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El_muchacha tiene tres baloni Ve

‘Nuﬁbor and Gender in the Spanish of a Group of .Francophone Learners

Joyce L. S. Garaylto-aruhn'

-

A transcription of the Spanish produced by a group of~native
lyoakors cf French learning Spanish as a lycondllanguago'fn a

secondary schoyl in Quebec is analgzod in ordfr'to qbtatﬁ a ‘ﬁ\ '
description of the noun phrase in the interlanguage of tﬁ%;%;lcarﬂorl,a el
partiéularly with regagd to gender and number nlrkié@g on nouns and

gender and qumgcr agrqumubt'bptwocﬁ noﬁn:,{artlclo: and adjectivas.

) Progression is found in the acqu}lition of the plural (n nouns. Y
In the lower level studied we find first the gv.rgnn-ralizaélqn of the
‘singglar; followed by the acquisition of the short /s/ plural and,
finally, in th; higher level, the plural is mastered.

Tﬁor. is no progression regarding number and gender agresment,
wﬁrch is ‘”problum at both levals, altﬂaugh the rate of error is not’
as high as it is for the formation of thc‘plurll in the first stage of
lcqu1é£t§on. It is of interest to note that a higher rate of error is

- found when the head noun balongs to the natural gender category and/or

is clearly marked for gender. = ‘)1
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INTRODUCTION , : \

From 1977 to 1982 a stu&f of English second language lnnrning by R
Prcnch-upoaking students was conducted at Concordia Un!vornity 1n
Montrnal. A part of this study coveded the acquilitlon of the English
":’ morphemes by these francophons learners. The pluqat‘fornatiog of
nouns was discovared to be a particular area of dtfftédﬁty for them.

| , v

During an inforﬁa;“gf;cutsion I was asked whether francophone

studoﬁts in my Spanish class had siuilqr problems. 1 laughod'ihd

) *
assursd the speaker that the Spanish plural was easy and nobo

. had problems with it. This showed how little I knaw,

After loviral lubscqucntldtscullloni. Dr. nghtboqn.,uho haJﬁ
originally researched the "s" morphemes project, ;uggostod I.
invnsttg;tu, with a similar study, whether francophone léarners 5 .
,ﬁastyrod the plur;l nasily. This was the original purpose qf thtp' ~
study. But when I started workingnon it, =0 many oihor questions came '
to ny. uind‘that the p;ojict oxpindod considerably. Many quosttonl
cane during the review of tho lituraturc. durlng‘thl error analyltl
ctago. aven during the oral 1ntorvtous porforlbd to collect tho ‘;m‘>/;
necessary data. Some of these questiohs I have atton}tod to answer ‘ /{/

P
-heras. ’
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In the first chapter I will cover the theoratical framework which

serves as a basis for the s&udy. In the second chapter 1 reviaw the

literature on the acéﬁfﬁition of Spanish as a 41}|t and as, a second
w language. In the third I.try to define precisely the goal of the
h study: a description of gender and number in nougy and ngnbor and
g . ‘glndor agraement batween nouns, articlog and adjectives in the
" interlanguages of francophone learners acqutrlng.Spaniny as a sacond
lnng&cgo in the ciannroou. The learners are. high school students,
y | ‘some of uﬁonvhavo taken 8pan1ib for one year, some for tuo;: ‘
‘In the #odrth chapter I explain the methods [ use to collect the

data and analyse it. Chapter five dsals with the pltéornl of error

~ . ’ .
~ found in the sample 129 attempts, to lﬁtorprgt the raesults in terms of
. "~ current theory. The sixth chapter reviews the problem, the Fosults'and .
y,.' ' - tho’cong)unions. |
' A
|
', 8
| . ?
i‘ [
!
‘ *
? :
¢ \
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Chapter i §
. STATEMENT OF THE PROBLEM

t

buring tho-stiuc@uralist/poriod in linguistics, contrl;tlvo
analysis was one 6? the cornerstones of 3ppli¢d lingulsttci and
language teaching nothodolog&. The language acquisition process, -
framed within tha then current bahavi;uéiitlc theories of loarning,
was viewed as "an experience by mc;ns'of which new hab{ts'of |pnt;nq?‘
‘formation are acquired and used for cémmdnicatton“ (Stockwell, Bowen
and Martin, 1965, p.299). Boc!usn srrors coulg become habits, one of

the ﬁi)or tasks of the teacher ua; to help the learnsr avoid the

produ&tion of any deviant ?orms. Contrastive analysis was seen as

providing nocoiﬁary information on the areas of potentjal difficulty

©

o .
and error.

T

Contraltivc analysis, in socond languigea learning theories the
comparison of thn loa;nor'/ nltivg language (L1) and the lcngﬁigo
being acquired (L2). was supposnd to yield information on the areas of

difficulty uithin the L2 and predict poiliblo errors, many of which

]

could be accounted for, acccording to this thoory, by “nngattvo

transfcr" .or “1ntorf¢ronco" of the native language forms or-structures

- - .

into thu‘qoqond 1 anguage.



- . We can predict and describe the patterns that will
cause difficulty in learning, and thosa that will not
cause difficulty, by comparing systematically the
language and culture to be learned with the native
langulgo and culture of the student. (Lado, 1957, p VII)

i

Tﬁc‘dtfinition of what consfitutcd difficulty depended on thu
lavel of dlfforoﬁci or similarity between the struéturolhboing
compared, tho more "difficult" being thosn forms or structuros which
d;fforod the most from ona language to the other. Transfnr uould be
“nogativo"._ﬂpositivc' or "neutral" depanding on the d;:tancn betwean

the items compared. .,

A student may have some habitual responses which
are contrary to the responses required for a new skill
which he is trying to master (negative) or which are
similar to the new responses (positive) or which have
no relation to them (zerpo). This notidn of stransfer is
lpplicabin throughout the structure of the languagn:

- the sound system, the grammar, the vocabulary.
(Stockwell and Bowan, 1965, p.?)

. | N

With changing views on the processes involved in acquiring a
first and a second {angu;gi the nqtlon'of transfer. came dnd-r severe.
criticism. Lcarning a languaéc i; no longer c&nside?ed~to‘b¢ m‘inly a

question of habit formation but rather a complex process which

actively involves the learner.

4 - -



The evidence for this is to be found 1n studi es on the order of

acquilltion of a subset of English norphonnl (Dulay and Burt, 1974a,
b; Bailey, Madden and’ Krashon, 1974 Kralhon, 1977) and on the
developmental sequences followed by L2 lonrnors bafore mastery of
certain gramn%tlcal‘p;ttnrnl, such ll‘thi formation of interrogation
and nogatign (Ravenm, 1;68, 19703 Hatch, 1974; Wode, 1976, 1981). This’
ralcaéch has baen {ntofp;gﬁné as showing that, as had previously been
found for L1 learners, L2 learners follow a certain pattern which
seens to be sinilar fdr all regardless of age (Bailey, Madden and
Krashen, 1974; Fathman, 197%5) or native lnnguago (Dul ay and Burt,
1973; 1974 a. b.). This order has besn found to be sintlar. but not
1d|ntical. to\that found in Llrlifi%o'. ) ’

In particul-—, Dulay and Burt have chanplonnd the 1d¢a that
transf.r playc a noglxa*b ] rolu in L2 acqulsltlon, saintaining that
rolgprch shows that "transfer o@ L1 syntactic éattorns‘(product
t;r‘mlfo'r) rlrolby occurs” (Dulay and Burt, 1976, p.72). Thay affirm

th%f less than five p‘} cent of errors conntttoq by éhlldron Tearping
. a seacond languagf and betwaen eight and twonty three parcent of errors
connttt.d by adults can be attributed to tranlfor. Howovor. they himit
. thnlr definition of transfer to one based on a,bohcvtourlottc viaw of

language acquisitions

-



A procass described as the automatic,
uncontrolled, and subconscious use of past learned
o behaviours in the attempt to produce new responses.
-~ . (Dulay, Burt and Krashen, 1982, p.101)

4

A more flexible view of transfer as "the use of past knowledge
and experience in new situations (Dulay, Burt and Krashen, 1982,

{ N
p.101), is not considered precise enough to be useful for research.

&

According to Dulay and Burt, the diffufnnc,/%n the rate of
transfer batwean children and adults .can be ox‘gﬁinod~by the greater
’ e\
‘ facility adults have at conscious learning lnd:thgr possible use of

transfer to aid them in achieving quick results. =

[y

The availability of conscious rules...permits
very early production. Adults can use the patterns of
Lo their first language and insert L2 vocabulary words in
* he slots. This allows immediate participation in
ple conversation. Using such unnatural rmeans for
producing lanquage has its limitations, however, and
learners who acquire the new language system
subconsciousiy will eventually surpass those who are
dependent on conscious rules, despite the conscious
learner’'s headstart. (Dulay, Burt and Krashen, 1982,
p.91)

This process of filling native language grammatical patterns with
foreign language words is not generally accepted to be true tFansfcr
and is usually referred to as relexification. It does not seem to have
beeh a sub)ect of any kind of extensive research, and ;ccml to |t|pd

" .in need of some sort of definition. On the face of it, this process of

relexification may take place between languages such as Itafian and



o2

&

Spanish, but between English and Arabic? English and Urdu? And if it
did serve to facilitate plrt!clﬁatton.in conversation, however simple,

it would certainly have provad its use, however unnatufll the method.

[=]

Discounting this "instant"” type of transfur,'tho most serious
problem with any kind of computation of the number 64 errors due to
transfer or any other Qrigtn lies, as Dulay, Burt and Krashen point
out (1982), in the critorla.dscd to classify errors. Traditionally,
errors have baen assigned to a cnriain category, depending on whather
they were similar to errors made by firli language lcaénors of the

target language or to the native tongue. For. example, in Andersen

(1979) we find: ' ,. '

In sacond language acquisition, the learner reliss
on previously-learned forms to sxprass himself when he
has not yet learned the appropriate form. When an error
resulting from this inappropriate use of the
previously-learnad form is similar to an error made by
a child learning his first language, the error is
usually called a developmental error, an error due to
second language overganeralization, or an intralingual

- arror. When the error is clearly similar to a
construction in the learner’s native language, it is
usually said to be due to transfer or interfersnce ¢rom
the native language. (Andersen, 1979, p.44).

Unfortunctely, as anybody who has tried to analyse errors knows,

‘fhil either/or categorization does not always work, as many errors

could be classified under both headings or under neither. Dulay, Burt
and Krashen call the former “ambiguous errors”, and in their

subsequent analysis discount this category:



Since the purpose of this study was to resolve .
certain theoretical issues revolving around proportions
of devalopmantal and interlingual errors, the ambiguous
errors were excluded from further analysis and thus not
reflected in the final counts. (Dulay, Burt and
Krashen, , 1982, N.B.p.l??) )

A}

This is unfortunate because there is a large body of work

energing which shows thaf transfer is particularly important in these
*ambiguous errors”" and that transfer may fit very well in the language

learning process as seen by Dulay and Burt in their creative

_ construction hypothciiq, by which the learner férm:. tests and refines %/ﬂb
bhypotheses about .the language he is acquiring,\follow(ng gonorql /// ;&y\\
Aacquilifional processes and leading to a highly systematic sequence o;// \\ 3

developmental stages. Taylor points out that “"overgeneralization and/ *j

transfer learning strategies appear. to be two distinctly diffurlgt
sy

linguistic manifestations of one pébébological process" (19735, /.
4y .
p.4&).This psychological process is one of generalization from what is
¢ /
known,” in one case the learner’s incomplete knowledge of L2 and, in

D
another, his native language. Sharwood Smith“(1979,‘é.350) further
argues that given thii fact it iws difficult to apply the term

"creative" to only one of. these processes and exclude the other, as

Dulay and Burt would.
A more recent view of transfer is that, far from being automatic,

the emergence of transfer from the first language is deternined by

formal properties in the L2 and their relation to L1 structures and by
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general principles of language acqutsition. Transfer interacts with -
devaloping structurot'lnd the resulting errors oftan appear as

“ambiguous". ! b

\

Zobl (1980) has pétntcd out that language contact thoo?iol wo;o
misapplied to contrastivu analysis, as transfer from one languaga to
anothor.‘lccordlng to these thaories, takes ;laco under certain
reastrictive conditions regarding tﬁo formal prop.rtils of the
receiving languago and the degree of congruence batwaen' tho two
_languagos. In th| case of sscond language luarnlng, the L2. or; to be
exact, ths structurol ln the learner’s interlanguage at a particular
moment, must, b;CIUII oflccrtain internal properties, be.capable of
g#ving rise to transfer. Transfer does.not automatically take pl;cc
whenever languages are dlffcrost, but rathn(, “structural transfer is
selective along a developmental and a formal axis" (Zobl, 198ba, P.
54). Furthermore, it is not difforgnco between languages Qh;ch
triggers transfer, but rather compatability between the stuctures in

the L2 divolopnnntll stage and the L1 structure (Zobl, 1980b).

Knlfcrmaa (1977, 1978) polnti out the t;ﬁort pce of the legrner'’s
porcoptlon of the distance between the L1 and the LR. If the learner
sees the languages as |1milar. he is more likaély to pro;oct”
(Kollornan s tnrninology) from the native language to tha target-
language. But even thts’pcrclption'is ltnlt.d'by what the I,arnor oo
considers trgngfnrablnx‘if an cldngnt is seen tg be 1gnguag- specific,

(e.g., idiomatic exprassions), it is not likely to be transferred.

l
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It has also been shown that transfer works in acco;d‘nce with
énnoqfl acquisition principles and strategies ( iﬁbl, 1980a, b}
Andersen, 1981). As a clear statement of a working hypothesis about
the nature of transfer we may quote And;rlnn’i “Tranhfuc'to Somawhere

Principle"s

v I

A grammatical form or structure will occur
consistently-and to & significant extent in the
interlanguage as a result of transfer if and only if
(a) natural acquisitional principles are consistent
with the L1 structure or (2) there already exists
within the L2 input the potential for
(mis-)gqeaneralization from the input to produce the sane
form or structure, Furthermore, in such transfer
preferance i's given in the resulting interlanguage to
FREE, INVARIANT, functionally SIMPLE morphemes which
are congruent with the L1 and L2 (or there is
congruence between the L1 and natural acquisitional--
processas) and the morphemes occur. FREQUENTLY in the Li
and/or the L2. (Andersen 1981 p.7. Emphasis in the
original)

This on90169 process of rcfineqpnt o; the concept of transfer and
the research it is based on serves to explain many'facts not bnly
about the complex nature of some errors, but also why some errors
pr!d!ctod by contrastive analys\{ fail to appear. It has also helped
to understand the process of " o;:?TT??fion” (Selinker, 1972). It has
basn suggested (Andersen, 19813 Zobl, 1980b ) that errors caused by
the interaction of interlingual and intralingual causes are more
difficult to eradicate. Because of transfer, some stages in the

dcvolobmnntal.scunncnI throuQH which most learners pass in acquiring

Y
1
\
i
1
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a structure way be undulf ldngthnnod for some, while other stages may
never appear, In Spanish, for sxample, nlgation.it formed by plncingv

' *no* before the verb. Klthough most English L2 learners go through a
ltl%l in which negation in English 1|Iconltructod by a prevarbal
negative, this stage may be more persistent in Spanish speaakers (Zobl,

1980b) . e

4
1

- Wode, gghnp, Bedey and Frank (1978) conclude that at the present
time it is ewsential to look at the "duv.lo*bgntll sequances” that 4’

lead to mastaery.

Y

One can predict that there can be no universal
order of acquisition for English. S8ince reliance on'Ll
is an integral part of L2 acquisition, for both the
naturalistic and the tutored varieties (Wode 1974a-b,
1977b), it follows that any L2 developmental sequence
of a given structural area of English will differ as a
function of the L1 acquired previously. This, in turn,
is bound to reflect back on the groms overall morpheme
order. ( Wode, et al., 1978)

Presumably, Wode et al.’s assertions would apply to all
languages. They are based, at lesast in part, on the analysis perfomed
by Wode, et al. on the acquisition of the English plural by four
Gurman-lpuakiﬁg children. Although the plural halugnncrall} been" found
to be acquired rnlaéivnly soon in comparisqn to the other morphames
which have beesn studied, these researchers found that even for this
"easy" form there were several steps ;ollownd byNtho children befors
near mastery was achieved. First, thay found an dninflcctnd foru,

which could "look like" a singular or a plural but which was used in

all situations.
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N This was followed by two forms, which the children take to be @ither
.singular or plural, with a "plural"” used for pldrll intention and a
"ltngular"~uhicp is used for both. In other words, the children’s
stngul;r can be ovofgonoralii‘d, but ndi the plural. Th{;‘il'follownd -

by near-normal use. N

r

A study by Mace-Matluck (1978, p.84) demonstrates the influence
of L1 ;n tgixordlr of norphnm; acquisition of the English plural.qnd
’P0!l.ll1Vl forms. Mace-Matluck observes, for asxample, that Cantoﬁ‘so,
};éllog ang Ilokano speakers acquire control of the ;nglish poss,sslvo

/}ll morpheme quite soon due to the fact that their L1, like English,
postposes a particle to indicate possession. They are slower to master.
the pluralsanﬁ have more trouble with it, again, according to
Mlco;Matluck, because their L1 does not:tp#loct nouns for number.
Spanish inflects for the plural and not the possessive, and‘h-r

research shows that Spinish speakars learning English do indeed have

' difficulty with the latter but not with the former.

on.thn other hand, the acquisition of the English plural by
gpanilh Ipoadel has been considered a classical sxample for _the
non—existence of transfer in second language learning. A itud; by
Natalicio and Nataliciof(1971) shows Spanish la’akors acquire the
g English plural allomorphs in the same order as native lpoaéors, that
is, first the /s/ and /z/ allomorphg and later the /ez/. Dulay apd
’bu;% arguo‘tﬁat. giv-ﬁ"}pct the Spanish plural is'always voicelass

LR .-
(/n/ or /es/), thghlnarnur|~lhoulé have acquired the /s/ allomorph

[ 28
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first and the /z/ and /ez/ allomorphs later (Dulay and Burt, 1974,
Po 11y t) '

. v B
14 “~

The Natalicio and Natalicio study was based on a Bcrko-typl'tost

-

(Borkn§;1953) in which nonsanse’ Words are used to elicit the different
& i * ' ~
formsfﬁggap type of test, as we shall ses in chapter 2, is very

popular.in stqdinl on the acquisition of Spanish. As a note of
intornlt; Anisfeld and Tucker (1947)<have shown that, for learners of
English as a first language, tho rate of accuracy‘lo;ms to be
different in tasks of recognition and production. This uould‘luggolt‘
that tests based on nonsense words should be considered in co*@inltion

with other tests to insure greater rnliability of results.

Y

Although Natalicio and Natalicio’s results dg point to the '

1

inadequacy of transfer as the simple explanation for the order of

acquisition of tha English plural allomorphs by Spanish lpannrl. it

*is not correct to affirm that voicing is all the learner has to

ikquiro. The distribution of the plural morphemes in both Eng{ish and
Spanish rl;tl on the syllable strLctur. possible in each language, and

tﬁis distribution is quite diffarlnt in Spanish aAd in English, The
basic syllable in Spanish is CV or CVC, and a consonant followed by an '
/s/ is no; szsiblo. One might anticipate that a learner would soon
’;otico that the short plural is more frequent 1n‘Engllih;’nd pight‘

tend to overgeneralize it. ‘ '

13
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As a matter of fact, if a learner ware to follow Splnish
pluralization rules, he would lupply-lqgg plur;ll for all the nonsense
words administeled by Natalicio and Natalicio, except perbaps two,
(those ending 1@?{“/ gnd~/yl}, as-they doc not seam to have used
Rt ‘voull-nnding words in their test (See Natalicio and Natalicio, 1971

o

p. 1303). ) ' o >,
‘ , , b
The problem of acquiring the plural could be simpler for an
-+ ~English liirnur of Spanish., The CVC syllable axists in his language
and is more "natural" in phonetic terms than that which governs the

plural allo@orph distribution in his own language.

*Work done as part of a project conductud in Montroal on tho
classroom acquisition of Bngllsh by francophones (Lightboun 1992.
4963a,b) shows tqat reporting an order of relative accuracy of
morpheme production leaves out a grq’t deal of information. Although
A this ltue;hdid not refute Krashﬁn's "natural - order”, it show’d that
f ) the pattern of acqui}ltton of the Bnglg;h norphcnos\uai quite complex
and could be influenced by several.factors, including, up to‘a point,

¢

tnstructioﬁll practices and materials and, at least in the case of the

~—— L

N pPlural, first language background.

. ‘ : The sub)ects of this research, a group of francopﬁono learners of
English, 99 in all, ware followad in and out of class over a psriod of
two or three years, with final rcpérts covering the learning of.

English from grade six to grade olovon.uwolt heard 1ittie English

14



outside the school, .so the’ classroom provided their principal scontact

! N

with the language. =

[}
.

As part of this investigation Lightbown conducted a_ study of the

acquisition by these learners of mix English morphemess plural,

o

copula, progressive auxiliary, POII‘OIIiVI, third person singul ar and -
the progressive -ing form. One of the tasks used to elicit loarn'ir
language was in the form of a comunlc‘atioﬁ gana, in which students

had to describe ptcturoi which their intnrlpcﬁ'tor could not ‘I.., (R

(lull description of this "Picture Card Game" may be founfl in ch‘ptur
). S ' D

A

-

During the pcrioda covared py the research this game was played
three tines with those learners who, at the beginning , were in their

sixth and uighih year of school, and twice with those whe were in the

¢

tenth grade.

t
K 4

’

The game was tape recorded, transcribed and an analysis was

& carried out in order to detersine the accuracy rato.in relation to the
obligatory contexts of the six English morphemes. One of the purposes

of this was to be able to compare the results with provioul'r.nm:h. ,

in particular with Krashen's f'natufal order"’ of acquisition. 0_ ‘

-ore
v v

’




e

’

Although the order of accuracy was similar to that found by .-

Krashen, there are some 1ntor‘ntlng‘ differences, as can be sesn by

-
L

~sxanining figure KA.

’ - 4
Krashen 197'} . L’quhtbmm
!
- T ) [ ~, CoPuLA - I
. . PLURAL ‘
coPULA S
“ . | Ay |
wommy |
[ nuea |
) 3RD SINGULAR '
POSSESSIVE ] -6 |
T :
| 380 SINGULAR | N
N L
' {  POSSESSIVE |
/ Y FIGURE 4 '

. Maptation of Krashenzs “( 1977 ) " Proposed 'Matural Order’ for Second Language Acquisition *
coapared with accuracy’order observed in.[ Lightbomn's ] study. In Krashen's order, sorpheaes in
the same box are not considered to have a fixed order relative to each other ( Lightbown, 1982 ).

