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ABSTRACT

LEARNING OUTCOMES OF LEISURE TRAVEL:
EXPLORATIONS TOWARDS THE DEVELOPMENT OF EDUCATIONAL
PROGRAMS

Deborah Burton-Smith

This thesis explores the learning outcomes, potential benefits and related
learning needs of “baby boomer™ women to gain an understanding of the impact of
leisure travel from a woman’s perspective and to gain insights into strategic educational
applications.

Qualitative research, based on the philosophy of phenomenology, was used.
Eight women from the baby boomer generation with some travel experience were
interviewed in depth over a three month period. Each woman’s travel experiences were
unique, ranging from Caribbean sun vacations to European excursions to safaris
through Africa.

Study participants were all affected by the tumultuous times in which they were
born. They were eager to speak about their travels because it afforded them an
opportunity to reflect and to reminisce about their lives as they remembered them, their
reality.

Several common themes emerged, including the effects of early socialisation and
their current family situation; their ideas of the ideal travel companion and their

thoughts on group travel. Leisure travel as a priority and as an opportunity for



liberation and escape were two other common themes.

The perceived learning outcomes of the participants included empowerment, a
boost to self-confidence and self-esteem, as well as practical knowledge and a change in
attitudes and behaviours.

The literature, combined with the candid interviews of the study participants,
offered insights into how to enhance the outcome of the travel experience through a
travel program. Pre-travel preparation, the actual journey and post travel reflection, as
well as recognising the peculiarities of the adult learner are essential. Last, but
certainly not least, the experience must be fun.

The study confirmed that although motives for travel varied there was one

common outcome - they learned.
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CHAPTER 1

INTRODUCTION

STATEMENT OF THE PROBLEM AND METHODOLOGY

This study of women's experiences garnered via leisure travel set out to explore,
in general, the learning outcomes, potential benefits and any related learning needs of
women belonging to the "baby boomer*” generation. In particular, I sought their
personal perceptions of how leisure travel had had a dynamic impact on their lives. I
also hoped that insights gained throughout the different elements of this study might
lead to strategic educational applications, such as the development of an educational
program beneficial for leisure travellers, making their leisure travel a much more

meaningful experience and enhancing the learning outcome of this experience.

My goal was to gain a true understanding of leisure travel's impact, particularly
from a woman's perspective. Due to the scant research in leisure learning, I also
looked to other education programs that had some similarities. Borrowing from a study
on a parent education program that used a phenomenological approach to investigate the
outcomes (First and Way, 1995), I too opted to apply this approach to investigate
leisure travel experiences. Phenomenology is a philosophical research tradition, which
began with the German philosopher Husserl at the turn of the century. “A

phenomenological perspective includes a focus on the life world, an openness to the



experiences of the subjects, a primacy of precise descriptions, attempts to bracket
foreknowledge, and a search for invariant essential meanings in the descriptions.”

(Kvale, 1996, p.38)

Using qualitative methods, a phenomenological study allows interviewees to
describe the world through their experiences assuming, as Steinar Kvale states, "that
the important reality is what people perceive it to be.” (Ibid, p.52) This methodology
which is dynamic and fluid facilitates the unfolding of theories which expose human
experiences in a way that is not possible using quantitative methods. It is a process of
theory-building that uses open-ended interviews. Using conversation as an investigative
strategy requires that the researcher perfect her listening skills in order to interpret and
mtetpmtagaininoﬁettoumovetawmpmhensiveundexsnndingofmaspectsofa

particular experience.

My plan was not rigid. Rather, it was at times, tentative, flexible and semi-
structured. In this fashion I was able to best explore the unfolding histories and stories
in what I describe as a somewhat collaborative effort between my interviewees and
myself. This method afforded me a wonderful opportunity to learn and to adapt to the
emerging focus as I wended my way down the road of discovery. Mary Catherine
Bateson used a similar method in her book, Peripheral Visions. She states, "This is a
book of stories and reflections strung together to suggest a style of learning from
experience. Wherever a story comes from, whether it is a familiar myth or a private

memory, the retelling exemplifies the making of a connection from one pattern to



another.” (Bateson, 1994, p. 11). The open-ended interviews, discussions and
observations were the methods I used to gain insight into the subject of learning

through a lifetime of leisure travel.

