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enables uUs to.distil from life an elixir. This life-power

manuscript illustrated booko slidés: animated film . 'which

. Welsh myth élchemy art. Treasuring the old nhrturing the

. . )
: A PERSONAL TESTAMENT, . v .-

@ -

%ﬁthin,all_of us there is a powerful force which ™

o

N »

transmutes 'lead to gold' whilst eleyating the spirit of man.
: . ; A e
] N .0 [
Let no man brake thig life-fdrcé in another for then this
' . ' "“hi S ) .
unique elixir will dissipate and be "lost to all humanity.
' n~ . ' N

I bring you these offerings inside my box tape

¢

I believe express new truths. I do not reject the past but

Y

encompass it with my kﬁowledge of Christianity Greek myth-

new, By so do%pg°1~hhve wanted to transcend time'place and

space. : - , .

! ’ ' N - 3 ’(‘
In Canadian life'I have discovered an explosive enefgy

~

with its particular qualities which when combined with.my own

spirit produced a new art form.' This my own unique form has

A

appeéréd phégugh sincexity of feeling and meaningful'decision—
ntimes’ defying disapproval defying success defy-

making. Of'

ing failure. Awareness and understanding generated by the\

3 ‘

o

process and the product created a personal freedom and inde- -t
.pendence within my being as' I see‘ft' this essence of T

- ' /

v
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. freedom has the necessgary attributes to pervade a@ll parts of

' ¢

society - even to'the whole universe. This freedom sdgaks up
does not enjoy fools gladly is’ng coward.

.

Without this direct touch of freedom-society is a

3

‘timid mole. I shall‘speak now more;spécifically of problems

»

in Educaﬁion. The educator has direct experience of failures

in- teaching inadequate support~froﬁ his community lack of

funds and all the rest. On the other hand we know® of

talented Canadian youths and their eagerness to venture into’

‘the unknd@p. Educators do care be assured yef political

. effectively in.the cause of human welfare dealing with:the

LN y .
altercations on education.mirror the purposelessness of a

*

nationwide policy ignoring the realities of a contemporary

~

world.: .

-

]
Al

—

- The real issues are practical ones using science
4

Y

aggressive ° the hungry the ignorant building new schools
for hqmaﬁ'béihgs&and housing;the impoverished. However in

o

the racé to overtake countries governed by other. ideologies

?noney has been spent to produce the instant scientist ande

. . . . . A . ';'
tethnologist with little thought given to.the 'frivolous arts

and humanities'. ,We have wasted money dn luxuries and have

#

disregarded the soul of man we have not cHallenged his ini-

tiative'por have we chailenged his will to create. 1In othex}

-~
©

vi

.
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" words we have jgnored the measure of man' the coﬁﬁon.Q¢no—

3

minator.

our Eontempora}y society demands the 'whole man' the

’

integrated in all disciplines. Imagination intuition in-

are not coyeted by poet and painter’'alone. They are

A ‘

;
EY

the meaningfui\ife‘spiritualAin origin and so inhabit all

manner of men.

We all know®that science has revolutionized our twen-

.
-

tieth century world. We all know the imaginatigefgeientist

is called upon t6 cope with a garganfuan industrialized world-

‘ \.
society but he must never forget the heartbeat of the common

_man.  The aim of all those in the field of education must’

~

., therefore be to elevate the system.so that it-is certain the

IS ’ .

enjoyment .of both arts and sciéncqs will reach student andi}

teacher alike, They can then become involved in and 'act- out’

aesthetic moral -and sbcial igsues. . . ’ .

{
.- . . :
Yet it has never failedjto astonish me.that in this

4

age of psychological enlightenment there has also been a

surfeit of undgrstaﬁding in the field of education in fact

it seems that psychology has cast the ;earner rudderless ;nto“

»




o

\\\~,eﬁiightened education.