\ -
[

xﬂ- . . . » ;

. ' . R Y~
Klthough only the auxiliary is in a different pomition with

rnpn;f»t to the other morphemes ih. the Lightbown study, it was found
that the overall rate of error and the variations in rate of - '

acquisition 'ovor time differed to-such an axtent botu.nn the plural.
and the copula that it did nét warrant putting.thum in the same box

.and leaving the auxiliary bofoyu. a

16
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The overall ntcuracy‘ratoc for the copula and th; auxiliary 2
were high (98% and 89%, respectively), and thay did not chang; much “7
over time. The progressive./-ing/, with an overall accuracy.of S0%,
started with an accuracy rate of 9%, and thefi dropped to 39% the
following}yoar, Etslng again only in the eleventh grade. The pluril.
on tﬁn other hand, was low (balow 30%) at the beginning, and, though
it increased slowly and steadily, was still‘bclpu 65% accuracy in the ~

older students.

R comparison-of these results with the iubjoctl' accuracy on a

4

: 'S .
written grammaticality judgement test and in compositions confirmed
‘that, for these francophone learners, the formation of the English

plural is qdit; difficult, with high rates of or?on and slow

A

acquisition,

%
-

0 N
. Given the fact that the English plurlh is considered an "easy"
form to acquire fof learners of differing flfit'langhlgn. age and sex,

as may ‘be seen by its high position in the order of acquisition

"hierarchy, we must explain why francophonas in particular ‘have trouble

l.with it, Lightbown concludes that "the” fact that the plural -s {s not

. . : -
pronounced in French is probably an important factor interfering with

its being produced in oral and written English and even occasionally
in whitten French (Ltghtboun! 1863a, p.17). ‘

[%4
-\

This explanation accords well ulth,lndorlon'l‘“f}anlfar to

Sonswhare Prtnctplo”. sinplification; in this cise the omission of the

17 < o w
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English plural morphame, is constst,nt with French L1 in which the

plural is uiually not pronounced, and "there already exists within the

L2 lnpuf the potential for (mis)generalization" (Andersen, 1981, p.2),

given that the singular is usually more frequent than the plural in
natural English input. | )

Furthermore, if the nqtion of pfunality can be O;Pfillld by a
free morphems such as a numeral, it is possible this will be usnd'in
preference to a bound /-s/ norphond,toﬁ at least cpniidorod lﬁfficinnt
to express the lntqugd meaning. On the oﬁhnr hand, it could be
pradicted that the aéqutlition of. the Englieh plural‘-hould be
simplified by the fact that it is postposed -and reflects a clear

semantic category (see Slobin’s o;oratiﬁg principles, 1973).

P

—
- “~

—

I transfer isvoparating in conjunction with ;anli?tcation in
gho,intnrl,ng;agowof these learners it should alsc operate in the .
acquisition of the Spanish plural;,chlch is quite similar (though not
identical) to the Engliih. I‘dotorninnd, thoroioro, to investigate )

this idéa further by performing a similar test to that administered in

. the Lightbown study (i.e. the Picture Card Game) to a group of -high

school francophone learners of Spanish, in order to sxamine the
pattern of errors, if any, found in their expression of plurality.
Because the plural in Spanish extends over the noun phrase in the form
of Qgronncnt between articles, nouns and adJoctfvol, it would be
lniuffgciint to examine the nouns without looking at the whole noun

phrase.” i}

18
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/
qun s;udying tho‘noun phrases found in £h| data it struck me

that if k.noglncfod to examine gender as wall I uould‘bokﬁa||in9 over

some very interesting ln;ornatiqn. In the first place, gondqr is ,

'runliz;d in the same set of words and is closely linked to number. ‘

Szlondly. it holds intorgst in the fact that it presents quite a

difffarent problen tp the learner.

, B

Aithoqgh nitura} gender r;pfosontc an overt semantic dtff.ronho,‘

ot

¢

grammatical zender dg s not. It is far from being considered “easy" to

d teachers of Spanish L2 and is usually

learn by most students

ranked very low in most studies of the acquisition of Spanish L2 by

English speakers (see chapter 2). On the other hand,-grammatical and
) : ,
natural gender are marked in Franch and follow similar agreement

-

rules. In many cases gender is the same in both French and Spanish, - ZV,///
but there are no studies tﬁaﬁ;nlkl direct comparisons of.the geander of
nouns in (hl two languagos. It would, in any case, be 1nposllblo‘to PN

judge a priori whather learners couid be led to overgensralize the

’

iimtlarity or not. It is possible that there is no direct transfer of

14

gender in individual words but rather that a ffanCOEBEhn'n .

;5 oxpoctatigqunbout how gender functions and.thoroforo.hts approach to
the problem would be different from a learner with an L1 background
- such as English, whare the noun phrase is not nnrk;d for grammatical

gender,




The plan of the\present study is, then, to examine tho:pattnrns
of error found in tha nouyn phrase in a sample of speech collectad from
- throi groups of French LI ﬁrgh school learners of Spanish as an L2,
tuo of whith have taken Spanish for about one year and the othcr for
almost two years, in order to discover whather there is evidence that
transfer operating in conjunction with languggc acquisition procassest
. such as simplification, ovo(gonoralizatipn, ntc.;-ts a factor in-
';ntqruining the form tha noun phrase tlk.l in these learners’
interlanguage, or rather interlanguages, as thay are surely not all at

" the same stage of development. . I

In order to do thil it is nacessary to knou thc types of orrorl
chlldrcn learning Spani:h as their nativp language nakl ind tho typnl
R h ' of errors Splnl;hwbz Ioarnors from dtfforont backgrounds make. A

' similarity between one or the other or both of these :nd the p(osont
. group would give & sérong indication as to thqh processas are
predominant. We will thlr;foro‘uxamiﬁc tﬁl literature in the next

Fl

chapter.



Chapter =2 '
REVIEW OF THE LITERATURE

Tﬁis“ﬁﬁiﬁtorfwill be divided 1n'two parts. In th, first 1 will
survey the literature on the dovulopmonf of number and gender in the
nounh phrase.in Spaﬁfiﬁfiéﬁﬁif;d as a native language, and in thp
second, the.litoratué; on child and adult Spanish L2. The ¢irst part
uiil. in turn, 50 subdivided into an examination of: ‘

1. Tho formation of the plural in nouns,

2, Endings in nouns that indicate gender.

3. Number and gender agresment bstwsen nouns, arttclis

and adjectives. -

- Each subdivision will include a general description of the

- t :
tqrgnt language regarding the point in question.

I
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NOUN PHRISEHDBGELOPHENT IN BPANISH L1

Formation of the plural in nouns.

‘There -are two plural allomorphs in Spanish. Nouns onﬁing in a
vowel take an /-s/ in the plural} nouns ending in a consonidnt take an
' /-as/, because Spanish does not allow a cluster of a consonant plus an
/8/ in the same syllable. It must be noted, however, that the
. pfbnuhclltion of syllable final /s/ varies in differsnt dialects,
being either clearly pronounced, pronounced as an'aspiratton or ﬁot
pronouncad. 8poakof| of dialects which delete or aspirate plurals,
also-delete or aspirate gll syliabl. final /u/.

-

Development of the plural. i

One of Slobin’s suggested universals for the acquisition of
language states: ‘

H

The following stages of linguistic marking of a
semantic notion are typically observed: (1) no marking,
(2) appropriate marking in limited cases, (3J)
overgeneralization of marking often accompanied by
redundant marking, (4) full adult system. (1973, p.203)

We do not find direct evidence for ltago‘thrn. with respect to
the formation of the plural in Spanish and the literature offers

little 1nforiattoﬁ about when stage four is reachad.

v b

>

22



o~

\

Hon£cs Giraldo (1974, 1974), who took notes on the language
development of his four children, glvo; a few examples which could be -
considered evidence for stage one or two, that is, overuse of the
unmarked singular, the latest occurrence at 314 years. Occaiionally a

\y_,/
numeral seems to carry the burdén of plurality. Unfortunately, wg’do .

not know the friqdoncy of these errors and, to complicate the picture,
L

loﬁc of these children have not acquired the (sl phonema. ;xamploa
Form produced $To uva
Correct form Dos uvas

Two grapes C ~ -

Maziika’s subject ( 1970) was a bilingual Engfﬁsh/Spanilh boy
yhose playtime monologues were focordnd betwean the ages of 28 and 30
montﬁs. At this stage the plural inflpctioﬁ has been acquired but not
completely mastered, which would cﬁrruspond to Slobin’'s stage 2. ff is
i‘pruﬂng to note that "the single sufﬂlx /-%/ is usad exclusively”
but it is not made clear whather consonant nnying words are left ;-

unmarked or marked incorrectly. It is gl;o noted that the child never

transfers the English /z/ plural allomorph to Splnisﬁ (p.100) .

Fantini (1974) reports on the acquisition of English an& Spanish

by his son Mario, whose emerging spesch he notod»cﬁd recorded from

S\
birth tf about five and a half years of age. Although he was

23



"interested primarily in sociolinguistic aspects, he does give a

partial-linguistic_analysis of the data.

4
i

lchrding to Fantini, “morphology was the last aspect of language
to ;no;go“\kﬂﬂ¢£;| ;till incipient by age three ?p.19£). The child’s
?irlt plural-gppoar: at age Zlal.contrary to Mazeika's sub)ect, only
the long‘plural was produced at the oa}ly stages. wordl’onding in a

vowel were not pluralized., By age three, the short plural emerged

(p.198) .- -

) Kernan and Blount (1964) administered a Berko (19358) type test,
which is based on nonlnnlnluordu, to their subjects who were
monolingual Spanish speaking children from a small town in Jalisco,
Mokico. Thay ringod in age from five to twelye years, and were,
somewhat arbitrarily, divided into three groups, children from f;vc to

seven, eight to ten and eleven to twelve years rospictivoly. erg{nnz

Bernal (1972) administered a similar test to 26 children from two

" __schools, one group ranging in age from five to six, the other from six

to eight years. These were children who spoke either Spanish only or
Spanish and English at home and were enrolled in a Bilingual

Bicultural school program in Tucsen, Arizon?.

Both Kernan and Blount and Martinez Bernal administered their
tests in a fixed order, Mart{inez Bernal focllowing the predicted order
of difficulty based in pirt on Kernan and Blount’s results. Both

N\

researchers tested for the plural and not for the singular, and both

/' 24 '
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- '
checked only production and not conproh|p|1on and recognition of the

forms. (These criticisms are levelled at this type of test by

Natalicio and Natalicio, 1969).
-

-

The results regarding éBn'plural were similar in bofh casest the
short /-ll‘plural was found to be acqqirod early and maintained, while
the long /-es/ plural did not seenm to hl;l been "internalized" bymagt
twelve in the Korna* and Blount study or by age eight in the Mart{ne:z

Bernal. The parcentage of correct answers for the /-s/ plural ranges

from 93% to 100% for the three groups in the Kernan and Blount study,

and was 84% for the older group and 94% correct for the younger in tﬁo—a”‘

Mart{nez Bernal study. For the long plural, howevar, Kernan and Blount
found 43%, 38% and 33% corrn%t :nsuirstfor each age group ,
respectively. It should bo noted that they had only one example of the -
long plural in thnir tolt. Martinez Bernal found 25% accuracy for the

older group and 42% for the younger in her study.

Both studies also agree on the type of error committed: .y

repetition of the singular for both types of plural accounted for the-
. majority of errors, and in the case of the long plural there was also
Ethi addition of /-s/ in place of /-es/. This last accounind for 20X of

"Fhe errors in the Mart{nez Bernal study. In this type of error the

children would be breaking not only a grammatical rule but also a rule

of Spanish syllable strutture. \
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These results are comparable to those 4ou'nd by the administration
of similar tests to native English spaaking children. Berko (1958),
Anisfeld and Tucker (1967) and Natalicio and Natalicio (1971) ill

Ve - °

found the late acqui:itfon of the long English plural in comparison to

‘the /s/ and 72/ allomorphs. As I noted in chapter { these results were

not corroborated in Anisfeld and Tucker (1947) when the task involved
L] ~ . .

was not production but rather recognition, in which the /-z/ allomorph - '

of the plural appearad significantly easier, with fewer errors, and

thers was no difference bstween the /-s/ and /~iz/.

<»

It sesms obvious that tests such as t’hcu based on nonsense words
should be used with caution and preferably in conJunctioh with others.
Although it may ba safe to say that the SPAniih and English long
plurals take longer to acquire, we cann'ot infer from errors on
nonsense words on a t;st that.the forms have not been mastered in
natural situations with known.uords", unless there is other evidence to
support this contantion. Unfortungtcly, the results of studies of
natural language (Montes Gir_aldo, 1974, Fl'ntinl. 19763 M;z/!tka, 19?1)

do not provide such unambiguous w.idcncn.

Gender markings on ndups

It has usually been considered that gender.is intrinsic to
Spanish nouns (See Stockwell and Bowen, 1963, p.43). The timpl'“!;
description of Spanish gender endings is to say that nouns ondi-ng in

-0 are usually, but not always, masculine, and those ending in -a“

+
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are usually , but not always, feminine. Most textbooks would *
consider that other endings (except perhaps -cion,. and ~-d which are

feminine) give no indication of gender. : R ‘

Most nouns in which gendlé is semantically based ( natural
gender) indicate the sex opposition by the appropriate o/a endings
(hijo [sonl/ hija fdaughtcr]), bug some do not (hombre tﬁnh]/ nujer
{womanl). In a smg*é‘group of nouns the feminine ending -a is added
to tle consonant ending masculine form (profesor [(male profclloFJ/

profesdra Cfemale professor)).

In genaral, scmaﬁtic or natural gender corrnséonds to
grammatical gender. All nouns, howovcr,,ha;é grammatical gender,
which follows no particular logic. 1f a noun itself is not marked
unambiguously; its gender can po inferred from agreement in the noun
phrase or with predicate nouns or adjcctiggs.,

- . r

It is alsoc important to note that the masculine is the unmarked

form as it is used wﬁon gindnr is not explicit or when groups of

masculipi‘iﬁd feminine elements are referrad to.

0f interest because it may shed light on the approach alfirlt
(or second) language learner may take to acquiring gender is the
theory that sndings other than o/a give-~clear 1pdication of the
probability of the noun being masculine or feminine. Bull (1963,

P.105-110) affirms that 98% of nouns ending in-a,-d,-cion/sidn, -sis




or ~itis are feminine, or rd;hor. in his torninology._n&tch the -a
ending form of the adjective, while 96% of those ending in -e, -1, -n,

-0, =r, match equivalent masculine endings. -

8énchez Sadek, Kirdithe and Villarreal (197%) conducted a‘tult'ln
which 315 Spanish monolinguals and Spanish/English billngual;? rom
pri-kindarglrton through’tﬁ{rd grade }n California,‘wuri auk:? to
match nonsense words with the aforinontionod lﬂdiﬂél to appropriate
adjq;tkvol. The mean proportion of correct anlwori'was above 350% for
' monolinguals and bilinguals. However, for both groups, the level of
mastery was highar for -o matching patterns than for -a.

Doman (1982, p.11) has suggested thaf the highﬂruaccuracy for the
m‘lculino could be oxplagncd as the result of failur:‘?L actively
‘@pply any agreemsnt rule, resulting in the production of the unma&ynd
forh.lShc also objects to Bull’s rule because it is based on frequency:
of uorﬁs in the lexicon and not on the frequency in dincourso;,lt is

still an open question whether children could be guided by the endings

of words to guess the gnndor;

Davelopment of gender marktngi on nouns, : 'Qg

Very little has bmen said'in general in first language studies
about the acqu1|§tlon of noun cndinés and'thqir relation to gond;r.
Mazeika (1971, p.101) in the study alrcady'dnscr‘bod. rentions that at

‘the time he studied his bilingual subject, the o/a dichotomy and its

¢
{
R Y
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relation to sex had no:\;§|n coﬁplctcly learned, as could be seen by
the use of thn'foptninn ending —-a on a noun whose gender, semantically

-

baliﬁ, is clearly masculine

[

“ 1
-

Form produced spapacita .

(faminine ending)

) N
correct form papacito : .
(masculine ending) {
" . father ' -~

. Montes Oiraldo (19746 p.24) describes the évnrixtoniion of the o/a

endings to other types of nouns, for .leplili .

-

) ) o 0
. o L]
. .

Form produced ‘ funa fola
. | '(f|m1n1n0;~-a ending)
Correct form . una flor
(feminine, co&ibndﬂg ending) b

a flower . : e

Form produced tmujala : : ' \ .
- ( °
. ‘ (feminine, -a ending)

| @

.Corract form . wujer o. B ' X ‘ n
(faminine, consocnant ending Wy -
. . . , . , bl ’ &’ .
woman . . . e
A
. ] . . *
— . - AN
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In these forms, produced at 34 months, the child has ‘replaced

\\\ consonant endings for an -a ending, thus regularizing the noun. RAs Evi

Clark (1984, p.24) notes "this not only clarifinsathiir gender but

also rcgularizg’ the stress placuno%t as penultimate rather than as

L3

final syllable”. fi doulégggso, naturally, make it lllg?r to form th;
% - -

plural.

- Cr

Sinmilar errors were found by Cohen in his study.of Mexican
S

Americans in California. He was comparing, anong other things, the

Spcnilh of 4% chijldren enrolled in a kindcrgnrtnn and first gradn

-

biltngua} program ulth 45 others enrolled 1n an English only school.

rBut only about four o{ these children produced words such as the

following in tr course of story telling tests:

<4
¢ .

A

‘Form produced. Sniava L ' .. Q %
~  (feminine, -a ending): o
Correct form .. nieve .

(feminine, -0 ending)
S snow

Y
)

h! ‘ . - .
\._ ‘ ~
Form produced Sarbolo

(masculing, =-o ending)
Correct form _ arbol F -
. (masculine, coniénanplcnding)

tcoi-‘

- TN



There 'is, then, soms evidence that cQ}ldr-n tend to

. - 5\
overgeneralize the o/a endings, as prcdiqtod in Slobin’s stage 3.

t - .
— R EY
3

-

Gender and number agreement.
- . ' 3

Spanish modifiers and determiners must agree in gender and huﬁbpr
with the head noun. For-the purpose of this ckudy the main interest 1?

in articles and adjectives. The picture description task was not

~

expected to elicit many pronouns, demonstratives, POl!!IllV!I: etc.

The dgfinite articles are el, la, los and 1 ;. fho-ma-culino

A ]

article is~homophonous with the masculine pronoun @}. The singﬁlar

feminine dnd both plurals are homophonous with the clitic direct

oinct pronouns.

»

v

The indefinite articles are un and una. The plural unog and unas

Lad
B

are only used to convey the meaning more or less equivalent to the

English "some". Exi Trajimos regalos [We bfought presentsl. TFAJimoi

unos regalos [(We brought some presents).

-~

s As far as gender is concornoq‘Fhurn are two kinds of adjyctivosl‘

those with two endings, -o mafculinc! ~a feminine, and those with one
ending, a conscnant or hnothef"vowol,,usually -e. Some consonant -
ending adjectives, notablk nationalities, form thi feminine by adding

¢

-8, . R .
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. ovarused and the feminine is still the prevailing form. ' .

ﬂductwn form the pl& thc gama way nouns do: by adding /-s/

if tho adjcctxve ends in a vowol. /-es/ if it ends in a consonant.
”~ s’
: ?

N -

)

Dcvo{opmont of article-noun number and gendnr‘agrleﬁ;nt}_
’

R;portl on Spanish L1 acquisition suggest that articles appear
vorytoarly. Montes Giraldo (1974) documents the appea?‘nct of the
definite article between the ages of 1:8 and 2:é ycars; though not
always in thl adult form: At a prn}iminary éfage the children use soﬁe .
sort of indeterminate morpheme before ncuns, such as /a/ or 7a/., (@
tete fb;by bottlel). This eventually i; replaced by the adult form
and later the indefinite article appears. He also notls the incorrect

synthesis of the article afjd the noun which has been jound in other L1

sEudius. The child treats the article and the noun as one unit, for

exampl et . .
Form producud‘ xlilo,
Correct forms el hilo ;

the thread. .
AN o x
Slmil‘r fiﬁﬁ}ngs are rnporé&d on by Fantini (1976). His subject,
Mario, at aén 213, al;o bagins by lporfdically using some sort of . .
indeterminate, variant morpheme before nouns. This continues until ag;
237, at which time the article la emerges and i; used with all nouns,

including nouns with natural masculine gender. But only a moﬁth later,

&

the masculine article gl appears in a few_ instances. It is Teyver
% ~

-
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Fantini reports that by the age of five his subject’s acquisition +
of Spanish morphology seems complete. At this age he is given tha

Kernan and Blount test and risponds correctly on all items relating to

noun phrase morphology.

Mazeika’s two and a half year old subject consistently
vovergeneralizes the feminine definite article, which would put him at

1

the beginning stage with la operating as a neuter.

+

o .
Gonzélez (1970) conducted a cross-sectional study of childran

3,

bntﬁion tﬁ;’ugon of twd‘and five, thres children at_o‘ch age leval,
about three months apart. The method of clicitat{on was
convor:qtional.'llso used was a Berko-type test of nonsense words. The
purposi ;f the ,tudy was to determine “the normal sequence of
develtfent o; Spanish 9ranmat{dl1 patterns” «(p.2). At age two there
are no instan;c f A plural art;clc and at least oﬁo child ;till uses
an overgeneralized "n ' article although combined with

indiscriminate use of el and la and the omission of the article

altogether.

By 216 plural articles have appeared. Regarding gender we find
variation in the rate of acquisition up to about 319. At 316, for
axample, one child uses la in all cases, while others seem to have
achieved mastery or near mastery much earlier. (There are only 3

instances of deviation at age 219 and none a\ 313.)

33
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A later acquisition of gender agrjnmnt in articles is reported
by Brisk (1972). She studied seven five year old children from nothézn
New Mexico, two from a large urban center and five from a rural
district whare the Hispanic culture was fairly isolated. The method
for collecting the data was free elicitation. Judging by T-unit
length, Brisk concludes that the urban group had a lower ‘dngrn' of

linguistic maturity (p.37). It is one of these lubJ'ICtI who

consistently (76% of the time) used a feminine article for masculine
5

ES

nouns, and also for a'ny Bngltmlh borrowings, including those with
natural g\ongnr, as in "la grandpa" {p.102). The rural children -

committed errors in gender but often self corroctu.d shortly after
(p.103). Other errors by her gubjoctl were the omission of articles,

and one subject.lacked number agresmant. within the noun phrase.”

