico to Cauada ‘and -250 (one grOUp) came directly e
from Venezuela + In 1977 50 also came as a group, while 37 came individ- ‘g?'k

ually on different datea (Hernéndez, 1978). The number of studentJ t. -

entering Canada has therefore been significanﬁ

A ¢

e The anfayaducho program in Canada has had a great number of

-

’ ¢
. difficultiea since its beginning. Ptofesspr Hé‘nandez cited the’ major

s -

problems which Fundayacucho faced while he wis coordinating the,progttn

in Canada from 1975 to 1977 (FundaciGn Gran Mariscal de Ayacucho, 1978)

4 .
s
y o~
[ 4
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¢
&
L - -
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He reported that the students came to Canada with no'preparatipn or *
~ N , . . ’ , . . -
*, orientation to enter the demanding university environment. Difficulties '
became apparent due to difference of language, and the ‘lack of many 4

’

]
¢

cultural links. - o C .

g e

4 > K
4 .

The vast majority of'sfudeﬁts arriving,in Canada'had no formak

I 0T .

i
tralning in hngllsh (or Frénch) except, for standard high schoa& courses,‘ 2
' K3 . €
4
which comsisted df. 14 hpurs a month in. hlgh school studies for five {
. - } ' 3 i
4 years‘(gcieqba‘stddentsl and for three years in the case of humanities ‘ 4

, -
E .o, - N -

" students. S

.
, o -
- s a
Y . H ' ¢

When the students arrived,

fy oy

.

the§ werefimmédiétely'enrolled in an T

B .

appropriate,language coursEL

a

e«

effective ccntact with the language and cuLture_.

students had diffipulty obtaiqlng the requited fark of\550 in the TOEFL

exam,

collegga.

’

. . &
Admissions were further hindered because the main office of the

‘o

isnlated from other VeneZUQlans and thus did not experience direct and

q

v

s

1

.

in Canada at 12 and 13 years.

’

o

1

-

1

‘As & resulb many

o

¢

ot

.

Another factor which dade admission‘to the uni&ersitieé“difficult'

‘ was the fact that high 5chool in Venezuela finishes at 11 years, whirb

gge Fundayacucho program tried to reduce

Fundayacucho progradadid not know either the study areas offered in -

Canada, .or the specific requirements)for admission where appropriate

progtams did ‘exist.

“

Féﬂally, the situation was further agéraﬁated by

H

this difference by enrollifig the students in academic equivalernt courses,

\

) During this’ tlme, they vere. generallx not .

the mark necessary to, be admitted in mpst Canadian udiVersities and

the initial selection of some students with low GPAs in high school, dnd/

-

[

¥ 4
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.

v

4
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"or students who were undecided as to their preferred area of étudy,} ﬂ’ﬁ}i

which left them jll-prepared for work in Canadian universities.

1y

Having seen all these problems, Fundayacucho décided to transfer to

. 1

the students the resbonsiﬁility of gaining their own admission into

A,
N ~ -

universities -(Hernindez, 1978). 1If they failed, théy could return to L
.Venezuela, kccpiﬁg the scholarship to study 'within the country. But, A

sinde~most of the students wanted to continue the new expérience,,they

decided to change levels or area of stud§ in order(:; stay in Canada.

At the present time, some of the abowe problems in Capada have been ’ .
v f 1 ’ “

-
" solved

.

ited extent. For example, students are better sélected

. -

e sent each year. Thgpe positive changes were to N

and. smaller graups

a_large degree due to)the work carried out by the Association of

Universities and Colleges of Canada (A.U.C.C., Administrative organism
£ -

P2

of the scholarship program), in conjunction with the Fundayacucho
personnel who were, learning by their day to day experience. ﬂowever: .

v . . N . ' o
the students were still not well prepared to face a new educational

B

system, a new culture' and the unique social ﬁ%oblems.
& » -l

Students' Problems in Canada .

N .

Fundayacucho students” are involved in an educational process which
+ © ] . -

%

takes place in a culture‘diffefgnf from their own (i.e., Canadian eculture).
B Culture\entails‘}he total epvironment; the' people as a4 descriptive whole.
Accordiné to De Vito (197%) and Hare (l§7§),’culeure is the sum total . o

of ways of living built up by a group of human beings and t}ansmiCtedlby o

one generation to another. .Due to its all-encompassing nature, culture

is a largely functionless concept except when used as a point of ‘. f

.
4
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comparison among ¢ultures. Similarities imply ease of movement from
one té another, while differences imply d£550nance fnd the potential

2 for difficultices. 'ﬁhe various factors are totajly interdependent, and
are useful only as ;lassificakions within a larger sphere.  The follow;
iké discussion separates language and social 1qteraption fo; purposes

, of analysis only, and views the problems which arise from each as

related and interactive, though different.
» h

-

Language :Problems s

Language and communication. Any gencral consideration of Venezuelan

-

students' problems in Canada can hardly evade the fundamental problem

- .

caused by language and the role it plays in the overall structure of

« " culture, educat?qn, communication and the omotéonal consequences in
studentg! lives. According to Fowlgr (1974),‘1anguage is an integral
'part ;f the identity of the human. Once ;He;infanl masﬁérs this faculty,
language i8 a cdntinuously'active force in’determiﬂing his/her cégnitive

and social existence. As speakers of a language we all carry around

.

with us a knowledge that enables us to accomplish communication.

.Language permits us to transmit an infiﬁite number of messages (DéeVito,

- o

1973). . . .

Difficulties 1ogica1;y“arisevwhen an individual 1qvolved§iJ ven
.

-

educational process must suddenly develop knowledge of the structure an
content of a foreign language. Under normal cfrcumsténces, it is

naturally Yaster and easief to relate written symbols to known gounds .

and conceptsvthén to those of a less well known ot foreign langdageﬂ

Fishman; Ferguson and Das Gupta (1968) noted that a persaon who has tor-

o
>
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v
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speak, read, write, learn and think in a language with which he/she

¢}8 not familiar is at a disadvantage: capacity to ex¥press oneself is

-

handicapped, communication is slowed down, and misunderstandings cause

o

frusiration and tension.

-

Language 1s the first major obstacle which the VenezuelQn students
encounter in studying abroad. When Fundayacucho students arrive in
Canada, they areﬂiﬁmediately enrolled in language courses. The éludents

-
spend their first six to twelve months }g@gping how to use the language

l (English or French) that they will need in their respective study pro-

grams. Consequently, as Brooks (1973) has said, foreign students must

ld’relindﬁish, temporarily, their sound and syntax symbols; accepttthe >

sounds, lexicon, and structure of another, and through repeated pract fee™
attempt to acquire sompetence in the new system of-interpretation and
. \
usage.
In order to accomplish this task effectively, the students' contact
with" the language has to be total, considering that the majority of the
) .

students have minimal English/French abilities and the difficulties of

changing as adults to a unigife language pattern is new. 1In the most

. extreme case, the adoptien of a séﬁ%ﬁd language reflects a change in the

’

entgre existing‘sociaf structure of the individual (Fishman et al., 1968);

n

Understandirg. According to De Vito.(1973), the éssential function
of language is that of taking an Tdea that exists, inside the head of the
- \ v

speaker, shapiﬁg it so that .t can be transmitted as a message, thén

.

actually transmitting €¢he message and hoping fhat approx;mately the

same idea will somehow reappear ingide the head of the'ligtener.

-
o

!
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fRelating this idea to a teachihgllearning situhtion, students must
be able to receive the professor's or author's ideas and ﬂ%de;stand what

is being said to achieve any learning.

-

The student's ability to understand depends upon several factors.
Two critical variable&j;re (a) how clearly the idea was verbalized and
(b) how familiam the s;ﬁaent ih”%ith the subject matter. 1In the case of

foreign students, yet more eléments must be considered, among them how
fast the geacher speaks, and how familiar thé studenf.is\wi&h the actent
of the teacher. - N i

Learning £or the foreign student is not only r€§trictkd to the

clagsroom situation. Many forms of learning go on without formal teach-

"

' ]
ing, reading being one of them. However, the use of language papstitutes

a primary means of almost all learning,, academic and social. Fowler
(1974) stressed that langgfge is a shared‘abilit;, not mefgf; a privately
knowﬁ code, and that learning often occurs when one cpmpﬁrea world—viedq
or argues‘with other people while listening or reading. For foreign
students who are still in the process of learning a language, the possi-
bility of sending and/or receiving communifation in a fast an? effective,
way will depend to a large éxteqt on how broad their vocabuﬁ?ry is with
respect to the sender's. A small set of consistentiy used symbols of a

LY

given subject matter acts as a symbolic representation of complex

concepts, and makes cdmmunication Jfaster if it .is ?hqred by both parties -

7
(Polanyi, 1957).

ﬂanguage then is a limiting factor in the'process of learning for
f.:‘..,
most foreign students. The time spent by them reading a book could be

.
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several times that of a nazive speaker, and comprehensiqn is-still not
insured. Even more difficulties are encountered when written essays pr
reports must be gcnerated.\§Clear1y, ESngungo must be r?cognized as the
central"ﬁssue of any foreign study program. The ledrning ski{lls utilized
in the learners' native environment will transfer far more quickly onde

N

the language barrier is overcome.

Cultufélf?joblems

' 3
As discussed earlier, the term culturc has been given a wide variety
of interpretations. * In order to be more precise, this section will con-

centrate only on the sociological use of the term (as defined above by

~

De Vito, 1973). The act or process of imparting and communicating a

culture, developing the powers of reasoring and judgement, apd generally

prébariné oneself and others intellectually for a mature life, is called

°

education (De Vito, 1973).  Both concepts, culture and educa{ion, are

directly related to Venezuelan students' problems in Canada. \The culture
o

¢
'

is a'poten% determinant of human behavior. Since cultures vary markedly

in language, customs, and valfues, persons from different cultures dis-

~

play marked variations in indiy}dual behavior patterns. ‘These variations

+ o

across cultures are usually greater than individual varimtions within

.

cultures, so_thas, culture must be countéd as a strong influence on a
../ , ‘ R n
foreign students' behavior (Segal, 1971): Foreign students are réplacing

¢

their own culturally steeped education for another's.

Behavior varies across cultures becaude numerous. psychological,

sociél, and geographical variables shape behavior, and these variables

differ from culture to culture. Among these are languége, technology,

* & o

~

e
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the educational system, academic levels, climate, economy, political
organization, and so\bn. hForeign students' problems will generally

- decrease as the degree of similarily between their own culture and the
culture of their host country increases. Students learned one way of
looking at the world and behave according to how they perceive the world,
but other people (froﬁ other cultures) see the samg world differently

and therefore behave differently (Brislin and Pedersen, 1976).
N ’ -

The "W" curve hypothesis. Conway (196%) described a model that
of '
g a global view of foreign students’ changing levels of selff,f

F

satisfaction to their own achievement as they progress through a new’
L] 1

provide

cultural environment. The model .assumes the shape of a U curve, which"

in turn extends into a W curve ovér time, thus the "W curve" (Brislin
and Pedefsen, 1976). This hypothesdis has been widely used to describe
cross-cultural adjustment, and it may relate well to the Venezuelan

stu;ERts' c;se. The hypothesis is as follows: when foreign scudénts

arrive in the new copuntry, there is a novelty effect and.the promise of .‘
bl r ’ ° -
significant lgnefit from their educational experience that can provide a ¢
: 4 - , /
s . high level of‘s£ sfaction. They are satisfied to.function in the rolg‘

»
, Cog. , : ’
of\an observer and are often perceived as something of an inégresting
1 BN o N i
novelty by the generally receptive academic community. These and. other

5 . factors contribute to a halo effect during the earliest part of the -

. s . .
experience. . s - |
> N . . ) .

' LY

N .
As,the novelty wears off, areas of..conflict appear that place fﬁ\ v

.

. demands for _accommodation on foreign students. They experieﬁte'the- ) s

v -

- R .
‘ .. cultural shock of their stranger/foreigner rolé. It is during thfs second -

3
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‘their high level of satisfaction. These first four qrases ére described

£ 15
- » ;’
phase that' serious problems arise.
The process of adjustment :begins to alleviate culture shock in the
- ‘ »
third phase, resulting in rewards of increased satisfaction as students

- ' 3 .
begin to.realiﬂb some of the carlier goals of their expectations. Their

fluency in the foreign lanpuage and famgiliarity with social roled has

. -
‘increased to facilitate coping with their stranger/foreigner role.

By about the time students are ready to return home their level of

Lo
satisfaction may have begn festored. Restored levels of satisfaction

b '

depend, of course, on their-having been successful in attaining their
academic goals, a level of satisfaction which can also cause tlrem to
; ¥

refuse to, return to their own country upon completion of their .studies

f
(Sabourin, .1977). The prospect of being reunited .with family and -

‘friends and the novelty effect of returning home likewise contribute to

as the U'curve of adjustment. ]
In phase five, students are faced with difficulties of readjustment ¢

a;d aéceptance in their new rojes bh&h;homc. This phase is all the more

difficult fof students who deo not expect problems of adjustment to

. 4 ' . - -
their home culture, and who f3il to recognize the ways in which they

] :

v

have beenﬂcbanged by their foreign experience. Numerous practical
problems of feadjustment arise just as they did whem they arrived in the

foreign country (Brislin and V#h Buren, 1974).

' '

If students are able to adjust gatisféctorily, the sixth phaée will -

provide opportunify for establishing thémselves‘fn a satisfacgory role,
T o» e

They can now make use of ‘their

I

é‘ -
provided that such a role is-available.

. - |
™
-

a A . - e
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newly learned skills and enjoy some increased prestige.
The seventl phase provides for re-establishimrg permanent rewards

of acceptance resulting in a high level of satisfaction. Those who are

uneble to attain this level of satisfaction frequently emigrate perma-
L4
nently to the country where they were or some other culture resulting in

4 phenomena of a "brain drain' from the less developed to the more

developed country. }‘igurc; 1 provides a graphic representation of this

sequénce of events.

To the Fundayacueho program, the jdeal, student is one whp p;sses
the low phases (phases 2,3,3,6)‘ SUC(:)(_’SSfl'Jlly, does not get culturally
absorbed in phase 4, and keeps going until reaching the last phase
.

(phase 7)» Then, the student will be able to apply effectively what
he/shel has learned, providing a great ‘ée‘r.vicé to the country of origin.

Emotional Problems ! . .

Many pchh'ologists have accepted the notion that every experience
has an affective aspect, and that all'definite gadjustments by an individ~

. %
ual .include an emotional component (McDougall, 1933). Fundayacucho

hd .

students dre living a new experience that has a great number of

emotional components. This is ‘due mainly to two reasons. First, the

individual's adaptive process to the new énvironment is profoundly

affected by emotional considerations. They must d(;\;elop in a setting to
which they-are strangers and have no links. Second, language act: as a
barrier whic}; pre{/ents students from expressing themselves as they wish.

limiting their activities, their interaction with the new environment,

and their studies. They experience ‘frystration, tension, and isolation.
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: 3 McDeugall (1933) was interested in correlating emotions with other
. 4 :
aépects of behavior. He stated that every driving motive, whether {t be \

a 1arge15; innate propensity, or a learned tendency, has a specifically

affective component, along with a cognitive component and a conative

¢

component, (i.e., associated with combat action as the emotlon of anger).
In associating behavior and its parts, McDougall agreed with the
human introspectionists that the behavior of individuals and the emotional -

‘ ) components therein are expressed as part of a total goa'l—dir‘ected action.
S

Thus, the fact that Fundayacucho' students must adapt themselves trg‘_a
o v * . .
new form of life in a dfifferent enviromment does not necessarily mean

i
. 8

- R v
that it must be .a™difficult experience. JHowever since they have. language '
problems and a commitment of ending their study su'ccessfully, it is

& likely th$t, emotionally, the experience will present difjjﬁdﬁ@.

McDougall has inferred that the afféctive component. is present ’

. . . whenever strivir}g occurs, but that this component is graatly intensified
if the goal seems unattainable or difficult to attain: McDougall
be.iieved that there are certain more generalized affects beyond thosge

“bound directly to conation. The two prominent types are elation, whiz,h

accompanies ‘successful strivings; especially 1if the goal is being

\ achieved despite opposition, and depressed feelings which may accompany

’ S ‘ progressi\ge failure, ' - &

“ v .

