


76

Parents perceptions of their home life with their children

Home environment. Parents perceived their “home” as shelter from the outside world. It
was a place where they provided their children with care and invited friends and extended family
over occasionally. Furthermore, it was a place for comfort and rest.

When speaking about “home,” parent K described it as “love for your family.” She
explained that home is "love." Home is somewhere people go after work to calm down and
relax." She stated that she wanted to provide a specific type of atmosphere, which she referred to
as “a loving environment for her and her family.” Furthermore, she believed that her home was a
representation of herself.

I want it to be, and I want you to feel when you walk into the home. I want you to feel

that love. It's not the house that makes it a home; it's me! We could live in a box, but it's

going to be the best goddamn box ever.

Figure 1. Parent K home is “love for your family”

Parent K also stated that when she was home, she was usually in the kitchen cooking,
cleaning or catering to whoever was over at that moment. Furthermore, she stated that her
daughter usually did her own things. These things included: watching TV, YouTube videos,
skateboarding, hanging out with friends or just having a sleepover with someone on the

weekend.
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Similarly, when parent T talked about her “home.” She described it as "taking care of
everyone." She explained that “home” represented her family, husband, three children, and pets.
She disclosed that her refrigerator symbolized health and how she would always keep it full. It

was vital for her to have everyone well fed.

Figure 2. Parent T refrigerator a symbol of health

Furthermore, parent T voiced that she spent a lot of time cleaning and cooking. She stated
that “I’'m always in my kitchen.” However, she confessed that she wished that her house was
larger, especially when they had family gatherings. She wanted her guests to feel more
comfortable.

Comparatively when parent W spoke about his “home,” he described it as “A place for
relaxation.” He talked about having a spa room which was situated downstairs. He called it "the
harmony and tranquility room." The door to this room was complete with Chinese symbols
(love, peace, and happiness). He explained that inside the room, there was a Jacuzzi and on the
surrounding walls were achievements, trophies, medals, awards, and karate belts. These

possessions were of things that he and his son had acquired together or separately over the years.



78

=
=
*A
/

Parent W stated that when he was home, child W and his girlfriend’s children would play
together. Whereas, he would occupy himself with things that had do with the backyard. His
girlfriend, on the other hand, would tend to the “stuff” inside the house. He also mentioned that
on weekends he would frequently cook breakfast for everyone.

When I’'m working outside you know, the kids do what they want outside. Umm, like

riding bikes or just running around. Whereas, my girlfriend does everything else.

In general, all three parents mentioned that their children would keep themselves occupied while
they tended to their obligations. The two mothers (parent K and Parent T) discussed how they

spent the majority of their time in their kitchens. They also focused on how they cleaned. Parent
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W pointed out that even though he cooked occasionally, it was his girlfriend that tended to the
household responsibilities.

Spending time with children. The parents focused primarily on the opportunities they
had to care and bond with their children at home. Additionally, they mentioned certain activities
they would do with them when they had the chance.

Parent K mentioned that she spent time with her daughter once a week. She stated that
“We do arts & crafts or color together.” She expressed how they also went for car rides, bike
rides or walks to unwind. When they spend time with other family members, it was for dinners,
movies or to play board games. Additionally, she stipulated how she wanted her daughter to have
life experiences. She did this through traveling, going on cruises and camping during the summer
with her. She explained that:

I want to expose her to many different things. My daughter has been all over the world

and she's only 13. Hawaii three times and Europe twice. We also go camping in the

summer......... And we have campfires and we roast marshmallows, it’s very fun.

Figure 4. Parent K campfires

For parent T spending time with her children meant going for ice-cream in the summer.

In the winter she loved being cuddled up watching movies or playing games on the kitchen table.
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She voiced that she was excited for her basement to be fixed because it would be another area
where they would be able to create family memories. She stated that “Maybe it will be another

place where we could talk compared to our kitchen table” or “like another place where we could

share ideas, and thoughts of our day.”