The women in my study responded to all my queries with thoughtfulness,
candour, and sometimes surprise at some of their own answers. In hindsight, there
were many questions unasked that could have illuminated their personal voyages with
even greater clarity, yet as Mary Catherine Bateson wrote, "It is common to gather data
in fieldwork and continue to mine that data years later to illuminate questions still
unposed when the original material was collected.” (Bateson, 1994, p. 11). The data
was collected; the eight were honest and direct; and they spoke of their lives as they
wished to remember them. From these eight long, taped interview sessions came
information and insight into the focus of this thesis: how travel affected the learning

process and the personal journey through life of eight female adults.

These journeys back through decades of personal leisure travel brought critical

- information to the front line of discussion for examination through repeated review and
rereading. They provided an in depth look at the life and times of eight women. A
pattern of experiences was identified. These led to an emergence of explanatory themes
that encompassed the participants’ learning outcomes and sub-categories. The outcome
of this travel down memory lane will enable me to better plan an educational program

to enhance learning outcomes.



PILOT STUDY

Prior to launching a full-scale thesis investigation, I thought it wise to conduct a
pilot sudy. The aim was twofold: to see if I could use the interview technique; and to

discern whether any worthwhile data would emerge.

1 interviewed five subjects - two men and three women who ranged in age from
forty to fifty-five. They came from very different backgrounds. Moreover, some

spoke of their business travel experiences while others discussed leisure travel only.

The process served its purpose. I came away with insights into the interview
method of qualitative research. Simply listening and working from the interviewees'
meanderings was more effective than subjecting them to pre-written questions.
However, it was also apparent that I needed to keep them focused on the subject at
hand. Transcribing the interviews, though laborious was evidently doable.
Furthermore, it demonstrated the need to narrow the differences of the subjects.
Although I maintained the age group known as "baby boomers”, I elected to use only

fernale subjects as interviewees and to focus strictly on leisure travel.

The pilot study enabled me to comprehend the wisdom of Youngkhill, Datillo
and Howard when they wrote, "Qualitative methods allow researchers to understand

respondents’ level of emotion, the way in which they have organised their world, their



thoughts about what is happening, their experiences, and their basic perceptions.”

(Youngkhill, Datillo and Howard, 1994, p.197).

After going through the process, the words of Bogdan and Biklen rang true.
"You are not putting together a puzzie whose picture you already know. You are
constructing a picture that takes shape as you collect and examine the parts.” ( Bogdan

and Biklen, 1992, p.32).

I came away more convinced than ever that ...humans do not simply have
experience; they have a hand in its creation, and the quality of their creation depends
upon the ways they employ their minds." (Eisner, 1993, p. 5). Experience is not
passive, it does not simply happen to an individual, rather it is an occurrence that is
made active by the individual’s perception of it. In this way they make it their own

reality.

CHOICE OF THE PARTICIPANTS

The criteria for enlisting the interviewees was that they fit into the "baby
boomer" generation, were female, and had had some travel experience. Eight women
shared their stories with me. The women ranged in age from forty to fifty years old.
Half the sample were married and three had children ranging in age from two to

twenty-nine years old. They all had post secondary education, with half the sample



holding post graduate degrees. While most of the women hailed from Quebec, I also
had representatives from both the east and west coasts of Canada. My familiarity with
the interviewees ranged from someone I knew intimately, my sister, to close friends,
acquaintances, and total strangers. Though I thought them to be a fairly homogeneous
group, after my informal and open-ended interview sessions and the analysis of same, I

learned that this was not the case.

The interviews were conducted over a three month period. They took place in a
variety of informal settings such as my kitchen or theirs, either over a glass of wine or
a cup of tea. Another took place in a car on a two hour driving excursion, and still
another at my sister's home in Ottawa. Each interview ran for approximately ninety

minutes.