In Venézuelan students, ‘the severity of emotional responses depends

Fe o

SR on how mature the individual is. Bridges (1931) noted that the socially

mature.individual has a wider repertoire of emotional responses than the

*
Fooo N '
e , qless mature individual shows (maturity defined as on going behavior

2
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considere:iyfopriate by a cultural majority to the age of the
. 1ndividua :—nr«the enviromment). '

Cross-Cultural Orientation Programs
> " . . .
According to Brislin and Pedersen (1976), cross-cultural orientation

programs are designed to teach members of one culture ways ‘of interact-
' 1

. ~ : :
ing effectively, with minimal interpersonal misunderstanding, with
‘anothedr) culture. The primary purpose of cross-cultural orientations is
to encourage constructive aﬁd nomstressful intéraction between members

of different cultures. ‘Such interact-{on should occur immediately after

*

training has been completed. (/

s

Whether crogss-cultu‘ral orientation programs are helpful is still a

‘

¢ : ’ R
point of contention. Some people according to Brislin and Pedersen

c()1976),' pref;r to let foreign étudents learn on their .ow‘n without any
preparation, through the shock of cultural conflicts tgsﬁlting from
their own mistakes. Othérs recommend the implementation of an appropri-

ate orientation method to preestablisl'; éppropriate attitudes.ai:d G -
behaviors-, alleviate prol;lems; and make “available ar‘xd epriching éxperiencé

as soon as Ipossible (Brislin and Pedersen, 1976). The high fa'ilure rate

of the former ‘approdch seems adequate .justification for a dedicated, e

” .
' . H 4

effort Yoward t:.he latter.

[
1

Brislin and Pedersen (1976), in tbeir»revigw’gf cross—cultural 4.

orientatior programs,Mmaintained that such programs can be an extremely -
J° N ,
useful part of rcross-nultural educational experientes. The orientation

. ; -
e LY s R e

can prepare people so-that they might obtain maximal benefit from the .
long-term program. They also added that cross-cultural training is
-
\ ' .
g R R T T e e s g T T S e A e et
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most successful when a careful analysis is made of the potential diffi-

culties which the trainees might encounter in the future and some

4
In a conference on intercultural adjustment, the. group for the

] understanding of why they might have these difficulties.

o

Advancefngnt of Psychiatry credited overseas failure nearly always to

> ¢

personal difficulties, such as the inability to adapt or deal with inter-~
personal relationships in a fq‘reign situation (Brislin and Pedersen,

- 1976). In'reaction to.this finding, Harris (1975) suggested that much

R = -
greater emphasis be placed on the psycholeogical aspects of the selection

. and training process., One early psychological study on intercultural

édjustmen; of American university stuzients overseas by Taba (1953) showed )
© @ ?Nﬁ
that people with rigid persondalities and definite preconceptions gbout

the@lture tended to form 9ttitudes «through emotional reactions

rather than’intellectual analysis. The goal of adjustmemt must be to "

.

K develop attitudinal flexik;ility enabling the individual to exploit the w

8 1

o
.

full educational potex'\tial of new surroundings (Brislin and Pedensen,

1976) .

r

g ) . h
Orientation programs as a problem sovain rocess Although there

is research suggesting that foreign student failure can be traced to

f interceltural adjustment problems, mo clea; solution to remedy the
gituation has been offered. Brislin and Pedersenr (1976) added to this
point ;:;hat in a general sense, students have the moét‘di.fé}ct‘lt:y in
gituations in which similar st;muli require different responses. An

orientation program can thus qoncegitrate on those stimuli with special

. attention. Initially, foreign students evaluate people of the new

¥
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environment from the point of view of their own self‘t‘:reference critesia.
Thé barrieré of languége, ge'stu\r s, preconceptions, prejudgement, ‘and
anxiety are likely to inhibit th”ebstudent and interfere in the adjust-
ment. process. Intercultural Train né can prepare the student ‘for thesew
1‘<—inds of problems and make a contribution with some assurance of benefit
to succesgful adaptation. -

A technique proposed by Ausubel {1960) for atding learning and

-
»

retrieval information provides another reason to believe in the useful-
ness of orientation programs. Ausubel, describing his advance organizer
notion, said that a set of ideas éiven to the learner before the real

material fs pre-sented will provide a stable cognitive gtructure to which

the fiew learning can be subsumed. Likewise, if students are presented

‘with a.structure ,of information relevant to the problems they will like-'

. K
L

ly face overseas, advance '"warning' will both eliminate the novelty 4

effect of the ;ﬁroblém, and indicatel that the problem was anticipated and

is therefore normal., Hopefully, an orientation pi:ogram could supply

such a cognitivg_.structure and help create a cognifive and affective

s

b .
"readiness' 'to learn by supplying the learner with the appropriate
. -

"gchemata. . ' _ -

The sink Lor swim ax;proach: A coxknon.apx;roach to the above problems
is one in which the students are not trainedt/but simply imn;ersed in
another culture t;o ’sihk‘ or gwim on their own. This more traditional
approach, said Brislin and Pedersen (1976), ix; still perhap;;‘ the most

popular and widely used, although it is probably not the most efficient

-

or effective. Doing what comes naturally varies from one culture to

» bl
»
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another and can be a perilous guideline.

»

While. this "discovery" approach has nominal instructional support,

@

the specifics of its.implementation are at odds with hdw discovery

learning 1s meant to be used. Bruner argued that discovery is not a

-

fortuitious event. It is"more likely to occur when the individual is
well prepared. The wider the range of information a learner possesses,

the more likely he 18 to be able to“find reélationships within that

information. The point ‘made here is that a learner who is expo%ed to

information in a wide variety of circumstances is more likely to develop
“~

rodes to organize that information (Lefranco}s, 1975).

The process of training can be called orientation, just as the
process of cultural shock can be described as disorientation by remove-
A . .
ing an individual from his/her familiar cues and surroundings. Experf-

ence 18 a good teacher, but entails certain common-gsense limitations,

-

and is certainly not the only alternativegavailable. Experience combined
l - &

with a variety of "learning aids" {s far more likely to yield a desirable
' N \

outcome.

+ Orientation programs and genmeralization. Strong desire to achieve

]

)

kg

or succeed can overcome seeningly insurmountable barriers. McClelland

" and Ginter (1969) provided guidelines for developing courses to increase
achievement mo{ivation. They thought that training courses which attempt
to influence attitude and motive (in our ¢ase the oriengation prqogram)
should be Magined astproductions of a play. Various theatrical devices
iazﬁighed and developed in Edulational Technology) shoulq be employed

P
to create an atmosphere of expectancy, self-confidence and commitment to

*

- L ' -
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( future action. Using theatre as an analogy, if one considers the

*

»

effecti‘veness of a play in reacHing the audience, {: seems somewhat
v .

irrelevant to test whether the ideas would get across as well if the

play were done without' lights or dialogue, without a set or costumes, or

perhaps even without acting as in a play reading. Tn the casepf an o

orientation program, it 1is extremely important that orientation goals -

be reasonable, rea.listic, anﬂ measurable tcj,g]etérmine whether they have

indeed been accomplished. The above éxample suggested that we can im-

plement very attractive ourientatio;x prsgr‘ams b:ased on modern Educatior}_él
+ Technology teihniques. However, 4if tiue program has not been designed

considering how\ to reach most effectively the specific goals of an

orie'ntaéiot'l, then it might end up beiné a total failure, Some elements

in connection with this point 'will be reviewed next regarding swt*nt

attitude. | |

’ T

Attitude and the Students .

L

One of the purposes of imple’menting an orlentation program 1’5 to
" create in the students a positive attituge ‘toward gsome gof the; ;;robielr;s
they will later face ov'efseas. Attitude 'has'long‘ been one of the.
" éentral concepts of social psychology.and a few of the more generally .
agregd upoft characteristics of the concept according to I-:leming and
Levie (1978), are those listed below. |
1) Attitude is a latent variable. Attitudes, like many other
~%nst:ructs in psxchology, are not directly 6bservable but are inferred

from behavior. These behaviors are usually people's verbal statements

TN
or their dbgservable actions. '

-




2y Attitudes

specific referents
referents (english
(hav'ing to study in

3) Attitudes

tive ‘evaluation of

\- , - ' N
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refe to objects. People have attitudes toward -

{a specific country as Canada) toward classes of had

- v

speaking countries), and toward everits or behaviars:
L 3
Canada). ﬁ

have an affective component. Ard individual's effec-
! 4

an object can vary in direction, either ‘positiVe or

negative; in degree, the amount of positiveness~-negativeness, from "

strongly positive through neutral to strongly, negative; and in intensfty,

4 ¥

the amount of commitment or involvement with which a particular position

{(direction and de%ree) is held. These affective reactions serve as

implicit responses

to objects that arouse motives for behavior.

4) Attitude@ have a behavioral component. - Attitudes imply a 'pre-v'

disposition to behave in an evaluative ‘:aay. However, both researchers

’

, 3
and practitioners have frequently fou;?fﬁu people's attitudes toward

some class of objects fail to predict their behlavior toward a member of°

that’ class in a particular sityation.

¢ Thus, a Venezuelan student who (

holds a negative attitude toward 'engliéh and the way she/he speaks the

n

“»

language may nevertheless behave very confidently w Jile she/he is. speak-—

ing in english Behavior is multiply determined. Any pa;ticular act is

the p,roduct of a blend of several personal predispositions and of the

demands the particular situation places upon the student.

./

5) Attitudes have a cognitive component. For a Fundayacucho

[V

student, attitude toward studying in Canada may involve beliefs about
the best way of coping with their adjustment problems in order to reach

the main goal (to learn those specific subjects which they will be using

~ ‘ s
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3

later in Venezueia). Such cognitions are,, of course, teéchabig, and 3
attitudes are largely learned. A main interes;iof the’orient;tion
program should be the formation of ;n atkitude's cognitive component.

A
This ceomponent Will help determine stugsnts attitudes towarﬁ their
future problems overseas. However, it h¥s often been observed that
information alone may not be sufficient to create or to change attitudes.
It will depend also on thfisource, the message, thé channel and the '
receiver employed for this purpose. These four concepts are directly
reiated to the fundamental role which Educational Technology should
play in the formation of an ofientaﬁion program, several of which are

.

discussed in detail below. .

The Interaction between an Orientation Program and Educational Technology ‘
A tommunicator transmits a message through a channel (e.g., audio-
visual media), and in order to impart useful content to the

B N - -
student, she/he must devote efforys to making the channel as effective
} g

v

= "

as possible so that there are no ﬁessage distortionss  This #ection con-
centrates ohly on the source and‘the channel as being th;oretical concepts.
Both the message and receiver characteristics are highly idiosyncrgtic,
and aré, rather,defined asa a part of the résults of the thesis.
The sou;cé. Sources have been identified as particulgf’individuals,
- §foups; or organizations, all of which musgt pogsess certain characteris- \
tics to be effective communiéatg;s. The chéracteriékics which have

received the most study may be grouped intq three classes: (1) the

- credibility of the gource, (2) the attractiveness of the source, and

(3) the nature of the source-receiver relationship (Fleming and Levie, 1978). °
¥, . . “ i

. a

[l

) -
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Source credibility. Fleming and Levie (1978) noted that the like-

lihood that a receiver will accept the conclusions advocated 1A‘a given
message 1is in part a function of the receiver'gvperception of the,:
source's credibtlity. It has been said that high credibility sources
7 exert more Persuasiv%‘influence than low credibility source;.» Two )
* characteristics were ;lso mentioned by Fleming and Levie (1978):
expertise ang trugfworthiness. Expertise is usually the most im;ortant
compenent of h;gﬁ source credibilitys Gerffrally, the experfise of a
. source is content—spe;ific. The‘case\of the scholarship program, a
Fundayacucho's .employee may be viewed as being an expert on administra-
tion, but not on student problems. |
Trustworthiness may aléo contribute to high source csedibility.
1f Veﬁézuelan studeﬁfs ﬁerceive the source of information as being k‘v’f>
biased or insincere, attempts at persuasion may be ;neffeeti&e. In the
same way, coﬁ&uﬁicatqrs who are thoyght to have an ulterior mptive may
be viewed with skepticism.
One problem with anyule of source credibility is that che‘effects
tend to diminish with the passage of time. Peopl® who show high initi;l
acceptancé of a message from a high credibility source will likely show
v o

. * " less acceptance later on. , People forgét their attitudg, jugt as informa-

-

tion is forgdtten over time, This characteristic has special impdrtance
N\

. \ o
\ in the case of the orientation for Venezuelan students. An attitude'k\\
- . ¢ -
J -
created during the orientation gession toward, for example students' \\\\
goals as gtanteeé of the Fundayacucho program, may be furgdttep'because . \>
‘ of environmental influences produced during the adjustment process. #
(l _
amemmd,
o
g— - ———
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s~

Thus, an ongoing program may help ensure the maintenance of the desired
student attitude and result in better student .gdjustment. Such programs
would both ‘reiterate issues covered in the orientation, and raise new
issuwes which become relevant only after study has begun.

"One‘mus;: also discgiminate;,between 1earnir;g of content and source
¢redibility. The fact that high credibility sources are implemented‘ in
an orientation session does not necessarily mean that more learning of
the message content will take place. High credibility sources may -
induce no more '1earn1ng of message congent than low credibility sources

t_‘(F;lieming and Levie, 1978). However, given t.hat people have a free choice
‘of be14ievi'ng or not belie\;ing.a specific content message, tht\ay may be

!
less likely to believe messages from low credibility sources.

Attractiveness. Fleming and Levie (1978) noted that attractive

sources are moré-inf\luential: A variety of factors api:ear to contribute
. - r

to attractiveness. Among them, similarity appears to be the most impor-
tant. Similarity can be smmmarized in fhe fdllowing way. People are

more likely to accgpt influence from sources with which they can identify.
£y . ‘ .

An ex-Fundayacucho student ‘may carry more influence than-a new Fundaya-

cucho student’. or an administrator. The communication is also particu-
larly effective if the receiver perceives the source as holding similar

values and Eeliefs. both general and specific. An engineering student

N}

from Caracas is likely to be most successful with a ggoup Yike him or

»

herself: .Rogers and“éﬁomker (1971) noted that when the source and .

receiver share common meanings and a mutual subcultural language, and
- N L

are alike in personal and sqcial characteristics, the comm!“ication_of'

-~
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L]

"

ideas is likely to have a greater effect in terms of knowledge gdin,

L4

[ .
attitude formation and change. The situations involving identific:at:ion0

a
.

(as the cases mentioned above) Kelman (1961) noted that th; receiver

holds a satisfying relationship with the sggrcgé; and may accept dnfluence

4 ~
from the source for the purpose of perpetuating this relationship.

The channel, The term channel refers to the type of medium used
in information dissemination (Fleming and Levie, 1978). At this point,:

Educat tonal Technolggy caneassume the majorcrole‘, both in reséarch and
implementation. Educational Technolgéy might be thopgh;: of ag the-

study and practice of organizing, gesigning, carrying out snd evaluating

-

all aspects of an educational system which.influences the procéss of

- .
»

learning and teaching in terms of general and'specific objectives. The

- . - .

planning phase is ‘based on research in human learning and communication,
and employs a combinatdion of human and non-human resources to bring
about'more effective instruction (McMurrin, 1970).

Educational Technology innovation can refer to whatever means are
. .
considered necessary to attain delineated evciucational objectives, which

may include interpersonal technique and procedures {(for students qqd/or
L e .
teachers) as well as print materials, unj~and multj-nedia devices, cqm—*

.
v

puters and other electronic control equipment. A key notion is that
? . .

.

such methods and materials have been carefully prepared or selected as

3

necéssary educational components and that emp.irical data have validated

that they facilitate the kinds of learning<for which they were designed
° e

{Scanlon and WeiNberger, 1973). : .

»

~

‘In creating attitudes, Fleming and Levie "(1978.), contended_r,that no

k3
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a o . . . ‘
-~ one media type or technique has been explicitly shown to have greater .

persuasive effectiveness than any other type. It appeams that persua-

-

' sion 1s equally effective via any af several media; that is, no specific

'

. . ~ . . o
"medium can assure either success or failure. However, ahy medium can be

well or poorly used. Different media possess different properties which

a¥low for different comﬁunication poséiﬁilities. So, approaching the

question of ‘media effectiyeness from the viewpoint of media type is not
[ . \

satisfactory, but approafhing the question from the viewpoint of media

| . 5 - t

attributes may be more revealing.