<

Figure 5. Parent T kitchen table Vs. asement
Parent T stated that she was the one that cared for her son the most because she was his
primary caregiver.
I spend the most time with him because I take care of him all day. I do the regular feed,
clean, make sure he has all his homework done, put him to bed, bring him to his
extracurricular activities or appointments. While, my husband gets to do the cool things
with him.
She pointed out that although she spent time with her son, the circumstances were different from
how her husband spent time with him. She stated that her husband would do activities with child
T that he enjoyed such as building little robots, taking things apart and re-building them, riding
their dirt-bikes, going to the gym and going fishing.
Parent W expressed that when he was home, he would spend time with his son watching

TV “Well I spend time watching Simpsons and other corny shows with him.” He also stated that
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they go to the movie theater together on the weekends; and that they both enjoyed going for
breakfast.

The main activity that they both did together was Karate. However, parent W pointed out
that they did their classes only on Saturdays together, which he referred to as “father-son days.”
The rest of the days they would be in separate classes. He also mentioned that when they had

Karate tournaments, they would act as each other support systems.

Figure 6. Parent W karate tournaments

In general, parent K and parent T are mothers in the study. They found themselves in a
nurturing role. One of the mothers pointed out that her husband enjoyed fun activities with their
son. Parent W is a father in the study. He spent time doing extracurricular activities with his son.
Therefore, fathers tended to engage with their children physically.

Children perceptions of their home life with their families

Children’s Safe places within their home. The children focused on activities and
personal interests that were available to them when they were home.

Child K did not enjoy spending time at her home. Regardless, she pointed to certain areas
and possessions that she appreciated such as her belongings: her piano, her room, video games,
the WIFI, Karaoke, and her Apple TV. Also, she liked being able to have coffee. However, she

disliked everything else and preferred to be in the forest.
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I feel like the forest is more my home, because I feel more accepted there.... Every tree
has a soul, has its own person, and each tree is basically like my friend. When I go to the
forest it helps me calm down. The forest is like an anti-anxiety pill for me. I have this
weird connection with it.

We saw that Child K felt close to nature. She used the forest as a “safe place” to go relax and

revive herself. The forest brought her comfort and acceptance.

Figure 7 Child K the forest
Child W enjoyed spending time at his home. He sounded satisfied with the way his life
was. He pointed out to all the things he had at his disposal. He also seemed to be aware of when
his father needed his space. He would take it upon himself to keep busy. Furthermore, respect
was something highly valued within the home.
Where I live. I have a Jacuzzi in my house. I feel happy when I'm at my house. The
Xbox, the Jacuzzi, and the TV in my room. Sometimes when my dad's watching
something from Netflix. Instead of annoying him I watch TV, or I just go in my room.
Child W pointed to the living room and his room as his two favorite places in his home. He
stated that “I go in the living room when I am bored and play on my Xbox or watch TV or watch

amovie" or " I go to my room so I can do my homework or just read quietly.”
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Figure 8. Child W X-bx and video gam
Child T enjoyed being at home. He pointed to all the different areas where he usually
spent his time. These areas included his backyard and his basement. His backyard was where his

trampoline was situated. When he jumped on it, he stated that it made him feel like a superhero.

Figure 9. Child T trampoline

The basement was another area, which he liked because it was where he created all his
stuff. Child T also mentioned how excited he was that the basement was being renovated. He
stated that it was going to be cool to be able to watch movies on the big screen TV with his
family.

Child T also stated that "Home was a place where a person should always feel
welcomed." He explained that when he went over to other people's homes. The first thing he

would notice was how hospitable they were towards him.
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In general, the children emphasized things that they had and owned in their home, which
was things that they did not have access to at school.

Spending time with their family and friends. The children discussed how they spent time
with their parents, siblings, friends, and cousins. When they talked about their parents and their
sibling’s they focused on the types of activities that they did with them. When they spoke about
their friends and cousins, they mainly talked about how they played with them.

Child K spent time with her mother during vacation. She stated that “I have already been
on seven cruises with my mom." "I guess that is how we bond.” It became evident that she had
fun. She discussed how many things she got to see during these trips. Furthermore, she stated
that “the cruises that I have been on, are far more educational than being in school.”

Another way child K spent time with her mother was when they played “The question
game.” She explained that this game was in their living room. They had a big bowl full of folded
up paper which had a variety of questions on them. They included the following:

What is your least favorite chore? Where would you like to go on our next family

vacation? What is something you want to learn to do?, and why? etc.,

Child K stated that this game facilitated conversation as well as helping them learn about each
other. After they finished playing, they would change the questions for the next time they played.