0 °
A subsequent study conducted by Brisk (19746) also showed the
relatively late acquisition of article gender igrnmnt. Twenty one
first grade children were tnt%, 16 in Boston and S in Argentina.

Some of the children were asked to make a choice batween a masculine

or feminine article to accompany a noun, for sxample between la

marqueta or el marqueta. This proved difficult so others were asked to

incorporate the noun in a santence.

There were two types of errors: omissions and the use of ¢

1napproprutq gander. Overall there was no significant differefd
P .

o & .
the number of ovarganerlizations of the masculine or the feminine, but

/"thn children who made the most total errors also made the largest

=~ [

“ .



number of errors in changing a masculine to a feminine gender"
(p.151). Also of note 11 the fact that “"noun endings do help the child
in deciding which article to usu";’but “in analysing the nouns in
particular one can also conclude familiarity with the word is
important.” For example, the word torta, which was unknown to tho\

(=4

children, appearad with five errors, while lig!z. wol; known, had nona

<p 151).

The ¢{ive~yesar old bilingual subjects studied by Cohen (1973)
also produced errors in lack of article-noun gender and number .
fgrcqupi, and article &yislion. These are not so numerous as
startling because of the ajq of the children and b;Cluso the errors so
oftan cover lnmanticilly bagod gender nounsi:
s S

Form produced %un seiiora

(unt masc. sing. art, sefioras fem. sing. noun)J
Corract form . una sefora

(unai fem. sing. art., sehoras fem. sing. noun)

a lady (uoyan) o

\

]

Form produced $la hombre ;%- a
{laifem. sing. irﬁgz hombre: masc., sing. noup)
Correct form el hombre N
V (ul;\nlsc: sing. art., hombres masc. sing. noun)

the man N

¥
.
. . .
LY .
B N -
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Flores (1973) suggests that this type of error does not seem
typical of monolingual Bpanish children acquiring their native
languagc. at least not at school age (Plornﬂ, 1973, p.40). This was
attested to by Cohan himself uho administered the Billngu:i/sfﬁx\§5
Measure (Burt, Dulay and Hernindez-Chivez, 1973) to a group of

Ecuadorian second graders and found no instances of error regarding

definite articles (Cohan, 1976).

Padilla and Lindholn s (1976) fyﬁdings allo fail to establish
late acquisition for article gender agrlomlnt. They collected samples
in English and Spanish from 19 bilinbual children between the ages of ’
two and six y:::!. four -months. They anaiyzod samples of natural
language and found tha£ definite and indefinite articles are used by
all the children and ’thcrn are few errors of andqr or numbcr‘

agresment.

“Gill y Gaya }1972) studied material collected by the Consejo
Superior e Ensefianza of Puerto Rico. He studied samples collected by
teachers from 50 children in tﬂl pre-school age (from four to seven
years old) in the 1940’s. As far as articles and demonstratives are
concerned, he states that by age four number and gender agresment are

acquired with few deviations. He asserts that "gender is learned by - ’

the association of each noun with the article, adjective and pronouns ﬁA\\\)

;hat agree with it} the idea of this permanent association is

connected to the meaning of the noun and funct{onl without important

hesitation at the age of 4 years, long 5|§oro children are capable of
!
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establishing analogies by the endings or have a concept of the
seaxes" (p.50). (The children in the 40’s must have besn wore naive than
the childran of today.) '

Dulay, Burt and HnrnindQZFChivnz (1976); who administered their
field test of the BSM to 1f§6 Spanish American children from
‘(b#ndi?gurtun through grad, 2, rated article gondcr‘agrotnnnt as
slightly more difficult than the present sdb;uncttvn; giving it a-
score ringo from bslto 74%. Howovor.’th;§ note that articl:'gondcr was
dropped from subsequent form of the BSM "due to inconsistencies in
lcoring"‘(b. é%); ; . ‘ o

-+

3

To summarize, we sesm to have éhroc types of errors in the
aéqulsition of Spanish articles: omission, un'of c.mo exclusive
;rticlc, or indiscriminate use of both._ll to the relative ‘ina or
ease of acquisition there is little agreement: some researchers find
it citaﬁlishcd‘quitn early for all or some subjects (Padilla and .
Lindholm (1974), Gonzdlez (1970), Gill y Gaya (1972f)| others find tt'
a veary difficult ltructuro_(Brisk (1972,. 1976), Dulay, Burt and
Hernandez Chavez (1976)). Some of the differences could reflect
differences in the methods of testing. In natural language the child
will tend to use words he is familiar with and use them correctly, -
whersas structured elicitation tasks with nonsense words or unfamiliar
words will produce different results. It is also possible, and even

/ probable, that the acquisition of gender does not occur in a straight

"~ line but that a child changes tactics or directions at different
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points of development. That is, words which are correctly ng?kod at
ona time may be marked incorrectly at a later time as the child moves

to a different stage in rule knowledge.

1

7

+horo seems to be some evidence that the form pr.*crrbd for
overganeralization of the definite article is the foniniﬁn la,

although the #rcﬁdoncy of occurrence in the ihput would seem to be

\highor for the masculine given that it is the unmarked form.

deolopnnnt of adjective-noun number and gender agresment.

-

lt4@'5 and a half ymars of age, Mazeika’s (1971, p.102) subject
L )

had not acquired gender agreement for adjectives and number had

appmared only in the use of demonstratives.

Montes Oirald;'(197b, ?.15) does Qot nangion adjective gender in
particular, but he gives two 1ntorosé1ng.nxauplol of errors. One by a
child of 2110 ;ho fails to nake an agresment between an adjective and
himself. He self carrocfo& whan his father asked him if he was a

‘woman. Another child at 214 overgeneralized gender to the verb:

L 3




Form‘producod

Yo cano ela tiquitica y a nino cano blp‘thutttco.

elas v;rb, 3rd p. sing.} elo: verb, 3rd pP.sing, incorrect -o masc.
ending, made to agree with nino: masc. sing. noun and tiquiticor masc.
sing., ad).

Correct form i \ )

Yo cuando era chiquitica y el nino cuande era chiquitico.

When I was small and when the boy was small,

It is a pity Montes Giraldo does not indicato,tho‘frcquoncy of

these etrrors.

3

Gonzdlez (1970) notes that the last number agreement error in-his
corpus was foynd at 313. Gender errors, on the other hand, occur,
though 1nfroqﬁ|ntly, up to the age of &10 (Bongiluz, 1948, quotua in
Goniilnz, 1970, p.161). But, as is the case with the Qrticln. there
seem to be several subjects of his that acquire it early, (at least at
313 ywars), and show no deviations. |

Brisk (1972) also notes lack of gender and number agrOQ;ont in
the speech of her subjocts.fbué-it t}‘not consistent. Gili y Gaya
(1972) implies that acquisition is established by age four years at ~
the latest. Padilla and Lindhqlm (1976, p.135) report “thare was very '

_consistent agreement in number and gender between the noun and-the
idjnctlvo” in their spesch samples, and note the establishwent of

adjectives as slightly later than that of articles. Burt, Dulay and

39




Hernandez Chavez rate adjoct{vo‘agrooucnt as considerably easier than

the article. ‘ 2
,) .

There is little evidence on whether number or gender agresment is
established first in adjectives. Gonzdlez’ evidence seems to polni to

number being acquired first. Van Naesrssen (1979) leans to this opinion

-

——

in her r.vloh of Li studiis.

L.
- 2

To summarize, we are faced with conflicting opinions as to whan?

]

adjective agresment is ;Itlblilh.d. There is no evidence on which
- .

form, if any, is -preferrad at first, nor is there any indication as to
&

whether agreement is easier with ﬁbuns rarked for gender or having
r 9 M
natural gender. It seems_probable that the acquisition-of agreement

should continue even after a stage of seeming control. It is, after

all, closely linked to the acquisition of vocabulary.

L

}

~, °

NOUN PHRASE DEVELOPMENT IN SPANISH L2
I will d!vidc this ;nction in two parts, one dealing with the
literature on child Spanish L2 ;cquisition arid the other on adult L2.
There are two reasons fo? this decision. First, Van Naerssen, who
compared the o(dnr‘of acquisition of Spanish morppenos for. L1 and L2,
found that “there was no significant correlation batween the chiﬂd lnqi
adul t socond/for;ign language orders" (Van Naerssen, 1981 p.22).

According to her, cognitive maturity seems to be a significant

variable in the acquisition of Spanish.

40
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- The other reason is that there is a unity within the studies
"treating child L2. They all, with two exceptions, deal with the same
projects the Culver City Spanish Immersion Program. The xceptions are

Dato (1970, 1975) and Andersen (1982). - - S

The acquisition of Sgépish as a sucdﬁd language by children.

i
/

The Culver City Spanish Immersion Program.

o

- I

fhis program nal‘bogun in i971. That y;ar 19'Engliih speaking
children were enrolled in a Spanish immersion kindergarten class. As
in the Canadian immersion programs, these children heard only the
_second 1 anguage from thnié teacher. They were given no formal training
in the second linguago and.‘llthough opcer;de to speak Spanish, they
were not forced to &o %0. In kindargirtnn their Span{gh was seldom

corrected, but this changed in the first grade.

In tha;r first fuar in the program (kindergarten), seven students
were chosen by Cathcart (1972) for an in-depth look at their ;panilh
language use in class. She observed the children for ten one hour *
periods, Sut :hotalso used notes taken by the teacher and Ptbur
graduat: students. The subjects’ production was not vc}y extensive, so '
\1t is difficult to arrive at vnry-j.norai c;nclusionl.

| |

The formation of the plural is not investigated by Cathcart, but

~

Lot . ! )
»

\ a1

&
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"tho data show many examples of .words in the plurgl, particularly in
the last period, and occasiénalky.it is posiiblp to confirm that fhc
ciBtpxt does in reality cail‘¥or the plural (;;n p;lOS). There are no
cainl‘of obvious omission 64 tha plural. It ‘would sedm that if is one
of the first norphnmcllacquirod by these English-speaking children in
an t‘norlion environment. |

As to gender in noun endings, even an understanding of its
functloﬁ sasms not to have bean acquirod. Example
Question | |
{Quien es tu amiga?.

(Amiga: fem. sing. noun) "'»
_Who is your friend (funaln)? &

Answer . L,
{/blbid _

.
&

»

'Brrorq ih the article consisted of omission, and substitution of

’ _un for uno. There seems to be only one example of lack of gender )

' agresment between article and noun (p. 103):
[} , - \\

i

o g \
Forﬁ”producod - -lila pap‘f”‘ - o .
| (lar fem., sing. art., papel: ﬁasc.~|in9..noun)
COrrict‘fdrg | el papsl C ; - *

’ (el: masc. sing.  art, papeli masc. sing. noun) -
thc'papnr .

y

® < ' , :
"y ’ N ~
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from: night of thn children and admini:?_r;‘nd two tests And one story

£

The total number of articles produced was about 25. !t\ should be
(/

- ranenbered that vocabulary was very limited and at’ this stage articloc

may have been learned as part of the noun.

There was denerally not much uvido.nco for agresment bstween nouns
and ad Joctivn,ﬂ:ﬁhough number lgrumnn.t‘ saaned easier than 'gln&;r.
Except for one child,; there is no overgeneralized prlflur;ncn *for‘ one
gondnr;. - ) . | . o a

In the ucond year (Hrlt grado), F‘lorn (1973} looknd in
particular at thu children’s morphologlcal ruln of lgrnmnt. Ho
examined data collected in thc clanroom over a pcrioﬂ of five nonthl

-

telling task to all fifteen. At this stage, he finds morae complaete and

longer .unélnqu. There is alsg an increase in vocabulary. ' .

3

As in Cathcart’s study, a gre&t deal of the information relavent
. \, )
to this investigation comes from examining the published data because

the questions asked hiro are not the same as those of th5 author,

The results 6f the tests sesm to show that number in nouns is no
p;'-oblmn for thn"u students. All:except one produced the correct forms
of the short ‘and'“long pl.ur.al, and all produced a ltng;ilar ghin called
for, ttjough not po&nnrily t;hn expected voc.abunlary iton; g .

P
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“dpugarding the lrticll,{Florll points out the the greatest
tnprbvomint seems to be in the fact that articles are no longer

omitted (p.SZ). Un-is still occas{onally'repln:nd by uno.

Agresment, on the other hand, is a big problem. "Errors in this
field ranged from Jack of agreement in gender or number to lack of
Agr;;mnnt in both gender and number”" (p.52). As would ba nxpnctgg, the

\j

singular was overgeneralized, but never the plural,

[

Noun-adjective agreement is similer, with many errors. Again
looking at the results of T!lt I, where a feminine noun-adjective
f\\x_ﬁwr;conbinltton should have bncn chang.d to the plural, six of the

children producod a singular halculiﬁg ad)ective, three a’masculine

“ L

plural and"nly three gave the correct form. On test II, where the
childrien were asked to supply the color’of itums-chowod thcm,.tcn gave
a correct masculine plural adJocttvo and four an incorrectly singular
masculine adjective, for one picture, but on the othor picturo only one
‘gave tpo correct fomtnlnc plura! form, three supplying a masculine

} plural and ten a lingul;rchalculinn form. It would seem; thon,'thut
thn‘nunblr worphemes are biginning to appoar/in the ad)ective, but
thlro 1: a strong tendency to use an 1nvariant mascul ine lingular

adjective, At this stage, thmm, ”thnrn is no real control over tho

diltribution of sondcr and nunbnr narknrs“ (Floros, 1973, p.94).

-
/

.
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Flores (p.61) indicates that his impression and that of nan&
native speakers is that these types of errors are not found, at least

in such-a striking iorml in monolinguals, and if they are, the stage A

$d

in which they appear is very short, As we have saen in the first plrt'
© of this chapter, tKere is some evidence to back this, though it is far

from conclusive. o .

T * < /
* . w
)

- i ’ $ t
Cohen (1974) administcrod an oral language achievament test to

i

4
the children in the Culver City program, before and after the, sunmer

reclﬁs bniwlnn the first and second grades. At this time, there were
fourteen children in the prog?am. One of the armsas Cohan was
interested i% was the change tQ?t might have-taken place relating to

adjective and article noun agreement.

Results show that definite article agreement errors increased

. . H ? . ’
+slightly, but the most dramatic change was from a tendency to overuse

the masculine singular on the pretest (&61% ovaruse of the.masculine,

39% of tho’fomininn), to’ovnrusc of the feminine (30% overuse of the

- r

masculine, 70% overuse of the feminine) (p.39).

-~

The same did not happen with indefinite.articles, where Cohen

”

— found a decrease in overall errors but -a definite increase in-the. use

¢

of masculine articles with feminine nouns (from 72% in the pretest to

91% in the post test).

b
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Regarding adjectives, there was a slight increase in the overuse
: g -

» of the masculine. Cohen notes that most errors in gender occurred

where the gender of the noun was clearly marked, for example:

Form produced

b 1a nifio ' ‘ .
- “ -‘
(lai fem. sing. art.,, nifior masc, sing. noun, natural gender)

0
~

Correct form
‘al nifio | X
(el masc. sing. art., nific: masc. sing. noun) ’

-~

th. boy )‘ gj -

Form producod »
' »

la carro .
J . ‘ (hi fem. sing. art., c‘arrm masc. #ing. n;un. ~0 nnding)
~ Corract form o. | | p
al carro/

(el1’ masc. sing art., carro: masc. sing. noun)

——— . ' € .
~ ~the car : -

~

" Boyd (1975) administered six tests, among which were the Kernan

. . "and Blount mori:hology test,the Bilingual Syntax Measure and a story
(W .

telling task, and recorded the twelve children still in the Culver

City immersion program at the eng of the second grade.

. -



Baging her conclusions on the results of the administration of
the morphology test, Boyd affirms that "the rules for the formation of

plurals....had become firmly established "(p, 127). The long plaral

* L3

again appears more difficult.

Gender, on the other hand, is still a problem. Article gender is

”

oQ: of the "major error categories" (p.130), but there is no marked

group tcndnnc}‘townrds either the masculine or the feminine. fhil is

not fhc case for adjectives, which did show overuse of the masculine.

\
\ P

"As we can see, the preference for the feminine article found by Cohan

after the grade 1-2 summer recess sesms to have disappeared and

-

rasults are closer to those obtained by Cohen before the recess.

At the end of four years of immersion (grade 3), Cohen (1974)
-administered the Bifingull Syntax Measure to the ten remaining
children and compared the results with those found for the

administratioh of the same test at the end of the second grade and

- N~

with answers supplied by 2{ second gradoFs in Ecuador,

He finds there is improvement for the definite masculine article,

&

"within the zone termed near mastc?y" (p.%56%). On the other haéﬁ,

there is loss for the feminine article, showing the children are back
: "

to an overextension of the masculine. The masculine plural sesms to be
acquired. It too is overextended tb replace the feminine, but las at

least makes an appearence. The Ecuadorian children made no error in

gender agreament with the definite nrtt;%q{

E
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Plann (1978) did a cross sectional study of 24 students in grades
{ through 4 (this’ last is the original group), and measurad gender and
number agreement. She affirms that there is no "definite trend of
imp(ov.mont accross the grades" (p.120)-and says that this, "plus the
sygtomlticity of the errors, suggests that these errors have been

fossilized" (p.130). / A\

Article-noun numbar agresment rules seen ;o have been acqufrcd by
the higher grades. The most lcéuritc of the definite articles was the
masculine pluraf. However it repliced the feminine pIUfar‘loox of the
‘timo. There seens to be a slight tendency tp prefer the masculine

singular over the feminine, but both were overusad.

The masculine indefinite article was the more accurate of the
5 bl

indefinite articles, except in the fourth grade children, "who

correspondingly scored lowest on the masculine form" (p. 121).
a 3

]

.

Adjective-noun agreement again showed a preference for the
& .
masculine singular. Number agreement was not established, although

there was "a growing awarenass" (p. 128).

We will now turn to the two studies that are not related to the

- .-

(
Culver City Immersion Program. - a
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Dato (1970, 1973) studied the acquisition of Spanish by his four
year old English dominant son in Madrid over a poflod of ten months.
The child was taped in a naturalistic setting twice a month and the

data were compared to similar data obtained from four other children.

) ¢

The subject begins with single words and adds definite articles
around the time of the third recording and uses tham consistantly,
even with words he transfers from English. Indefinite articles and

.plurlis appear next. "

Adjectives appear duito early, usually in a pre-noun position,

ST

but thiwTs almost corrected bﬁ\tﬁ. tenth recording.

Around five and a half months Dato mentions "indications of
greater awareness of thl'notion of nunb‘} agreement batween nouns and
qualifiers” (p.31), but lack of gcndor’ugrcim.nt continues, although
with some improvnmnnt; up to the last recording.

" Andersen (1982) studied a transcription of a ona hour oral
interview with a twelve yoar‘old boy who had learned Spanish as a
second language in Puerto Rico. He was "a conversationally-fluid, but
non-proficient second language (SL) speaker of Spanish "‘(p.l). The
object :f the r"’ﬂFCh was to determina what the subject does with
gender (p.2). Andersen’s answer is that “Anthony (the subject) marks

¢

clear inherent gender - sex - overtly, clearly and conliituntly, but

/‘-r\
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[...] disregards totally all othar gender marking" (p.4),

14

The learner generally uses éﬂifcorrcct endings of the noun, but he
has only two invariant article forms, the indefinite un and the
definite la, and only one adjective form, the masculine singular. As
wa can see, his is gruly a "liﬂpli#iodf system and seems to diverge

\ .
considarably from the descriptions found previocusly in this chapter.

Analyzing data taken from tﬁo sane subject two years later,
Andersen (1984) finds that gender agreement has improved and the
masculine article sl has replaced the feminine as the overgeneralized
form (p.8).

A

Summary of child Spanish second language acquisition.

!

Regarding the acquisition of nu?bor and jcndor by English speaking
children learning Spaﬁ\g@ as a second language, there is some svidence

for the following. /

1. Rules for thl'formation,of the plural are acquired early. The iong

plural is slightly more difficult.

-

2. Nunbnr'agrounont is acquired earlier than gender. Thil(night appear ‘

R Y . ,
to ro}loct the principle that a semantically based form is acquired
earlier, but the problem with gender extends to natural gender as well

as grammatical gender. -

L



3. Number agfe.m-nt is ac&uirnd first in articles, later in

ad)ectives.
i

.4, Gender agreement is a persistent problem, none of the subjects

" studied hnving‘masturna it. ‘ o

t
]

S. Regarding g;ndur in articles, there seem to be at least two
gftratcgiol which change as the child’s language develops or according
to the cqndlgionll {a) random choice of gender, masculine or ¥omininn.
{b) preference for one invariant article. An extreme example of this
was Anders;n's subject. Learners not only seem to fluctuate from one
strategy to the other, but occasionally both are present together, one

\\\wzﬂgping used, for exaﬁ;lo, for singular articles, the cther for plural.

"

hY

We also find fluctuation in the form chosen to overuse, the masculine

or the feminine.

6. Ragarding adjectives, there seams to be i genaral tendency to use
the .masculine singular form as invariant. This seems to be a more
ltaﬁln strategy than that found in the acquisition of articles and
seems to persist over quite a long period of time. \

~N

7. gyirt marking for gender on the noun does not Seem to affect the
/

chiice of article or ad)lcti&o. Nor, as we have seen, does natural

gender.
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‘The acquisition of Spanish as a second lanquage by adults.

3

The four studies of adult Spanish second language acquisition
described hare all deal with American university students. There are
no examples of informal acqhiiition. though one group, that studied by
Van Naerssen (1980 81) was following Tracy Terrell’s “"natural

- P
approach” (Krashen and Terrell, 1984).

' “ -
Formation of the plural. .

‘ S
Van Naerssen (1980) raeports on a pilot study conducted with 13
firlt'ylar college English native speakwrs and, subs.qunﬂtlf (1981),
on a study involving 27 students . The nuthod’of elicitation was
semi-naturalistic, in tbat‘tho students were asked to speak as much as
posliblq in response to a fixed set of questions duri£9 an

examination,

Although the formation of the plural was not a particular point
of interest, in-a personal communication to Dr. P. Lightbown, an
Naerssen said that, of 536 obligatory contexts for a plural noun,*
there were only 14 failures to add the.plural ondinés (about 2.6*)
and seven failed attempts t; add tﬁn correct form of which four were

English cogﬁatos or transfers of English words.