Media attributes. There have been many media comparison studies
B3

e

w- deal{ng with classroom instruction, but only a few dealing with attitpde P
N

_ change per se., In both cases, the overwhelmingly predominant finding
’ has been.the séﬁe: :o sﬁgnificaﬁt difference Fleming and Levie (1978)
. * Fe
the aspect of a chanp&l.that determines its effectiveness for achieving .~
communication objéctives is not tha meéia type, but tﬂe medi? attributes o ~
eﬁbloyeéﬁh\k media attriﬁﬁte is the, potential of a given mes;age'vehiclg

T3

»

o ) "tp present information of a certain kind. In order to know the media

- g . v

attributes of iefommunication channel, people will ask questions like:

[

Will it be better to show plctuires? Will it'be important to have them
L ‘ _in color? Is motion rqquired?’ Shotld sound be used? ' Can a simulaj o
‘ - tion help‘to understand the:ﬁéssagé?' fill perﬁa;q the combination‘of
' " i‘ two dtfferent m;dia be more effective with this kiéd of message? -

hd a . '
B N

wWhen channel variables are specified in terms of media attributes
8 N : ' . .
. & : . . K
: . +. rtather than mefia types, differences are often, found in learning effece ~ "

e : .- . . .
* " tiveness. Words are found to be more effective than pictures for some
. .I ,‘ . . . . . .
. . * oo . v : .
- “ . ' _—K N ' " o, .
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kinds of learning, while pictures are better in other cases. . Once the

analysis of this study' is made on the potential difficulties the o v;

Venezuelan students might encounter in Canada, and why they might have

——

—m e

these difficulties, the next step should be to plar an appropriate orien- -

tation method based on the educational technology principles mentioned

: . in this chapter. -For example, if attitudinal problems\ﬁre identified,
. . .

—
'

-
®

then simdlation exercises may be recommended as effective vehicles for
éhe message content. At the end gf‘this process, the orientator wili
know more exact’lsr %hat message to communicate. It is then (he role of
’///\f‘ .the educational téchgplégist to specify through which channel(s) the

message must be presented, and with what effects.

-
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- . " CHAPTER 1171

[
» : Method o

»

Research Design

.

LY

The method used for this study was that of a survey, * According to

Oppenheim (1976), a survey is a planned collection of data for the pyrpose
i ;

3

of description or prediction. These data get'as a guide to a given

s

‘action or identify relationships between certain variables. The purpose

oy

8

of this study was to provide information useful for detecting weaknesses
& ’ . . o

in the orientation seminat’ for Fundayacucho's students and indentifying

instructional solutions. To accomplish this, a combinatien of descrip-

-tive, analytidﬂand relational information wae sought; In addition to

. ° detailed biographic data, a variety of experiencial data were gathered
. covering the major topicélof academicfwlaﬁﬁbage, and social concern.
) , ”
Research Population and Sample . . . .

s

The population at:the time of data collection consisted of 395
studengs from the Venezuelan 'scholarship program (Fundayacucho) in Qanada.
‘ The available sample tonsisted Jf 315 students, as eighty students could

+ - ’
not be cpntacted either because they were in the proces® of changing
. Y

! address or because they were nbt in the country due to vacdtion. ‘ .
The sample 8 students were enrolled in language, undergraduate or
- l graduate programs, the majority coming,to Canada“in large groups, with

some afriving individually or transferred from another” country. - More

< .

_specific biographical information on the characteristics of the students

~

¢ are given in -the Resulfs'section.

.
- . R ' » n
. ‘ . ) ' e‘ 4
. . . :
. . » . . N
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Materials Construction

Research questionnaite. The first step in constructing the ques-

tionniire congisted of several interviews with personnel of Ehe
Fundayacucho office in Ottawa and the Associ;tion of Universities and
;
Colleges of C;nada (A.U.C.C.). Different topics Fo be covered and
possible questions were solicited and considered. The intent of the
- ,(/?g research was made clear to the persons intervie;ed so that maximum
o ‘zinsitivity to ideas was maintained. élso gathered at the office were
uispecific data such as students' names and addressesi and those who
would not be in Canada during the period of data collectionﬂ
A number of decisions had to be made before writing the question-~
E@ire. The first concerned the method of data collection. Mail
. questionnaires were selected to enable sampling from all available
Fundayacucho' studeﬁts distributed throughout Canada. Face to face
‘ s

interviews would have restricted the sample size and likely not provided

pegtinent additional information not extracted by a well comstructed

questionnaire. Thus, mailing was determined to be both more practical

and equally effective when compared to other survey metliods (Oppenheim,

1976).
The second decision concerned the best method for approaching the ¢

respondents to draw out accurate, complete and honest information.
. . - . [ N
Responde s possibly fearing repercussions toward their fellowship
' s .
status based upon responses, had to be assured that the questignnaire

would retain v;ry strict confidentiality and an&nymity. To avoid

hesitancy in responding, a letter of intcoduction’and‘a general

‘
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instructions sheet were prepared and anncxei/go the questiynnaire. The

-~ rd

letter introduced the questionnaife and requested that the students read

and fill in the questionnaire‘carefully and send it back. The general
instructions sheet stated the research purpose and ensured them of com-
plete confidgntiality. They were expressly reminded not to provide any
data which might identify them (i.e., naée, address, etc) as their .
complete honesty was esséntial for the information to Se useful. If the
student felt too‘intimidgted, or pérhaps too lazy to complete the ques-
tionnaire, they were askedhtq return a preprinted 33 x 8% slip 1na}cating
that responding would not be possible. The general instructions also

' m R
introduced the different topics covered within the questionnaire, and

. asked subjects to return the questionnaire in the enclosed business reply
. 1

envelope (See Appendix A). .

The third decision was- related to the optimal question aequence‘
according to the éiffefﬂht topics as well as the type of ;uestion (pre-
coded or free resp%nse questions) to be implemented.

. It was decided that the questionnaire be divided into six parts -
vovering four main topics: (1)‘ Oriéntafign Seminars - Part I, |
(2}\\Geperal Information - Part }I, (3) Aéademic and Language Problems -

~ .
Pacts III, IV, V, and (4) Future Plans - Part VI. Each is described

below.

Orientation seminars - (Part I). This'section was designed to find

v t

out what information was given to the students prior to leaving Venezuela
. _ E

¢ : - N -
and how usefu} this information was for them. Firgt, various topics were

cited, and rated on a 4-point scale from excellent to poor. "Not given'™

\

-
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was a f1fth alternative, Second, unstructured résponses, more commonly .
called the open-ended questions (Tuckman, 1972), were asked to determine
which information was most useful, least useful, or adequate, as well

as regpohdents' ideas of 'how the orientation seminar could be improved. .

General information — (Patt II), This section requested information
such as age, sex, parents' occupations, marital status, living areas,
time living in Canada, and preSent city lécagion and city where the

language course was taken. This section was designed based on three main -

v
\ -

ideas: (a) to classify students' responses at the moment of data analysis,
- &

(b) "to explore students' main characteristicstgnd (¢) to establish possible
ci;cumstances that might affect gtudents' é@yt;;nal‘stability. Checklist
respopses, categorical responses, or ungtruttured regponsge quest}ons

were employed.

2

Students' acadeﬁic information and experiences in Canada -.(Part III,

1V, V). .This topic was divided into three sub-topi;s: Study program,
language experience, and academic and emotional problems. Checklist

regponses, categorical responses, 5-'and 3-point scales, and open-ended- °
- , . ' 1

responée type questions were employed to identify: students' programs,
areas of study, Universitiés/ColLeges, their satisfaction with each of

them, language experience, academic problems and their causes, and

ot ,

emotional reactions,

1

Future plans - (Part VI). The last topic in the questiéhnaire vas

related to students' future plané, what ‘kind of problems they might
encounter 1f going back, how they have changed since living in Canada, K

what type of changes they.would like to jmplement in the country, and

-

*

L)
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.
—

additional comments. The same question formats employed earlier were

maintained throughoéf'fh*s*section. : Py ' v

. . N
- \Procedure : *
PO

A package containing the materials described above (letter of intro-

¥

R T e s

duction, instructions sheet, questionnaire, rejection slip and'business
reply "envelope) was sent to each student. The responses were received
: over the following 2 months. As theéwquestionnaires were received,

&

responses were assigned codes and entered onto a computer file for sub~
_ ¢
" sequent tabulation and analysis.

.

No follow-up was possible due to the

.

Pt e SR

anonomous nature of thé reaponges. .
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CHAPTER IV

The Survey Results

From the 315 questidnnaires that were m;iled to the studgnts, 124
quesgionnaifes were returned. Thirteen Yejection slips were also
rec®ived, with several commenting th;t they considered the questionnaire
not relevant to their experience because the& had just arrived in Canada.
All'}24 qu?stionnaires were completed despite the length, though individ-
uval items were sometimes left blank.

The first part of the chapter is devoted to summarized statements
¢ v N

of the resgults, while ‘the gecond section deals with the analysis comparing .

1

various factors. Tables of the specific data related to the major find-

ings are found in this chapter, and complete detailed information of all

A

‘the questioﬁnaire results can be found in Appendix B. .
The responses from each questionnaire were firat tabulated, either

' Qby their inherent numerical value, or by assignment to a numerically
}abeled nominal category. In aimoat fll case;, nominal categories were
lifted direcgly from the wording of the respondent, with a new ;ategory
created for each unigque response. These data were entered iﬂ%o a computer
file, .3nd on standafd IBM cards. Frequency distributions and percentages
were then cqmputed using the statigtical package for the sociai scieﬁces
(SPSS) package (Nil, Hull, Jenkins, Steinbrenner and Bent, 1975).

“

Questionnaire Results: Part I '- Orientation Seminar -

The following summary of results is dealt with question by question,
. p .

citing the méjor patterns. The questions and accompanying response formats

E . 4

are best understdod by reference to'—&e actu,al‘ qu\gstmionnaire (pp. 78 ~86). . .

N

Ty -y .
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Question 1. Students listed up to three re;sons for requesting
ﬁn 6ve§seas schéYLrship. Professional studies (71.9%Z), a néw experience
° .4
(36.3%) and the idea of getting more developed studies (28.1%) were i
. ’ chqsen most frequently. Another common reason was due to\the Pducational
» problems faced in the country (24.0%7). Five of the students did\;ot aéply
for study oversea; (they applied for study in Venekuela) but were called® .

»

e by Fudayacucho and offeréQ‘this possibility. Three students did not

s

“\ﬁnswer this question. ,

. . 3
, f Question Zn The onlentation seminar attendance can be summarized .3

4
as follows:

\ " Absolute.
Frequency Percentage .
, Attended : 84 | 67.7 _ ' e
Did not: Attend ' 36 29.0 ‘
N.R. A ‘ 3.2 ’
' . i ) i
Total - 124 100.0 .« -
—_ a . 1'}
- T -
Two main reasons were specified by the students for not attending
the seminar. First, they were either not invited or vere not part of
any larée group, being sent to Canada individually (33.3%). Second, d
many students were already in Canada whén“they received the scholarship
a . ' . M
'(30,5%). Other reasons included: too busy making the arrangements for ) 5
the trip, lack of time, and the students had received previous scholar~
.o , ships by Cordiplan (the f;S&E::‘fE;Ch existed prior to Fundayacucho which -
" " had no orientation).
[N ¥ '

A i e - - -




. xemaining 20Z of the answers are specified on page 91.
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+

Question 3. The overall opinion as to effeectiveness of the orien-

tation seminar was generated by summing the ratings of all nine

®
qualitative categories (e.g., how well was Canadian culture covered,

¢ »

\
-academic information, etc.) '

Excellent Good 'Fair Poor " Not Given,
£¢%) . f(ZL £(7) £(%) £(%) ’

Overall Results 31(3.7) 184(22.0Y 289(34.6) 154(18.4) 177(21.2)

¢

A full 75? of the responses suggested an inadequate program. TQo ind4ivid-
ual categories whith the students rated highly (excellent or good) were
the students' mission 38(45.27)- and their duties and rights 43(51.7%).

Two poorly covered or completely néglected areas were tge information

given about the language courses 47(55.97) and the educational system in

-

Canada 49(58.3%). Also notable were two aregs which were frequently
cited as not Having been‘covered, the Venezuelan socio—-economic realiéi A

e ' . ‘
37(44.0%) and the technological levels of the different national sectors o

E% sl

L

31(37.3%).

#Question 4. Students were asked in this free response item which
informatioﬁ was useful 3n the orientation. Main answers were: Cang?}gn
culture 11(13.9%7), the duties and rights of the students 10(12.6%),
educational system 7(8.8%) and students' mission 6(7.5%). However, the

ﬁmost frequentiy made comment, 28(35.4%), was that none of the information

was useful. Five of the students did not answer shis question and the T A

-2
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' Question 5. As in question 4, the most frequent commert about the T

least useful information aobtained from the seminar was that all the

information givén was useless 19(26.0%7). Other opinions are best con-

- - i ”
centrated in the following answers: future activities 10(13.6%),
undecided 8(10.9%), language course 7(9.5%Z), and educational system ot

3

"5(6.8%). Eleven students did not answer this question.
s
Question 6 - A, Students' agree:iﬁs on the amount of information

given in the seminar can be summarized as follows:

&t

b
%

T , 7 : :

»

: ) - Absolute >
Frequency ﬁ%:centage ?

Yes, it was enough .12 9.6
information given '

4
Né&nit wasr't enough ¢ 70 56.4 / ,
formation given - . . - , ,

N.R. - ’ \ 42 33.8

A
e ~ Py

The ‘high no response rate was attributed to the impression that the
<aptpnore detailed information of items 4 and 5 was adequate. ' k
- N 2 . =
Question 6 ~ B. When asked to enumerate which areas were poorly.

presented, the following was obtained: all areas 34(61+41), educational

#

system 25(30.4%Z), and Canadian culture 8(91.7%7). The remaiqing 232 of )

N

. .
. . v
Questiog 7. §§§§2;jfas were given by .the respondents regarding . R

the answers are listed on page 93.

how to improve the {ffation seminar. Thirty-seven students(45.6%) ' X
pen;ioned either as a first or second choice, that people with more

r .
4 -

’ ' d

[
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experience in cross-cultural orientation should participate in the ' Y

seminars. More emphasis on academic aspects was also frequently sﬁggest—

. 2

ed 28(34.5%). A better organization of topic: content 18(22.2%Z) and . ; a

more information aboutaCanadian culture 14(17.2%) were the next two \
highest  ideas cited. Forty-three students‘did not answer this questiom.
No students suggesied that the orientatioA be eliminated. The rest of{
"the answeré can be found on page 94,

\ -
Part Il ~ General Information

Question 8. The student's ages were divided into three main groups |

- i

as specified in the following table:' ’
' Absolute. ‘
Group Ages . Frequency Percentage
2 } o - TN
1. 17 to 21 yrs. old .37 T 29.8
2, 22 to 25 yrs. old \ 50 40.3
3. 26 to 43 yrs. old ' 37 . 29.8
Question 9. Male students numbered 91(73.4%), fepalelgkudents .
33(26.62).

Questioﬁ 10. By using the Hall-Johes Scale of/Occupational Prestige
(Oppenheim.:1§66): paregf's occupation vas'summar zed into éour majof ‘ \x‘
clasges: Class l,“Professiénally Qualified and High Administrative -
father's 17(15.0%), mother's 5(4.1%); Class 2, Inspectional, Suﬁe;vis;ry
and‘other Non-Manual —”fatheﬁ‘s 18(15,97), mot;egfg 17(13.}1); Class 3,1', ) | ﬁ)&
Routine‘Graées of NGP-Manual.Work - father's 38(33.6%), mother's §66;52); . "

N » .
A . I

Yoo, . ’




Class 4, Skilled Manual - father's 17(15.0%), mother's 5(4.1%).
N Twenty-three:fathers (20:3%) and 88 mothers (71.6%Z) were not working at

the time of data collection. Eleyen students did not pespond to father's.

' occupation and one to mother's ocqg?ation.
'\
Question 11. Seventy-six students (61.3%) were single, 45(36.3%)
: married, 2(1.6%Z) divorced and 1(.82) 'didn't answer the question. ’
’ .- o AN
. gueetign 12. The vast majority of the students lived until age 15 .
either in large cities 56(45.27) or in cities 53(42.7%). A few lived in
L ® .

towns or villages 11(8.9%7) or in rural or farm areas 4(3.2%).
Questionrl3. The amount of time which students have been in Canada

was classified into four categories:’ first, from two months to a year

. 21(16.92); second, from ope year to two years 12(9.6%); third, fyom two

years to three years 62(50.0%7); and fourth, more than three years 29(2343%). ,
Question 14. Fo%ty-sii‘percent of the sample population was located

in two major Canadian cities: Montreal 37(30.3%) ahd Ottawa 19¢15.62). . s
' 4 . n \ .
Kingston 16(13.1%) and Toronta 12(9.7%) also had a high percentage of - .

v

- studentg. The remaining 30Z of the studengs weré located in different .
cities that are spgoified on page 101, Two students did not answer the

a question, " , s : . ) ‘

top 15 = A. ‘Upon arrival, 112 students (90.37) took ailapgqagg

¥
. urse. Only 12(9.7%) students did not take a language course in Canada.