When she was not with her mother, she expressed that she spent a great amount of time in
her room. Her room was a place where she had a chance to spend time with her online friend and
play Minecraft. She referred to it as her “chill space.”

My bedroom is my favorite place in the house. It’s where I spend a lot of time with

Wolfie! Because we play Minecraft together online.
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attentiveness toward his son’s needs. He also stated that he found that the school was quick to
respond to him when his son had a problem.

However, parent W did was not impressed with the school’s principal. He was shocked
when he approached him to discuss his son’s issues with bullying. He claimed not to be aware of
it. Parent W found it strange how the daycare services and the teachers knew about it, but not the
principal.

He was unaware or he acted like he wasn't aware. And then he said, “well I'm gonna

check up on into it because this is a “zero zone bullying school” .... I don't know if it was

just a song-and-dance to shut me up.
Parent T spoke confidently about how good she felt about her son’s current school, because of
how much she disliked the old one. She stated that “They care about my child.” She mentioned
that when he first started, they sat down with him for the purpose of trying to make his transition
easier. The school asked him what things he liked to do, to be able to place him with students
that had similar interests. Their objective was to help him make friends. Parent T stated how nice
it was to hear that they were not only focused on how he would perform academically. This
school took in consideration their student's whole school life experience including their social
life. Parent T felt that this was an extremely positive attribute of the school.

Their new school is a positive place. They have very good teachers. There's a lot of

structure compared to their previous school. I feel like they're safer at this school because

in the previous school kids got away with so much. .... This school genuinely cares about
the children.
In general, parents emphasized the “need to know” when their child was involved in a bullying

situation. They stressed the importance of being contacted right away. They wanted to know
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what occurred and be informed of the circumstances. Thus, parents wanted to know about the
incident even before their child had a chance to talk to them about it.

Relationships and avenues of communication. When the topic of school came up with
the parents, they focused mainly on the relationship that they had. These interactions included
both the actual relationship with the school and the avenues of communication (i.e., agendas,
emails, parent-teacher interviews, and phone calls).

Parent K expressed great appreciation with their efforts to communicate with her. As well
as, feeling pleased with the school’s efforts to follow up with her to make sure everything was
okay.

They communicate very well. I get teacher emails from the teachers; I get newsletters

from the class. It's not a school-wide newsletter, I get that too you know but I also get

teacher letters as well and phone calls when they see something that has to be addressed
with my daughter. So, the communication is very good!
Parent W discussed how the school communicated with him through the agenda. He stated that
“It is a great method.” He also specified how liked getting e-mails from the teachers and
newsletters from the classroom. He mentioned how he enjoyed parent-teacher meetings every
few months because it informed him of his son’s progress. It also helped him see if his son
needed help in a particular subject.

Parent T stated that she was feeling good about her son’s current school stating that they
are on the “ball.” If there is a “problem, they will call me right away, or they will use the agenda
to communicate with me."

Overall it seemed as though all three parents felt that communication with the school was

excellent. They talked about different forms of communication from phone calls to e-mails to
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agenda messages. The parents who appreciated their interactions with the school pointed to
follow-ups as an essential aspect. Therefore, parents liked having a relationship with the school,
primarily when the school was able to accommodate each family’s preferred method of
communication.

Children’s perceptions of their school life

Dislikes and likes of school. When the topic of school arose, the children focused on
different things such as courses, learning software, learning difficulties, school rules and help
they received from their teachers.

When child K spoke about “school,” she referred to it as being in a “jail.” She stated that
she disliked everything about it. The only thing she liked was the feeling she got when it was
2:50 in the afternoon and she got to go home on the bus. Furthermore, she stipulated that she
preferred if her mother homeschooled her.

I’ve been crying to be homeschooled ever since I was in second grade. I remember the

time when [ was hospitalized for my depression, I freaked out at the doctor and told him

that I can't learn French.
Child K voiced that she had experienced anxiety attacks from a specific course at school. She
stated how she did not like that she had to learn a different language other than English. Having
to learn another language seemed to be the main reason for her resentment of going to school.