Most were eager participants; however, two were somewhat reticent. That
made my job more difficult. One potential candidate became so apprehensive and
reluctant that we cancelled the interview. However, for the most part all of the
discussions were open, frank and warm. The women spoke freely of their travels, their

current life situation and their views on how travel impacted on their lives.

The information presented is not only the result of the interview, but also from
my personal knowledge of several of the women. In addition, I followed up with
telephone conversations when clarification of some of the ideas was required. Although

all my participants stated that they had no reservations concerning the use of their real



names, and all signed informed consents, I chose to change their names in order to

ensure confidentiality.

Each woman's travel experiences were unique. They ranged from Caribbean sun
vacations to European excursions to safaris through the plains of Africa. All eight

parﬁcipantsoﬁ‘emdinvﬂmbleimigbtsintothempicofmvelmdluming.

DATA ANALYSIS

All interviews were taped and later transcribed by myself, verbatim. This
enabled me to listen, read, and reread the interviews many, many times. On different
occasions I would jot down notes and random thoughts, always finding fresh insights

and recurrent themes.

Once all eight interviews were completed and studied, I colour coded the
pertinent passages that corresponded to universal themes. However, each time all eight
interviews had been reread, new ideas came forward, forcing me to again go through
the pages and retrieve further data. On several occasions, I had to contact my

interviewees by telephone for clarification and additional input.



CHAPTER 2

REVIEW OF THE LITERATURE

I have gained insight and wisdom into my topic from various authors in different
disciplines. Most notably, however, I have turned to the inspirational words of Mary
Catherine Bateson. Her two books, Composing A Life (1990) and Peripheral Visions
(1994) are reflective pieces not only on her life and travels, but also on the personal life

journeys of other remarkable women.

In studying the learning outcome of leisure travel, the following literature was

examined to provide a context for the thesis.

First, I turned to the literature that deals with the topic of experiential learning.
In particular, the work of David Kolb's four stage learning cycle (Kolb, 1984) and
Malcolm Knowles insights on adult learners (Knowles, 1970, 1980). The works of
Mary Catherine Bateson (1990,1994) contribute to this particular subject matter, as

well as playing an integral part throughout the thesis.

Patricia Cranton believes that this experience based learning which results from
having lived through an event can stimulate change or transformation (Cranton, 1994).
Transformative learning is a concept in adult education popularised by Freire in

Pedagogy of the Oppressed (1970) and Mezirow in Fostering Critical Reflection in



emphasises the importance of the facilitator or mentor in promoting transformation
(Daloz, 1986).

Next, I consulted the literature on the topics of leisure, travel and learning with
parﬁcularinter&onthebabyboowgemﬁon(&mmelmd&mmel, 1982; Verduin
and Miller, 1986; Muller, 1994; Urry, 1990; Burkart, 1974). I also explore the notion
ofaMaslowimphedhiemchicllmvdladdeuspmemedbyPhﬂipPeammexphh

the different needs and motives of travellers (Pearce, 1988).

Finally, in order to examine what learning enhancement principles are
incorporated in existing travel education programs, I reviewed an established and well

accepted education travel phenomenon - Elderhostel.

EXPERIENTIAL LEARNING

No one could dispute that life is filled with learning experiences, from the
moment of birth until we take our last breath. We learn in formal, non-formal and
informal settings, alone or in groups. Each new learning experience plays aroleinall
our subsequent experiences. We are constantly building a repertoire of responses or
attitudes to new situations depending on what we have previously encountered. We

learn in school settings, in the workplace, in our personal relationships and in



encounters with other cultures in other lands. Indeed, the encyclopaedic definition of
experiential learning states that it is, “sometimes referred to as real-life learning or
experience-based learning, the learning that results from having lived through an
event.” (Dejnozka, 1991, p. 112).

The term experiential learning can conjure up different images depending on
one's point of view. Those in the educational field focus upon how to credit mature
students within an institution for their life experiences outside the classroom. Business
people can look at it in terms of apprenticeships, where one gains experience on the job
in order to function more efficiently with time. Indeed, as Cross (1981, p. 233) notes,
"Most existing learning theories are more easily applied to what is learned than whe is
doing the learning.”. My study takes both these notions into account. What is the
learning effect of the travel experience in regard to personal growth and development?
In particular, what do women learn about themselves and their world from their leisure

travel?