Question 15 - B. Of the students who twek the language tourse gﬂ/ ,
¥ ‘ v

- " Cagada, almost half pof them 58(?2.2%) studied. the language in the same

1

city where they finally studied. The other 53(47.7%) moved to another , '

s .

-

s ’ ‘. M B

A L LT wdin
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city after finishing the language training, and 13 students did not -

- s

J ‘ respond.

T Question 15 - C. Of the 53 students that changed cities after the
3 . ' ) . '
' ’ language course, 10(18.97%) received the language training :in Ottawa,

. 4
'9(17.0%Z) in Belleville, 9(17.07) in Montreal, 8(15.1%) in Kingston and

the rest 17(32%) had the course in other cities specified on page 103.

Question 15 - D. Most of the 53 students, 31(60.8%), reported not
to have beenlaffeéted by th;,change of cities. Eight students (15.71)
. sald that the change meant a_pew beginning, 4(7 8%) reported to be
economically affected, 3(5. QZi‘kelt lost in their study control 3(5.97%)

had to make new friends, 1(2.0%) had problems getting an apartment.

\ rs ‘ Part 111 - Program of Study A
. ’ . A .
COn ’ Question 16. When asked in what type gf program the students were
N enrolled, the_ following answers were obtained: ’
L4 » -
. . ~ \ \ Absolute
. : Frequency Percentages
. Bachelors program 58 47.9
3) Diploma program : ‘ 37 . 30.6
: a Masters ‘program . ) 23 . 19.0
J . Language course = w3 . 2.5
No Response - '~ ‘. 37 . T
’ \
2 Al ) -
. ’ " -
. o Question 17, Most of the students were in the gecond year of thelr
P . oL . . \
. study program 46(37.%%), 33(26.8%) in the third year, 18(14.6%) in the’
¢ . *‘.'\~
4] | 5 ‘
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subject matter. Some foun;l the new subject area more difficult 5{\42),

N/ .
A\ . \ - 43

first, 11(8.9%) in the fcﬁmh 2(1.67) in the fiftll, 7(5. 97) were

10

wiﬁng their thesisﬂand 6(4 »7) had already finished their «program

one student didn't answer this question. - . T

-

Question 18. The Universities and Colleges where the students were

-

enrolled are listed in tee appendix, p. 165 The four main Universities

‘were“Conco'rdia MUniversity - 22(18.67%), St. Lawre,nce College - 14(11.92),

McGill - 12(10.2) agd Carletow - 10(8.5%).  Six students didn't respond.
Question 19‘. The vast majority of the students were enrolled in 2

hard science progra:s 81(69.27;) while 21(17.9%) were in com;)uter science

programs, and 15(12. 8}) in socialﬂ science programs. Al‘lvthe subject . Y,

are\s are listed on p: 109(‘7 ieven students didn't ans'wer 'chis&question.

et - -

‘ guestion 20. Seventy-five(60.5Z) students w?re studying the same ) )

subject area which they signed up ¥dr in theif contract with Fund‘ayacucho,

4 . 5
3 ¥ e

while '49639.5%) were ‘not. The main reason(s)w}hy these 49 students di:d

-

not take the same subject area was that they were qndeg}ded about what
ﬁ\‘study 14(29.1%) and/or a better cSpportunity arose. Eight (16.6%)
students did tfcft find their preferred subject area in Canada, and 5(10.4%)

we're not accepted because of low grade-point average. Four(SgBZ) found ° J

othslr subject matters more interesting, 3(6. 27) could nbt’ apply because
< -

* r, there were no vacancies,:and 3(6.27) had received too‘IOw a TOEFL score

t" l
and‘ therefore we:;,e not epted. The remaining 237 of theé students had
. .

»

. ) ¢ <
other reasons which are specified on pages 108-9.0ne student did dot

a —~ » ‘ .
answer. N . R L ' /
. " v /‘ » =

Most of the students 33(68 7%) wgre not affected by the change of . N
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S

R
[ ¢ ° 44 9
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A~ | o
not interesting 316.2%), or the subject change didn't matter 5(6.2%Z). "

g -
Question 21. The students yated rtheir academic study program by Ao
7 using a S-—point “Bcale (e)“:Ellent through poor}. Two categories which
the s_tixdents rated highly (excellent, very good or good) were: libraries
” o lOSKQl 3%) and labs and equipment. 97(89 9%). The overall programs were
also_highly rated, 105(91. 37,), which indicated students satisfaction
*‘'with their programs. ’ )
Question 22. Students' rating of their academic program's balance
- s summarized-as follows: 2
- - o . ;
N ’ ~ r .
Absolute , ’ oo
i Tom « Frequency ' Percentages ' "
4 o
Too theoretical 21 18.3
Very. theoretical 14 : 12.2
\‘\\ . Balanced 72 ‘ 64.3
Very practical ~ 4 3.5
) - Too practical 2 ' 1.7
No Response" 9 ' -

\
Part 1V - Language Experilence -

Questidn-ZB - A. Almost all the stydents used english in their

e,

programs 120(96.87). Only l('.BZ) used french and 3(2.4%) used both

' L M . . K “
/ english and french. ' 4 o .

v

' _ Questiun 23 -~ B. Students rated their proficiency in/using the

. langmge on a 5-point cont inuum from excellent to poor for’ the four

= " linguistic categories (Speaking, Reading, Writing and Listening).
. N
5 . a ? . '
« ‘ o} ) . . : f

. . -

[
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Students cited having either Fair or Poor proficiency as follows:

Speaking 108(87.1%7), Reading 89(71.87), Writing 100(80.67) and Listening

—

96(77.4%).

Question 23 - C (I). °'The time spent by the student studying a

language in Venezuela before arrival is summarized in the following table:

H]

. Absolute
o Frequency_ Percentages
From 2 months to 1 year 21 ©o3Lag
~
From 13 months to 3 years 8 - 11977 ‘
From 37 months to 6% years 38 56.7%

n
5

a fixed 1 val.

The remaining respondents did not respond because either french qr

english i; compulsory in high school foreign language study, and is thus

”

Question 23 - C (11). Different amounts of time were spemgt by the

" students studying a’.language in Canada. Most of them spent from 7 to

12 months 72(63.7%) , while 35(31.02) spent from 1 to & months, and
. A

6(5.3%) fro;ll 13 to 24 months., Eleven students did not respond to this

°
«
question. . P ' :

Part V -~ Academic Problems

Question 24 -~ A. "'The major problems which students have in the use

of the language were cited under the four primary overt functions:

: ' | .
Listening, Reading, Writing and Speaking. Writing seems to have been
£ -

. oo
the major problem faced by the students. Writing essays was reported as

L]
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.the most difficult (either as having some or many probleﬁ\s) B8Y9(77.4%Z).

LN
The second highest problem citel related to the students' speaking

[

ability, whereby 87 students (76.3%) reported some or many problems
with oral presentations. Lis(e)zi/ng‘and reading were the two skills
students mastered best,® 54 (47.47) and 39 (34.2%) respectively.

Question 24 - B Sixty-seven students (59.87) repqrteh having had

some problems understériding professor's leétures, although 42 (37.5%)
]
« .
-sald they had none. Writing and speaking were major problems for under-

_standing academic content., Writing exams, 59(53.\72), and writing essays,

-

o
57(52.3%) were repgrted as .the worst. The students clearly had fewer
problems explaining thg&lselves in_ informal situations (no problems

62(57.43)) than in more formal ones.

Question 25. The main reasons which stgdexlmts cited for having had w2
problems un;ie'arstanding c;:mrse content we;.'e: As their firsgt choice, the
fact t‘h‘ia't they didn't have enough backgro;xnd in the gubject area |
45(46.9%); and the second highest, % their previous studles were out-
dated 24(25Z), ‘Av lack of concentration :-L8(18.‘77.) and differences in
acgdemic standards 19(19.7%) were also frequentiy reperted either as a
first, second or third choic‘e,.v Responses are found on page 117.

Question 26. Many different kinds of emotional problems were faced.
by the students. Frustration 25(43.8%), self 'disappointfed 16 (;8.1%), ‘

.

depression 13(22.8Z), and the loss of self-conﬁi}ﬂce 7(12,3) were the
. ¢ L

a

most common feélings the student faced when studying abroad. However;

67 students didn't answer this question. Some other ansvers can be
. ! C . It




found on page 118. A confirmation of the "W" curve is presented in

\

the sacond half of this chapter.

Part V1 - Future Plans

Question 27 — A. The majority of students, 108(87.8%), planned to

return to Venezuela after completing their studies although 15(12.2%)

said that they would iather stay in Canada. One student did not respond.

Question 27 ~ B. The students who preferred to return to Venezuela

provided the following reasons. Sixty-seven students (62.02) said

they would return because of their family in Venezuela, 62(57.4%) pre-
ferred living there, 44(40.7%) promised to return, and 36(33.3%) thought
that 'they would have better job opportunities there. Additional reasons

are listed on p. 120,

Question 27 - C. From the 15 students who said they would like to —

st:}y in Canada, 11(73.32) cited as their first reasoin the fact that they
-prefer living here. *Four of the stud(‘:nts mentidned, either ‘as a firz’st
or second choice that they might have a better job opportunity in Cdnada.
‘ Question 2.8. When asked what problems they anticipated upon return | -
to Venezuela, many students, 76(61.87), felt th;t:_ they would have :nany
or,some problems adapting t:heig t-raining to the Venezuelan context. A
difference of standalid of living was t}le next most frequently raised o
I issue with 72(592). Stlxdents' cultural adjustment 62(50.8%) and find-
ing a job 63(522) wefe the two next a.reas rated highly. Other fut?ure
,pr_oblems that were also mentione;i can be ’fo(;nd. or; pages ~122-123, o
Question 29‘. The students believed tj.hat they had char{geci~ either

very much or quite a lot in the following ways: in their ability to
¢ . , v , R

r "g
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n

' use what was learned 95(78.5%2), in thei(career elxp;:ectations 87(71.9%2), -
'
in their independence 78(63.97), in their critical thought 69(56.1%),
Vand‘ in their values 52(437),

Question 30. o0f the 108 étudentg who \?ns:/cred in Question 27 that
they preferredto return to Venezuela, 98:studenté (89.9%) further said
that if they were to decide to rema;n, it would only be temporarily,
while 11(10.1%7) now said they would like to stay permq(\ent-ly. Fifteen
students did not respond to question 30,

Thé main reason why ﬂthey would stay temporarily in Canada were:
29(31.9%) students wished to continue their sttdies, 22(24.27%) wanted to
tfavep;h'fld enjoy the country, 10(11.0%) because they liked‘\the couat;‘ry,

~and 8(8.8%) becaus'e they wantea- to gain more experience 'm their profes—
sion. Some other reasons given are listed on pége 126. Seven sth;ents
did not mention any reason. )

Question 1. .wﬁen asked what changes they would like to make in.
Ven~é;uela, the students' first choice was to alt‘T education 70(57.4%).
The second k;i‘ghest fateda changela referred to the country's social services
57\\‘(146.72), and it was chosen mainly as a third orA se‘cpnd choice. Forty-

P _
two sgtudents (34.47) also cited as a \girs§ choice that they would like
to influence all the areas provided in';‘the questionnarie (see pp. 127-28
for details).

Question 32. Most students thought t'hat they wo;ild like to work

either in cities 72(59.0%) or in large cities 42(34.4%) upon return.

Two students didn't answer this question. ’ "
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Question 33 - A. Most 'students 39(61.97) were agreed that the

idea of the scholarship program was valid and very useful to Venezuela's

progress. Eighteen students (28.67) mentioned that ®here is a lack of
advice, information and human contact between Venezuelan students and
Fundayacucho's personnel. Thirtéen(20.6%) saild that the program allowed

for cultural interaction between Venezuelans and other students, while
L |

12(19.0) suggested that the orientation seminar be betfer organized. -

] ) Some other opinions were gathered and are listed on pages 130-31.

Question 33 - B. Thirty-three(61,1%) mentioned that to study An

. Canada offered a very good experience. Fourteen(25.9%) believed that

they had changed their attitude toward Venezuela .and themselves in a

IR AT

\ .
positive way, while 15(27.7%) said that personal growth represents an'
‘ 7’ ’ ? Y.» P

important factor for Venezuelas“fuéure development. Six(11,1%) felt

that many of the Fundayacucho participants were not aware of their

B g

responsibilities to Venezuela. Other comments can be found on pp. 132-33.
Seventy students did not respond to this part of the questionnaire,

Question 33 - C. One hundred and four students didn't express

-

‘ their attitude toward the questionnaire. Seven(35.0%) of- the remaining

24" students said either as a first or second opinion that the question-
' b )

naire was well constructed, and‘%(Z0.0Z) said that it was excellent.

.
i\l
iR
d

Three students (15.0%Z) mentioned that this sort of work has to be carried
.out by Fundayacucho, hot by the students, while 3(15.0%) also sdid that
hopefully this questionnaire wfil provide good rdsults to improve'the .

£ , o

program.

-
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y
Analysis Comparing Various Factors

Although the frequency and descriptive statistics provided detailed

information {egarding all facets of both.the student population and the

- ~
orientation seminar, more precise comparisons were made to assist in the

design of an improved orientation. The major variables of orieﬁtation

» >

attendance, age, problems regarding language, academics and emotion,

* a

levels of academic programs, and time the students have been 1in Carada

‘were contrasted. The findings are presented next.
“ * LY

Seminar attendance. Seminar attendance was examined for its possi-

ble effect on the number Qﬂﬁ’magnitude of student problems from three
degignated classes (academic, language, and emotional). It has been

-

assumed that seminar attendance ggéitively inf luences the amount of
difficulty studengs expetience. A t-test produced no sigﬁificant differ-
ence, suggesting that seminar attendance had no appreciable'effect on
the students' ability Yo solve these problems. ‘

Age. Analyses of variance were conducted again on the three
classes Af problema; this time comparing age as the iﬁdependent factor.

Age groups consisted of 18-21(n=36), 22-25(nx50), 26-43(n=37).. While

academic and emotional problems were not .related to age, a student's age

.did interact significantly with overall language problems (F(2,107)=

3.11, p <.05). Means and standard deviations are presented in Table 1.
Language. A second analysis of variance 'was applied to see in what -
areas students' language problems were significant. THe first step in

doing this was to’réarrange question 24's items into three qualitaéive

variables: 1) Understaﬁding (via listening or readiﬂg),(itema 1 and 2),

s
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‘ ,2) Writing (items 3, 4 and 5), and 3). Speaki% (items 6 and 7).

by age’(see Table 2). The comparisons of ur;derstanding, writing, and

Students were grouped by ages as listed above. Means and standard
]
deviations are presented jin Table 1.

The comparisons made in these analyses showed significant age

effects in understanding and speaking, and marginal gignificance for

wrifing: understanding (F(2,109)z 3.09, p < .05), writing (F(2,108)=

2.68, p < .07), and speaking (F(2;110)= 2.95, p < .05).

Post hoc Newman-Keuls were performed on the three variables blocked
§

»

speaking by blocked .‘age all showed that the older group had sigpificantly
more problems than the middle aged students, both of which 'di‘d not vary
from the youngest’./

“ Language problefns were also analysed by students' studz program'.
The first group had individuals from bachelor programs (n=58), the second
from diploma programs (n=37), and the\third‘ from masters programs (n«23).
Me’ais and_;t‘;a%aard aeviaéions are presented in Table 3.
| The results showed that there was a significant influence of the
study program factor on the amount of writing and np;;king problems,,and
marginal differences on understanding: uhderstax;ding (F(2,106)= 2.68,

p < .07), writing (F(2,105)= 3.59, p < .03), speaking (F(2,107)= 5.58,
p.<.005). [T

Post-hoc Newman-Keuls were also performed on these three variables.

(see Table 4 for the results). The comparisons of understanding, writ-

’ ing, and speaking blocked by study program -showed the following results:

The Masters' group had significantly.more understanding problems than the

\ .