Child K also stated that she had learning difficulties. She explained that when she had to
do school work, she frequently used programs and tools on the internet to help her.

I don't even know English right now. How I'm talking to you is phenomenal. I'm pretty

surprised I can even speak English. I have a problem, like a disorder. I can speak, and

write but, [ use Word Cue and Google to do everything especially my school work.
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Child W referred to "school" as a place where he learned. He stated that "at times school was
fun, but at other times it was boring." It depended on what type of activity he was doing in class.
He talked about how he enjoyed computer class because sometimes the teacher allowed him to
play videogames. He also pointed out that he enjoyed free-time, track & field and carnival days.

Child W also talked about having good days and having bad days at school. He hated
getting in trouble. Specifically, when he would get detentions or warnings. He stated that "I get
so mad and frustrated." He also discussed that he did not like it when his teachers told him that
they would play a game, but it turned out to be educational.

Child W also mentioned how much he appreciated his teachers. Specifically, when he
was having a hard time learning something new.

Child T talked about "school" by comparing and contrasting his previous school to his
current school. He stated that “my current school runs better than the previous school I
attended.” The rationalization given by him, revolved around feeling that his previous school
“did not care” and that they had a more “laid-back approach.” He discussed how his current
school had a lot more requirements and rules, which he liked.

Child T mentioned how much he liked his current school because he felt like he finally fit
in with other students. He explained how his classmates respected him and never made him feel
bad.

At this school there's a group of kids that are like me. They talk a lot like me. In my last

school, I'd be talking and mid-sentence somebody was like shut up you're annoying. And

they'd say that I talked too much. But kids don't do that in my school now.
He enjoyed going to school now. He formed friendships with other children. He talked about

how his friends would praise him on his physical strength. He had flipped a classmate over his
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shoulder in wrestling class. Child T pointed out that his friend's comments made him feel good.
He stated that it was nice to hear that he was good at something. However, he expressed that in
school he did not like that children were trying to sign him up for fights. He felt that they were
trying to challenge him. He stated that he was relieved when the fights never happened. He also
mentioned that he did not like math tests. With regards to academics, he had a hard time with
multiplication and did not like going to math class.

Child T also expressed how much he appreciated his teachers. He pointed out that they
were always available to help him whenever he needed assistance. He also discussed how
sometimes he gets pulled out of class in order to get extra help.

In this school, my teachers always help me in whatever way they can. Like in my

schoolwork or anything else. If I don’t understand, I go to the game room with Mrs. C

and she explains it to me.

In general, some children felt happy to be at school where others were not very thrilled to be at
school. However, all three children mentioned the pros and the cons that come to being at school.
They pointed to specific courses, teachers, types of difficulties that they had, and school rules
impacted their overall school life experience.

Discussion

The study aimed to investigate communication and parent-child relationships within the
home. The study used Participatory Action Research (PAR) to actively involve children with
learning difficulties and their families as co-researchers in the research process. The emerging
themes that came from this data analysis reflect their perceptions on the visual word game, open-
ended interview questions, picture taking ideas and the board game, but also go beyond them,

revealing a set of unique patterns from each parent, child, and family as a whole.
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This thesis was based on previous research that showed that bullied children were more
likely to have poor relationships, less encouragement and support from their parents than non-
victims (Bjereld, 2017; Cassidy, 2009). Having a poorer parent-child relationship is a concern
since parents are vital in helping victims cope with, prevent and end bullying (Siyahhan, Aricak,
& Acar, 2012). Consequently, previous research pointed to obstacles for children to disclose
victimization, such as the ubiquitous nature of bullying, concern over adult response and a sense
of autonomy and shame (DeLara, 2012). Therefore, the current study offered insight to
children’s and parents’ perceptions and newly emerging themes of how a different context (home
environment) may influence parent-child communication; using a different methodology (photo-
elicitation with a game) allowed for deeper insight into this issue.

We were interested in understanding: (a) how parents support their children; and who
children go to when they need support (b) how they perceived their communication with each
other (c) how parents and children perceived bullying and, (d) what was important to
know about their different environments (school, home) within their lives.

The Importance of Communication and Support for Resiliency in Families.