Linda Lewis and Carol Williams give a fitting definition of experiential learning
that can apply to the travel phenomenon. "Experiential education first immerses adult
learners in an experience and then encourages reflection about the experience to
develop new skills, new attitudes, or new ways of thinking." (Jackson and Caffarella,

1994, p. 5).
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Malcolm Knowles makes the distinction between the importance of experience
in children and in adults:

To a child, an experience is something that happens to him; it is an
external event that affects him, not an integral part of him. If you ask
a child who he is, he is likely to identify himself in terms of who his
parents are, who his brothers or sisters are, what street he lives on, and
what school he attends. His self-identity is largely derived from
external sources.
But to an adult, his experience is him. He defines who he is,
establishes his self-identity, in terms of his accumulation of a
unique set of experiences. So if you ask an adult who he is, he
is likely to identify himself in terms of what his occupation is,
where he has worked, where he has travelled, what his training and
experience have equipped him to do, and what his achievements
have been. An adult is what ke had done. (Knowies, 1974, p. 44)

Experiential learning theory suggests that "Ideas are not fixed and immutable
clements of thought but are formed and re-formed through experience.” (Kolb, 1984, p.
26). We are changed by each new experience, constantly evolving. Each previous
experience acts as a building block in helping us deal effectively with future situations.
"In all learning, one is changed, becoming someone slightly - or profoundly -
different.” (Bateson, 1994, p.79). This, in essence, is the very definition of learning.
There can be a change in outward behaviour or in the way one views or perceives their

reality.

Kolb suggests a four stage learning cycle. It starts with a concrete personal

experience; then there is reflection on that experience; next, individuals form

generalisations; finally, these generalisations or abstract thoughts are tested in new

11



situations (Kolb, 1984). Reflection is a crucial component of learning from experience.
In fact, Kolb believes that "an experience that is not reflected upon is unrealized
learning® (Jackson and Caffarella, 1994, p. 7). This conscious thought process enables
individuals to build from previous experiences and transfer them to new situations.
Learning can be envisioned as a complex spiral, continuously expanding and joining
one experience to the next (Bateson, 1994; Kolb, 1984).

The self fluctuates through a lifetime and even through the day,

altered from without by changing relationships and from within

by spiritual and even biochemical changes, such as those of

adolescence and menopause and old age. Yet the self is the

basic thread with which we bind time into a single narrative.

We improvise and struggle to respond in unpredictable and

unfamiliar contexts, learning new skills and transmuting

discomfort and bewilderment into valuable information about

difference - even at the same time, becoming someone different.

(Bateson, 1994, p. 66)

Learning is an interactive process. It involves not only the individual, but also
the environment. Dewey explains that environment "is whatever conditions interact
with personal needs, desires, purposes, and capacities to create the experience which is
had." (Kolb, 1984, p.35). When the environment changes, so too will the experience.
Furthermore, each experience will be different for each individual because of the

personal history that they bring with them.
Knowles believes that learning should involve the whole person, "including
intellectual, emotional and physiological functions." (Knowles, 1980, p.67).

Experiential learning encompasses individual personalities, cultures, socialisation, and

12



learning styles. We must recognise that each individual plays a major role in
structuring and interpreting his/her experience. One's personal history is a pivotal
component to the learning outcome. No two people will learn in the same manner in

the same experience.

Cross (1981) argues that individuals do not change radically over the lifespan.
She contends that socially active youth become socially active older adults.
Circumstances, such as changes in health, wealth, or family status may affect one's
lifestyle and attitudes at different times in the adult life cycle. These changes or

transitions through which adults pass can be opportunities for learning for some adults.

Alan Knox believes that participation and activity level can be predicted, “the
people who were most active among their age group during adolescence and young
adulthood tend to be the most active among their age group during middie and old age.”

(Knox, 1977, p.319). Also, there is a continuation of values in families even from one

generation to the next (Knox, 1977).

To summarise, the literature on experiential learning reveals that an individual's
character does not change drastically. Family antecedents, and early personality
development can be predicted. On the other hand, experience can moderate some basic

characteristics.