. N I

a broiling whirlpool. Often,the“ﬁbééher Fﬁnﬂk{pat those who

are taught to be analytical and critical do not nebéssarily
¢ ¢

-

act on théir own theories. Rarely does the young critic who

I3

demands guidance in authority and .intelléctual discipline '

!

grant his superiors the right to their own 6pinions. In many

< -~
instances we, witness emotlonal dysentryoln the young who hax}

had to make their own decisions w1thout the help of W1sdom

and experience to back them up. .

It was only the other day I heard a radio discussion

2]
S~

in which students lamented the lack of tension lack of

authority the overly-understanding teacher - ' the boring

vacuum is here to stay they said. This is the same boredom

-

N 4 J h , ’
perpetuated ﬁy the superior human being who gazes gisdainfully

at mass culture mass education.. Here then we have another
. J ' - [y

’

dilemma midst modern art enlightened pSycﬁoldg;’ and )

- -

a LY
. &

‘ How does the Art Educator fare in this turmoil of

ennui in our complex haphazard society. Certainly- he must

stand up to the truth that art is not theydhacea some pretend
’ ' 5

. . c ,
it is. Nevertheless he must stand firm in the bglief that the
visual arts (process and product) contain a body of know-

a

;edbe and understanding (literacy and grammar) which

viii
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°

"the beautiful and.ugly. In the meantime the goddess wgits ‘

o

/

pfoﬁides for a unique way of thinking seeing and feeling. . . ’
- . . . - i.\ . R , -

FEurthermore this unigue way of thinking seeing'and feeling _ s Ve

helps in understanding at an‘élevated.lével other disci-
. o L :
plines. . '

>

The Art Educator concerns himself épd involves his

-

' | . . : .
students with the philosophy politics economics history and

‘ . , ) .
science of that world which supports or rejects the cultural

‘values most dear to him. He ddgs well to shoulder those res-

ponsibilities which encoﬁrage action through the sensibilitigs

2

of art. Making visible the good and bad~ the true and falsé

L4

.

quietly_demanding‘hothing' siléngly stretching out to touch
!

o
~

' ' ; . K © v
all-men with equanimity. She is proud but .not puffed up. . I

-

am telling you this so that you will recogriize her when you

- ~
[

see her. - , .

1 : * s

-" Bs eduqators our main responsibility ~ after we have

’ L}

discovered within- ourselves a set of values which helps -us

%

A

. 7 ' .
find our own way - is to see that the young discover a philo-
sophy by which they can live and encourage them f£ind a person-~,

a}l identity. Thus we enable them to penetrate the depths of‘

_consciousness and unconsciousness and motivate them towards a

. “ 3

spontaneity of new insight wﬂ}ch develops a meaningful state -
i ,( - ' -~ -~ ' 0

ix .
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)

ritual quest begin. The school a microcosm Y)f the democratig

-

of inquiéy. The student will then complete his own procesé.

» . < - . .
. » - There are dangers within our complex society and edu-

- ‘ (?‘
rvational system Of which the.teacher must. be fully aware.
’ ) 5 .

He must be capable of transcending the organized bigotry in

\ . | . . o .,
the educational sxstemmand be perceptive to the difficulties
- v ’ q -
the young have to face. It is difficult for a student to
judge bBetween the credible lie ‘ sophistry and the truth. It '’

’

is difficult for the vulnerable to affirm and reaffirm moral
courage and stand by personal, conclusions ‘when he is constantly

”

»

threatened by groéup hysteria. Yet we all réser&e the right.in

a democréqy to make our own mistakes our own decisions our
+4 .
own discoveries., At the core of all moral-conscience is that .

§

privacy which when threatened by outside forces can cause a

d}gﬁrteération of the personality .- on the other hand the
- .
- ]

chillenge may lead the individual into self-revelation through

standing up for his own values. Only now does thag.long spi- * .

‘society in#which we live selects experiences to teach those »
." t B . . ' ' *
basic values concerned with individual freedoms which.are
’ ‘ . R . -

transmitted from one gereration unto another.