LoCoco (1974) found Il;::::ﬁtttﬁﬁtl in her analysis of
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conpositions written by a group of American ltddontl in their first
-

year of Spanish. There ware from 42 to 48 subjects and they wrote

édipplitionl in four periods, two in sach semester. In total LoCoc6

found only eight arrors of omission of the piural in the second- and

IS
R P

fourth compositions and only three in the third.

a

Dy ?\ .
Tapia Hernandez (1978) conducted a study in which she looked at
the correlation betwean answers to a discrete point test and knowledge
. of rules in the learning of Spanish. Her subjects wers 30 students who
- . RO r///
had completed or were tafT;§ advanced Spanish at at the University of

Texas. She found the plural was in the 90% to 100% accuracy range. "

\\

& S

Pl
fender in nouns.

Thare is vur§ little jnformation in th; literature on the
dovnlopﬁent of gender in relation to noun endings, perhaps bacause
this' is not a problam. Van\RZQrssun‘(lgeo, pP.147) states that her
subjects "had relatively little diffichlty with initially choosing the
§|nd|r of the noun to be modified." I take this to moan'thg probleam 64
gender was in the agreement of the nan'with‘ldjoctivui and articles,
and not in the noun endings thamsel ves.

Tapia Hernindez also touches the question of gender in nouns, but
the information is not very reliable. Students were asked only to )

. state the gender of three nouns, one -o ending, one -a ending and a
faminine noun ;nding iq an -d. Thay were to ;&nntify the gon$pr as

ua:cdlino. feminine or neuter. The most frequent error was to mark the 5
\ .
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-d ending noun as nsuter. However, as two corroéﬁ answers out qf three
[ Y

were sufficient for a question to be judged correct, this item scored

~

betwaen 90% and 100% correct on this test of "rule application”.

Gender agresment.

Van Nasrssen (1979), surveys most av:glablo data on Spanish L2
and arrives at a composite hiirar&hy of difficulty for the lcqqilition
of a number of Spanish morphemes. She concludes that adult_second
;anguagn lna}nors acquirc gender agreement late and have a continued
'h!gh error rate (p.24). In general yhis Eorrclatns with child first
and sscond language acquisition data, although idJoctivn-noun gender
agrnum;nt seens to slightly precede article-noun gender agreement. On‘
the other hand, adjective-noun number agreement seems to appear quite
sarly, while article-noun number is 1atqr, separated by four ranks. .

Children, as we have seen, seem to acquire number in articles first.

LoCoco (1974) also identifies lack of adjective and determiner
noun ;grnomont as errors committed by at least 25% of the students.
The percentage of determiner errors was lower. The masculine singular

is the form most overgeneralized.

This is similar to findings by Doman (1982), whose subjects, 117
college students, made twice as many errors in producing the feminine
as when producing the masculine. She also finds evidence for a

—_—

relation between the o/a noun endings and rate of orror,lin that the
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rat’ of ;rroriin'agroomont was only Si in regular nouns ending -in -0
or ~a, while it was 17% in nouns with other endings. The rate jumpeg
to 27% when the nouns were exceptions to the o/a ondtng rule (ex: la
mano ttﬁc handl). Pronominal modifiers, usually definite articles, -
seem to bw easier (8% error rlto)‘than post nominal, psuif!y ~;—”///
adjectives. (24% rate of error). /

Summary of. adult Spanish second languagd acquisition.

Rog:rding Engl ish-speaking adult second language acquirers of
Spaﬁfih as a second language we may I;Y thats
1. The formation of the plural is acquired early, as it seems to
have been for children. .
‘(
} +
2. Noun endings themselves do not seem to qi a problaem.

3. Agresment is again a serious problem. Number seems to appear
first in adjectives and articles and gender much later. This last has

not been mastered by any of the groups studied.

In the next chapter 1 will attempt to clartify the goals‘of the

present research tn view of what has been learned from the literature.

Y

—

{

- ——
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Chapter =

RESEARCH tll{!BEB'r'IID!IEB
" ke
As\ ] poyntod out in chapter 1, present day ressarch views —

transferas a process which works in conjuntion with other factornﬁ\

some of which IF; intralingual in nltu}n, resulting in the particular
‘ .

forms typical of different stages of learnars’ interlanguage.

This oxplains'in part the diffiqultiod encountered whan
— *
rasearchers attempt to classify errors as simply 1nttrlingual»or
1nt?alin9ull. The results are never completely dénvincing and it .is
7/ R N

obvious that a clear cut, black or white description does noi

characterize the realities of-the situation. e
’ o
{ . ' N
The principal goal of this research will be a description of the

Spanish noun phrase in the interlanguages dﬁ francophone high school
e .

" subjects. This description inciudcl patterns of error and should point

to areas of difficulty for these learners, I will also note lny‘

striking differences in individual tendencies. I believe this kind of

descriptive information is potontially‘valuablo,for those involved in

the preparation of materials for the classroom and for tcacﬁcrs of

Spanish to similaf groups. °



’ This ancript{;n will then bg compared to what we have learned
from the literature in the hope of gaining some insight into th;
processes involved. chardlng the formation of the Plural, if the
patterns found are limflar to those found at |om| stage of Spanilh
ftrlt lnnguago acquisition but are radically different from thosl
found by researchers in the Bpanigﬁ L% of anglophonas (which f:,thl
leg\othlr group studied so far).‘tho explanation nnf in part at least
lie in the di%furopc.: between English and French, particularly in .

yioﬁ oﬂ/ggi results obtained by Lightbown (1983a,b), who found that
. W | .

the fo?mation of the English plural was a lingering problem for

. Y
francophonaes but not for.English L2 learners from most other Ll\

backgrounds, ~

[}
M v

The factors invelved in the acquisition of gender are-more
complicatod; and explanations must be on: mors tentative than those
possible for the acquisition of the plural. Research on the

acquisition of gender by Spanish L1 speakers has, as wa have sesn,

'§§isﬂcd rather contradictory results, possibly because there is no one

path éo mastery an ossibly because the paths follbund arolconplox )

and changes "are rapid.

«

-

1 % ) —ri—

Sccond language acquisition rcloj>Eﬁi}l conclude that gender
agrcomcnt 1| difficult for anglophone learners, with high froquonctos

of ot,;rorl -and late mastery. én the tndttidnal vuw this is thc rnult

. of negative transfer, because gender agresment does not exist in

. N
English but is obligatory in Spanish, creating what 8tockwell, Bowen
’/

/
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. | "
and Martin (1965, p. 284) term a "nagative correspondence". But,
obvi\oqgly, the opportunities for orror%o i:riluri_ ly ;uithin the
language, given the unpredictability of ~gender. ' @
When French u_gm first language, the variables ar:ft/ﬂff.runt.
évidonco._for tranlh}, this time positive, coul&, be ;rguod if the
fﬁquoncy of .rror|.u|r| to be lfgntﬂcantly lower ghcn gender is the
same in poth.langﬁlsns. Howaver, this sounds simpler than it is. We
would have -to -know what vocabulary, {tems uould,]pro!iably be used in
French under the same circumtancn;. in this case in response to a set. °
o‘f‘pi‘ctuu;. Tranl‘lqting back ¢rom the Spanillh form produced by the
lugor into a French word we t,hlnl’(- means the same is quite § adoquato;
For oxa;npl'l,‘ in this study the words “ropa roja" (red clotiidsl were
" often u,pq to describe the clothes of a figure i|’1‘ a rad skirt, Would

this transiate in the learners’ mind "to vétenant, l;abit. 'robc, Jupe,.

“etc.? It is Useless to speculate.
o

A particuihr area of iﬁtorut because it nayljiva some i'ndication
;s to. how the learner approaches the problem of gondcrn{s _aérum‘cnt\
between aréiclls, adjectives and nouns where gender is nmanticall’y
based. 'Sncoﬁd 1angu|§o acquisition rn\nrch'hu.ppintnd to a surprising
‘number of errors in thibl domain. Given that natural gender m;rkl in a
llnil;r Qulf in both Prench apd Spanish, a high incidinco" of error uo.uld"“
cartainly seen to exclude, or at least rocPucu. thu.rolu of transfer,

given that natural gonyr’workl in the same way in French lnd'in /

Spanish, ‘ . ‘ -~
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Besides comparing thg dn:riptionyof' the daga" to what information

is known about the acqui.ition of Spanish, I will attempt a comparison
s . ' N
between the two levels of Spanish studied, the elementary level,

consisting of students. ‘;Q’o)hav.p taken about one year of Spaﬁilh., -and
the more advanced grogp, who have taken Spanish for almost two years.
It is possible that different learner strategies will be found at the

two stages. - .- <«

"
s

-1 will now attempt to break down these general points into more

-

' éroclu and manageable quuﬁons.

Ountions “ro,glrdi ng the. foi'lnation of the pluraf‘:’ '

1. Havo tho subjects mntundéo singulnr-plunl contrast in

%panish? I not, .what kinds of errfdrg do they mkc?

&

First language learners use the singular exclusively for an

/

‘undutnrminod period of time at a stage when their language system is
" quite simple. English spasaking Spanish L2 .lurriors seem to have no

difficulty and to master the system very quickly.

>
Yoo

7 N

© 2, 'Is the long "es" plural mord difficult for the learners tHan

the short plural? .
- . - . F

LN

The long plural is acquired later than the short plural by ‘nativo
X 7 .-
speakers, There is no published evidence for L2 learners.
N\~
R
/
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s drbol, etc.)?

r <

3. ‘Io the number of errors greater when a numeral is present in

-
the noun phrase? : R

SuchA a ﬂnd}ngi might indicate that the ln;nnrs conlidcr: the
plural‘ as rod,undant under ‘these cifcumstances. There is no evidence.
for Spanish L1 or L2. Anisfeld and Tuckep (1967, p.1207), if their
paper on tﬁ acquisition oi the English plura; by nativnhlpukon,
conclude that ”6-ynr‘ old children do ;\ot cpnsidir numbori equal in
status to the standar’d markers but, rather, as lubltitut.u. 'to fall

back on when the proper marker is not known."

-
- ~ =
\ -
. .
) .

Gender in nouns. -

1. Do thase learners use the natural gender distinction

,corrlctly’r“ In other words, dops what they say correspond to reality?

—

- -3

There are instances of misuse of the andings by native speakers,

<,

but w\k‘do not lknou their frequency or duration. We "also find a few

examples among second language hlnrnors,' but this is not an area which

has been studied in any detail. . \

2. Is there any evidance o& overgensralization of tfw regular o/a

endings, of the type found in f'trst' language learners (Arbolo for

\

IS
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Article-noun agreement.

i. Is nunber agreement establishad?

f

»

Evidence for when number apboars in native language acquisition

is not conclusive. In second lqﬁghagc acquisition, number agreement

seems to precede gender, at least in adult L2.

2. 1Is gander agresment established? If ié is B;?:‘is there a
tendepsy to overgeneralize one form of article over the oth;r. are
arrors randoﬁ or‘is this. point subject to &ndiviauak variation?

. . .~‘

Resgarch seems to show a tendency to ovnrgonorlffﬁo the f.gininn
definite ;;iiclc at I:alt'at some stag! of the acquisition of Spanish
as a first language, and the same appeared at certain points in child ¢
second language acquilig}on, although the masculine seemed generally -
to be favored in the latter. , \ |

&

3. Are thera fewer errors in gender agresment when the noun

belongs to the natural gender category?
J

Errors of lack of agresment between articles and nouns
transparent fgr giidcr have besn noted ‘in first language spmsakers,
‘'usually bilingual children gn the Unitad States.’ These were surprising
because the children were of school age, and thaey do not lgund

!
“natural* to native speakers. Regarding child second language
¢
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acquisition there seems tp be' a high frcgucncy of error in this area. -

=~ —

There is no evidence for adult second language learners.

G
—

4. Are there fawer errors when .the noun is clearly marked for

gender?

.. . //
There is evidence of a high incidence of srrors for child second

language learners even when the noun is clearly marked for gender. The .

D
noun endings seem to facilitate agresment for adufts.

] S. Do definite and indefinite articles appear to be equally
difficult? ®

b 4

- ’ ) .550 definite article appears first in first and second language

L4

acqut;ition. but there is no evidence of frequencies of errors

ragarding gender agresement.

L}

¢

Adjective-noun agresment.

According 4o the literature on Spanish second langulgi
acquisition, adjective agresment is acquired late. The most typical
error is the overuse of thc'nalculinu singular form of adjectives

L3

“which change -0 to -a and the singular of all othars., Therefore we may

ask of the present group of students the following:

- §
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1. Is there any attempt to distinguish number in the adjective?

L

2. Is there any attempt to distinguish gender in the adjective?
3. Which is the most common form of error?

As answers are found to these questions based on the grammatical
» features of the language, I will also attempt to answer questions on
the-differences noted between the two groups of learners, level 1 and

level 2. In particular, I will ‘examine thi,folloutng questions:

On the formation of the plurals

A
1! 1. Is thare a change in error rate from the first to the second

level?

2. If there is change, does it affect the long and the shoré

&

plurals, or only ope?

On gender in nouns.\

~ : . G N
i. Is there any change in the appropriateness of noun endings in

regard to context?



On agresment batween adjectives, articles and nouns.

i. Is there any change in the frnq::gzs:Lf errora?

2, Is thor./;gy shift in the direction of errors, for sxample,

//yl from overuse of one gender to the other? N

¢

\S. Does it meem that number agresment appears earlier?

4. Does article agresment precede iéjoctivu agronm;nt?
.‘ +

S.rll there any change in error frequency and typn(in cases where

the gindnr.of the noun is clofr b‘causnlof its form or referent?
by

To summarize, I am asking how these learners use nouns and noun
modifiers in their Spanish L2, how what they do relates to prnvioul"
studies of Spanish first and second language acquisition in order to
attempt an explanation of the factors which l.ﬂd to the forms fopnd,
- |

and, finally, what differences are found at two different stagon)q(
acquisition. '>

P

In the next chapter I will describe the procedures used in the

present study.
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- Chapter 4 1"
PROCEDURES A

8ub3.cﬁl.

——

’

Thi.lubjictl were francophohué;tudontl who ware studying in a

high school on the South Shore, outside Montreal.

-

-

Spaﬁilg’gas an nllctivnrcourlu in this school and thera were twe
levels. The first lesvel was made up of secondary IIl and a few
sacondary IV students, the second of secondary IV and sacondary V
students. Two classes of the first. level, comprising 32 students, apd
one clal; of the second level, comprising 12 students, wera tested.
(Two or thrae students were absent the week of the 1n;orvious).

| °

Before the test was-administered, the students were given a
~quost1onnairi (see Appendix B) in order to determine their first
language, what othar languages they spoke and what contact they had

with Spanish outside the classroon.

In the first level all respondents spoke French at home except
one whose first lanquage was Portuéuoso and who was conttquontlf
eliminated from the analysis. Two of the subjects somatines spokn‘

English to their father or mother and one had at one time-attended an



Engliig school. None spoke Spanlsh to anybody outside the classroom
and ﬁénl had trlvolfcd to a Spanish speaking country. Their only
outside contact with Spanish sesned to be listening to the singer
Julio Iglisiat and the rock group ABBA singing ip Spanish. Even this

applied to only about half tho'group.

The results for the second lavel were similir.‘onu respondent
spoke English besides French at home and one had attended an English
q;hool. One dccasionally spoke Greek to his father but French was

usually tha home language. One tried to pnacticq Spanish with a friend

_outside the classroom and two said they had visited a Spanish speaking

country for a short period of time. For both groups, then, contact

with the language is limited to the classroonm,

Rogztging the learners’ contact with English, instruction 1n.this
language in nunboe schocls baegins in the last*ngrs of eslementary, so
these ;tudonts will have had at least formal classroom contact with
this language for four or five ycar;.', (

A Al /

>
&

»

*hn level f students received four 50 $inut| periods of Spanish
@pcr week, level 2 received three. The textbook used w;s ‘Oui tal,
Carmen? (Dabane and Colin, 1968).‘Lnssons in this text are prosnhtnd
in the form gf dialogues illustrated by pictures, followed by

questions, grammatical exercises and then a section of free

axpression.
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The test was administirod about one month before the end of the
school year. Level 1 learners were then ltuaylng lesson 12t level two

students, k’pson 24.
Method of elicitation.

I wig the interviewar for all the students. I was given office
space and the teacher sent the students, one by one, during her Ellll

period. I was able to interview about four students per period and the

interviews took place between the 14th and the 22nd of May, 198l. ~1! «

Instructions ware usually given in Spanish.

As in the Lightbown study, the subjects played a guessing game
with me. I had a set of four cards in froni of me, The -student uoqld
pick a card from a duplicate set and try to describe it so I could >
guess which one it was. Each student was presented with eight l.tl..
except for a small number who did not seen to"hnvn understood the
instructions and were therefore givan a trial run with an extra set.
8ix of these sets, including the extra, were also used in the
Lightbown study. Thres new ones were added because there did not seem
to be enough opportunities to produce the long plural in the

original§. . -

67



Anglysti of the data.

Tha recordings of tho,intorvi.ui were transcribed fdlléuing the
guidelines of the Lightbown and Barknaﬁ (1978) research, that is,
noriil lfilling was used unless the word was not recognized or there
uil a striking prob}nn with pronunciation. Intonation at the end of

phrases, self corrections and exact repetitions were also qsrknd.' o

o

s
. R spacial sheet was prepared for the analysis of the

transcriptions (See Appendix B). Each phrase containing a noun or an
adjectiva was marked for appropriate or inappropriate usage of the
article, the noun and the adjective. In this way, ! obtained the

number of obligatory contexts and the deviations.

Ny
)
)\
: ~

In general, in the case of self corrections, only thi correction
(the final version produced by the student) was courited, although,
naturally, a "self corcection” does not necessarily. lead to a

3

corracted form. For examples .
. ® . o - <
Form producnq 1
La nifia hay una, un vestido verde.

(unar fem. sing. art.) -

Corrected to N .

(um masc. sing article, vestido: masc. sing noun)'



Corract form v
La nifia tiene un vestido verde.
The girl is (has) a green dress.

—

Only the second, in this case, Forr}ct. article is counted.

- %orm produced
Y la, los c)iii 6N negro.
(laz fem. sing. art)
" Corrected to

| (loss masc. pl. art., casasi fem. pl. noun)

Correct form
Y las casas son negras.
And the houses are blnék.
Only the second article is countad, correct as to number but

incorrect as to gondor.' %§§

In the quantitative analyses, self repetitions were only counted,

once. For sxample:

El contraric de durecha, el contrario de derecha.

The opposite of right, the opposite of right.

”

The exact repetition of. a word utterred by the tntorQiowcr was

- not counted. However, if the word was changed, oxbandcd by‘thi

«

.
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addition of an element such as an article or incorporated into a

phrasa or sentence, it is then sount-d} For axamplae:

1

Interviewer: Torta.

Subject ' s Torta.

14

'(cako)

The noun torta is not counted P

Interviawer: Ah, borrador.
} | '8ubJ|ct 8 hay do borrador. ]
(do (dos)iplural numeral. Borrador: lfng. noun)‘
« Correct-form ’ Hay dos borradores.

Thifn a{n two erasers,

Borrador was counted in the noun category as'iné;éjrgfly sinngaf.
Articles were marked @ﬁcorroct sshen thay lacked g‘ﬁdnr and-or
number agreement with the noun or when thay wor; omitted. It was also
nbtod when uno was used instead of un, although if it piocn&od a
aalculino‘linsular noun it was considered correct for gun&or and
number. As this was ﬁbt a ntudy'pf definiteness, the correct usage of
) dcfinit; or indefinite artiélos was not particularly noted, but, as
ltho[éqﬁtout s relatively simple and straightforward, there loonod‘po

-

ovid‘nco of-problems in this area.

I1f an article igfi;d with the noun but the noun was used

-

N\
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1ncorroctly as to gender, tho gond.r of the article was conlldnrnd

incorrect in spite of agreement.’ 'l‘hu w’n vory rare. Exuplu

- I -
NI 3R A

El sefior es pequefio (The pictu;o showed a glr‘i).
. L 4
“ (@11 masc. sing. art., sefior: masc. ysing. noun)

a

' The nn‘u small.

* RArticle, noun lnd‘ldeCtIVI are considered incorrectly masculine.

”

-~ -
| '-

The ondtng: of nbuns were analyzed as to gender and number, and

it was ‘noted whather i{t #K;:n of natural gender and i{{ so whathar

it belonged to an ¢/a type word, consonant (usually ri/a type or other

. - - -
* type. If the noun did not refer.to afi-entity with/nau»"fl yender 1

notid whether it was clearly marked for gohd\nr-'_: The type of plural vas
also examined. Originally phor;otic sinilarity and gander similarity

smith the French were also considered, but this information proved

»

difficult to_judge so:it was not used.

) _ . ( .
" Unintelligible words ware not included in the analysis boé;uu

there could be no refsrent to judge by. ' : y .
> : .t . o

1¢ a French or an English word was given a Spanish pronunc&ion.

% “or if the uord was h\tolliglbll but distorted, it was not malyzod as ~

-

to gender, but it was tlk.n into account when’ conlidoring nunb.r.
given that the rules for number can be applied doponding on the nndtng ’

T ———— .and that there would®be a referrent to compare with. Examples
' / " . ‘ &

>

L
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'bocaun it u\i\ot intelligible. Errors consist primarily of lack of

. agrmnt, but nete was aiso ta‘kon of incorroct position or failure to

Form produced j

. 4 . » a
++.y dos creyones rojos '

. ‘

r .

Correct form , -
}vdos ltpicn rojos
..2and tye red ptncils /

™ 13

%

_ Ty,onu was counted as a ;orroct/ long plural noun:
! , \

(,a ‘ -

v -
.

7 n
F|'b,rn J:Ar"oducn_dﬁ ) ‘ v .
' Hay dos gortas " . .
£ .
- ' + - ! e . .
- % «
Corratt form o Tt " N AN, ;"
, Hay dos tortas , n
) N . :".~ ' - @ ‘ . ., .
~ - There'are two cakes. "+~ ° -
- v . . {

Gortas pu‘ \conlidor'oy a corract short élur"al noun. '
IO . .