13



Some experiential learning occurs because of specific situations; whereas, other
experiential learning comes from the different roles we assume throughout our lives.
Upon reflection one can see the interconnectedness, or spiral tying of both these
circumstances - the specific to the diverse. It is this reflection stage, the second of

Kolb's four stage learning cycle that is central to experiential learning.

This became especially important in my analysis given the special nature of
leisure travel. Although learning had occurred, this only became appareat in the minds
of the study participants during the process of the interview. This reinforces another
characteristic of learning - it is an interactive process. The interviewer assumes the
role of midwife, helping deliver a deeper understanding of oneself to the interviewee by
encouraging a review of particular experiences. This brings us to the concept of

transformative learning.

TRANSFORMATIVE LEARNING

Marilyn Laiken offers a concise definition of transformative learning, “learners
are encouraged to develop their reflective judgment, in order to surface assumptions
and potentially to revise their established world views." (Laiken, 1996, p.63). As with
experiential learning, reflection is a crucial element in the process. A mentor can be an

integral part of the equation; someone to pose the critical questions; offer alternative,

14



more complex ways of thinking; and inspire a more enriching, and possibly life

changing, learning experience (Daloz, 1986).

Cranton believes that experiential learning, “sometimes referred to as real-life
learning or experience-based learning, the learning that results from having lived
through an event” (Cranton, 1994, p.183) can be the catalyst that leads to
transformative learning. “Transformative learning is defined as the development of
revised assumptions, premises, ways of interpreting experience, or perspectives on the
world by means of critical self-reflection.” (Cranton, 1994, p. xii). Self-reflection,
according to Mezirow, is the goal of adult education. "The purpose of learning is to
enable us to understand the meaning of our experiences and to realize values in our
lives." (Mezirow, 1990, p.17). With increased understanding of ourselves and the
world in which we live comes the possibility for change, growth and "a new level of
passion for life, accompanied by a greater sense of internal freedom and power” (Gould

in Merriam and Clark, 1991, p.198).

Adults arrange their world into compartments that allow them to deal with
events and issues in a prescribed manner. This arrangement is a result of their personal
history, culture and past experiences. This is what Mezirow labels our “meaning
perspectives™ (Mezirow, 1991). We interpret all our future interactions and
experiences based upon these preconceived frames of reference. We are comfortable
staying within these meaning perspectives, even though they may include inaccurate

information, prejudices and narrow mindedness. These distorted assumptions can lead

15



“the learner to view reality in a way that arbitrarily limits what is included, impedes
differentiation, lacks permeability or openness to other ways of seeing, or does not

facilitate an integration of experience.” (Mezirow, 1991, p. 118).

Sometimes individuals are presented with situations that force them to stop and
question their beliefs. They then either overhaul or hold more steadfastly onto their
preconceived notions. This is what Mezirow terms the “disorienting dilemma”
(Mezirow in Tight, 1983). Transformative learning can occur when one reflects and
questions where and why these attitudes and beliefs are entrenched, and then proceeds
to change and integrate this new way of thinking into his/her everyday life. Cranton
summarises:

the process of working toward transformative learning
includes some stimulating event or situation - self-analysis
or self-examination, perhaps accompanied by emotional
responses such as frustration, anxiety, or excitement;
reflection and exploration, including a questioning of
assumptions (meaning schemes). or meaning perspectives;

and a phase of reintegration, reorientation, or equilibrium.
(Cranton, 1994, p. 72).

It is difficult to question our attitudes and beliefs, and even more formidable to
change them. This, however, is the goal of transformative learning. When individuals
are faced with new situations, these can become occasions for substantial growth and
learning. Travel experiences could be an instrumental educational tool in fostering

these opportunities.

16



Cranton notes that travel that provides the opportunity for actual encounters and
observations can dispel previously held and maintained assumptions that were formed
from the opinions of others, including the media. She gives the example of a person
assuming southern Europeans are lazy. She claims that if that person actually has a
first hand encounter with people from this region and discovers them to be ambitious

and productive, they may have a change in attitude (Cranton, 1994).