-
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M TABLE 1
Means and Standard Deviations of Language
Problems for Groups Arranged by Age
(A=18-21; B=22-25; (=26~43)
Overall l‘ang’ uage by blocked ag’e
(calculated over 7 items)
. Group X ‘ v SD 1
A n=29s 1,37 56
B n=46 1.45 .62 {
¢ n=35 1,74 .70
. - C®
Understanding by blocked age ’
" (items 1 & 2)
- - 17
A n=30 2.77 .85
B .n=46 2,67 .73
! C n=36 - 3.14- " l.Olj
’Wﬂting by blocked age’
v (items 3, 4, & 5)
7 T ' " g
A n=29 4,97 +1.18
s B n=47 4.89 1.45 ,

C nw35 5.57 1.44 ’

Speaking by blocked age

(items 6 & 7)
: ?
_ A n=3§ . 3.46 1.04
- B n=50 3.34 . c 1.16 '

¢ n=37 3.9 . 1.22 o
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TABLE 2
." Newman—-Keuls Comparisons for Means N
i on Language.Problems by Age
b - (A=18-21, B=22-25, ' C326-43)
¥
! . Understanding
B v A c
——— .76 3.?1 *
— —— 2.60
c — pE— —-
e ‘
i
g [/wﬁ,ting
% o A c
? — .38 3.19 *
P " A — - C2.64
: c — — —
v ]
o Speaking
@ B A C
B —— .69 3.37 %
A ~g — 2.53
¢ . — —
”» Y
"
i ' *p< .05 .
v,v A
- ' P Lt
s P T PSSy aun e —— e ey
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. . TABLE 3
Means and Standard Deviations of
Language Problems for Groups Arranged °
by Study Program ( ,r .
, " (A=Bachelor, B=Diploma, C=Maste’rs)
¢
' §
Understanding It
) ; .
! Group X 5D
r A n=57 2.73 © - .80
L B nw3l 2.77 .84
: \ ~ C o=21 3.23 .. 1.09
- kv A
{/
., ’ &
s Y .« Writing ) ! .
Group X ) SD .
ad P v
- A n=38 . 5.08 T 1.47
. ' B =30 Y473 ©1.01 '
=20 .5.80 . 1.57
Speaking -
Group X . SD )
. » A =58 - 3.43 112
By 3l ) 3.29 1.13
C n=21 © 4.28 114
\ i
- r ’
»
y
" 7
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. TABLE 4
15\ !
Newman-Keuls Comparisons for Meang '
: on Language Problems by Study Program T
3 (A=Bachelor B=Diploma C=Magter)
’ , .
\ T
T Understanding / )
P E
N ' A B c J
— © .31 3.30 * t
: _— ’ _— 2.82 N
6
o _— — ——
' N " y '
. I o .
R . -
g ‘ - *Writing
. B - A - C
X B - i PR
A — , — 2.98
' c ceoTm - =
< \
. . S
o Speaking ’ L
¢ B , A«- ,“C .
"B — :83 'K.66 *h
- A—‘ ‘ "-:‘ / ——— ‘ 4 4031 kk
~ c - ’ P R ‘Y
% p<.05 - ) -
. « (P‘ o -
. % p (.01
B . . ‘ﬂ .
. S : +
.S * " 1 q;
4". . _ . ‘ ’ -~ . ) -
[ h . i \_
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Bachelors' 'group, both of which did not va’ry from the Diplomas’; the
Masters' group had significantly more writing .problems than t‘he Diplomas,
: {mth gf which did not va;ry from the“'l.lachelors'; and the Masters' BT oup
had significantly more speakfigp problems than Bachelors and Diplomas, °
. - .

with those two not differing. * 4

~

Emotions. An analysis of variance was also applied to ‘see if-
L4 ‘ .

studepts' emotional problems were influenced by the time they have Peen .
in fanada. The first atep 1n doing this was to divide all subjects into

four groups according to the time they have been in Canpda:

v

. .

; Group 1: Qrom two to twelve 'months (ne2l), Glro\‘xp 2: from nineteen tg »

 twenty-four months (n=12), Group 3: twenty-five to ‘Ehirty—six"(n-GZ), .
. v o .

s — o —

and Group 4: thit'tylgigbi to seventy-two months (n=29) . ,Means and
. ) ' .
standard deviations are presented in Table 5.

-
-

The cmgpari’soq made in this analysis ‘showed 'that there was a margifial~

- s \l'./

ly significant influence of the time that students have bee;i +in Canada
< - ‘on their emotional problems (F(3,119)= 2.06, p < .11). This result i
tentatively supported the “W" cdrve hypothesis of studentl S .

attitudinal changes. A graphic representation of means (:ﬁn be f?und in

) _ Figure 2 (the 1nverted graph conforms to the predicted shape).
. \ \
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' TABLE}‘ 5
| @ ) - e
Meang and: Standard Deviations for
. Groups Arranged by Time in Canada .
R l S, * ’
\" . \ . ; Emotional probléms by time in Canada
> . IS ¢
t . N -
' Time in Canada ’ . :
* (in months) \ X SD
o - '4‘. T N T
L S 2-12 . .48 .73 ’
- S
A 19‘-;24 . .58 ' . .74
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CHAPTER V
<

Discussion
. This chapter will discuss the most useful information gathered in

terms of two major areagi— 1)- the, achievement of the scholarship pro-

gram's goals and, 2) the contribution this information provides for the
1 ’ ) g
¢reation and implementation of a more adequate orientation plan. Some

' ¢

o

additional comments and recommendations on how to improve the plan are

addéd at the ‘end of this chapter.

-

:rhe Scholarship Program's anls

- "

As mentioned above, the scholarship program was created to perform

, . ‘ h
aotriple function in the process of Venezuelan education. First, this

ifnstitution would attempt to incarporate into the educational process

students from'medium amd low economic sectors, especially those fromr
N

"rural" districts (i.e., towns and small cities). Second, it would

'

- promote the formation of human resources in priority areas needed for

»

the country's development. . Third, Fundayacucho would qcfﬁas a bridge in

. . ‘ .
the process of transferring technology and adapting it to Venezuela's

own needs, The first two goals cam actually be seen as subsers of the '’
o .

third, primary goal, although fthey are of critical importance. These

two will therefore be treated as setving the overriding concern of

[y
e

Fundayacuchﬁ, that of training the nation's people'for the future, and
be discuqsed later in that context.

4

i

The most important goal of the scholarship ‘program is to act as a

bridge in the process of transferring techmology and a@ipting it to

4, *

-
L] L 2N M
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»

Venezuelas' own needs. Many people agssume that this function haé been

0

fulfilled if the institution simply covers the students' expen§es\§o

make possible their trainiq&‘oversegf. The student is expected to attain
oty 4 . )

high marks, to get a degree, and return to Venezuela with ugeful skills

&

P A

to said 'in national development. 'However, one of two critical factors

. 4 ‘ ' >
must be present in order for this 'swim or sink" approach to work well:

‘i) the student must be primarily motivated by a need to serve the

T - ’
country, or 2) the student must know precisely what,skills must be
A he -
: acquired so that s/he can fit into a needed position of employment upon

return. ' ad

< .

-~

Regérding the first point of motivation, when students were asked

why they applied for an overseas scholarship, most answered that they

v L]

PR 2 et

simply wanted to study overseas’or that they wanted to acquire new
)

experierices, * Only a . said that they wanted 'to hélp the country after-

[ N

. wards. This is not to imply Jthat they do not wish to bring their sktlls

R

back to Venezuela, but rather that it has little influence over why they

, ) come to Canada or what they do hefé?) More than likely, the desire for

. * &
: advanced trainf;g, elevated social and monetary status, enjoyment (lure)

of travel, and 'broadening of horizons“ are, and will continue to be

. more potent motivators and outcomes of foreign study. .However, this does

‘

J not necessarily repreéént a problem. The maturity, social awareness and

% ‘ ) self-confidence which they develop are invaluable results of Fundayacucho -

| : - '

‘which necessarily serve the social metastructure in a positive way. -

.Problems only arise because the acquisition of job related skills does
not enjoy the same_generalizablénatyxe/ég/::e social'bgnefitsl If a

N . . . oo
. - - -
4 ' '
- ~w R . ‘ -
, .
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student fails to learn the skills necessary to serve the country in the

governmental sector or inprivate business, technological transfer can-
n&t occur. In a modern, developing country, technological changé‘occurs
so quickly, especially in the nationalized industries, that needs analyses
even a‘few years olé are out&ated. Students do mnot know what they need
to learn beca;sé only 1ndustry is in a positien to anticipate future !
reqdirements. What is needed within Fundayacuého is.an ongoing informa-
tion network whicﬁ.offers the students precise data as to what abilities
1}11 be needed in their respective fields. The basic task of acadegic
course selecfion o; the individual's part should be influenced by these
data to helpuensure eagse of transfer and application, and overall usefﬁl-
nes; of skills for obtaining a job. It w;s extremely surprising that
hegrly 407 of the stuéents had arﬁitrarily changed their program of study
frgm the one they had contracted for in Veneiuela. Over half of the
students felt that they would have problems finding a jeb upon return to
Venezuela, also aqﬁuq?xpected response from.a populgtion supposed to be
at the cutting edge of techndlogi&al growth. Clearly their program of

study is not as relevant as it could be.

In summary, what seems to be lacking is specific information regard-

‘ing what technological skills must be learned, either.,to obtain a job or

serve the country's needs. Tﬁé atﬁdents' responsibility to”the country
will be largely met only if the apprOpriaté tréining is vaﬁired.~ 1€ *
the studenfﬁ\:annot'apply';hat,théy have learned to the Venezue;au ...
context, Fundayacucho will have failed in its mission to bridg; the tech-
nological gap. The ﬁrinciple fun;tion of the orientation program'and -

R
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follow ups, therefore, should be to assist the learner in gaining useful

skills in addition to cqping with the social environment, Simply want-

\ .
- ing to serve the country is not-enough, whereas acquisition ok\:ppropriate

skills regardless of attitude generally is_enough. ‘\ ' ;)’

»

It was the author's conclusion that more must be done in preparing
students. The addi&iﬁnal administrative costs would be more than offset
by the added effectiveness of Fundayacucho. Because there is vexy little
information available regarding how fo oriengkstudents to é%}s u:f::¥
;et of problems, it has been the intent of fhis study to provide this
knowledge. The following sectlon begins thi; by reviewing the students®

<

perceptions of the orientatiqs program as it has been and should be.

Orientation seminar. In reviewing the surveys' results, it was
»

found that 36, or;292 of the students did not‘attend’the seminar in

-

Venengla. One of the main reasons given was that they were not invited

or Qefe not part of any iarge group. 'Appafently the orientation seminar

is Jconducted only for large groups, forgettgng those individuais who

leave the country at different times. uAithough the orientation seminar

held in Caracas 1s‘segn ap the first step in a learning prod@ss, it also
7__3houid be coPsidered as the first of a gerfﬁg Gf orientations. To,éccept'

this view requires the understanding that foreign study typically prp-

§

gresses through developmental stages, each with well-documented

characteristics (Briélin & Pedersen, 1976). Student usually benefit
< ' .
gfffﬁrom both review of previously covered points and an orientation to
. !’
upcoming problems and opportunities. This same prineiple should be applied

to fofeign study deveLOpmeﬁgu The prientations could establish and

- '

- ‘
h
.
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maintain a solid base for the formation of positive attitude by students’

" toward their mission, and warn them of new problems which they might

encounter later in their program. Thevefore, the orientatlion seminar

must necessarily be compulsory for all learners and provide the basic

v

information which all of them need to approach the program's primary goal.
' s
In addition to the regular seminars, a separately produced, self-directed,

media~-based production may be {BE\Bhst alternative for the individual

unable to attend with,the group, which will be covered later.

ODrientation effectiveness, The overall opinion.as to the effective-
- -

ness, of the orientatiog(se@inar suggested that the program was inadequate.
The two areas indicated by Professor Almea as beingﬁthe most imp3§tant
ones for attalning an effective future transfer of Fechnology were
frequently cited as not having been covered., That is, the socio-economic
conditions (e.g., industrial nationalization, modernization, national
plans, etc.) ahzfthe disparity getween job environmévxs in Vehezdexa vs.
the host country regarding technological sophistication were not addressed.

.

On the other hand, the Etudents' mission and their duties and rights

&

were rated aé having recéived strong emphasis. Again, attitude without
an ;dequate informational bage was ;:omoted. The aspect deemed ;ost
important to the students' real mission was-avoided, while probably thoge
factors which are difficult or imposs}blélto alter were(dwelled upo;..
Perhaps the mé%t telling statistic regarding the seminars' effectiveness
was thgt no differences were found between those ;hd had attended and

those who had not on the three classes of problems (academic, language,

and emotional). While these data support the earlier contention that

T
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orientations usually do not play a major role in students' experiences

abroad, it is maintained that much can be done to change this situation.

Students' problem. Of all the problems identifieq by the students,
language was Most often considered the I;miting factor in the process
of learniné. Several points gathé}ed through the survey can be addressed
by the orientation program which .may eleviate lakguage problems. Although
the students were satisfied wilh their academic study program, they
generally defined the iaﬁéuage (especially wriiing‘;nd ;peaking), and

the difference in educational systems and academic content as being their

majof gources of problems, ﬁanguage will always be an issue in foreign

-

study, and thete is little tﬁg:van orientation seminar. can do ko eliminate
the problem. However, the scholarship program may be required‘ta ‘
place more emphasis on langﬁage as a prerequisite skill‘for study, and
allow more forlindividua{ differences in learning, particularly regarding
writiug‘&nd publig speaking; dsdally more study time compensates for
these differences. Thé secoﬁd problem of differences between educational
systems and édbjéct m;t?§r4con%:nt is again an informational one.
Students must be forewarned of what differences they will encounter.

: <

Most importantly, Funddyacuého mugt insure that appropriate programs

exist in Canada, and pfﬁvide the potential|apﬁlicanta with a list of the

. \
~requirements necessary for admission. Obviously, the student cannot be,

held responsible for gathering such information before leaving Venezuelg.

Providing academic program information will also greatly reduce the
number of program changes and failure rates'related to admisﬁions.
> H

>
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-4~i17~~'*jﬁmutinnal’probleﬁs; Emotional problems have been found to inter-

fere significantly with students' process of learning (McDougall, 1933).

If.embﬁional problems are left unattended, it is obujous that the main

objective of the orilentation plan to ensure mord e:::::}ve learning,

~ and consequently better transfer of technology, will be impeded.

?und;yacucﬂo students were found to conformed to the "w'" curve

hypothesis (up’ to phase 4) when their emotional problems were compa;ed

witH the time the; had been in Canada; Students are more }1ke1y to have

emotional problems during th; second and thitd year in Capada than ddring

the first or fourth. An ongoing orientation designed tp check these very

problems at the appropriate time may assist in reducing or eliminating

*
il

the otherwise inevitable emotional downturn.
Two other very important variables identified‘were age and program

. ‘ 1 .
of study. Both were found to have a significant influence on the amount:

. ‘ ¥

of understanding, writing and speaking problems students have. Students
‘over 25 and those in Mastér‘s program had more difficulties, and should
be consiéered ss special target audiences in the orientation plan:q

The othef«}wo goals of the scholarship program cited earlier sre

now briefl} discussed in light of the comments already made.

Priority Areas and Economic Sectors,

As mentioned above, the twp first functions eatablisheﬂ by the
3 . * 4

ichglarship program as main goals (the incorporation of students from

medium and low economic sectors into the educational process, and the
formation of human resources in priority areas needed for the country's
development) have to be seen as subsets of the prigiry goal already

*

’ > . ¢ .

H

T ~ .o N - - _
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discussed. If the main issue is to develop the\country‘by transferring
technology and adapting it to the Venezuelan context, then the skills g
acquired obviously have to be in those fields most required for national 8
development. Concerning the second function, the Fundayacucho student
not only/must came from Low and -medium economic sectors, but must also
p have all‘the same pférequisites to accomplish the main goal as those

from a more enriched environment.

Ve Whether the priori;y areas were properly determined or not according
. ) to thg.national needs can not be conaidered‘asva point of argumé;t in
é this thesis. ' The established priority ;;eas mustlbe accepted ay the
%; required ones. What must be considered is the point that so many sfudents a

changed their program of study. _The reasons were that the program was

» 5‘.§'§~ s

not available in Canada, the student did not have the apprepriate content

’ prerequisites, or the student simply arrived in Canada still undecided.
N v

. ) All three reasons could have been avoided. As it presently stands, filling

the necessary occupations is left largely to chance. Clearly, more plan~
. ! . . o R .

ning is necessary on the part of both the gtudent and Fundayacucho.
¥

Even though most students werelleft unaffected by their change of

——

T

=
B

5 _ study, the whole selection process would necessarily be disrupted.by i '

P

such arbitrg;ﬁ decision-making. More research is neede@H}n defining th%’
'priority areas and sub-areas accofﬂing to thé actual jobs -available; - .
and ‘more must be done to supply the students with this information.

In regard to thé economic equality goal, the information obtained
about students' parents'loccupation ;howed an even spread‘along the’

Oppenhéims' occupational scafe, thus suggesting a proportional scholar-

ship distribution, However, most of the studentd reported cities and -

WP ot
d w 7 o
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{

large cities as their home, such that rural districts were qoﬁ well
represented. A combination of overall population proportions and required
academic prerequisites likely provide Fundayacucho with a highly restrict-

ed sample from which to choose, thus confodﬁding their efforts.