¢
(2

i
0

Because the pictures used: wers quite simple, the ad Jectives thlt

appoar in the sample were common and limited in number. and they ar’

utually loxbcally corrnct Mith perhaps a few difficuities in

pronuncutL?.‘ Thoru are no 1nstancu whcro an ad Jcctivo is discarded

—

shorton an .ad Joc“\:ivn uhan it precedes the noun. For nxn\plm

- The .
0 1 . 7"
- ) Yo - ‘ & \
’ " v + ‘_‘ - 1 .
..\“ D o ey, : v of
: o | 72" . , @t
( N . s
b et ‘e i | ‘
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Form produced »
. A . . .
Una ropa rojo.
TN » .
) (Unasfem.sing.art.,, ropa:fem.sing.noun, rojormasc.sing.adj.)
/ ‘ ’ ] .
/ Correct form ' ,
\ , ' . . v
. - ‘ Ropa roja. ) vy ' 4
Red clothes. . : o o
) Rojo is conmi dnr:nd incorrect as to gender.
~ * ' - — ¢ s
: s
Form produced -
Tiene la'rgn pelo. !
i (largas: fem. pl. noun, incorrect position, pelo: masc. sing. noun)
v . .o ) ’
. .+ Corract form ’ !
o .+ Tiene palo largo
| “He~she has long hair ) v /
L 4 ' '
\ - \ . N N M Ty !
Cw Largas was com%'ad' as incorrect as to number and gender, and it was
5 . t .
noted that ‘the position was inappropriate.
- e, - :
’/I\ . . ' { ' Te t , '
L. TN " Having analyugL t¥e type.and nudber of errors and correct
) . .
imstances of the different points under investigation with relation to
[ L} ’ L] ? »
‘u \ the total obligatory contexts, 1 calculated the group percentages and
) 4& P studiqd their vartatfons in hopes of answering the questions set out -
] previously. The rgio_.ultl are found in the following chapter. B
I = . y M
» N » * - ’
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Chapter S
, ANALYSIS OF THE RESULTS

¥
(9

In describing the results, I will fo'llow the research questions

as outlined in chapter 3, p
A .
‘ , . ) M i o.’ *
Guestions regarding the formation of the plural, . )
I ' /
o ' 1. Have the subjects mastered .the singular / plu;:al contrast in
Spanish? If not, what kinds of errors do they make? ,
[ J
The answer to the first part of this question seems to be no,
N they have not acquired the formation of the plural in Spanish. s
‘ , We find variation in the percentage of error within and between
the groups, but the almost universal type of error is the
g overgeneralizat of the singular form, although there are some ’
- ﬂeltam:n of ove alization of the plural. . )
.. . X ‘ 4 ‘ IS ‘
< ¢ ‘[ , . . L
p ‘ .
5 \ , a .
. g o ‘\ .
P ~ ~
. ’ o, . e A : t
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The grouf that sths thnigroatcst dif§;culty with the production
of plural forms is one of the first year Spanilﬁ classes, which we
shall call group 1. These learnars have a class average of 47% of
errors, that is, instances in which they used a singular form 16 a
context that called for the glural. Figure 1,0roup 1 shows that two
thirds of the students have a percentage of error above 40%, showing
jholu~}carn¢r| ware far from mastery o: this form.

Thn IOCO;d group of first year Spanish students, which we will
rafer to as group 2, shows a lowar percentage of error, 28%.1\}guro i,
group 2 shows thl different distribution of errors, with four fifths

of the students under the 40% level.

Level 2 students, group 3, show near mastery of the
singular/plural distinction, with a class average of 10X error in the
production of the plural. Figure l, Group 3, shows the diltribution of

error in the group . As can be seen, onlr one student still has a.

. [ ]
problem, ‘with 55% of errors. S ‘
‘ §
Table i shows a comparison of th|~thrci grbups in the production
of the plural and the singular forms of nouns. \ ® .
: | %
. .
] M » ’
A 4
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Pormation of the plural. Comparison of total number of nouns,
obligatory contq{f: for the plural and the singular and pir:cntagcl of:

error in Groups i, 2 and 3.

a. Nouns

b. Plural

€. % of error

d. Singular

®. % of error

a.1 Tokal number of nouns in each group.
b.t Total number of oblxgltory tontexts

in each group.
C.1 Percentage

Group 1

665

269
477%

396
3%

-

~

Table 1

Group 2

742

270

28%

472

4%

Group 3

\

- M

242

10% .

- 831

3%

for tha‘plural fo?n of

of{;}rors in the formation of the plural in each -

group,i.e., overgeneralization of the singular,

in #ach group.

@.t Percantage of errors in the production of. the singular in wsach
group, i.e., gvergeneralization of the plural.

1 Total number of obltgatory contcxts for the singular form of ‘nouns

s

e
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2, Is the long (-es) plural more difficult for the learners than .

v

the l;ort plural?
The answer is a definite yes for group 2. There is a considerable

difference in the rate of ;rror in the production of the short and the

long plurals for this class, 10X and 33 % ro;pcctivnly. Thp differance ~ EJ

is ﬁuch smaller for groups 1 and 3. The rate of uf}or in the production

of the long plural is alsc high in group }, S53%, so it bccomi;wnvidint

that the difference betwc:g}group { and 2 in the rate of

overgeneralization of the lingé;ar lies not in the production of the

plu;al in general, but rather in the additional difficulty that Oroup |

shows in forming the plural of vowsl ending words. Their rate of error

for this last was 42%, while Group 2, on the other hand, shows only 10%

error Qn'tggfgzzzuction of the ~s glurql. .
Group I (le 91 2) shoyed sliﬁh;}y more difficulty in supplying gq,
Plural for consonant-ending words, 164 vs. only 5% for the short plural,

~ R
)
’w v
g Figure 2 shows the distribution of errors in the short plural /-s/
in the three groups. ' - ‘ A
Figure 3 shows the distribution of errors in the long /-es/ plural
¢ in the three groups respectively.
4
Figure 4 compares the rate of error betwessn the two types of

plugal within groups 1, 2 ahd 3 respectively.

»

+

the long and the short plurals in the three groups.
. - )

Table 2 shéws the differences in rate ofderror in 6%‘ production of

" . ! * ~

77 :
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Formation of the plural. Comparison of total number of vowsl and
consonant endihg nouns, obligiﬁorr contexts for the plural and
pnrcdniagos of error in the prodution of the long and the short plural

F3
in Groups {, 2 and 3.

Group 1 Group 2 . QGroup 3
a. -V and. nouns 4bb 513 a7t " \ '
b. Plural 158 154 151
€. % of error 427 . 10% 3%
‘d. -C end. nouns 199 114 162 ‘
. Plural 111 114 91
£. % of error =3% s3% g% .

) »

a. Total number of vowel ending nouns in each group.

b. Total number of obligatory contexts for the short /-s/ plural.

Ce Porc.nﬁpgo of error {n the production of the short /-s/ plurub’in
each group.

d. Total number of consonant onding nouns in each group,

e. Total number of obligatory contexts for the long /-es/ plural.

¥, -Percentage’ of |rr r in' the production pf tha short /-s/ plural in
each group. «



~EIGURE §
_FORMATEON OF THE PLURAL
Distribution within each group of thilporcontngo of errors
~in the formation of-tht'plural ( Overusa of the singular )
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-EIQURE 2.
f ) : ' Distribution within sach group of the percentages of crrofl

in the formation of the plural ofavouol ending nouns.
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FIGURE 3 , ,
Distribution within each group of the parcentages of errors

in the formation of the plural of consonant snding nouns.
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EIGURE 4
_FORMATION OF THE PLURAL

bup‘lrtson of total percentages of errors for sach group in the

formation of the plural of vowel and consonant ending nouns.

PERCETAGE OF ERROR
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3. Is.the number of errors greater when a numeral is present?
A Dum to the fact that the pictures usad in the test show small \>'
numbers of pnoplo and ob)ects, it 1| not surprising thlt the data S~

produc.d many more plural nouns with a nuncral than uithout.

Rgain we find a striking difference between Groups 1 and 2,

although both show a higher pnrccntagu(ﬂf orror in the pressnce of a

numeral. In the latter group, the dtffornnco is 23% for nouns utthout

a numeral to 30% for those with a nunoral. while in the former it is a

differance of 247 and 54%. o ) . <

*abl. 3 compares the three groups ip their production of the

plural with and without a quantifier.
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Table 3

Pormation of the plural. Comparison of tha total number of nouns with

.lnd without a plural quantifier and the percentages of error in each

category in sach of the thrae groups.

Group 1 Group 2 - Group 3

a. Ouantifier - 195 204 162
b. % of error sy 30% 10%
c. No quantifier 74 . 66 80

d. % of error . 24% 238 9%

a. Total number of plural nouns modified by a quantiflnr in sach
group.

‘b. Percentage of errors in the production of tho plural of nouns

modified by & plural quantifier,

C. Total number of noun| not modified by a plural quantiftnr in each
group.

d. Percentage of errors 1n the production of the plural of nouns riot

nodified by a plural quantlfinr. \‘\\
. )
}
—
Gender in nouns. ) f
he ' . N
) ) ‘ >\

1. Do thase learners use the natural gender distinction |

cor%octly? In other words, does what they siy correspond to rclllgf?

%
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The answer to this qucstéon is yniﬁ the endings of nouns are
préducod correctly by the loprnofi‘in all thres groups. There are

o

errors, and tho‘nrrorl are striking because they i%.. s0 ltradgi, but’

they are small in number,

Group 1 proéuccd a total of &81 nouns. (This dous not include 47 -
which were otthor.ngt recognizable or not Spanidh, snd 41 which were -
nxact‘ropctitionp.) Of ihcld there were o;;y 10 Spanish :erl with the
wrong ending, such as *estudianta® for “estudiante“. Of thease, only
five lcd‘to‘aﬁfnrror in gcndur,‘on; in an o/;zundtng uor&. four in
words with a consonant-ending masculine form and an -a ending

“feminine.

Group 2 produced 448 nouns. (*hfi &ocl noé include 35
unint.lligtbic or non-Spanisﬁ’uord: and 32 axact repetitions.) Of
thease; 17 unrc'SpaniIh words with the wroﬁg Qndépg.'nino led to ;n
error in gender, four of which ware roalizod‘tq\p/a words, thrpo in
con;cnantla words. ‘ s .

ﬁ | N
Leval 2 produced 640 nouns. (This did not include 38

qntntol;iglblo or non-Spanish words and 26 exact repetitions.) Ten of" . s

these had ihc &?ong ending, of which six led to an orror,in gon&cr.

' ?uo,wurc words with an o/a distinction, two uords/!pﬂqd‘ln a consonant

u‘Lx
or an -a. ’ .

. t
B ¢ a

- ’ o S
. T ’ - " ) '
Table 4 sumnarizes the data on th@ gender markings on nouns.

\)

-
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Table 4.

Sty ' e

Gender marking in nouns.”
N . i .
Comparison of the production of nouns and the number of errors in noun

endings in the three groups.

1]

Group 1 Group 2 Group 3

‘Total nouns 641 648 640
® of errons io 17 10
# of gond:r errors 5 , 9 6
o/a ending errors 1 1 4 ‘ 2
Consonant/a errors 4 R 2 ¢
-

Total nouns: total number.of nouns clearly in Spanish produced in
‘data.This excludes hispanisized English or French words, which have
been included when the formation of the plural was considered.

# of errors: total number of errors in tha ending of Spanish nouns.
# of gender errors: total number of errors ip the Qnding of Spanish
nouns which lead to an error in gender.

o/a gender errors: total number of errors in the ending of Spanish
nouns which were relized in reguisr o/a ending nouns.

Consonant/a errorsi. total number of errors in the ending of Spanish
.nouns which were realized in consonant ending masculine/a-ending
faminine nouns. .
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2. Is there any evidence of overgeneralization of the regular o/a

!

s

endings, such as is found in first language l.c‘q'ui;lition?
. M P v,

There uis lnonn at all.

3. Article noun agreesment.

>
A .

Y, Is number agresment established?

In this section I will Pa treating only definite articles,
because, n‘ was explained in chapter 2, the indefinite plural has a
particular meaning and is not“gunorally used.

" The nmpli..’yindnd many qdant fiers, Bur'ing in mind.,' then, that
the total number of plural articl;s is quite lmall‘ in gyparilon to
singular articl,s. we .again find a kind of g‘rldaiion bntuo.un_gr‘oup‘s l'(‘ﬁ

2 and 3.

a
¥

] , 4
the masculine plural definite article, which gro

The difﬁrcncu between groups | and 2 laf in the production of

-

2 controls

&

considerably more than group 11 23% errors for thellatter. vs. only 8%

"§or the former. On the other hand, the rate of errgr was high for both

groups in the case. of the feninine plural: 43% er ors for ‘group. 1, 41%
' , ]

for group 2.



4

Group 3. (level 2) seems to exhibit near acquisition for both
‘:t‘_ -

masculine and feminine plural artiélol. with only ﬁx errors in each

»

case.

£

P |
A look at the types of error committed shows that the most

e

frequent substitution for las in level { was the masculine plural los,

.

and, in group {, the most frequent substitution 4oF'Lg! was the

-

masculine singular el. ' , L.

Group 2 had 11% of erfors éonliuting in the overuse of the “

singular (six ;>ﬁorl). One student in ;his‘grdup overused the plural

five times. - |

!
s

GrouplS prod only ons overused singdlnf #orﬁ and one missing

plural article.

Singular articles-were omitted by group 1 4% of the time (14
\

times), and by group 2 3% of the time (11 cases). As we éhnksni,
4

pﬁission of articles does not seem to be a problesi for thase learners.

. Table S shows the total pifcnntagol of errors and the breakdown

batween the masculine &nd the feminine for the three groups.

[

} Y
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“ Table 5
“Article-noun: agresmant: number.
éonpari:on of the théoo group; regarding the production of plural
o Arttélos and the rate of srrors with rnspaézéi; obl;gﬂtory contexts
v for the masculine and the fcm{ninn plural.
o

Group. Group 2 Group.i

~Oblig. Con. PF.’ I ‘51 S
% of error (a) 287% 18% &
Oblig. Con. Masc. Pl. 925 . 25
% of error (b) 237 8% . aus o
" % of error @l/los . . 15% CAY% R
% of error las/los . suss - SR 17
_ X ofﬂnrror la/los 3%s . 4% -
* Oblig. Con. Fem. Pl. 1 29 26
5 - .
%X of error (c) ., ASY, ALY &, .
-
% of error la/las 9%8 7 T S
X of error los/las 36% 28% -
% of error #1/la B 7782 - 4%
-~ ! : . .
- ' + \
4
(Notes found on next page)
89
—
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Notes to Table'S
% one error
2 two errors ‘
Oblig. Cons Pl.: total number of obligatory contexts for thc plural
article.
% of error (a):percentage of errors in the production of plural
rticles.

ig. Con. Masc.: total number bf obltgatory contexts for the masculine

" plural article.’

% of error (b)y porcontago o* errors in the product!on of masculine
plural article¥. . -

% error al/los: percentage of errors affecting number only: el is uuod
for los,

%-of error l!!/lbll percentage of errors in gender only: ;gg is used for

. los.

% of error la /lou percentage of'orror: in gender and number: la is used
for los.- :

Oblig. Con. Fem. Pl.: total number of obligatory contaxts for_the
feminine plural article.

% of arror (c): percentage of errors in the production of feminine
plural articles.

% of error la/las: percentage of errors affecting number only; la is
used for lll.

% of error los/las: percentage of orroru affecting gender only; log is
used for las.

% of error sl/lass porc-ntagc of_errors affecting number and gcndor| el .

is ulod for Lg;
2. Is gender agro.mcnt Iltlblilh.d? If 1t is not, is thoro a
tendency to overgensralize one form of article over tha other, are

errors randoq or is this point subject to individual variation?

- Tha answer to the first part of this qu;sfton is no, there is '
still a problem with gender agreement bcgwo;; noun and article, but,
at least in the lower level, the percentage of error i{s not as high as
that found for the éroduction of the plural. In other words, for
Groups 1| ;nd 2, the formation of the plural, considered an “easy” to
learn rule in all the research with anglophonop. is more difficult

than the “"difficult" acquisition of gender.

-
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‘Groups 1 and 2 conitttnd‘t9il and 17% errors in gender agreement )

betwean the article and the noun and the level 2 students, 13%.
o . O
Table & shows the number of obligatory contexts, the pnrcpntago

in error due to gender, the percentage in other types of error, mostly

errors of onii‘ion. and the instances of overuse of the article,

figurc S5 lhowl’thi.qisﬁribution of errors in n}ticll-noqﬁ gender
agreswent in sach of the three groups.

@ ' [

Table 6

o :
Article-noun agreement: gender.

Group 1 Group 2 Group 3

-~

- Total 41% 488 © 435
% of error (gender) 19% 18% R § ¥ 4
% of error iothnr} ! ;% 2% "3%
Number overuse . b . 6 4

. . o

Totall total nunbcr of obligatory contexts for the artic!l (singular

‘and plural)

% of error (gender): purcontago in errors consisting in the urong

choice of gander for the article. -

% of error (other): percentage of errors not related to gcndur,
primarily omisnsion of the article.

Nuadber overuse: total number of ‘instances of overuse of an. article in
contexts where it was not required, for example when a numeral was
presant., .

-
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_feminine for

students, we find learners who tend to o@oruso one forn, usually the

nasculino'Pgt. in some cases, the/feminine, almo:t-oxclunivoly: Lack’

of preferaence usually indicated /a low percentage of error in goncrai.
Table 7 shows tho‘distr bution of errors according to gender.
Figure.6 shows tho distribution of errors consisting in the -

ovcrgenoralization o* the masculine in each oi the three groups.

Figure 7 shows fhe distribution of errors consisting in the
ovurgcnuralization’of the feminine in each of the three groups.
Figure 8 compares the overgeneralization of the nagpultno and tho

in cach of the three groupl.

o
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Table 7

- Articln-noun ngraononts 9|nd|r. . | ~:§; ’

_ Group 1 Group 2 Group 3

Total masé.obl.con. 220 ° 258 - 197
% of errors (a) .’J 10% ’ 13% ‘ 8%

v - -" s '
Total fém.obl.cons 193 230 . 197 -
"% of errors-(b) ' 29% 23% 14%

3

Total masg.obl.con:t Total number of obligatory contexts for thl
masculine/article.

X of errors (a): Percentage of errors in the production of ‘the
masculine arttcLu, that is, overgensralization of the feminina form.
Total 4am.obl.con.1 Total nunbor of obligatory contexts for the
feminine article.

% of errors.(b): Percentage of errors in tha production of the
feminine article, that is, overgensralization of the masculine form,

¥
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3. Are there fewer errors in gender. agreement when the noun
belongs to the natural gender category?

No, in all three QEOUPI there were more errors when tﬁ. noun was -
transparant for gender. The percentage o; error wal 25%, 214 and 14%
for groups 1, 2 and 3 respactively, against 14%, 15% and’10% for

grammatical gender only nouns in sach of the thr|| groups,

_— ‘ ' ~ ‘

/[’/ 4. Are there fewer errors when the noun is clearly marked-for

gender? ' . b

. Rgain we find that thlrl were more lrrori 1n(gnnd|r com//ftod by

thc learners in th¢'+{r/2 level when the noun was clearly markod by an

-

-0 or =-a ending. Exccptions to thl gendet rule (a feminine Moun ending
in -0, or a masculine noun .nding in -a, for oxampln (fam) or
el q{g (masc,)), which appeared in the sample no more than ten times

in total, were not included here. e

/
/ -

~ The percentage of error in OGroup 1 was 237% for nouns ohdtng\in -0

>

or -a, vs, only 124 for other ending nouns. The percantages were 27
- and 8% for.Group 2.
- !nALovil 2 the percantages had evened out, with 11% error for an‘(

‘ O . .
article modifying an o/a ending noun and 10% for others.

~

- oL
.
-t v
o
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‘I investigated the relationship botuooqi:;zthll or gramnltica&
gender and the type of.ending. As we have seen in chapter 2, sex can

be expressed by the o/a distinctgon'(niﬁo-niﬁa), consonant, often an

. =r for the masculine form and the addition of an -a for ﬁh- feminine

(profesor-profasora), or by different endings or words (actor -

Q
actriz, honbrc-mujof3. Of this last group there were not nany exanples
found in tho sanple, 30 in total, 18 of which were produced by

studunti in the second year of Spanish. In ally there was only one

. error in gender betwesn the agticle and a noun of this type, made by a

NG

~

H

student fn thi second lavel.
. <4

) e

RigardiFE“Po other .endings, in the fir;t leval, the articles
Accompanying ;atural gender nouns cnding in a ;on:onant (r)/+a were .
;oro froqdontly‘corroct. In groups 1 and 2 the porceﬁtag.s of error
w;ru 33% and 24% respectively in articles modifying nouns ending in
o/a, while it was 22£ ;Pd 16% foh the,other type of ondinq}

!n lavel 2 thoru seems to- have been a shift in vocabulary type

and, as we have sonn, thera -were more hombro—ihjcr type words than

consonant (r)/+a type., 0f the lattor there were only 12 examples; four

of thnsn lacked agronnlntbln gender. It is tharefore qif$1c?lt to make:

a meaningful comparison.'The rate of orrof was 14% for o/a ending

!

words,

-
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i3

corresponding masculine is an -0 anding word than if 1% ends in a

4
L]

The results are further conplicctad if we study the genders

lcparat.ly. Follouing the general tendenciss of the three groups, we
i
find that the masculine in natural gender noun: is ovornholningly

generalized in cases calling for a feminine article. Groups 2 and 3
produced no examples of overgeneralization of the feminine la for

masculine el in natural gnndcr nouns. The surprising thiny is that,

¥

givon that both typol of nouns, the o/a |nd1ng and the consonant (r)/a

anding nouns have a feminine ‘form ending in -a, and that, as we hlvu

seen, there is a larger porcontagn of errors in the o/a type of words,

<

we must conclude that gender agresment between the noun and the

article is more difficult, resulting in more deviations, if the

-

conscnant. This is Vnry'clnar in group 11 41% errors of

-

ovorqénorallzit;oh of the masculine gi in feminine nouns belonging to

P N .
. tho o/a type, 237 in fnminino nouns ‘belonging to the consonant/a type.

"It is less cloar in group 2, bncauun tho numbcr of instances of the

. latter typo were rarer. The pnrc.ntagn of error for the arttclo

nodifying o/a type feminina nouns was 38% and 22% for the consonant/a
feminine nouns, but the total number of instances was 6nly 18, with

four errors. - i . 4

]

“3

Looking at grammatical gender, we again find greater difficulty
with words ending in -o or -a than other endings.The percentages of

error are 22% and 19% fo}‘qrticlci nmodi fying regular ~o or -a ondtn§

uérds; 11% and 8% for other nouns. : : S

100
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» In level 2 this difference has dtsappiif.d, with 10% error in one

case and 10% in the other.

>

Tables 8, 9 and 10 show the breakdown of errors in the article
i m~
‘for head nouns with natural and grammatical gender, for nouns with

clear n‘sculino or feminine endings and the relaticn betwesn the two.

Table 8

Agticle-noun agreement: gender.