To summarise the literature on transformative learning we can say with Daloz
(1986, p.26) that, "The journey does not take away our old experiences - it gives them
new meaning.”. This journey can be the journey of life or an actual journey to a
foreign land. All of the participants in the study made reference to a combination of
experiences, life and travel. The reflection on their travel experiences afforded these
individuals opportunities for new interpretations of their different experiences for a
deeper understanding of who they are and the world in which they live. Leisure and
travel can be important venues for self-discovery and learning. Next, we will take a
brief historical look at travel and the significance of this activity as a leisure pursuit in

the 21st century.

LEISURE, TRAVEL AND LEARNING

Mankind has always travelled. In the earliest of times, travel was unorganised

and individualistic and distances were short. The natural evolution of man modified

17



that. In Imperial Rome, two centuries of peace saw the elite travel throughout the

empire for both personal and business reasons (Urry, 1990).

Pilgrimages for aristocrats and the gentry were widespread in the thirteenth and
fourteenth centuries. The fifteenth century even saw organised group tours, taking
voyagers from Venice all the way to the Holy Land (Urry, 1990). The sixteeath
century saw some growth in private and educational travel. Travel was a means of not
only discovering one's own homeland, but also encountering the exotic cultures of
distant countries (Burkart, 1974). "The Grand Tour" in the seventeenth century
introduced travel specifically designed to expose the sons of nobility to museums,
culture and art. These early tours were educational in nature. Indeed, the British

considered them a must in a complete or well-rounded educational package (Ibid.).

The elite's stranglehold on travel rights exploded, however, with the advent of
the industrial revolution. Moreover travel motives were no longer educational. Rest
and recreation were the goals. Factory workers swarmed to England's seacoast to
escape the drudgery of twelve hours a day, six days a week, 51 weeks a year in
mundane jobs (Burkart, 1974). The advent of automobiles and airplanes opened travel
to more people and further destinations. Plastic credit cards, or "instant money" did

the rest.

18



Today, travel is not the preserve of simply the wealthy or leisured classes.
Indeed, people from all socio-economic groups now view leisure, recreation, and travel

as not only possible, but also a personal right (VanDoren, 1983).

Verduin and McEwen see leisure as becoming increasingly important as a means
of redressing the shortcomings of unfulfilling jobs. They claim that our choice of
leisure pursuits can be a way of compensating for either excessively stressful, or unduly
mundane work (Verduin and McEwen, 1984). Epperson envisions travel as fulfilling
an internal need and as a necessary outlet for individuals who daily cope with the
increasing pressure and stress of our modern society (Epperson, 1983). Bateson
believes that "learning is perhaps the only pleasure that might replace increasing

consumption as our chosen mode of enriching experience.” (Bateson, 1994, p. 74).

These more seasoned travellers are no longer simply interested in getting away.
They want more from their travel experiences. They want to learn and to intermingle
with people of other cultures. They want to be able to use all their senses, in order to
have a more complete experience (Pearce, 1988). Philip Pearce attempts to explain the
different motives and needs of travellers using Maslow's hierarchy theory. He utilises
the five levels of motivation - from physiological needs, security and safety, love and
belongingness, self-esteem needs, to his pinnacle, the need for self-actualization - in his
explanation. He believes that tourists build a travel career ladder throughout their lives
and this would explain why they make different choices for their travel venue. He

suggests that the more experienced travellers have very different expectations from that
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of the novice. “The use of a Maslow-based system to code tourists’ career levels has a
certain face validity which is appealing, since one might expect that while tourists
initially enjoy physiological type experiences, more experienced travellers may use
travel for the development of telanonslups. self-esteem purposes and even self-
actualization motives.” (Ibid., p.28). A joining together of leisure and education is
becoming more inevitable. Both of these endeavours offer an opportunity for personal

development and for adding meaning in one’s life (Henderson, 1981).

Kalinowski and Weiler claim that ideas about success are changing. Individuals
are no longer able to define themselves through career choices. They are looking for
meaning in their lives within themselves (Weiler and Hall, 1992). Muller concurs. He
believes that the 76 million baby boomers in United States and their eight million
counterparts in Canada that are becoming middle-aged, are undergoing a psychological
evolution (Muller, 1994). This huge group will seek out activities that broaden their

horizons and enable self-fulfilment.