The goals having been discussed, some recommendations can now be

made regarding how to improve the scholarship program by means of improw- \
ing the orientation seminars. These recommendations recognigs fundamentals ~
of educatignal téchnology. ' o

Recommendations 4

. The impiementatlon oY educational technology techniques requires a
long procedure beginning with an analysis of the educationgl system and
ending with revision based upon evaluation of general and specific .

outcomes. However, constraints dictate that more limited recommendations

be'made.;n regard to the improvement of the orientation seminaﬁ.
Man& of the conclusions drawn above have suggested specific changes. *
This sectipn briefly incorporates these and additional ideas which, if

offered, would, hopefully better prepafe and“supportsFundajatucho students

for foreign study.

0 , o

As mentioned above, behavior varies across cultures because of .

-

. 8
numerous psychological, soeial, and geographical variables. glmong these

. are language, technology, the educational system, academic levels, climate,

economics,rpolitical organization, and so on. Each variable may call for
a different treatment dependiné upon its uniqﬁe characterisgits.’ Thus
each is addressed separately, citing both the instructional stratééy and

‘ * - .

+ the objective. . S . . .
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The educational system and academic levels. Information.;elated to i /H
specific acaddmic programs is Qot of common interest to all students and (J

must therefSre be transmitted through individualized and'easiiy revisable .
media. Print materials, specialized conferences and sessions iﬁvolving

direct contact with ex-grantees (high-credibility sources) from the specific

areas of study should be used. The Venez?elan orientation should th;;éfore

be divided between general information ana specific-cogtent. Although

students are more likely to learn these specifics if they are organized into

the actual orientation, the students could also receive them as supplementary
. . - » . .

rmaterials to be read any time prior to enrolment in a program. A constant

[ . ~

comparison between the two,cultural systems is-requiréa during the sessions

)

to enable the student to anticipate future culture shock. Tt is highly recom-

‘mended that students be kept well-informed of national.and_academié (skill~

_ related) "changes as has been alluded to earlier. Students must be

particularly aware of the technological evolutién of theit chosen career,

as changes can'make their studies either unrealistically advanced or

obsolete if continued unchecked. This flow of information would link

i

the learners to the country and therefore also’ remind them of their mission. . Lt

B . .
' -3

" A news letter or students' journal would be very useful for this purpose. -

°

Sections of both general and specific interest could be included. Content
: - K
regarding spetific occupational changes would have-to be gathered by Funda-

' .

e

yacucho and directed at helping students select &ourses ?ppropriate to these

changes, This asBumes, of course, that dtudents initially receive a recently

° o
e~ -

. . N . g
updated description of their chosen profession. N Y ‘ "

[

.

Language variable’ Language mastery, vhile central to evefy'Stugenﬁs'

.

<
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success, 1s extremely sabject ta individual differences. The only

f

{
solution is to offer them.clearly stated prerequisites and give them . ° / i

~ R

""adequate time to learn the language., The student must be given the

opportunity to acculturate into both the academic and social milieu

before specific task demands can be ﬁade. Students should be told’fo

.

¢ ‘ seek out straightforward, introductory texts in their respectivetfields v

-

to familiarize themselves with concepts and terminology, as well as the

mode of information presentation. The Venezuelan orientation could offar
+ them an anélygié of language 1earﬁing based on the most recent research
: s

A4 1

- f * ' in gsecond-language }earning,~point out 'how critical langauge will be in’

their studies, and jdentify areas where éhey are most likely to héve the

éreatest difficulties.(d..e., writiqg and' pubiic speaking). In that age

was found to be reldted to language problems, oider-studenta‘should be

-~

4 ' , b . S
3 -, offered additional help in tpis drea. -~ . .
i Geographical variables. Information related to the geographical . " "4
' : l . . 4 v '
c¢haracteristics of the country is best presented by using audiovisual .
] : . h C\ 1 '

* ) ’ resources:’ Fiim;_slideﬂtape presentations, etc.. Such resouces will

-
e

also help-sélve the problem of‘orienting:individuals in this topic. The

materials sﬁould be practical «(e.g., suggesting that the appropriaté

O

; _’ clothing be puréﬁased 4n the foreign cbqpfrf as weather differs by region)

withuut exaggeration or overemphasis. <y _ 4

Emotional problems The final//gcommendations stress the importance A ]

PAR™ . R :

of the students' emotional components and the need to face thesge problems
whepever they occujs Emotional qiﬁfiéutties‘qaq 1nterfefe significantly

-with cognitive development, and cannot be sc;lvgd & priori ‘gtudents a5




“age

-

. . v
' . o

a group should bé hade aware of such developmental stages as the "W" *

.

» .curve, teld of the difficultics which they will encounter sosthat if

L ]

§ and when they do occur, they'gill come as no surprise. A sfmulation

“ or "brain-storming" seé%ion{mighc'be incorporated into the imitial
o seminar- to bring out these points. Attitude is formed based upon what
. P : :
one thinks, and what oné thinks 1s based ubon what one knows. By making

-

-~

qudgnfs aware that there are more simMarities than differences among,

«

\ : 311 people, conflicts are less likely to occu}. Highly credible sources,'

4 » .
such as ex-grantees, are needed for thisipart. A combination of reading -
« -

. ' material and interpersonal interaction would best serve-emotional :prepa-

ration. '
) , i @~ ) - . » “
v : Finally, because unique emotional problems arise well ifttfxyne's
&

L} ' ’

‘pyogram of sShdy:is.ﬁnder way{Q{t ié vi&:} that a combination éf re-

. \\'fresher course and follow-up orientation be offered to prevent the‘inh}-~

. -

: . 'bitory depression typically'associaﬁed with foreign study. This orien-

a . . L 4
- tation would focus on new problems’, and be hald during the 25-36 month

period as suggested, by the: gathered datas A slide-tape pteséntation

could be seant Fd those outside major city cefters with aimqsé equal

1 . bl -

AN

<

' i . M .
N effectiveness, assuming that Epe message is properly reprefented.

B
v

Indeed, all these recommendatjons requfre a combina n of regional
. . . . ',
. 'land.internqpional input, and would be’'no small task to implement. But
- ' ' 'when one considers' that Fumdayacucho is designed to significantly -impact

1
L the Venezuelan economic and social metastructyre, and that the partici- «

v
» - v

B s . Y N 4 ‘ - ~ J >
. pants of ‘this program are the nation's most valuable resource, the impor-
<t ht - ! . :

,, Q " . tance of this problem cannot be ovedstated. - Education is ong;\f the’

. o ‘world's only essential tools oé_survival——the vexy\bgﬁt technology must

o’

./‘

T

be used to“dévelop it!

- . X . '
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’ . - REFERENCE NOTE -,
4 . : A .
=, .1, Casado, A. D. Perpotﬁ\Comunication, January 1980.

e r In an interview with 'Mrs. Casado, a member of

»

Fundayacuchos' orientation development teani, she suggested
Y k . s

- v

that despite the experience which tlge aéholarship program
\n
' Lo . has #cquired, few changes have/been nade to improve .the ,

orientation seminar. The ,;xminar is still not designed to
. . - o . *
L ) ‘ , cm(r‘ér the students main problems (i.e., culture shock,

-

. . ‘ language, emotions, etc.). Nor does it inform the atuaents

about the priority areas or %he skills they must learn in .

Co their, field of intéres:. ’ - - .
> % ’ » ° . . < Py ]
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"Gran Mariscal de Ayacucho y actualmente me encuentro elaborando mi tesis de

’ i

. ‘ ’ 76
Montreal, 7 de Agosto 1979
Mirna Trujﬂ'lo
2150 St. Marc st. apt 701
Montreal, Quebec H3H 2G7

Estimdo estudtante: ’ s
. / )

] 2

©

. Por medio de Ta presente me dirijo a Ud. a fin de solicitar
su valiosa colaboracidn. Al igual que Ud., pertenezco al programa de becas

grado titulada: " A Foreign Studies Orientaxj&pQﬁdule For Venezuelan Student";
01tim requisito para obtener l1a mestria en Artes (especialidad Tegnolog'la

&
¢ Educatia ) en 1a Universidad de (oncordia, Montreal.
¥
. P
" : Anexo le envio un cuestionario el cual le agradecer'lg llenara
: " cuidadosamente y To enviara de regreso tan pronto como le sea posible. Rayores
detalles réferente al propbsito del mismo los encontrard.en las indicaciones
> generales del cuestionario. . |
- ‘ .
a Egper‘ando su pronta respuesta y agradeciendg, de antemano el
. interds y tiempo que sepa dedicar a mi peticidn,
F's .
: : N , Queda de Ud, miy agrddectds
: od = . ﬂ l -
: ' :
i R o
¥ . = ~_“_\ !
; T Mima Tradillo s, T
| _ y A,
¢ ’ ' “ -, ooh - ‘ g . ‘0
e . ' -
)
k 'r. ] (\ .
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.como becario{a) estd viviendo o ha vivido en Canada.
caracter confidencial y una vez tabulada con el resto emitida por los integran

INSTRUCCIONES

Estimado estudiante:

r
o ¢ v
Este survey ha sido disefiado con la intencidn de recolectar in-
formacidn referente a ciertos aspectos relacionados a la experiencia que Ud,
Informacidn que tendra

tes de)la muestra total, serd utilizada como punto de apoyo para la elabora-
cidn futura de un mddulo en tegnologta educativa con f1nes de orientacidn pa-
ra estudiantes venideros.

Como se dara -cuenta una vez leldo el cuestiohario,
han sido disefiadas en base a cuatro tdpicos fundamentales relacftnados a: 1)
Contenido de los Seminarios de Orientacidn organizados y 1levados a cabo por
Fundayacucho eanaracaS9‘2) Informacidn general que serd usada poster1ormente
para clasificar sus reqpuestas 3) Informacidn acad2mica y experiencia del. be-
cario en Canadd. 4) Expettativas futuras del becario. Por favor 1@#e cuidadosa-
mente cada una de las preguntas e- -indicaciones antes de emitir su respuesta,
marque la respuesta de su preferenc1a y evite dejar alguna en b1anco a menos_
que ténga un justificativo.

Es de suma 1mportanci§.que esta muestra permanezcd andnima para
permitir de este modo la mayor libertad de expres1bn posible, por lo tanto le
agradecerla no hacer referencia a su nombre.

las preguntas

’

Si*por algln motivo Ud. se ve realmente imposibilitado de contes

tar este cuestionario, Ud. encontrard anexa una nota que ruego'envte de regre-
so( Nota: Me es imposible contiéstar este cuestionarid.). Es preferible, para
los efectos de esta investigacidn, recibir una respuesta negat1va que n1nguna
en absoluto. ‘

Tambidn encontrard anexo un sobre, fljese que Ia estampilia ha
sido inclulda, en el culdl deberd colocar su respuesta y enviarlo de inmediato.
El destinatario corresponde al Dr. Richard Schmu1m1embrp del departamento de
Educacibn de la Universidad de Concordia y asesor de mi trabajo de grado,
quien ha mostrado un inter®s especial en la presente investigacidn,

Por G1timo, deseo agradecer]e una vez mis su valiosa co]abora-
cidn sin la cyal no serla pos1ble Ya realizacidn de*este trabajo.

I

N ~ . 4
\ t N .,, ‘ “
Muchas gracias

<




. g

; zuela.

. <

~

K

Part I: Orientation Seminar

2

First of all,

4

Y

I would like ydﬁ to think back to when you were still in Vene

1.- Please list all the reasons why you applied for an overseas scholarship:

N

-

/

ol

- -
2.- Were you present at the.Orientation Seminar organized by Fundayacuch

Caracas?

// ___ YES (Go to question 3)

____ N0 (Why?)

Y

P

A

“3.- P1ease 1ndicate us1ng thecfollow1ng scale how gowr each part of

(p]ace an "X" in the appropriate box for each one).

(_b&pninar

EXCELLENT

GOOD~

FAIR

POOR

NOT GIVEN

Cultural information about
Canada.

r

Academic information related
to: English courses

N\ »
Educational System
1 .

t

‘. &)y Fupdayacuc ho works
nada and/or its mission.

. Rights & privﬂleges of
grantees.

.Fundamental aspects of Vene-
. zuela socio-econcmic reality.

Technical 1evels of different
national sectors. (

-
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! _ . EXCECLENT | GOOD FAIR EOOR NOT GIVEN
Students ' mission in Canada . -
in relation to_what the’ :
" country expects fram t'hem,
Administrative aspects and/or
procedures,:
Grantees' future activities, '}
Other (specify): . é L
) ' . « ’ ' v
4,- What information was most useful to %ou? (be specific)
S
. . ~ \ -
+5.- What information was-least useful? {be specific)
—x - . o S -
6.~ Wa$ ehoigh inform®tion given? : + . S
- ¥ )
YES _NO (If na, in what areas). "
¥ - - i
' \ = ~ ""’
7.~ Khat muld you suggest for improving the orientation seminar?
AN N g
. L4 . . .
‘ - - : BN — M
- . s 4 1%
) <
Part 11: General Information
- ) -
8.7 ‘A;g.e: : ) N
9.~ Sex: FEMALE | MALE = - . S
o R —S “ » L. - )
V10.- Father's occupation: __ - . f
. | oo N
- ., o 4 N
“"e  Mother's occuj/aa/t_i_c;g:’ : - -
S . Wt
. - » < ¢
F - : ’ B N ’)‘
. v S
/ e . { 4 -
“w. < .~
oot - . - -~ g +
e . - crremaren
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11.- Marital Sjatus: s

.+ a) If married, is your husband/wife 1iving in Canada?

YES {Go.to question 12) . NO {(please answer "b")

b) If No, why she/he is not 1iving {n Canada?

Al . *7\\

-7

i - = \_ .
12,- In what kind of area in Venezuela did you mostly live until age 15?.§,-\> )

_____Rural or farm area (less than 1.000 peopie)
. Town or Village (from 1.000 to 9.000 people)
- City (over 10.000 but.less than 300.000)
.- Lérge city {over 300.000)

13.- How long_ have you been in Canada? ~
YEARS ~MONTHS

14.= In which city are you actually located?

wo d

16.- a).. Did you take a '1anguége‘/équrse when you ar‘r’ived in Canada?

\ - YES AGo to/‘ip“) _ NO (Go to' Q. 16) ¥
[ . b) Was the course in the city you are now-located? ‘ ’
YES™ {Go to Q.16) NO (please answer "c" and "d") C

c)  Where did you study it?7 .- . . : “ 3

‘d) How did the change of '1oca~tions affec ted you? . .

" . ) ’ \
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Part I1I: Program of Study

16.~ In what fzype of program are you now enrolled?

20.

Language ‘course Diploma program
Bachelors program - Masters program
Doctorate program . Other (spec1fy)

T

Which year o{’ your program will-you begin next (this fall)?.
1st. 3rd. Ot‘her-(specify) S,
2nd. 4t h,

¥

In which University/College are y))u enrolled?

—

What is your present major area of study? (be specific)

Was this subject area the same one you signed for ‘in your contract with
Fundayacucho?

YES (Go to quest‘ion 21) NO (Complete "a™ and "b")

a’) why are you not studying that su/b,;'\e‘ct area? (Check more than one if
appropriate) - ” :
»

Not available in Canada. . g
Not accepted because too low TOEFL mark.
> Not acéepted becau sy did not meet minimum requ’ 'n'ement.

I changed my mind. Hh_y‘? (e,g. program too hfficult,‘lost interest,
other opportunity arose, etc.) .

r -

Other (specify)

b) How'do you.feel studying smething that was not yeur fir\st choice"
(Check more than one if appropriate) . .

13

At does not matter to me . o -

I do not study with the same interest §

I do not like it B :
. —
It is more difficult, for‘me : 4




hadad

=~ '~‘“V*WM

I like it
5. Other (specify) g

21.- Please rate how well your present program is meeting your professional

needs and expectations using the following scale and 1etters {circle
one for each item) .
Excellent (E) ; Very Good (VG) ; Good (e) . Fair (F) ; poor ().

E VG G F P a) Overall Program ‘

E Ve 6 F P b) Professors N .
"E V6 G.F P c) Course relevancé . v

E V6 6 F P - d) Academic Counsgiling l

E*VG G F P e) Professors Avaﬂab1hty \

E VG G F P f)Libraries 7

E Ve G F P g) Labs and equipment

# 22.- Rate how welt your program Balances theory and practice:

\

lu
'

1’

.

D

T 18 }*
. Too theoretical

Pa'r't IV: Lanquageé Experience .