] . :
Comparison of the percentages of error in the gender of the article

whan the gender of the head:-noun is semantically based and when it is

not. ¢ .
t
Group 1 Group 2 Group 3 .
| ' ' "
o Total N.G. nouns 138 149 106 '
% of error (a) o 25% 21% 14%
% - .
‘Total G.G6, nouns = 277 340 = 328
: N \ .
. % of error (b) - - 18% 15% 104 | .
v . s . ' . @ . \

-
L]

Total N.Q, nouns: Total number of head nouns the gender of which was
semantically based. :

% of error (a): Percantage of error in the gcndnr of articles modifyiqg a
natural gender noun, .

Total U.G. nounst Total number of head nouns with grammatical gender

only.
% of error (b): Percentage of error in the gender of articles modifying a
. grammatical gender noun. . ‘
J ) 181



. Table 9
' ]

Article-noun agreement: gendar. -
Couagrllqn of the percentages of errors in the gender of the article
whan the head noun is gluhrly marked for gender by an -o or an <a

[

ending and when it is not. (This includes natural gender nouns.)

»
o ,
. ~Broup 1 Group 2  GOroup 3
‘Total o - a nouns - 255 339 288 R
% of error (a) 23% 21% 11% '
Total unmarked nouns 157 - 136 - 135 ‘ ' :
- % of arror (h) 12% 8% 10%

?;& - - ’ .
, Co ; .
Totll © - a nouns: Total number of articlns nodlfying nouns which were '
clearly marked for gender by an -o or an -a ending (oxcluding )
exceptions). . ‘
% of error (a) 1 Percentage of articles that failed to agrln in gcndcr
with a head noun which was clearly marked for gender.
- Total unmarked nouns: Total number of articles modi fying nouns which - -
werw not marked for gender, that is, nouns ending in a’'consonant or a -
vowal not an-o0 or an:a. T
% of error (b): Percentage of articles that. failed to agree 1n gondor
with a noun unmnrkld for gender.

-~
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Table 10

Article-noun agreement: gender.
P}oduction of agreement dopondin§ on two v;riablos: the type.of gender

realized by the head noun (i.e. natural or grammatical) and the type

of ending (-0 - -a, consonant/-ai other),
Natural gender. i of\orror

Grﬁup 1 Group 2 Group 3

+o/a ending 33% 247 R 1 b

+Cons. /a ending 22 16% 3374 |
other o a -a’ &usa f
+-0 (ﬁgsc.)'.. 10% - -

+-cons., (masc.) 20% 12% . -a

+-a (fam.. masc.-o) 417 8% | 217
+-l‘(§nm..'masc.-Conl.) 23% 22%9 . . 40748 -

Grammatical gender.

0 -a ° 21y 19% 10%
+other - 1% 8 10% . K .

~

(Notes found on next page)

s - o 103
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{Notes on _Table 10)
% 1 error.
@ Small number of obligatory co axts. ¢
Natural gender. »
+0/a ending: Percentage of articles that failod to agrcc in gender
with a noun that belonged to the natural gender catsgory and was

loarly marked for gender by an -o or an -a cnding (exceptions

luded). -

+COns./a ending: Parcentage of articles that failed to agree in gender
with a noun that belonged to the natural gender category and was
markad only in the feminine by the addition of an -a to the consonant
ending masculine form,
+-0 (masc)i Percentage of articles that failed to agree in. gender with

a noun that balongogAto the natural gender category, was masculine and

ended in an -o,
+~Cons. (masc): Percentage of articles that failed to agree in gender

_ with a noun that belonged to the natural gender category, was

masculine, ended in a consonant and had a corresponding feminina form
ending in an -a. '

+-a (fem., masc.-0): Percentage of articles that failed to agree in
gender with a noun that belonged to the natural gender ‘category, was
feminine, ended in -a and had a corresponding masculine form |nd1ng in
=0,

+-a (fam., malc.-conl.)a Percantage of articles that failed to agree
in gender with a noun that belongad to the natural gender category,
was feminine, ended in -a-and had a corresponding masculine form
ending in a consonant. ) -
Grammatical gender.
+0 - a1 Percentage of articles that failed to agree in gendar with a
noun that belonged to the grammatical gender category and was clearly
marked for gender by an -o or an -a ending.

+other: percentage of articles that failed to agree in gender with a
noun that belonged to the grammatical gender category and was not
marked for gander.

S. Do definite and indefinite articles appear to be aqually
difficult? . .

The .percantags of error for the indefinite article is h?ghcr in
nil three groups. The rates ofrorror are 15, 14% and 7% of errors in
the definite article for the three groups respectively, and 26%, 21%
and 15% for the indefinite. In both definite and indefinite articles

the tendency is to overuse the masculine, the error rate for the

104
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feminine baing consictuntlf higher. But, as we have socn,'indiyiduall
WAy vary on this point.\
Table 11 shows the total pcrcnntagcs of error.in the three groups

and tho broakdoun according to andor.

- , "\_/mn/ou

Article-noun agresmenti dnf!nitnntgy.~ ' ‘ '
Conparison b% the percentages of errors in the three groups of ////
agresment betwsen definite and indefinite articles and nouns. ////¥

" Parcantages of error

_ Definite -, Indefinite
Group 1 Group 2 Oroup -3 Group 1 GrouP'Z Group 3 ////
. ' L/ '
. ; .
- Total  1%% 14% 7% 25% 21%  1%% n
. ' 2 .
_— \ . A TR

. . fa) . . ‘ A . ) )

Masc. . &% 8% 8% 1% ek 7 /

Fem.  22% 187% 8% 43% 37 2;% ‘ .

\ /

Total: Total percentages of errors in agreement between dcfinitc and
indefinite articles and the noun.

Masc.t .Percentages of errors in agreament bgtucln naicultnc definite
and indefinite articles and the noun.

Fam.: Percentages of errors in agresement bctwnnn fomlnino definite and
indefinite articles and the noun. .
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Adjective noun agresment.

o

S i ‘
1.}!! there any attempt to di{tingilh number in the adjective?

There is a high‘froqdincy of omission of plural endings in all
three groups, group 1 showing the highest with 3% of‘o;'lr"br‘. ‘and
groupi z“and 3 lf a similar level of 46% and 41% rolpocttv;iy. The
paﬁinrn is liniidr if we axamine ad;oﬁ&!vcs lndiﬁg in a vou.l. bacauss
,thnln make up ngst of the llupln, with 61%, 42% and '37% arrors in the

/ three groups rospnctivoly. There were not nany adjectives anding in a’

‘consonant prnsnng in the sample, but thn rate of omission of. the

plural endings would ssem to be even higher: & errors out of 8
5 '

" % instances in §roup 1; 7 out of 9 in 2 and & put of 2 in 3.

"~

Table 12 show: th;“total numb-r of obfigatory contexts for the
singular and the p!urll, the porccntagls of . errors, and the

percantages accorﬂing to the typo of plural.

4

@



Table 12
ldJoc§1v¢-noun agreement: numbar. ' .
Comparison of the percentages of‘crrors fﬁund in number agraeaemant

. . x
between nouns and adjectives. ' >

Group 1 Group 2 Group 3

o

Oblig. Con. Sing. . 113 204 136

% of error (a) -4 2% &%
Oblig. Con. P, 65 61 63
% of error (b) 3% - 46% 417
Total -V, ending 57 S0 54

% of error (c) 1% | 42y, 374
Total -C. ending 8 9 9

% of error (d) 75% 78% 677

Oblig. Con. Sing.s Total number of obligatory contexts for a singular
adjective.

% of error (a): Percentages of errors in numbar agrssment betwesen the
" adjective and a singular noun, that is, overgeneralization of thn
plural.

Oblig. Con. Pl.: Total numbcr of obligatory contexts for a plural
adjective.,

% of error (b): Percentages of errors in number agresnent bastwesn the
adjective and a plural noun, that is, overgeneralization of the
aingular. c

Total -V ending: ‘Total number of adjectives that end 1n a vowsl which
modify a plural noun.

%X of error (c): Percantages of errors in number agresment batwaen thc
adjective and a plural noun in which the adjective ends in a vowel.
Total -C ending: Total number of adjectives that end in a consonant
which nod1¥y a plural noun.

% of error (d)) Percentagas of errors in number agresment between the
adjective and a plural noun in which the ad)ective ends in a
consonant,
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’ : . .

2. Is there any attnépt to distinguish gender in the adjyective

‘ )
where adjectives are marked for gender? * o

Fs

As a matter of fact, the rate of error for gender 1n‘a&3¢ctfv¢| is
lower than that for nunbor”agr;lm-nt. This 1|nbrobabiy due to the fact
. that thlz;alcullpo t;.hluallf used appropriately with a low rate of
error and also overused for the feminine, which corrnspondingly shows
a vo}y higgbpu}:nntago of néror. Df cohrl‘&;ii’gﬁlhavopsonn in nouns,

the piural is particularly difficult for these lwarners.

o

'y

Tho_totai percentages of error in the gender of the adjsctive are
36%, 19% and 25% for groups 1, 2 and 3 raespectively. The pircintlgol
of srror for the feminine form are &8%, &40% and 54% for the three
9rqupl ;nnpoctivnly.

-
!

' ~

Table 13 sumnmarizes thc%pqrccntagls of error in gender agreenment

N .
. between nouns and ad)ectives.| ' - \ .

108 | -



_ Table 13

Adjective~noun agreament: gender.

Percentages of errors of gender agresment batween nouns and adjectives -

which are marked for gender by o - a endings.
¢ " ,

) ' &
. » 4

\\\\ ~ Broup 1 Group 2 Group 3
»/ /
% error o-a and. 36% 197 2% . /
& ‘ : ’
% error ro end. 12% &% . S%
“ error -a end. °  &8% 607% - 54Y

[

X dérror o/a end.t total percentages of error in agreement when the
adyective is marked for gender.

% error -o end.t Percentagas of error in agf!amnnt when the context .
calls for a masculine adjective and the adjetive is marked for gnndnr.
that is, errors consisting in the ovurgencralization of the feminine
-a ending form of the adjective.

% error ~a end.: Percentages of error in agreament when the contuxt
calls for a feminine adjetive and the adjective is marked for gender,
that is, errors consisting in the overgeneralization of-the masculine
-0 ending form of the adjective. :

o]
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3. Which arn‘thu most common types of srror?

~ .

As we have seen abovo. themasculine ovnruholntngiy roplacun the
fcm no. Given the high rate of error of onintion of the plural. it
is o§§§ou: that the singular masculino is porllltnntly used as the
.basic, invariable form to cover all uses. We do pot, in this instancc,
find tn&?&idual variation of the kihd found in thn’arttclu. There are
no l;arnirs who prafer the feminine form, and any differences depend '

)

rather on the level of mastery: more or fewer errors.

chirthnans. {f we look at fhl plu}al oftia),ctiv¢| that show
gender endings, we lll\thlt the @alculinp plural ;lﬁnmorgingl lqd bg
level tqo is the most™ common ovorg.noialigcd form for the feminine
plural. Unfortunatnlg; the nhmbor of obligatory feminine plur&l
andings was not.iargo in the lampl;, 13,-10 and 10 for mach group

respactively, so thnio findings are only tentative.
- l' : [] ' “ , ,J
Table 14 shows the pnrccntaé!s of error for_;ach IdJ!CtlJ;

N

endi né-

* In the next secti on I will try to intlrprnt these findings as to
/

what they can tell us about the noun phrase in thoso lodrnori’:\ »

~

" interlanguage.



Table 14
[
Ad)ective-noun agreement: gender and number,

Comparison of the pchc;ntagnd for aach type of error,

o

% of error Group 1 Group 2 Group 3
\ y }

-0 for -os ) 497, “374 - 29%

-as for -os YA - ¥

-a for -os buzx - -

~a for —as 15%%% - 10%%

‘ : - -
-os for -as @ 3% - 30% 70% o ;
-0 for -as . 547 . 30% 207
-
| -
‘% 1 error

%8 2 errors » ' ‘ .
" @small numbar of obtigatsry contexts. '
~o for -os: The masculine# singular form of the ldJlCtiV! is used for

the masculine plural.

-as for. -osi The feminine plural 4orm “of the adjective is UI!d for the
masculine plural. 5

~-a for —osi1 the feminine singular form of the adjective is used for

-the masculine plural.
. =a for —ast th& feminine singular #orm of the adchtivo is used for

the feminine plural. x )
~ =p for —asi the masculine singular form of the adjlctivc is u:od for
the feminine plural. - : . , 3

Ve
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INTERPRETAT10N OF .THE RESULTS

Fﬁrmation of the plural.

1
o

Taking into account the total results set out in the first part of
this chapter, it is difficult to escape the conclusion that the group I

have referrad to as | is at a di fferent stage of languag® development
. . > )
from that of group 2, although they are both level 1 groups. th this is

#0 it is useless to speculate, given that both groups used th same

i

{oxt, mtbod and teacher and have received formal instruction ¢or an

-~

equal amoun;t of time,
- \

< -
]

With this is mind than, we may say the results show that
jﬁ-ancophonn learners of Spanish do have difficulty with the production

of the plural of nouns at the beginning stages, as did a'similar group
. -~ , ‘

of students with the English plural in - the Lightbown Ru‘dy.

L4
¥
N

}) Initially this problem covers both the long and .the short form of

the plural (-s aﬁd -g8). At anbthor, perhaps subsesquent ltlé‘. the short

~

plural reaches nnr"acquilition lavels (group 2), while the long plural
is still below the s0% accﬁncy level, Finallg, in level 2, both forms

. )
of the plural are acquired.

‘112 e ' ) " /.
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X, as sufficient as a plural narking.

.

.
«

Besides tho_#oru of the plural itsolf, there also seens to be
\ ) . .
another factor which contributes to the high error. rate, again most
R , ‘ . .
notably in group 11 the prasence or absence of a quantifier. It may ba

thot in the learnsrs’ lilplc intcrlanguagc. quantifier could be taken

/

As ] notoq‘in chapter 4, Anisfeld and Tucker (1967), who, among
other things, studied the ioportancn of numerals in native English
children’s productioo of the pluoal, found that lfx year olds "did not
constgor numbor equal in status to the standard marker but, rather, as
substitutes to fall back on when tha propcr markor 1- not known" (ps
1207). I do not think this is the corroct nxplanation in thil case,
;ocaunu the high proportion of numerals in the sample would have
decreased as the learners’ control of the form progrclscd,\but it

remained similar in all three groups (74%, 7&% and &7% of nouns oodificd

/ { ' [}
, by a»plgral numeral in each of the three groups respactively).

i

It is apparunt by now that thn‘prcsont study supports the
coniéntton that the pattern of errors found in th;“formntton of the
plural ln the interlanguage of this group of francophona dfinish second
language lnarnool provides oQidonc-\for both Tintorlingull (transfer)

and{hovolopnontal processes. The errors are developmental because they

" have been shown to share some of the characteristics found in the

Spanish of first language learners, such as a highar rate of error for
the long plural, and becauss the higher frequency of the singular in the ¢

language plus language acquisition strategies such as s{gglificatlon,'

\ ' . P .
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should naturally lead to an ovcrgoncralizltion of thc singular forn.

They are the rnsult of* transfer because, on. the cne hand, studies 'on the

- e
acquisition of Spanish by anglophones have shown that the singular

Plural distinction is mastered vnri’quickly, whili. on the other,

Ve
francophonas have been shown to have difficulty controlllng thoso forns

in. a language in wﬁgch the formation of the plural 1| rclativcly

similar to Spanish: English.
a'l //-\\ ' ' R N -

g

"

(:’is in the rather.sucpri:iZE npparontf#ﬂlinnar prograss found in'

the acquisition of the plural b
¢

"differ from thoie in the Lightbown study. Thi‘ is prdbably due in part
' » .

tobthe fact that the Spanish plural may be "wasier" to lcqui;c than tﬁo
English because it i; functionally simple and becauso thc Spani'sh ;
gyilable structura is more natural. Honovnr. this difference also
reflects the difference between tho tw0xgroupl studied in two important
variables: mé&ivatihn and success. English is an obligatory subject in
the province of Guebec while Spanish is not. Not only did the students

in the present study cléﬁt to study Spanish and were thoroforn‘probably

ﬁwoli motivated, but those in the second level have besn judged by their '

teachers and themselves to be suégillful learners or they would not Have

chosen to continue. That many students do drop out cah be seen in the
numbers:” more than 30 students in the first Yoar.&lisl than 15 in the

second. So perhaps we must limit our conclusions and ‘'say that good

learners of Spanish as a second language sventually manage to acquire

W

‘ cbhtro} over the plural in Spanish. It remains to be seen what happans

when the conditions are different.
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Gender in nouns ' (G - $

As was found by Van Naerssen (1980) and Andersen (1982) for
English subjects, francophone learners have no trouble assigning the
corract andings, including gender markers, to pouns. This is possibly

a process linked to the acquisition of vocabulary, about which we do

R

not know very much.

Article-noun gender and number agreasent.

.?‘
If we look at number in the article wh again find progress. The

" d

second level students seem to ‘nntor the distinction, with above 90%
L I

LY
accuraéy Group 2 is quite close to a 90% accurd:y rate and group |

-

agatn lags bohtnd utth 75%.
‘Gondor' is different. There is no progruess, but, oﬁ the other
Y _
hand, all three groups have an accuracy rate above 80%. This is

conparlb;}o to the ratas of error found in LoCoco for adult English

4

‘speaking ledrners in the first two semestars bf 'taktng Spanish at a .

. . - ’ B Ve
university (1975, p.49). On the other hand, Boyd found article

gender to bo one of the major arror catogortn (1975 p. 131) and ‘Van
Naerssen (1981,p. 60) ranks article gender acquuition very low,

following adjective-noun gender agrun-nt. v
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The indefinite article had a llighély lowar atcuracy ratcﬁin all

three grbupi. To summarize, then, we may say that article number seens

to gpﬁnar before article gender, and that definite article gender

adgreement appears to precede indefinite article agreement. -

4
N

*

-

The tendency at all levels is to overgansralize the mliculinl.

~»

This has been explained in the literature as an 1ntralidgual error,
. ; ,

K given the fact that.the masculine is more frnqu-nt-in Spanish. On the

other hand; as was found by Cohen (1974) and ‘Andersen (1982), *
1Y )
individuals~do not~always show a preference for the masculina. In both

Level {1 groups in this study, there were students with a marked .
profcrinco for the feminine form, soma who consilt-nily‘ovorusod the

masculine and some who Qoonod to fluctuate betwean both. Thase

dliflrint'approa;hni by individuals po:stﬁly reflect different

N

-strategies or different stages of development.

4

Plrhigs the most interesting.and, in ; way, surprising, result on
gender agresmant in this study is the relation of orroré in the
o . .

article to the type . of Qcad’noun which it serves. As in.the study by

Cohen (1974), a high percentage of errors in article-noun gender

[

agresment -in:the prulontnsanplg'was realizead in cases where the gendar

of tha head noun was semantically based. Not onl} thll,‘but ihc o/a
ending itself seens to opan tho‘door to error, as, in gnn;ral o/a
words produced about twice as many errors as othar types. In the first
iovol. this not only applies to natural gender words, but also to

grasmatical gehder nouns. Furthcr.oro. there are twice as many errors

' 12

?
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of ovorgcncralizatioﬁ of the masculine in contexts that call for a
fontnini article if the corresponding nasculiﬁo ends in an -o than if
it ends in & consonant.

The explanation ;or the latter may lie in the fact that when we
add an "a" to a consonant ending, we are in fact ,dding a syllable,
uﬁlch would makc the difference more salient. On the other hand,
Gindings for the plural do not support thz;, as the long plural also
adds ancther syllablo. and it is precisely this form which is the most

difficult. Th- explanation would be‘xncomplntc in any case.

- -

The high frequency of errors in articles modi{yxng nouns whzch
end in an :o or an ~-a and/or bolong to the natural gnndor catngory
indicates that transfer does not play a significant role in the
patterns of nfror found in this sample, given that semantic gender in
French works‘in a similar way to Spanish. The results also seem to

'cont}adict ;rinciplns such as Slobin’s Univnrr{bgwhich lfatqs that
“semantically consistent gr;mmatical rules aré acquired oirly and
ui&hout significant error * (Slobig, 1973, p.207),

' The explanatidn may 119 in the strakegics the learner uses to
acquire vocabulary. Perhaps in unmarked words the article may be
learned as:a part of the word. On the other hand, words clearly ﬁarkod
.fdr Q;ndor. because of their form or because thoié’§=;dur is

senantically based, may have to be acquircd as grammatical rulos,

which might take longer. For the present, we can only spasculate.
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Adjective noun agreement.

Van Naerssen (1981,p40) ranks adjective noun number agresment as

'acquired relatively early by learners of Spﬁnilh-as a second language,

in third place after the indefinite article and the negative word .no.
Adjective-noun gender agresment comes considerably lafor.‘llightly
preceding article-noun gender agreement. These findings are for

-

anglophone learners.

"In the present study we again find the learners have a serious
prdblem with the plural. The accuracy rate is below 40% for group 1,
and increases to between S55% and 40% for\§roups 2 and 3. Again the

short plural is easier than the long.

I consider that these results may be given a similar explanation
to that used to understand the errors in the plural of nounsi

transfer, Spanish intralinguistic or developmental factors and

simplification strategies are all important elements that lead to a

‘\pigh percentage of overuse 9: the singular form,
\

{

AdJocfivu gender agreement shows a lower error rate than the

plural. The form ovarwhelmingly used was the masculine, which has a

-

‘ high accuracy rate and is also overgeneralized to replace the

feminine, which correspondingly shows considerably more errors.
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Similar results to these regarding gqander, as we bave seen in

-chapter 2, ware found for anglophone learners and also for Spanish

native speakers. The masculine can be considered the unmarked form of
the ad;octivoland the one most frequently heard in normal speech. It
is therefore logical that in any attespt to.sinplify‘it;,hould ba the
masculine singular which is used asman invariant form.

In the first chapter of this study I noted how current thecries
on second language acquisition attnmpf to define and delimit the
different facters uhich intervene in the different ntaéoi of a
learner’s interlanguage. It is these factérn. interlingual cﬁd/or
intralingual and/or the result of the learner’s stratagies, which best
serve to explain the appropriate and inappropriate forms found in the
prasent study. In other words, no one element can bs hald to account
for the findings, and the acqu;:ition of the noun phrase seems to be
complex-and the result of many interplaying causes, many of which we '
probably stili do not know. In any case, the principal goal of this
‘study, to proy{dc a do:&ription of the noun phrase in the
lntorllngulgns of francophone learners o;tSpinish at different stages

»

~ of acquisition, has been achieved.
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SUMMARY AND (2C]th:l_tIEi]Z(J!i£3

\/
' In the first chaptcr I rnviaund the dtffcrunt stages through

which appltod linguistics hnl-travollud in its attitude towards
tfnssfor and its role in second language learning. During the
structuralist period it was viewed as central to gﬁh-languago learning
process. Lat;r. with the new techniques in error analysis, ronoarchn?s
realized that the explanation to many errors 1ay in the second
language itself and the straﬁcglos used by the learner in aciuiring
it. The lgarnurl’ approach to the task seamed to be comparable to that
of first language learners. As.a result, the acqutlf;lon of a second
language was said to follow a systematic pattern which was similar for

all ldhrncrllof the same target language. For some time, then, the

role of transfer seamed to be nagligible.