For a compelling example of leisure travel and learning, we turn to the literature

on the Elderhostel movement.



ELDERHOSTEL

The Elderhostel movement is an enormously successful example of combining
the travel concept with learning. This organisation, which was founded in 1975 in New
Hampshire by Martin P. Knowlton and David Bianco, focuses on the elderly
population, originally the sixty and over age group; however, recently they have
lowered their membership age to fifty-five. The original enrolment in their first year of
operation was 220 persons. Several volunteers acted as the Board of Directors and
there was "only one paid employee, and that one, the Director, on less than half pay”
Mills, 1993, p. 45). Now a mere quarter of a century later, their 80 full-time
employees will direct 270,000 hostelers participating in over 10,000 Elderhostel
programs around the globe. Elderhostel offers programs in all 50 states, most

Canadian provinces and in 68 other countries world-wide.

The lifeline of the Elderhostel movement are their various catalogues, including
separate Canadian, International and Service publications. Published quarterly, these
catalogues remind readers of the group's philosophy while presenting information on
their immensely diverse courses, both close to home and in hundreds of locations
around the globe. It also informs the potential clients of registration procedures, types
of accommodation and specific prices. Each publication is sent to 500,000 members
along with 15,000 academic institutions and public libraries. Though this catalogue is
printed on newsprint, without any glossy pictures or advertisements, it accounts for

one-half of Elderhostel's total budget. (Mills, 1993, p.88)
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A relatively wealthy greying population and the increase in early retirements
account for part of their success. The lure of learning, spending time with one's peer
group and travelling to different destinations catapulted this organisation into the
forefront of education for older adults. In other words, seniors want to learn for
learning's sake. “Knowledge and aesthetic interests rather than practical or material

gain become motivations for activity." (Mills, 1993, p. 150).

Founders, Martin Knowlton and David Bianco, saw older persons as
adventurous, daring, resourceful, full of lifetime experiences and open to new ideas.
This was quite a departure from how the younger generation viewed and the media
portrayed the elderly in North America at that time. These two men believed that
travel and education could be integrated into meaningful learning in a college setting. It
could become an "educational adventure where minds and experience meet”

(Elderhostel Canada Catalogue, 1999, p. 2).

They designed their week long campus visits to include three courses with no
specific prior educational background needed, no exams, plentiful extracurricular
activities and opportunities for socialisation, all at an affordable price. "An Elderhostel
program can be a university/college level liberal arts or science course; a leisure
learning course; a recreation course, like golf or skiing; or a combination of all three."”
(Elderhostel Canada Catalogue, 1999, p. 2). Scanning both the Canadian and
International catalogues one can see that indeed there are courses for everyone. Seniors

can learn about interpreting fairy tales, photography, cooking, jazz music and



computers, just to name a very few of the subjects offered. The price for one week
visits in Canada was approximately $600. Two week international jaunts cost in the

range of $2500 U.S. Transportation to the particular sites is usually not included.

Elderhostel is a movement that espouses "the view that older people are capable
of engagement rather than disengagement, that they maintain a great capacity to think,
and to talk and to care...” (Mills, 1993, p. 172). Michael Brady describes the activity
theory to explain the success of Elderhostel. "Activity theory asserts that the best way
to achieve a successful old age is to maintain as many of the roles and activities that one
performed in the middle years of life.” (Brady, 1983, p.12). “Itis a program of many
interrelated elements that is consciously designed to stimulate in the elderly the idea that
they are not pinned into the framework where society seems to thrust them, but can step
out and become part of, even creators of, new frameworks." (Mills, 1993, p. 36). To
this end in 1992, Elderhostel launched their Service Programs, "to offer vigorous older
adults a satisfying route to public service" (Elderhostel Service Programs Catalogue,

1999).