23 -a) Hhat language are you using in yOU\_pr‘ogram"

(> /. ‘English
———1¥) Hew profficient would you say

first came? (Check one for ea

French

N
Perfect
Balanced i

V.GOPD

GOOD

3

FAIR

POOR

b .
EXCELLENT
* .. ” Speaking
Read ing )
Witing ~

Listeﬁing

S R
\/(»_\_}do practical

3

.
, o

*

u weregsing the language when you
skill)
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Question 4. / ) ' " )
. . L
il Students' opinions about. the most useful _ -« ° ' - | I
information obtained from the geminar,
R . ) |
- 5 X = ]
- Absolute .
Frequency Percentage, ’ ]
Information re: , . o ! '
-All useless 4 28 3544
Canadian Culture “ - 11 13.9
Duties & Rights ' , ' ) 3
of .students ' . 10 -, 12.6 ’
 Educational system 7 " 8.8 - . T
~
Students' mission : 6 7.5 .
Fundayacucho's mission 3 3.8 1
o ) i . ‘
Administrativé aspects 3 ) 3.8 N
fiigs about Canada 3 3.8
Language course 2 25 é
" “All Useful 2 2.5 - %
Vzlan' soclo-economic conditions 1 i 1.2 §
Information given by : " T ..
a friend , ‘ 1 . ‘ 132 ) - _ : e
. ) . . , s -~ ] [ 4 .
Handouts about Canada
Communication systems

in Canada

.

N.R.

N »
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. E : . Wh . A "‘ - . ‘5
; A . udgtion 5. o . .
L -, Students' opinions about the least useful B '
| ) ’ ) " information obtained from the seminar. '
B =~ . £ . ‘n - - T = — 7
- o ;o : Absolute’ " - o - ‘ ; i
a : Frequency. _Percentage :
: Information re; = — s ' E
f » - A
‘d M 1) o
! All useless : ‘ 19 . .. 26.0° ‘«- -
\ Future activitdes 10 13.6 .
. - ™ Undecided. - .8 10.9 - '
Y Language course . 7 3 9.5 . ‘
P - | » —_—
{ Educational system . 3 6.8 T ‘f'\.\
7 ’ . \ . ! * . o \
" . { .
2%:/ w Administration aspects - 3 6.8 ‘ K \)
i;‘ ‘a ’ - . ' \ /
B; Canadian culture . ‘ ) 4 5.4 )\ .
- t ' Fundayacuzho's mission 3 4.1 i
i, f . " ‘ s C N X ' é %
National technical levels , .3, 4. . :
, . kK
' ! - . ! ‘ ?:’
. ' ’ : Vzlan' soclo-econmonic . . , : " . A
. ' ‘conditions . 2 S . A
o ‘ , © Student's mission ) 2 2.7 . . ' . é
‘Grantees '@) 2 - .27 ‘ ‘é
Lodging ' S 1.3 ;%
Weather ‘ ' o 1 1.3 A
How to treat Canadian people . | 1.3 ..
- { A - ‘i - : )
1 N.R, o N R & - T
» , - * ¢ N .
} < " )
» ¢ ' N . ~
= +- ) i - -
'
L e M
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| P - \ i
o \ . _,a’/'\\—_vf i
. Question 6.\ ../
. A. Was et'l_ough i.nformatipﬂ given? ’
b »
d ' N < . , |
‘Absolute
» Frequency Perce‘ntage ,
" Yes: 12 9.6 .
L - . Mo : 70 * 56.4
¥ : ‘
C g " ON.RS 42 33.8 .
’ . . ’
%‘ | . ‘ . ) . !
L o _B. Areas in which "there was not
| : enough:information )
r \ 4 »
o ' -
- % CHOICE ) -
’ . »
| ;fﬁ ’ ‘ - . First Second Total
% N AREAS . . ‘ s
. £ (%) £(Z) £(%)
7 L All areas 34(41.4) . ———e 34(41.4)
¥ 4 . a
’ Educational system { 17¢20.7) 8(9.7) 125(30.4)
’? ) Canadian culture C 8¢ 9.1 —— 8( 9.‘7)
i -~ Students' mission _ - . 1( 1.2) 4(4.8) | 5( 6.1)
¥ . Language course ' C2( 2.4) 1(1.2) 3( 3.6) *
v Students' orientation in Canada 3( 3.6) ——— 3( 3.6)
Vzlan' socio—ecomonic condition  2€ 2,4) — /2( 2.4)
Administrative aspects 2( 2.4) ——— 20 2.4)
N , Future activities ———— T 2(2.4) 23( 2.4)
Duties & Rights of students = =  —=eee 1(1.2)° 1( 1.2)
- Study areas ’ 1( 1.2) — 1( 1.2)
- a -~ T
. " Y
.. ' P
) » 9 ’

i

@ men e e -

4
H

-
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Question 7. .

Student's ideas #n improving the orientation seminar.

L]
~

i * - . . CHOICE

[
. R i ¢
. IDEAS - First Second  Total ‘
- = £(2) U N6 ] o

! Experienced people should . i’
participate 32(39.5)° 5( 6.1) " 37(45.6) E
More emphasis on - ' c B
the academic aspect 19(23.4) 9(11.1) ° 28(34.5) :
Better organization of ' . 1
.topic content , £0(12.3) 8( 9.8) 18(22.2)

More about Canadian culture ’ 5( 6.1). 9(11.1) C14(17.2) .

More about students' 'future . o
activities . 2( 2.4) 3( 3.7) 5(6.1)°

. Begin orientation earlfer. ~ 3( 3.7) 1( 1.2) 4¢ 4.9)
) < . More about student's duties o )
and rights . ) —_—— 4( 4.9) 4(*4.9)" ’ ~
More about Venezuela 2¢ 2.4) - 2( 2.1»)‘ 5( 4.9) .
. More audiovisual materials ' ' , ) ]
about Canada . 2 2.4) 1 1.2) 3¢ 3.7)
3 - . v \
! - " Senfinar should last L ¢
longer 2¢ 2.4y 1( 1.2 3 3.7) .
Students should be | . . ’ L
divided in small groups 200208y 1(1.2) 3(.3.7)
Orientation about o . *
language problems 1(1.2)  1( 1.2) 2€ 2.4) 3
\ ) More information about T ‘ i
language courses ' C——— 1( 1.2) 1( 1.2) ‘ -
‘'Orientation should be . ' . ’ ; _ . - *
v compulsory to all students 1( 1.2)  ——e-e- + 1(1.2)
+ N.R.
N ’ . [ N

B, Y e At D Wty ey sl -y D S,
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Part II: General Information

£

Question 8.

Students' Ages

maw*‘»_ 2

- .\
¥ i
* Absolute ,
ACES Frequency Percentage
Group 1: From 17 to 21 yrs. old 37 29.8
. :
Group 2: From 22 to 25 y¥s. old 3 50 40.3
Group 3: From 26 to 43 yrs., old 37 ! 29.8
. N.R: . - —
‘o . 0 \S
! 2 . .
. .
i Question 9. ’ o
. ’ Students' Sex L0
s ' »
‘ o Absolute , ) . ’ .
Frequency Percentage
v : #» ‘.
Male ! 73.4 :
¥ Female 33 26.6
i ~
NoRl - ' ’ -
. o t .
Y 5
. . ,
~~ ,
’ -
. i N N
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Question 10 96 )
» Fdther's Occupation . ‘ ;
Ciass 1: Pbofessionally Qualified and High Administrative ;
' 4 4 .%
' Absolute 3T
Occupation Frequen.cj L Percentage g
B ! :
Doc tor AT 5 4.0 - g
\ ‘ ;
Engineer‘ \ 3 2.7 :
Lawyer ’ \ ) 3 ' 2.7 , ; '
Cattle Raisei ) ~ 2 (4\ -
Army (Major) S 2 . 1&\ *
Architect . -
rchitec s 1 . 9 i
‘ VA
B‘ioanalisc ‘ 1 :9 8 ,
Total 17 15.0 X - g
“:‘ , :
..€lass 2: Inspectional, Supervisory and other Non-Manual ' ;‘
¢  Teacher' 5 f e A
J Accountant 5 LY N < 27
. Journalfét 2, 1.8 ) \
TheaterdDidector . o1 C.9
., Business Man 1 9,
. . \
Industrial Clerk 1 -9
Labour Supervisor 1 : .9
Bank Clerk 1 ' .9
Forest Technician 1 9 ‘ e

: . . Total - 18 15.9
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¢ Question 10 (cont.)
-~ Father's Occupation
co ' Class 3: Routine Grades of Non-Mgnual Work
N \ < > - T
Ahsolute
. . Occupation Frequency » }t’e?‘ceaghge -
. Merchant ' ‘ 21 18.6
Office Clerk 9 - 8.8
Technician - 2 ) 1.8
Salesman 2 1.8
Hafrdresser | g 2 1.8
Forest Tecthician 1 , .9
- Sailor O | / _9
' g Total | 38 , 33.6
Claéa. bt Skilled Mapual ' , ’
» . Workman 5 4.4 .
Farmer b 3.2
Chauffeur - ) 3.2
Taxi Driver i 1., .9
’ . : v Plumber’ v ) 1 .9
\ - Mechanic . - . 1 9 7
Dressmaker ._} . .9
; Total g V‘ Y ' 15.0
\ X
. ) Not Working:
‘ ; o Ret(\red \ o . 9 o, \B.(‘)
! ‘ \ ‘- Deceased . 1 . ‘ 9.7 a
Not Specified 2 - 1.8
f ' Student . 'l i 4 .9
‘ Total Con 20.3
N.R. 11 -
. ‘ < .
e ’

p—
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< Class 3: Routi e'@rades of Non-Manual Work

.|
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Question 10 (cony.) .
-Mother's Occupatidn )
" Class 1: Professionally Qualified and High Administrative
ra -/J ‘
Absolute
. Occupation Frequency . Percentages
b Bioanalist 4 3.2
‘'School Director 21 < .8 )
Y »
- Total 5 4.1 -

d,

¢ Inspectional, Superwisory‘}and other Non~Manual

M = v -
™ Peacher 16 ) 13.0
. Pul\lic Relations 1 .8
Total 17 13.8

. ) J -

Secretar

+  Nurse

e

‘ Salegwoman
-
Telephone Operator
Cashier

Hairdresser

e =

Merchant

Total

¢ -
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Question 10 (cont.) ’ 99
’ {
Mother's Occupation
Class 4: Skilled Manual
, ' )
- ‘ £(2) £
4
Hand Craft 1 .8
Dressmaker 1 .9
Domestic Care .3 2.4 A
[}
Total S ) 4.1
* NGt Working:
Housewife \83' 67.5
Deceased __2 4.1
\
‘ Total 88 71.6
‘ N.R. 1
-
Parent's Occupation . -
(Summary) &
*® ‘ \ ®
Hall-Jdnes Scale .
of Occupati?nal Prestige e ) Father Mother -
L¢3 £(%)
Class 1: Professionally Qualified .
and High Administrative 17(15.0) 5(4.1)
—
Class 2: Inspectional, Supervisory . 18(15.9) 17(13.8)
_and other Non—ManualQ
Class 3: Routine Grades of Non-Manual ° 38(33.6) 8(.6.5)
. Work :
, Class 4: Skilled Manual 17(15.0) 5( 4.1)
~—-=—--- Not Working . 23(20.3)- - 88(71.6)
r/
. N.R. 1 1
! g . -
R
L J
f

50
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Question 11,
Marltal Status
. .
\\ Absolute )
STATUS | _Frequency Percentage
Single < 76 61.3
1
-Married 45 36.3
Divorced . 2 1.6
N.R. 1 ) .8
Total 124 , 100.0
. lQuestion 12, \ .
‘ b ‘Aréas where the students lived
‘ until Age 15. .
. Rural or farm afe?, ' 4 3.2
Town or Village - 11 T8
] City ' - ‘ v' 53 41.7 !
Large City e ~ 56 45.2
Total 124 100.0 '
¢ N i
N
Question 13. 1 _ “

Amount of time students have been . °
in Canada.

i

From two months

to a year Ta21 . 16.9
From one year
to two years ° 12 9.6

From two yedrs to
Ihree years
D

Loy
62 ©50.0°

.+ More than three years 29 . 23.3 .
Total 124 100.0 . -
: — .
p .

L e it e S




Y
— s
e

R

Y

Y.

101

uestion .
_ NG ‘ .
. . Student's program location (City)
Absolute
cITY - Frequency Percentage
Montreal 37 30.3
" Ottawa 19 15.6
Il(ings?:on 16 13.1
Toronto 12 9.7
V;ctc;ria 7 5.7
Vancouver . 5 k 4.1
Fredericton 4 3.3
Belleville 4 ! 3.3
xPeterborough « 1 .8
Hamilton 1 .8
A Cornwall - 2 1.6
Winnipeg 3 2.5
Win‘élsor ) 3 2.5
Thunder Bay 1 .8
Waterloo 1 .8 )
Guelph 1 8
ndon, 2 1.6
Zﬁmqnton 1 .87
Saskatoc'm‘ 2 1.6

O RS e b e ik
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Question 15. ' . ' ! N
A. Language coursé taken upon arrival. ’
. . . Absolute w \
S
: ' ' Frequency , Percentage
Yes 112 . ,90.3
No ce12 9.7 CoL
- Total 124 100.0
s . , .
i . ¥
—— bt *
o . . o ‘
N A .
B.  Course in the same cit'y as present studies.
\ . - '3
. : Absolute 1 )
. . Frequency . - Percentage
‘ Yes . 58 52.2 . \
No 53 . 47.7 ’
. ) . . .
o M.R. 13 S :
) * ) s
\ ’ ’ .
» N r " N ’
] ' v ‘
1 J ’ N
¢ q .
i o 4] ’ * 1
| ‘ . 9 )
> ! a ]
K‘ L 4 -’ . - s
y - eyt
3 A 5 ,_;L‘ R
— K N} ) *‘ S
N ~ ailod .3 - i‘ o N

RS ———



(cont.),

Question 15
- ’ : * had

.

C. Where did the student study the language, course?

Absolute e .
i Frequency . Percentage .
_CITY e ’ 1 -
Ottawa - 10 -18.9
Belleville ) 9 17,07
’ . Montreal o T } .17.0
2 Kingston ' .8 = 15.1
. N 1 L0
. « Cornwall ) 5 9.4 g
. Brockville ¢ 2 . 9.4
London Ont. ’ 4 7.5
o Fredericton - . ” 1. 1.9
Toronto ‘ - " 1 1.9 L
* Quebec City . I 1.9
' N.R. 7t -
Y . .
i | Y ‘
13 ' / 1
. . D. How the chapge of location affected the student.
_ Not affected _ 3. . 60.8
. ' » ‘Start Again - 8- 15.7
) . Economically - 7.8
A 'Frién'giship ' 3. . 5.9,
' Logs of study control 3 5.9
‘ Getting apartment’ 1 2.0
) ; "' Weather 1 2.0
. ) " ’ NR T 73 ——
< il B I . —
. ot X . B . ‘
. ' . o ’ ' "‘ " \
L n ; _— e o W : ro e e
g BT S Wi P SR o o

e
s
'
'
5
L4
I
v
L1
v
)
»
‘
e
"W .
'
)
a8
¥
.
.o
3
Y
. )




: . ) . 104

, ) -
- Part HI: Program of Study

Quesgtion 16. : ) o . . . ¥

' . - Présent prog'rém of stl;\dy ~ - -
" Absolute .
0 Frequency - Percentage ' ‘
Language: course ., 3 2.5 ’
‘ ‘ - Bachelors program - 58 47.9 . S
) Diploma, program 37 30.6° ° ’ ¥
Masters program - 23 19.0 ¢ Y "
- N.R. - ' 3 o e !
B ’ ‘ ’ T ' . i Y
‘ * Question 17. . ' .
o - ' " Year(s) of study in the program . % .
' : ) - (Which year of gtudent's program will they begin next '?) - ) ‘
A ' S \ . CoN .
. 7 First - i 18 . 1l4.6 ° AN
‘ Second - TR " 37.4¢
) Thir_dl o = 33 . 26.8 . P
Fourth b SRS ¢ A 1 )
, y . . t R . !
Fifth 2 - .« 1.6 ; b
X  Thesis . - 7, .. sa. ] ; !
, A . " ' P h ' ;
' Finished ‘= . =~ 6- e a9 S SO
»
'*‘V‘J{‘?:.ﬁc—rwrv : - -y

[ TR NE e
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Question 18.