In recent years, however, this role has besn steadily —
resvaluated, and,‘as w; now see i{t, thoﬂp;inciplol on which transfer
. works are different and more complex than those @ypothnslznd by
traditional contrastive analysis. The omargon&n of transfer in the
learner’s speach depends on many fq;torsl the forms and structures
prclontlin the learner’s 1ntorlaﬁguagl, th; input, the perceived

similarity between the L1 and the L2, the forms and ltructuroi in the
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target language which give rise to developrental errors, general

principles of language acquisition,etc.. .

_In this framawork, the explanation for errors may 5. both
dovoloﬁhnntalfnn interlingual. Therefore, the fact that a form
resembles a dnvo;opmontal'crror is‘not.cnéugh to classify it as such.
1t is necessary to compare ttfwith errors made by other learners of
different language backgrounds and also to compare its course over

time, as it has besn suggested that transfer may conﬁributcjto

fossilization (Zobl,1980; Andersen, 1982).
&

In the present paper I worked with a group of francophona high
school students who were learning Spanish in a for;al setting. My
objective was to obtain a description of nouns and their modifiers
(adjectives an& articles), in the students’ interlanguages. 1 also _
infended to compare thase learnars’ orrorslwith those found in the
literature for first and second lanquage learners of épanilh to ’
determine, if possible, whather transfer was in any way linked to the

forms found. Finally, ! studiad learners who were at two differant

levels and I compared the results for the two groups.

I found several areas of difficulty. The formation of the plurll‘
in nouns and adj)ectives was one. The problem regarding nouns had
disappeared in the group of students who were in their second year.
\\§>ldjoctivns, on the other hand, seemed to’ constitute a more por:tﬁtont

difficulty, and there were many errors in all three groups studied,
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.
thdugh the learners in group 3 do seem to.hnvn begun to produce number

" agreemant.

\
Th@'nost common error was the substitution of the singular form
for’thn plural, which is also found in young :hildron learning Spanish
as a first languagc. Al the input, with friqucnt singular forms, and a
strategy of |imp11f1cation would naturally lead to ovnrgnnorllization
/j(4a~\gt>of the singular. this error has boln classified as developmental. In
addition, ‘the fact that tho rate of error was much higher than that
found in the litoratdro for English L1 learners of Spanish L2 (V;n
Nawrssen, i?Blr Burt, Dulay and Herndndez 'Chivez, 1974), lsads me to
suggest this form is influenced by transfer from the French L1i. ‘
L
Thu fact that the errors disappeared in the sscond year and were
thcroforc -lass pareiatent than was found in the acquisition of thn
~ English flural by‘Frlncophono learners can be explained if one
. considers that the English plural is more complex in the distribution
of its allomorphs than the Spanish, and the /-s/ pnding is not simplas
but has several functions. Furthermore, the group of students in the
!prosunt study were highly motivated and the Level 2 gréup may be
Loniidcrcd to consist of agood language learners' whose progroll_fould
‘have bean more rapid than that expacted of a randonly selected group

of learners.



~

. S

-

It is not ‘easy to judge how necessary the plural is to

communication. In the prnont. study a numeral often clarified the

: ﬁaning. and, in theory, so would a plural article, but as a matter of

fact plural articles did not accompany nouns ‘;ri the singular form

which had plural referaents. )

2
. *

Another arma of difficulty was that of gender. This v‘«n not
.urprulng considering the findings of the review of the literature.
The rate of error for.gender wa;, nevertheless, gon.‘ullg lower than
the rate {or the plural and lower than in :bhp privious resesarch with
anglophone 1&:?"\.6. But in this case there did not seem to be any

evidence of iMprovement between the levels studidi.

i rule out transfer as an important variable upbn axamining the
relation of gender in a/rticln t‘o natpral"'gondar. Natural ‘qender
qporatu in a similar way in French and Spanish. Furtharmore, the
feminine singular article is pnrfcct'iy homophonous: l1a in both
languages. Despite this, the aécuracy level was lower when the gender
of the noun was semantically based.

But the fact' that transfer doms not seem to play a part .here does
not’onllghton_ul vary much. Tho‘iitora‘tt‘aro on first language learning
doss not seem to agree on the emergence of gender, and I have buln ,

unable to find a study on how natural gender mrking:?tlopl in the

2

-
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language of Spaniéh L1 learners. It is possibly acquired
limultancou1iy with the concﬁpts behind it. i )
' N Peay, s

Cohen (1974, 1976) also found that anglophone learners in the
second and third years of Spanish immersion made many errors in gender
agreamant between thc_irticln and the noun whan the noun was clearly

£

marked for gender. We may, therefore, tentatively label these errors

}

as intralingual, = ’ ' <

Lan;hago acquisition principles, which omphasifo the impo}tancc
of clear semantic difflrontiltion in language acqui;ltion, also fail~
dismally here. This is par}iculally important to language tuaéhgng
methodology, with its current ’mphasis on nnlning over grapnnftcnl
form, Lack of'lqmantic gender agreement could quite clearly hinder
communication, as Andersen finds-it does for his subject (1982, p.14).,
Furthermore, i; my opinion, it leads to crro?s that would quite liknly
- cause laughter in a native lpoikcr and therefore embanrassment for
the learner.

)

¢
N,

Zobl' (1982, 1983) studied the acquisition of the English
pos;ossivos “his" and "her" by French Lllspolkors. In English;, these
posscssivcs'agrcu in‘gnnd.r with the gender of the POII.llér
(anaphoriﬁ agreament), while in ?roﬁch possessives agree in gender
" with the gender of the entity possessed. E;bl fourd that “the semantic

domain membership of the entity possessed is decisive for the

dif?iculty of the rule* (Zobl, 1983, p.3). Control of the rule for
\
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nonhuman ontfi%os inpli;d acquisition for huan entities, but not vice
vorsa; Agresment. betwean the possessive and,hunin entities was found
to be nﬁri difficult than between the possnsﬁivq and nonhuman

¢«  entities. ' i .

. Zobl th.prizi: that, tpé acquisition of agreement with the marked )
forms, in this case marked +human, "projects" to unmarked forms, but
not the opposite.

In the presant study we also find that the aequilit{on é?
agresment wish'nouns_markld for gender, which lrokalso u:uallf +human,
is more di#f!cult‘than'agrolmcnt ;ith unmarked forms. ftJromains to be

* . axamined in future studies whather control of £h| mafkdd form

agreemant does indeed pradict control of the unmarked, but not tpp

A,
Q >

opposite.

Whatever the answer may be, this is ccrtilnly a question which ‘

warrants furthnrxlnvosttgat;on. We naed to know how first and second

Rd

language learnars approaéh the question of g;ndor. and whaethar other

groups of learners of different language backgrounds and ages have tho“

same pattorn- of srror and development.

B
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, . .Table 1A
Formation of the plural.
Production of the singular and the plural of nouns.
Totals for individual students. .

Qroup 1
Singular Plural
Nouns % of error Nouns % of error
eﬁﬁrta/l 34 - 18 -
Sonia 36 3% 21 ’ 5%
Marc 33 , 3% 39 - 23 .
Jacqueline . 28 , 4 16 ° 3
Nathalie 24 - 13 3B
Josee = . 18 bx © 18 44
Caroline 35 - 6%R 12 50
Johanne 23 - - 14 S0
Lise 27 11 20 53
Alain 23 4% : 22 59
Dominique 26 ax 16. . 62
Manon 26° axx 22 - 468 °
Emilienne 24 - 13 &9
Linda 12 - - 13 85 .
Lyne 27 - . 21 86
. Group 2
Singular ' Plural:
Noufis % of error ~ Nouns % of error

Line 43 - © 19 1
Judith 23 ~ - 15 7%
Micheline 25 - 21 14
Joseph - 31 b%% 19 16
Sylvie 22 . - 14 | 21
Carole . 20 5% .. 22 23
Manon 46 7 18 28
Marie - 38 - 17 29
Magda .~ ' 18 - NS V-1 31
Josee 43 . 2% 13 .33
Suzanne 45 4% 27 37
Janet . 23 4% 18 39
Julie 32 - ‘ 18 ‘ 45
Josephine 20 3% .17 47.

Sandra 42 , 2% 14 50
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. Group 3J
~ ' J
. Singular Plural
Nouns % #f error Nouns % of error
" Helene 25 . gts T 17 - .-
.Chantal 67 4 24 o & ‘
Lyne 32 - 22 1
Cecile . 29 3 21 t+1 |
Julie 32 3% 20 5k
Michel 39 3% 17 b%
Lynda . 36 - L 30 7%%
"M, Claude 43 2% 21 103
- Manon . 30 - T 20 10xx
Richard 35 - 14 14%%
Sylvain . 28 . 21 25. 16
Margot 19 - 11 - 55
£ { error . ‘

5% 2 errors : k
Nouns: Number of nouns produced by student, that is, number of
obligatory, contexts for the singular and the plural.

i of err FParcentage of errors produced by student in relation to
the obligatory contexts of the singular and the pluraX, that is,
parcentage of overgeneralization of the . plural and the singular.

Ry
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Table 2A
Formation of the plural. '
Comparison of the production of the plural on the total numbor of
nouns and on consonant and vowel anding nouns by individual students.

Group 1

4 of error in the plural

Total -V ending -C ending
Chantal - - -

. Sonia b% . BX o - '
Marc 23 ‘24 22 ’
Jacqueline 31 36 20 ‘
Nathalie 38 25 44
Josee <« 44 ’ 33 56
Caroline -850 ' 29 80
Johanne - 350 17 75
Lise 55 " 45 . 67
Alain 59 S7 . &2 .

" Dominique 62 55 . 80
Manon &8 65 BO '
Emilienne &9 71 . &7
Linda 83 71 100
Lyne 86 - ‘ 91 80

Group 2

7’. of error in the plural

Total ~ -V ending -C onding ot
Line 51 ‘ - 168 ,
_Judith 7% = 13%
‘Micheline 14 / 8r - 22
Joseph 16 . 7% A
Sylvie — 21 ‘ -
Carole 23 8x ‘ 40
Manon 28 ' - 62
Marie 29 -} 100
Magda 31 33 29
Josee 33 - 11 &7
Suzanne 37 4 75
Janet 39 10 - 79
Julie 44 : 10 88 ]
Josephi ne 47 30 : . / ‘

Sandra 50 . 29 ' 71
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% of error in the. y’iuraf

o Total -V ending -C ending
Helene - - -
Chantal 4 - . 9%
’ Lyne 9% - 16% -
© Cecile 1 S - 112
Julie S5¢ - 12%
Michel 6t - . ( 11% :
Lynda . &% 9% o= ~
Ty . M. Cl aude 10X%% - 25%%
Manon 105 L2 JE 11%.,
Richard- 1412 - L 33%%
L3 . gylvain - 16 . &% - 37 .
' Margot 55 57 . .50 ~
&
| error )

%3 2 errors *
Total: Total purcontagn or errors in the plural by individual

students.
-V ending: Pcrcmtagc of orrarrin nouns ending in a vowel. -
-C endings Percentage of errors in nouns ending in a consonant.

. .
. \ . .
r » I *
N
B . ,

b ' R b 7/




. : - Table 3A

Formation of the plural.-
Comparison of tbn number of errors made with and without a quantifier
in the three groups.

—

Group 1
Total ~Quant. § error.a +Quant & error.b
. -«
Josee 18 | 7 i 11 . 7
Caroline 12 3 2 9 . 4
Linda i3 2 - 11 1
Manon 22 . 7 3 15 12
wLyne . 21 ] 2 16 14
Dominique 16 - - 16 . 10
Sonia 21 8 i © 13 -
Lise o 20 9 ] 11 -]
Nathalie 13 2 i 11 4
Johanne 14 4 2 10 b
Alain ' 22 4 - 18 < .13
Marc 30 13. - 17 7
Jacquol ine 14 S 1 11 4
Chantal 18 ] 13 - :
Emilienpe 13 - - 13 ' 9
Group 2. . e
_ Total  -Quant. # error.a +Quant. # error,b
Suzanne 27 12 2 15 8
Magda 16 2 - - 14 ]
Josaph 19 4 | 1 15 2 !
Line 19 5 - 14 1
Micheline 21 1 - 20 3
Janet .18 4 1 14 S
Carole 2 11 -2 . 11 - 3.
Marie - 17 9 1 . 8 4
Manon . 18 1 - 7 3
Joses 15 - = o, 18 S
Sandra 14 2 1 12 N
- 8ylvie 14 5 2 9 1
Judi th 15 4 A4 ) 1 - .
Josephine .17 2 .2 13 6 '
Julie ~.5 18 .4 2 14 6
{




-
) . Y 4
’ Group 3 ‘ ‘
Total -Quant.. # error.a <+Quant. # errdr.b
Richard . 14 4 1 10 1
Lynda - T30 13 2 {7 -
Margot 11 2 1 9 5
Sylvain 25 90 1 16 b S
Manon . 20 3 - - 17 2
Michel 17 6" -1 11 e T
Halone . 17 6 - ;1 -
Cecila 21 3 - 18 1
Julfe 20 10 - 10 1
Lyne » 22 9 - ' 13 1. %
Chantal 24 7 - 17 1
8 1 13 ]

M. Claude 21

Total: total number of obligatory contaxts for the plural. -
~Quant.: Total number of nNouRs which constituted an obligatory context
for the plural that were not modified by a plural qulntifilr.

5 # error a.: Number of errors co itted by learners in the production

' of the plural of nouhs not modi'tied by a quantifier.
+Quant.:1 Total! number of nouns which con:titutid an obligatory context
for the plural that were modified by a Pplural quantifier.
error b.: Number of errors committed by learners in the production

- of the plural of nouns modified by a quantifier.

k]
.#L
x
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Article—noun agreement: gender,

Individual students
Total number of obligatory contexts for articlls. obligatory contoxt!

for masculine articles and feminine articles; pe

for each cat.gory.

ﬁlain
Nathalie
Dominique
Manon

Lyne

Marc .
Lise

Jogee
Sonia ,
Jacqueline
Johanne
Emilienne
‘Caroline
Chantal
Lipda

Julie
Sylyvie
Lino
Marie
Janet
Joseph
Judith
“Sosephine
. Magda
Micheline
Carole
Sandra
Manon
Josee
Suzanne

.

Obl.Con. Art.

43

Total 7% error
28 4¢
24 4%

.21 10%
27 1
28 14
40 15
32 16
28 i8
39 ‘18
31 23
20 25
20 30
33 30
35 31

9 56 ,
Obl.Con.Art.

Total Y% error
379 3%
24 4%
45 9
44 9
23 13
37 14
23 13
17 18

47 18
24 21
27 22
42 24
45 27 "
39 31

33

Table 4A

Group 1 -
Obl.Con.Masc,

Total % error
16 -
12 -
i1 1812

18 L1188

T .19 - -

© 20 10%1
21 © AL
17 24
1S5 % |
18 -

‘10 30

5 20%
14 -
9™ 16

S 80

Group 2
Obl . Con. Masc.
Total % error
14 5 -
16 61 .
20 20
24 4%
10 10%
20 1022
16 19
RS | -

8 25%%
12 42
17 -
23 43
30 . 14
20 35
17 b.
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ti:ptagos in‘errors

A
Obl.Con.Fam

Total % error
12 - N
12 By
10 ° -

9 < 118

9 4 .
20 20

10 50

11 9%

25 23 »
13 54 - .
10 20%%

15 33

19 53 .

16 50 *
4 -25%
Obl.Con.Fam

Total % error

23 4%

e -

25 -

20 ]

15 foex .

17 18

7 - .

b 50 .

9 115

12 - -

.10 30- .
19 47 .
15 53- -
19 26
27 8



T oo 3, .
Obl.Con.Art. Obl.Con.Masét. Obl.Con.Fam
Total % error Total % error Total % error
Lyne 37 - 17 - 20 -
Michel 39 Skx 18 - 21 10%%
Richard 33 (33 15 7% 18 bX
M. Claude 44 7 .18 11%% 26 4x
Linda 4 .7 14 7% - 27 753 )
Julie 36 - 11 15 20 - 21 1 4
Cecile 3z 12 17 1288 16 1252
Manon 31 13 . 18 - 13 31~
Chantal .69 15 + 32 6% 37 22 ™~
Helane , 27 .19 195 20 12 Bx
Sylvain 26 23 10 10y __ 16 ' 3
Margot. 19 32 8 - 11 - 59
31 error

$X 2 errors "

Obl. Con. Art.: Obligatory contexts for an article.

Obl. Con. Masc.sObligatory contexts for a masculine article.
Obl. Con. Pcm.v-Obligatory*gohtnxts for.a feminine article.

[N ¢
L [t o
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'
- - \
Table SA
Profure?cé for masculine.
fis . Total.  Obl.Con.Masc.  Obl.Con.Fem.
% of error % of error % of error
Group 1
Jacqueline 23 = . = 54
Caroline 30 , - ‘ 53
Lise Y- , - : 30
Chantal: 31, 16 ' 50
Lyne 14 - . 44
i Emilienne 30 ) 'y 208 33
Sonig 18 : 7% 25
Marc 15 20% . 20
; - \
Group 2'4
Manon P27 13 53
Jogephine 18 ) - 30
Suzanne 33 b% - 4B
Sandra 24 4% - 47 =
Carcle \ 22 - 30
Group -3 . <o )
Margot® 32 - 55
"Sylvain 23 102 3t
Manon 13 - ‘ 31
Chantal i3 . LA - | - 22
- . '
Preference for feminine.
Total Obl.Con.Masc.  Obl.Con.Fem.
% of error % of error % of error
Group 1
Linda . 54 80 h 25%
Johanne . . 23 30 20%%
Josee ‘ 18 24 9us -
e ‘ ' o
Group 2 .
Micheline 21 42 -
Line 9 20 -
Judith 13 19 . -
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No obvious prefersance

>

: Total - ' Obl.Con.Masc. = Obl.Con.Fem. -
% of error % of error % of error
Grqu( 1
Manon i1 111% 1ix
Dominique 10 18%¢ - ‘
Nathalie 4 T - BR
Alajn 4 - -} ]
Group 2 v
Joses 3 » 35 . 26 .
Magda 18 25%% - 11%
Joseph 14 10%% 3 17
Janet 13 102 R ¥-1 1 B
Marie 9. ] 15 ' .
Sylvie . 4 -} - . .
Julie. = L - 4%
~QGroup 3
Helene . 15 .20 . 8t
Cecile . 124, 12xx 1258
Julie 11 : 20 r 13
Lynda - 7 7% Y4 3
M. Claude ‘7 188 - N
Richard 6 7% . . 68
Michel 5 ‘o " ’ 10%
. Lyne = -, - -
s { error
%% 2 errors

Obl.ConlMQlc.s Obligatory contexts for a masculine article,
~0bdl.Con.Fem. t Obligatory ;ontoxts for a fcmin!ng,articri; R

.
[ 4
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Table &R

-

Article-noun agreementx gcnder.

Natural gender.

Classification of natural gender nouns according to their ending, and

tabulation of the total number of errors in articln noun lgronmtnt
committed in each class of nouns by individual students.

o/a anding nouns

Total -0 -a

Cons. Za ending nouns

Total -Cons -a

Group 1
N.G.
Total
T #er
Josee 10 1
Carcline & 5
Linda 6 4
Manon 14 2
Lyne 2 -
‘“Domintque 7 ° -
- Sonia 11 3
Lise 8 2
Nathalie 11 6 -
Johanne i0 2
ARlain 7 -
Marc 11 3
Jacquelineio 4
Chantal 10 2
Emilienne 8 S
N .
Qroup 2
Suzanne 14 1O
Magda 31
Joseph 12 2
Line 10 -
Michaline & -
Janet . B 2
Carole 13 1
Marie 11 -
Manon 16 &
Josee 12 2
Sandra 14 S
Sylvie 5 -
Judith 7 -
Jogsephine 7 3
Julie:® ) 5

. T %ar T %ar T Wer

T %ar T #ar T #er

-

1 - - - 1
4 4 - - 4
3 ) R - 3

6 1 4 1 2,

& 1 5 - 1
2 = = = 2
8 2 2 1 6
5 2 "= - 5
1 - - - 1
- 1 - - 5.
-5 - 2 - 3
10 3 2 - 8
8 4 ' 3 - 9
7 2 2 - e}
Y7 5 - - 7

i1 8 - - 11 8

1' - - - 4 -

10 2 5 .~ S 2

9 - ] - 4 -

o] - 1 - 4 <

6 2 - .- .6 2

] 1 4 - 1 i

B - 4 4 -

14 b 4 - 10 b

7 2 2 - 35 2.

B 4 2 5 - 2 2

1 - - - 1 -

6 - 3 - 3 -

4 2 2 - 2 2

0 - 3 - 7 -

- ’ , 144
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§ 1 2 =~ 7 1
O S S T U
I 303 3 - -
7 3 2 -5 3
2 1 1 - & 1
R L S
2 4 - - 2,1
3I - 2 - 1 -
10 - 5 - 5 -
5 1+ 2 1 3 1
2 - 1 - 1 -
1 - 1 - - -
2 - - - 2 -
2 - = = 2 =
1+ r -1 - - =
3 2 3 2 - -
2 1 - - 2 1
t - - - 1 -
t - 1= -
i - - - -
2 - 2 - - =
“«]7 - 8 - 2 =
3 - 3 - - -
2 - 2 - - -
5 - 1 - 4 -
7 3 3 - & 3
4§ - - - 4 -
t - 1 - - -
3 1 2 1 1, -
1 - 1 - - -



/;““

Group 3 .
N.G. o/a ending nouns Cons./a unging nouns
Total - Total -o -a ‘Total -Cons  -a
. = T = .
- T er T Wer T #er T #ar T #er T #er T Wer
Richard 7 - 5 - - - 5 - - = . - - -
\ Lynda 11 1 ir 1 3 - 8 1 - - = = - -
' Margot 6 1 4 1 2 - 2 1 1 - 1 - -
8ylvain 7 4 5 3 - - 5 3 1 1 - - 1
MEnon S 1 3 11 - 2 1 - - e = - -
" Michel 7 1 6 + 2 - 4 | - - = = - -
Helene 7 1 3y - 2 - 1 - 4 1 1 - 3 1
Cacile 13 1 11 1 6 - 9 - - - - - - -
Julie 7 - 5 - - -. 5 - 1 - - - 1 -
Lyne g 1t 3 - 1, - 2 - i - - - 1 -
Chantal 16 3 15 5 - 10 - = = =_= =
M. Claude 12’ 1 b - 2 - 3 - 4 1 - - 4 1
Tt Total number of obligatory contexts. - '

#aer: Percentage of error in article noun agreement..
Total N.G.: .Total number of nouns that balong to thE natural gender
category. ’ '
Total o/a ending nounss Total number of nouns which belong to the
natural ‘gender category and that‘are marked for gender by o/a endings.
Total Cons./a ending nouns: Total number of nouns which belong to the ,
_+ natural- gender category in which the masculine ends in a consonant and”
" the feminine is ¥ormed by adding an -a to the masculine .

o



Table 7A
v Tl
Article -noun agreement: gender.
Grammatical gender.
Classifiation of grammatical gender nouns according to their onding
and tabulation of the total number of errors in article noun agresment
committed in each class of nouns by individual students.