..
~ o

We want our children to have a feeling of purpose, .

to be capable of joy and dignity 'to.be just honest, sympa-

.
. .
A -
.
‘.I x ) ’ ! . ¢ v
* - -




learned conséiously and uncdnsciqusly'— by direct and indirect

"and infinitely general things ef life. True freedom-is ob-

' course the usefulness pf the discussion is only important

- ' .

. . i .
thetic and %eﬁenous'towards other. cultures different- from
their bwn to be sensitive to beauty énd ugliness to have a . "X

wealth 6f knowledge and understanding capable of emotion

v LA N

and logic. 1In otherl&ords aware of a spiritual quest into
the labyrinth through the double task of learning something

. ' - &
which' will enrichten the individual'and enrichen sgcietyfw

’lI% would be foolish to sﬁggesg that the. university is T
. < . ) ¢ ¥

ther only establishment which teaches the principles that bring

about these desired gualities.. Values and principlésdare S .

. ] Lt ’
\ e .

» ¢

-

influences of employers fxiends neiéhbours , parents

teachers and relatives. that is by the infinitely specific

—

tained by learniﬁg to feel free. We learn what art is by'é

I

personal response toflhe gfeétive act and to the art object.
{

A

: When thq/émali child explores clay dandgs a Jjig hums a

tune learns to rgad fights with a friend he is a maker.

7

IS ¢ / . .
Only then begins the integyation of Pody and mind for the

child learns the disciplifies of the maker-ertist by becoming

~

|

|

3 ! - ‘

oﬁﬂ himself. Only after the revelation of the art experience . ‘

is ﬁained can we discuss that experience honestly and then of

-

' i
. s -
- . .
.
~ .
~ > . +
' . .
- . °
v
.
N
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when we know this will lead to new experieﬁces and insights, \

It seems most obvious to me that art can only be taught -

o

learned if those who are concerned in the teaching-learning

«»r s

. . E /
process are themselves actively congerned in the'making of an

art'objecti You see performance helps - for we all recreate
our practical experiences when we draw analogies twixt thoge

selfsame. practical eéxperiences and the SY@p6i;€”EXPERIENCES 2

- . E k’
encompassed by the work of art. . 7

I have served my apprenticeship. I have learned to
/ ) .
reproduce the world accurately " to create order on my canvas

»

. to express my emotions evén' to cleate hiy own world of fantasy. -

Suspend yohr disbelief awhile and fly away with me then

to a dream place : s 4

‘ ¢
e

{

v

a place unreal to‘éhings unreal .

- but this place is real these things ex}st. ,Blue clouds

are there green]frost on the pane red face i? the fire&
s ’ ~ L)

gray hand in the cracks, yellow f?nger-in‘ménble. Animals

ch&nge-upside downf inside éut into the strangest of men ‘
: L - o S
4
he speaks my machine - cries when he's in pain brick flies

o

-~

through kite I see through the congrete curtain touch my

4

flying rocks when I think - you see my thoughts. Men and\ ™

mountains are my brofﬁéré.

o
o
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’

'Ll must away again to ma\_e my box -in which I shall .o
‘ place my elixir- tape manuscript ' illustrated book .slides
“ N \ L. 13 \

t

animated film. This is my magic wBrld. Wherein my heart beats .
. . N . .: ‘
e An unison with the universe. This is not an unusual“experi-
T erice. I have heard of it happen to all manner of men. For. .,

me the most vivid of all these experiences was when I suddernly

came upon a glol';Lious knot inside thé 'Big Tent' which I was
, . N v & _ y

°

making at thdt time. The senses were filled with incredible .
. . . %
colour line® shape form texture until- nothing was
- there anymore.- oblivion. I had become one with-the cosmos

I3

where infinite sky infinite sea meet*andrmingle with the spirit

4 L
. of man. \/ N ' .
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