University/College where students are enrolled

-

“ ' Absolute
UNIVERSITY/COLLEGE Frequency Percentage

Concordia e 22 18.6
St. Lawrence College QKQUQ‘ '11.9
McGill .12 10.2
Carleton . ' 10 8.5

\ Ottawa 7 5.9
Toronfo - -5 4.2
British Columbia 5 4.2

‘ Victoria : 4 3.4
New Brunswick ’ 4 3.4
Loyalist College 4 3.4
Dawson College ’ 3 2.5
Ryerson Polytechnical Institute I 3 , 2.5
"Mohawk Coilege , 1 3. 2.5
Winds;ry - 2 1.7

_ Manitoba \ 2 1.7
4&lgonquin College 2 l.l‘
York 2, 1.7
 St.«Clair College , 2 1.7

" Western Ontario 2 1.7-
Saskatchewan 2 1.7
Guelph, ) ) 1 .8
Centennial Collége ‘ o 1 .8
Sir Sandford Fleming follege 1 8
Waterloo 1 . .8
Lakehead il 1 ‘.8
Humber College 1 .8
Alberta ' © 1 .8
Ecolé Grands Bs}leis Canadiens 1, ..8*

VR, . 6 F




" Question 19, 5
. _Students' present subject area of study
Absolute
HARD SGIENCES Frequency ) Percentage !
Biclogy ‘ ‘ 6 i <51 0~
Ecology : 1 .9, .
'\ Chemistry A § | 9.4
Industrial Design 2 1.7
Agriculture " 4 ( 3.4
Communication Engineering 2 1.7
Mechanical Engineering 17 14.5
Industrial Engdheering 2 1.7
Cl'xemincal Efgineering 3“, 2.6 .
Electric Pngineering 15 12.8
Biochemi ‘ 2 1.7
Animal S 3 2.6
Mathematics 2o 1.7 1
Metalurgical Engineering 1 .9 r
Marine OBiology 2 . 1.7
Geology ‘ .1 .9 bt
Marine Ecoiogy , 1 .9 . \";
Molecular Biolégy 1 ’ .9
Laboratofy Science * 1 .9
» @dontology , 1 .9
Building Engineering 1 . .9
Petroleum Technology 1 .9
Instrumentation -1 .9 )
T / - i
“Total 81 69.2
/
' ‘ : - - 1y
ey * ey

Sm teer o o e
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Question 19 (cont.)
R T ' N
Students' present subject area of study
}_ 7
. ' Absolute
COMPUTER SCIENCE AND ECONOMICS Erequency Percentage ‘
; ! Computer Science 7 6.0 S
. ‘ T2
Business Administration 5 4.3
Electronics g 7 6.0
Economics ! 1 .9 : 4
v Public Administration. 1 .9 . &
) Total . 21 , 17.9
., o _ )
- - i .
i
- rd ;
. . SOCIAL SCILENCES - . !
! Educational Technology 4 3.4
' Education (Biology) 1 . .9 , N
, Political Science “ S .9 ~
Languages 1 .9
Envirommental Studies 1- .9
Film , _ . Y .9
) Statistics 2
’ Travel ahd Tourism 1
' Arts ’ 1
. A Industrial Vocational Education 1
& ? N . a
’ Ballet Edufation 1
) Total ) 15 . 12.8 ,
a . ) ‘ ’ . ‘ ' 'i
N.R. ' . '




Question 20. ’ J -

Was this subject area the same one the
! students signed up for in their contract?

.

108

Absolufe
Frequency - Percentage
' Yes 75 , 60.5 .
No %3 , 39.5
. , ( ~nem
. A. Reasons for not studying that subject area.
X ' N ‘
Absgolute
REASONS 3 Freqqucy Percentage
Other opportunities arose J léa_‘y 29.1
Not available in Canada 8 16.6
.Not accepted because of low grade average 5 10.4 ’
More interesting 4 ‘8.3
No vacancies ’ 3 6.2
+Low TOEFL score 3 6.2
Relates more to éresent knowledge y3 4,2 x
Didn't want to change Up;versitieé © .2 4.2 ‘
Only choice : o T2 4.2
Shorter career , 1 2.1
Didn't like city 1 2.1
Didn't 1ike University . ‘ 1 2.1
Didn't want to change city 1 2.1
Fundayasucho didn't know which cdurses ‘. ¢
were taken . 1. 2,1
N.R. ' ‘ 1
- - * it
Total a4y 100.0
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Question 20 (cant.)

) . 109
’

B. Feelings about new subject matter

[P > o . [
. ot Absolute
il g ~—— -
FEELINGS: - \ Frequency Percentage .
Like it . . 33 68.7
. . : ’
" Does not matter 5 - . - 10.4
» . -t
More difficult 5 10.4
. ' "
"  Not interesting 3 e 6.2
' ﬁ -
Wider prof, outlook 1 2.1
Do not know yet 1 ! 2.1 l
N.R. 11 ¢ )
) ‘ < v
. Total 49 - 100.0 .
£
. . 7 . *
. \ + )
LY )ﬂ .
. -re .
. (o
e
\
“ ® . \ ,
) } N T .

{
¢
i
i
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L Question\tjl’. )
Rl
Rating of academic programs' balance
' S . .
] ‘] ‘ ' - .
Absolute . T
< .
Frequency Percentage
T <@ v ) (\
Too theoretical 21 ' 18.3
Very theoretical * 14 12.2 ;o '
( . ) + Yo
4 Balanced 74 . 64.3 ' | " "
Very Practical ’ b ‘ 3.5 g
4 . [ ;» ¢
- oo prical - 2 - 1.7 . LA
' N,R. 9 i
= " .
. .
Al - \ ‘
[ , )
’ -
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P . .
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Part IV: Language Experience N o ,
Question 23. i
>

A. Llanguage used by the students in th‘eir programs

"

- ‘g

tAbsolute N~ - T ' S\
. . ) i
LANGUAGE Frequency Perc¢entage
i English 120 9.8 .
¥ .
French 1 .8 . .
\ , S
* Both 3 o 2.4
B. Students' profficiency usingkthe language ! -
Excellent V. Goo& Good Fair ' Poor Ce ,
BRI 40 BFE f.(,% £(%) ME{3) £(%)
Speaking 2( 16)  #(3.2). 10¢ 8.1) 39(3L.5)  69(55.6)
Reading 201.6)° 7(5.8) 26(21.0) 50(40.3)  39(31.5)
V. Writing " 2( 1.6) "7(5.6) - 15(12.1) 46(37.1)  54(43.%)
Listening - 6( 4.8n 6( 4.8) 16(12.9) ~ 28(22.6) . 68(54.8) K'
— . — x p
3 [ ’ .

e
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Question 23 (cont.) : (]
-
C. Tige spent studying language before arrival’ K
" Absolute .
K No. of Months Frequency Percentage
From 2 2 2 ’ 3.0
months 3 9 1.0
to :
1 year: 5 1 1.5
6 3 4.5
. 7 1 1.5
8 2 3.0 .
9 1 1.5
10 1 1.5 .
12 8 11.9 ‘ /»
* Total 21 31.3
‘F.rﬂom 18 - 18 1 . 1.5
months ’ . - .
to 24 3 4.5 .
3 years: s 27 1 ’ 1.5 *
- Reyg 1 : 1.5 ,
36 2 ‘ 30
A,
Total , 8 . 11.9
&. ' ‘ .
From 5 60 36l 53.7
years 72 1 s 15 °
to ) '
6% years: 78 : 1 , 1 1.5
. Total 38 ‘ . 56.7 .
i '(
» &
-t
N.R. 57
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[ mon,;ths:

" . N \ — -
‘ “
, : ‘ . “ | .
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‘ ‘ ) 2
.Question 2%*cont.) . . .
D. K ime spent in .lauguage "courses ih Canada '
) . , - B ; l ! . . ‘ g [
' o Absolute . ‘ T
. No of Months Frequency . Percentage L
From 1 R ‘.

. 2.9 o < - ' ,
6 ' 5.3 v o
5 b .
35 310 :

From 7 . )
to T , .
12 months: 7 6 ; 5.3 '
8 3o, 11.5 ’
9 19 16.8 B
., 10 17 : 15.0 |
N T 1 3 Yo
R 12 . 14 L, 1.4 .
A Total 72 " @ '63.7
otal R . ’
From 36 . 16 S ’ - 1.8
to- =, 18. : : 2.7 ©

24 mcgnths: 24 - ~

o N T B VOR X )
L]
[V
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v }
. ‘Part V:. Academic Problems " ‘ \
’ gu’es;:ion 24, ’
A. Problems understanding language
L]
None Some Many N.R.
£(Z) [ £(%) f£(%r
,Understanding ) ( :
profegsor's lectures: 60(52.6) 50(43.9) 4( 3.5) 10
" Understanding . . .
written materials 75(65 . 8) 38(33.3) 1( .9) . 10 :
Writing exams ‘ 50(43.9) 53(46.5) 11( 9.6) 10 . i
. ~ E ' ' f H
Taking Notes 53(46.9) 49(43.4) 11( 9.7) 11 , !
Writipy essays T26(22.6) 77(67.0)  12(10.4) g
Your own oral ’ .
. presentation 271(23.7) 62(54.4) 25(21.9) 10
~ ’ . . [ o N i
. Communication 4
with professors and/or
classmates - 56(49.1) 47(41.2) " 11( 9.6) 10
% -
] , S |
" 'y .
1 :- ‘l " ‘
- s N . [\ .
s s, \
. _ o T—N
NS - !
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Question 24 (cont.) )
= ‘ B Problems understanding academic content ’ *
N ﬁ ‘ .
y . § None 'Some Mar'lgr N.R. .
£(2) £(%) @)
Understanding .
professor's, lectures <42 (37.5) 67(59.8) 3¢ 2.1 12
‘Understand ing ST ,
' written material 57(5m 54 (48.6) - 13
Writing exams 51(46.4) 52(47.9) 7( 6.4) 14
, Taking notes - 60(54.1) 47(42.3) o 7C 3.6) 13
" Writing essays 52(47.7) 51(46.8) 6( 5.5), 15
~ Your own oral . J/ . ‘
presentation 53(48.2) .+ 45(40.9) . l?(10.9) 14 . ;
Communication with : > ‘
professors cand/or , . . )
. classmates . 62(57.4) 4p(37.0) 6( 5.6) 16 N
) * - 8 . N ) . ‘ . : ® .
X . Other Pro}:iems E
E £(7) CEQ) ¢
Related to professors ‘ .. 3 ., 18.8
Working in groups ) 1 6.3
‘ Chosing courses . 2 A 12.5 i
Memorizing for exams (. 1 "6.3
. Too specialized 1 6.3 N
Change in study systen 4 . 25.0
Reading L1 L 6.3 - }
| No communication 2 ] 12.5 3
GMAT —~ TOEFL  *# 1 6.3
, ‘ .
N.R. i ) - 108

[
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. Part VI: Future Plans
N - - . .
. ' Question 27, RN

3 q ’

- : A. Students' future plahs ’ '
) Absolute ‘
“ ! Frequency ' Percentage i
& y . .. '
Return to.Venezuela ‘108 87.8 *
. Stay in Canada ©15 £ 12.2 ;
S i ‘ ;
N.R. 1 ® §
. N ~i
. i
: , |
2 <
&‘_ /
. .
I
- - »
* L3
K4 M
9
{ 'v r
¢ ’ "
- //
T . L -
r /IL
~ o - °
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' -
N ‘Question 2] {aont.) ' ; w0 I » C
. .
’ C. Reasons for future plans
{ (students wishing to stay)
- L
, ‘ CHOTCE
REASONS First _ Second Total o
- £(%) £(7Z) £(Z)
« h r
‘Prefer 1iving here 11(73.3)  ° ——m- 11(73.3)
+ *
Fanily here 1¢ 6.7) ——— 1(6.7) v
(/ + Job opportfnity here 1( 6.7) 3(20.0) 4(26.6) )
. &
Personal reasons e 1(6.7) 1(6.7) ‘ .
s o A '
Underdeveloped conditions ‘ - !
in Venezuela — 2(13.3) 2(13.3) . ¥ .
More pérsonal and family TN : .
security 1( 6.7) —_—— 1(6.7) . : ‘
I want to finish all :
my studies I U ) 1{ 6.7) 2(13.3)
N.R. , QN 8
/ ' .
<~
. -
! ’ )
a ’ ¥
/
;\ \ . X
Y o ‘

g A T = T . e T L e e
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3 ‘ ) ™ /
Question 28 (cont.)
B. Other future problems f
- L f
’ Absolute N
. ' Frequency Percentage
i L 4
. To work with low budgets and
withoufﬂgood equipment 1 5.9
Validating studies ) 3 ’ 17.6 : ‘
'r * .
. Traffic and city disorder 5 29.4
, Social Organization 3 . 17.6
- Finding apartment ! 1 5.9
. Personal Adjustment 4 S . 23,5 ‘ :
v . 9 .
) : \/3
N.R. . 107
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’ Question 29 (cont.) . . .
i ’ Other changes . s
Aesplut_e ) * .
- Frequency Percentage
! \ ‘ o ' : 1
- Political, economic, social ! g ' ] '
knowledge 1 8.3 '
. . ) 4
‘ ' More Organized . . 1 . 8.3 '
N - < . B
More realistic about our ‘ . .
own culture § . 3 © 25.0 o ~_
More enthdiastic to héjlp ' . )
4 .
the country s 1 8.3
I o . Y N \
More Mature . . "7 | - 5 41.7 !
~ - - . - i
P . [ g .
Loving Venezuela more . 1 8.3 .
! \ Y .
N.R. \ C ) 112 ‘ 2 o
. ; .
. - ‘. :
- ‘ = 3
- \ .
‘ , : ] ,
-nb - . . ‘ :
1 M . .
% - " ~
. - . o . -
B . . LI B3 . - 1
.y . )
- At
. ’ - ~ i . R .
L 4 [ . - v : . . «
- = . - -'J
- o o ‘ ¢ oo
t o ? ~
; ‘ .
i . .
Lo :
R .
! . ,
“- . i}
- * '
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Question 30. b
T ' Time students would- like to remain in Canada
- M.
-Absolute
- . Frequency Percentage

'l’f n - 1

Permanently . .1 10.1

Temporarily o7 98 89.9

N.R. . : ©15 )

.. 1 - .
- {

Reasons why they would like to remain in Canada

-

»
¥

To practice’ the language .2
’ frofegpiohal study ‘ .29
’ )
Travelf&}enjoy . . 22
. . Yoo o .
¢ - . Like the' country t 10
Social system : , - s
' ~ 0 ! .
-, Personal security .2
" to gain experienc} in work 8
To lookébr a better 1ife - s 1
Personal reasons . ) 4
Enjoy weather - ' 2
Ex-change. cutlural éxperiences
with Canadian péople - . 2
~pecide in.which cduntry
I will live - \ 1

My wifg/husband 1% in Candda

To.study French

’

k"

2.2
31.9

24.2

11.0 -

‘8.8

NiRn

A
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- Question 31l.mem |,

Changes students would like to make in Venezuela

- CHOICES
First Second Thi’rfi Total
» ,

v £(z) £(7) “£(%) £(%) ]
Educational 70(57.4) —— R 70(57.4)
Economi& 5( 4.1)  17(13.9) - §  22(18.0)
Social ser&ice 3( 2.5) 43(35.‘2) 11( 9.0) 57(46.7)

)
Political 1( -.8) 5( 4.1) 17513.9) 23(18.8) .
Environmental —— 4( 3.3) 24(19.6) 28(22.9)
Labor conditions | —-—- 10 .8) 5¢( 4215, 6( 4.9)
ALl ‘of them 42(34.4) 1( .8) — 43(35.2)
N.R., 2 ? 53 67 ’
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R Question 31 (cont,)
* ] Professional areas in which students
- want to_make changes .
Absolute
) Percentage
Education 7" 16.3 .
‘Engineering "6 14.0
Techm;logy‘ . 5 11.6 ‘
) Agriculture 3 7.0 ‘
¢ Research 5 11.6
Business l 2 4.7
Medicine ‘ 1 2.3
. Training gnew profesésionals 4 9.3
Food 1 2.3
o ~ Accounting 1N &\ 1 2.3
Electronic : 3 7.0,
Marine Scie'nce’ 1 2.3
Biology ‘ 1 2.3
Economy * 1 \ 2.3 .
Dance . ‘ 1 2.3 N
Electric industry . . St 2.3
N.R. 81 . ' .
. ]
a "Ot‘her Chanées‘
.Social organization ) 5+ 455
Cooperation from the peopie 1 9.1
Population growth - ) 1 9.1
Change mentality . 3 27.3' ‘ .
Sports . 1 9.1 )
N.R. - | 13
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! Question 32.
§ Areas where the students would like to work
v . . - : ‘
4 .
. Absolute
. Frequency Percentage :
< ﬁ Rural or farm area 7 5.7 - !
-3 * 2 é
« . Town or Village . ' 1 .8 ’
City . 72 59.0 ;
? Large City 42 ) 34.4 ' ©
b >
% N.R. 2 : P
[ 4
. , P
L
. i "
4 . , ‘\
. .
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