Total c~-a othar
__________________ R
‘ T #er T Wer T Wer
Group 1 ,
Josee 18 4 10 2 8 2
Caroline 27 5 16 4 111 oA '
Linda | I t - - - :
Manon 13 i 2 - 12 - \
Lyne 19 2 13 2 7 -
_Dominique . 14 2 6 - g8 2
Sonia 2 3 i 3 i0 -
‘Lise . 28 2 6 17 1
Nathalie 13 1 6 1 7 -
Johanne 10 3 1 - 3
Alain 21 - 14 -~ &6 -
Marg 292 3 15 1 14 2
.Jacqueline 21 3 12 -2 . B8 =
Chantal 2 9 15 8 ¢ 8 1
-Emilienne . 122 - 14 - S -
Group 2 ' . ’
Suzanne 0 4 18 4 i1, -
. Magda 14 .2 ° ? 1 5t
Joseph ©- ’ 2 3 22 - 3 “« -
Line IZ 4 271 & 9 -
Micheline 18 5 14 § 4 - ,
‘Janet 14 1 6 - B 1 .
Carole 14 2 7 1 ¢ 7 1 {
"Marie _ T4 21 3 11 1
‘Manon 29 & 24 4 5 2
Josee 2 27 10 19 8 8 2
Sandra 28, , 17 S5 11 -
ylvie 19 11 - 8 1
udith 16 3 7 2 ‘9 1
Josephine 10 - 3 - 7 -
Julie 26 1 17 1 9 -
/‘1\ N
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Group 3 -
Total o '-,}-'i other
. T fdear T #er T #er
Richard 26 1 17 = 9 1
Lynda 29 1 24 t 5 -
Margot 13 4 6 3 7 1
Sylvain 19 2 15 1 4 i
Manon ‘26 3 14 2 12 1
" Michel . 2 1 20 LTI N |
Helene % 20 2 16 1 4 1.
Cacile 20 3 12 1 8 2
Julie 29 4 1{ 2 18 2
Lyne 29 - 16 - 11 -
Chantal . 52 7 31 6 . 21 1
M. Claude 26 2 18 - 8 2

Ti Total number of obligatory contexts '

#ar: Parcentage of error in article noun agresmant.,

0 - ai1Total number of nouns which belong to the grammatical gendnr
\3catcgory and that are marked for gnndor with @n ~o or an -a ending.

other: Total number of grammatical “gender nouns whih are not marked

'for gender.
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Table BR
‘ /
Article noun agreement: gender. '
Classification of nouns according to their ondings and tabulation of
the total number of errors in article~noun agreement committed in each
" class of nouns by individual students. (Included here are natural
gender nouns)

[ | other
c T  #er T  #er
Group 1 .
., ;
Josee 18 3 10 2.
"Caroline. 21, 9 12 1
Linda ' 6 2 3 3 .
Manon 13 4 14 2
tyne - 20 - 4 8 -
Dominique 9 - 12 2
Sonia 28 & 11 -
Lise 12 ' 3 19 i
halie 12 1 « 1§12 - ¢
- ohanne 9 1 11 4
. Alain .20 - 7 -
Marc 25 4 15 2 :
Jacqueline 22 b 8- -
Chantal 26 10 9 1
Emilienne 14 5 b -
d Group 2
Suzanne 29 12 14 2
‘Magda 12 2 5 1
Joseph . 28 S - -
Line 36 4 9 -
Micheline 19 5 5 -
Janet- ' 12 2 10 1
Carole 14 2 13 1
Marie 29 3 14 - q’“
Manon 3 10 7 2 ‘
Josee 30 10 9 .2
Sandra 28 10 13 -
. Sylvie 16 - 8 1 a
¢ Judith 13 2 10 1
Josephine 8 3 9 | X
JJulie 27 1 10 - .
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Group I

I other .

T fer T #er ,
Richard = 22 - 1 1
Lynda 33 2 5. -
Margot Mo 4 B 1 )
Sylvain 21 o] ] 1
Manon 17 3 14 1 /// ”
Michel . 26 ’ 13 - . p

| Helane 22 2 S 1 .
- - Cecile <23 2 10 2.
Julie 17 2 18 2 )
Lyne 22 - 14 1
Chantal 46 Q 21 1
M. Claude 27 i 11 2
/

T: Total number of obligatory contexts.
.Oor.l Percentage of error in article noun agreement,
v 0 = a1 Total number of nouns marked for gender with an-o or an -a
ending. ' ix
other: Total number of nouns not marked fdr glndor (i. @. ending in a

consonant or a vowel not an o or -an a) ' . .
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Table A

Article-noun agreement: gender and definiteness )

Compariscn of percentages of error in agrrement between definite and
indefinite articles and nouns. Byeakdown of definite and indefinite
grticles according to gender.

) Definite articles Indefinite articles
Total  Masc. Fenm. Total  Masc. ~ Fem.
T #er T #er T #er T W%er T #er T #er . _

Group 1 P & //
Josee ie8 1+ 9 .1 9 - ? 4 7 3 2 1 "\
Caroline 11 1 2 - 9 1 19 9 10 -~ 9 9 '
Linda ! 1 1+ - - 1 1 8 4 5 4 3I -
Manon 22, 3 12 1 10 2 4§ - 4 - - -
Lyne 177 4 % - 5 4 &6 1+ 3 - 3 -
Dominique S - 2 - 3 - 14 2 B8 2 6 -
Sonia 15 3 85 - 10 3 24 4 10 1 14 3
Lise 25 4 16 - 92 4 7 2 5 - 2 2
Nathalie s - 4 - 11 - ) 9 1 g - - 1 i
Johanne 9 3 5§ 1 &4 2 11 2 5 6 -
Alain 17 - 8 - 9 - 11 - g - 3I -
“Marc 22 4 11 2 1%?’ 2 .18 2 9 - 9 2
Jaqueline 10 1 4 - 1 21 7 13 - 8 7
Chantal - 10 1 6 1 4 - 25 10 13° 2 12 B
Emilienne 15 5 3 - 12 & s 1 3 1 2 -
Group 2

. b )
Suzanne 32 11 8 - 24 11 t10 3 8 + 2 2
Magda 6 1 2 1 4 - 10 2 6 1 4 1
Joseph 19 |1 7 - 12 1 17 3 13 2 4 1
Line 22 - 5§ - 18 - 21 4 15 4 6 -
Micheline 11 1 2 1 9 = {13 4 10 &4 3 -
Janet 16 2 6 1 10 1 6 + 4 - 2 1
Carcle 21 %5 13 - B8 § & 1 4 - 2 1
Marie 20 2 6 - 14 2 26 2 18 1 &6 1
Manon .17 5 9 3 8 2 286 7 21 t 7 &
Josee g8 - 1 - 7 - 31 12 21 8 10 4
Sandra 26 5 13 - 13 S 15 4 11 1 4 3
Sylvie 14 { & 1 8 - 10 - 10 - - -=f
Judith 15 i 8 1 7 - 8 2 8 2 - -
Josephine 11 1t & - § | 6 15 - § 1
Julie 18 1 &6 - 12 19 2 7 - 1 2
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Definite articles Indefinite articles
-t ’ ‘ r
Total Masc. Fem. Total Masc.  Fam.
¢ T Wer T #er T Wer T War T Mer T #eF .
- t
Group 3
Richard . 18 1 & 1 12 - 15 1 9 - & -1
Lynda 2 2 7 - 19 2. 15 &+ 7 1 8 -
Margot . 1t 4 3 - 9 4 7-2 5 - 2 2
Sylvain -~~~ 1t 3 4 - 7 .3 14 3 6 1 8 2
Manon 19 1+ 10 - 9 1 12 3 8 - 4 °3
Michel 19 ' - 5 - 14 -~ 19 2 13 - 6 '2
o Helane 11 1 71 &4 - 16 4 8 2 8 2
Cecile 14 .1 7 - 7 - - 37 3 % 2 8 .1
’ Julie ' 2 1 9 319 1. 8 - & - 2 -
' Lyne 2 - 7 - 17 - 13 - 10 - 3 =
* Chantal 6 1 12 - 24 1 I 9 20 2 13- 7
‘ M. Claude .23 2 8 ,2. 15 - 21 1 -10 - 11 1

T: Total number of obligatory contexts for articles.
#er: Percentage of error in article noun agresment.
Total: Total number of articles, masculine .and feminine.



.Table 10A

Ad jective-noun agreement: gender. . ' ’
. Tabulation of the number of adjetives according to whcthcr hay ::;L///
marked for gender by the o/a endings or not, and the numbér of rs
in agreement batwsen the noun and the adjective in each catcgory
committed by the individudl students. /

"o/a . -0 -a& ' other

- o o - - — — - -

T #er T #er T dnr o0 T

Group 1 -
Josee’ - 4 2 20 - T2 2 & :
Caroline i1 4 I - 8 4 i
Linda - - - - - - )
Manon ?2 3 .4 - s 3. 8 N
Lyne g 1. 6 - 2 1 11
Dominique 7 3 4 - 3 3 8
Sonia 5 2 I - 2 2 . 8
Lise 14 6 9 1 55 3
Nathalie 9 4 6 2 I 2 -
Johanne 7 2 4 1 3 1 .-
Alain 13 5 9 2 4 3 '3
Marc . 6 2 5 2 t - 1’
Jacqueline 10 S S - 5 5 . 8
Chantal 7 - 6 -~ 1 - .u W
Emilienne 5 2 2 1 '3 1 1
Group 2
Magda 4 -~ 4 - - - 2
Julie 6 2 4 -~ 2 2 S
Suzanne 9 - g - 1 - 7
Joseph 11 4 7 1 4 3 7
Line 17 3 A1 2 & 7
Micheline 6 1 5 1 1 - -
Janet 4 2 2 - 2 2 3 ]
Carole 6 -1 35 - ) S O 1 - -~
Marie 19 6 8 - 7 & -]
Manon 14 3 11 1. I 2 -
Josee 5 - b - - - 11
Sandra 7 1 4 - 3 1 3
‘Sylvie 6 - b - - - . 8
Judith 4 - 4 - - = 1
Josephine I - 3 - - - 4
. . “
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o/a * -0 -a , other
T #Wer T der T #er T

Group 3 :

Richard 7 1 .5 ¥ 9 4
Lynda 17 7 11 2 & S 10
Margot R - 2 - - - ]
Sylvain 12 2. 6 - 6 2 10
Manon e 2 & - S 2 S
Michel 13 .- 10 - I . - 7
Helene 10« 2 8 - 2 2 &
Cecile 6 '3 4 | 2 2 2
Julie 10" - 7 - I - 4
Lyne . 7 3 2 - 5 3 2
Chantal 2 7 10 - 12 7+« 10
M. Claude 14 S 6 1 8 4 S

——

Ty Total number of obligatory contexts.

Ser: percentage of error in ad)ective-noun ‘gender agreement.
o/ai Adjetives marked for gender with o/a endings.

~o1 Obligatory contexts for masculine adjectives ending in-o
-a1 Obligatory contexts for feminine adjectives ending in -a

other: ad;octivns not narkod for gender.

D5, -
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. Uh, hay una hija,

MHM, L,

I IEEE

SAMPLE OF SPEECH FROM ONE OF THE 'LBr‘ARNBRS

N . | Y

L] . .
‘l'ranscripﬂon of the Spanish produced by one of the ll,arpers) in the

»

course of the picture card game. _ —
« Ve .

The interviawer’s speech is in capitals. '

A
’

Punctuation marks refer to intonatien. A description in English of

-

@ach of the pictures chosen by the learner is given in parenthesis)-.~

Studant’s name: Alain
Level 1 Group 1 ’
(Picture shows a girl,in a red skirt with three red palloons.)

% ' i
- v
i

o»

_MHM. ” ' . ¥

/
»

uh, tengo uh tres balones, y losrbalon'u 0N ro- rojo,
. 3 L

La s~ la hija es contenta, ¥ o ‘ f
SI, ES ESTE?

No:. Uh, la roba, sa robe? T

. i o4
MHM. '
es rojo. S B s -
AH' 39 mome OK. »
MUY BIEN. - . , : )
308“00 / ‘. ‘gm L 3
BI. - - ' p . ‘e

(Picture shows two houses, two trnl and a sun)

\k

Uh, hay uh, hay dos casa y’dos arboln.

*

b J

/\/";



Ky

4.
N <
o .
MHM, - - . // . - , .
wh, y el tiempo es uh, muy buenos. " o i |
: N 1 ) | ‘ )
MHM . .
) . ~ ¥
Las casas son negro, ) '
LES ESTA? .
\ e
sf, | e
{Picture shows four children around a table on which thers is a .

birthday cake with four candles in‘it.)

Hay una hay dos hija y dos chico,” uh es la uh hay una giteau ioh

UN PRSTEL

Un pastnl, uh-, el pastel es rojo, uh los chica no la la chica hay -
cuatro afio,

" MHM, DE QUIEN ES EL CUM'DE GUIEN ES EL RNIW;‘RSM@ID.

Uh, @s el a aniversario de Pat,

¢{ES ESTA? : .
N ' > .
S{u o . '

(Picture shouws a table uith two cakes on it. A boy is reaching.out to °
one of the cakes.)

Uh, hay un chico y hay dot/pil,n‘/ un es rojos ¥ uh uryam‘arulo.v
MHM, ‘ \ | S
el chico es muy contantd, ﬂ

(QUE ESTA HACIENDO?  / ° .

’

Uh, dos /pilas/, '
OK. ¢ES ESTA?
s{.

BUENO.




o

(Picturo shows five children and a teacher in a classroonm. There is a
book on each child’s desk. The clock shows it is eight thirty.)

<

-
S . Uh, hay cinco nifias que van a la escuela, hay uh siete trciptay*

-

MHM
ho, ocho ‘treinta. Uh, haf dos uh nina y.frcs hifio.
‘MHM‘ ‘. .
que ha§ son -libros. No. -
{PERDON? | s
v | Que hay libros,
AH. ‘ i - - N
x . En la mesa. K . : | , :
. ééri,'. | AN LT
s{. » |
(Picture shows a girl sitting at a table. She is holding a book. and

two rnd pencils in one hand, On the table there are tvwo blue and two
yollow pcncill, throo Ihl.tl of paper and a book. )

’

Hay una sefiora, qul hay dos uh creyon,
~_

UN CRAYON ES UN LAPIZ.

Un Yapiz y un libros en 1a mesa, hay un libro, cuatro lapiz ) 4 trol foI
folio en el en'la table, comment dit-on ca, table?

- : Ln~nzsaf\\ "

Uh, une ta

o

- MESA.

‘ La_mano tienes dos uh creyon -- y un libro. D
. AH, ES ESTA. Coo T R
8. -7

’
»

'S : .

e
T

)
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‘ Y

(The picture shows a shop window in which we smee three television sets
and a record player. A dog is looking in at the window and a man is
walking by.)

Uh, hay un perro y hay un uh un sefior que pasa. El miro, «} perro miro
la televisidn, 2:3 trew television y un uh un dilcos, no.

SI.
S{, y hay un discos. El pur}o es muy .contenta.
LEL PERRO? AJA.

C’est tout.

- OH., ;ES ESTA? ' . —

(Picture shows two women at a stop. One is wearing a blue dress and -
one a yellgw dress, There is a red bus and two grien ttuckl. one
behind andlone beside the red bus.)

—_

. Uh, hay un aqtobﬁs,’uh rojos y azul, hay two sefiora qho -, voyons, que

attendent, qui juga no, uh - ,mais qui, qui attendent le,

wo

A : N
Ah, que esperando el autobus, hay un ‘azul y un uh amarillos, hay dos
camidn,

- ¢ »

ESPERAN?

» -
[
Lo B

. AJR,

. Uh, que es rojo y -, verde, c’est tout. Si.

.
~r

“*\L\

M .
P '
. .
i
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>

QUESTIONNAIRE USED TO EVALUATE LEARNER’S CONTACT WITH SPANISH

) QUESTIONNAIRE
Nom: ( 2 la \&
Degré: (secondaire) sec 1
_ Age: [[CIN- N1 : ; \
EICO].E . L =

_ Pour les numéros 1 a 9, on té demande d'encercler la bonne
répog;e (exemple a). |
Si la réponse que tu veux donner n'est pa§ inscrite, écris-lg
surhla‘lighe (é;emple t) . .
Lorsqu‘'une question ne te concerne- pas, fais un x sur la }igne'
(exemplé c) .
Voiti les exemples: . N ) )
a. Quelle est ton §quipe de hockey préferée?

les Maples Leafs

b. Quelle est la couleur de tes cheveux?

- L ' -
bruns ’ blonds 220444
‘c. Quelle sorte d'auto possédes—tu?' p
N européenne canadienne ) X

\) o .___A(_;:_-_--_.--- ..... -

/1. Quelle langue parles-tu d'habitude avec ‘l:a‘mire?
: | | . ‘
anglais '

2. Quelle est la langue mé.ternglle de ta meére?

' anglais

t

<
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A

3. Quelle langue parles-tu d'habitude avec ton pire?
@) | anglais

L. Quelle est la langue maternelle de ton pere?

* anglais .

5« Quelle langue éhrlbs-tu d'habitude avec tes fréres et soeurs?

anglais

6. As-tu déja 8tudié dans une Scole anglaise?

-

@

7. Est-ce qu'il y a quelqu'unﬁavec‘qui tu essaies de parler
espagnol parce que cette personne ne parle bien ni frangais

ni anglais?

oui i‘!!”

8- Est-ce que tu es déja allé dans ‘un pays de langue espagnole?

oul . Qo>

Si oui, as-tu 8%8 13

4

" moins d'une semaine?
entre 7 et 30 jours?

plus de 30 jours?

9. Est-ce que tu connais des chanteurs, des chgnteusesubu des

groupes musicaux qui chantent en espaéhbl?

P

Poux-tu‘on nommer un?

5 161
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NAME ~ , SAMPLE SHEET FOR COLLECTING RAW DATA
a\n

SENTENCE L ARTICLE

DEFINITE INDEFINITE
Masc. Fem. Ma'sc. Fem.
CitIjClIj{cCclI]C]lI
slpLisipLiS PU S IPUsSIPLISIPLISIPLLS

CiriciLiciricizjciricizjc|xicizieiricsicizic|xfciziciric it

TOTALS THIS SUBJEGT ; q Al
LS THIS PAGE /

Hav MOa hL\o

Tenda uh tres Balones ' r

\1 145 balones son rotcow.
la hun s L’on'}cn‘l'o..

croo IR

| Howy dos tasc,. N

dos dgrboles ' ‘

C' ’I'l'crﬂ{?D €5 o nyy ))ucm_l

as casqas Sars neur’J

oy una_ ICF
M (:\J\J dos bhua 3¢
' ' 12l v 'dos chies

F 13 J{rloLun a2teny FR anlll

14 M pastel Y 1R
ISU:%% Aecdel oo | W
3 18 [ps ' chice. no CE 8
I o la chica. ‘
18] hoy cuciy amo
19 F< d1 cranveriario .
20} Ei\! win chicn 1
21 ahl cJos /pl‘L/ gl
gg ‘un les r*mgs'“u u'h
__Au,m Qv apl ity

2 EN hiro oo vy cadteddal L
25 O’OS /m\j.‘i[

26l Hoy ¢ifed  nimas
27_%:Lr\tgn o la escues

28] hay dos ub nRo v
29 e:‘ mBa .

I gue hou con tikbvns
31 buz ln&\L ll rog

32ICY\ !C( mee GO
33\ \ o} cue.

3;.-,:2*_4% u;\ (rc}a Im:‘ ‘

20! = == 162 e

1 QUANTIFIER

-]
) Ut

-+

ol JLINE NUMBER — If

c_:wcnﬂcnm.::.

— LANGUAGE TRANSFKFER - CONCORDIA UNIVERSITY ~ MONTREAI

.
- MASTERS - THE SIS — JOYCE GARAVITO —
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QO ]
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a| | |"GEEE
n.\vc ] ~
ale
Sz

NOUN

K

vdATld 20O

Bad A L
Bhaiid el

=AY

LDV WMOD

MW UMIS

MIBANI®

519

{{l

ub,
313

J)/

32

NOILONNd d’

H3141LNYNRD
T 1

tfe[-] = [cleiclefcTelcTalele]eclxlclzlcale elcizle [x fe rhule{¥l-1si{-]+
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-

-y

" Total (=V) + (-C)

SAMPLE SHEET CONSOLIDATING RAW DATA 1§

NAME TAPE No.,
Total Obl. Con. Obl. Con. Obl. Con. Obl. Con. Obl. Con.
2o “a -6V c -V(Total)
’ ¢
.OVERUSE . COMMENTS 1 .

NOTE: Exceptions to o/a gender rule.
' RUMBER Total % Error
Total Obl, Con. Pl,

-V % Error

-C X Error

Total Obl. Con. 8.

. TOTAL - Overuse Plural

Errors =-o

Overuse Singular

Errors -a

Errors -oV .

Errors ~C o

Total Errors -V

ARTICLES
A— GENDER Total Obl.Con. Total Error __-__ %
’ ~ TOTAL -o -a° -oV  =C NG. Gr.G
Ex-- 0bl.Con.Masc. : B
x‘br ERROR % % % n Sa s
C— 0bl.Con. Fem.: ‘
% OF ERROR , - % % 4 % % _% %
D— OTHER {
NUMBER' % OF ERROR )
Tot’l Obll\Fon. Pl. _ el
. Totaly Obl, Con. 8. )
'snnoax\ IN BOTH NUMBER & OENDER
‘ ‘ 163 \
»
. . N
‘ £