Service programs give older adults the opportunity to live and learn in various
unique settings. These volunteer hostelers "contribute their time, effort and skills to a
worthy cause, such as building low-cost housing for needy communities in Guatemala;
teaching English in China; assisting in historic restoration projects or ecological
research on Midway Atoll; community service in India; and tracking humpback whales

with marine biologists in Belize" (Elderhostel International Catalogue, 1999).



Elderhostel believes that these excursions are an opportunity for seniors to learn both
practical skills from the actual work at hand to more informal leaming. “When people
encounter different values and face personal challenges, they learn confidence, courage
and self-reliance. Increased insight, skill and commitment often are the result.”

(Elderhostel Service Programs Catalogue).

The focus of Elderhostel has always been travel. Paradoxically, it was the
popularity of youth hostels that gave founder Knowlton the original inspiration for this
endeavour. In his mid-fifties at the time, he undertook a four year walking tour of
Europe. Travelling with nothing but a knapsack, he spent his nights in youth hostels.
He saw that they were clean, inexpensive and safe. They also presented a traveller with
a golden opportunity to meet fellow voyagers, engage in conversation and exchange

ideas. These were rich learning experiences.

It was also on this journey that Marty Knowlton noticed senior citizens were
active and engaged in society. He saw them teaching history, folklore, music and
dance in Scandinavian Folk Schools. He witnessed the possibilities for learning from
the elderly firsthand, and wondered why this could not be replicated at home in the

United States. Thus, was the beginning of Elderhostel.

Elderhostel's success is well documented. Relying simply on word of mouth
testimonials and return clieats, its enrolment has sky rocketed. It is now a world leader

in travel and education for the elderly. It continues to fulfil its mission statement:
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Elderhostel is a non-profit organisation committed to being the
preeminent provider of high-quality, affordable, educational
opportunities for older adults. We believe learning is a lifelong
process; sharing new ideas, challenges and experiences is
rewarding in every season of life. (www. elderhostel. org)

To summarise, the Elderhostel concept was initiated to cater to an older
population than my sample of baby boomers. However, many of the same principles
can be applied when designing educational travel opportunities for a population that is
more actively planning for its retirement, and according to all my participants, will

include leisure travel in various forms as a major component.



CHAPTER 3

THE STUDY PARTICIPANTS

BACKGROUND AND GENERATIONAL CONTEXT

Eight women, coming of age, on the threshold of womanhood in a time of
turbulence and change. It was the late 1960's and early 1970's. The focus had shifted
from that of hard work and sacrifice espoused by previous generations to the notion that
life was supposed to be fun. Some considered it an age of adolescence - a time when

the motto was "if it feels good - do it".

Though all my participants are Canadian, they could not help but be affected by
the daily television reports of unrest, disillusionment and activism taking place on
campuses and in the streets of our neighbours to the south. The assassinations of John
Kennedy, Martin Luther King, and Robert Kennedy were broadcast instantaneously to a
shocked viewing audience. We were bombarded nightly in our living rooms with the
brutality of the American civil rights confrontations in the Deep South, the horror of

the Vietnam War, and the often violent student protests against the war.

Our own homefront was not immune to violence and confrontation. We were

assaulted daily with visions of local unrest, such as the destruction of the Sir George
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Williams University computer centre, mail box bombings in Montreal, and a Quebec

cabinet minister being strangled to death.

The television not only brought us the news, but there was also a shift in the
portrayals of women in regular programming. No longer were women simply
housewives deferring to their husband's wishes and maintaining a househoid. Career

women started appearing as lead characters in many programs at this time.

Added to all this was the widespread availability of the birth control pill in the
1960's in North America which gave women another powerful tool. They could now

take control of one very crucial aspect of their lives, reproduction.

Those in political office now not only had to contend with the growing
discontent of the rising black population who wanted equality, but they also had to
answer the charge of female inequality. In Canada, the Charter of Rights and
Freedoms guaranteed equal rights to all. In order to make a conscious effort to increase
the representation of women and visible minorities, affirmative action programs were

instituted.

Women's liberation became a household word. Robin Morgan wrote this about

the women's movement in 1970 as part of her introduction to "Sisterhood is Powerful®,

"It is frightening. It is very exhilarating. It is creating history, or rather, herstory.
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