There are many ways parents can help children develop resiliency (Berk & Roberts,
2009). Finding the strength to overcome adversity is essential for children who struggle with
learning difficulties and other issues such as bullying (Berk & Roberts, 2009; Sawyer et al.,
2011; Mishan, 2003). Ecological resiliency is the ability to access and use the resources in one’s
environment (Masten, 2009; Ungar, 2011; Lee et al., 2009). One way may be for children to
have positive interactions with important people in their lives (Berk & Roberts, 2009). Parents in
the study reported that the best time of day to communicate and have positive interactions with

their children was right before bed, after school, during dinnertime or in a car ride. Parents
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explained that finding a specific time during the day to speak to their children without
distractions was beneficial. It gave parents a chance to connect and discuss with them about their
day, friends, worries, hopes, and curiosities. Research has shown that listening to children is
extremely important (Berk & Roberts, 2009). It allows them to express themselves and feel that
people understand them, which is essential for children who struggle socially and academically
(Berk & Roberts, 2009; Lavoie, 2015; Lehman, 2016). It allows them to express their
thought/feelings freely on matters that bother them (Shetgiri, Lin, Avila, & Flores, 2012). In turn,
it helps children feel cared for and supported (Ballantine, 2001).

Parents may have to consider their children’s strengths, interests, and areas of difficulty,
in order to come up with plans for managing their child's behavior and support their development
(Smith, 2002). Parents in the study used different techniques to support their children’s well-
being. These techniques depended on how they thought their children needed their support. The
techniques included (a) letting their children express a range of emotions, (b) giving them space
or, (c) letting them deal with it on their own, without influencing them. Research has shown that
being able to make responsible, independent decisions is a crucial part of competence that builds
children’s resiliency (CAMH, 2009). Furthermore, parents in the study provided their children
with opportunities to develop their independence. They used different approaches. These
approaches included: (a) giving them responsibility for certain household chores, (b) giving them
room to learn through trial and error and (c) letting them carry their own money. Research has
suggested that children learn to make good decisions with practice (Berk & Roberts, 2009). It
allows children to gain confidence in their competencies (Ballantine, 2001). Therefore, it is
important for parents to allow them to make choices, and even mistakes, that are appropriate for

their age and be there to encourage them (Berk & Roberts, 2009; CAMH, 2009).
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It is also essential within the parent-child relationship for parents to learn how to
communicate with their children (Berk & Roberts, 2009). For this to happen, it is imperative for
parents to adjust their parenting strategies to fit their children’s individual needs (Achtegarde,
Postert, Wessing, Romer, & Muller, 2015). The study found that indeed all three parents used
different strategies to get through to their children. These strategies included (a) a step by step
approach, (b) a no distraction policy and, (c) visual symbols such as happy faces. These methods
assisted parents to state their expectations in ways that fit their children's characters and needs.
Research has shown that children with learning disabilities and ADHD are usually disorganized
(Smith, 2002). They have trouble dealing with sequences, order, and planning (Smith, 2002).
They are distracted easily and can often be impulsive (Smith, 2002). Therefore, breaking down
routines and other tasks into manageable chunks helps these children complete tasks faster
(Smith, 2002). Additionally, parents who choose to speak with their children without
interruptions or distractions are engaging in effective communication (Berk & Roberts, 2009).
This type of interaction leads children to feel worthy and deserving of their parent’s undivided
attention and care (Berk & Roberts, 2009; CAMH, 2009).

When children become aware that they have unconditional support from their parents,
family member or even a friend, they feel empowered to seek guidance and make attempts to
work through difficult situations (Hurley, 2018). Children in the study reported that when they
needed to talk to someone, they would choose a person that was consistently present in their life.
The children in this study pointed to either their mother or father. However, when parents were
not available, children would seek help from a friend or a relative. Furthermore, it also depended
on what they needed help with at that moment. Two out of the three children in the study felt

accepted by their parents and would open up and share their thoughts, feelings, and concerns
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with them daily. Research has shown that parents who provide their children with understanding
and acceptance help create a climate for open communication (CAMH, 2009).

Furthermore, one out of the three children chose not to speak to her parents but to her
friend or aunt. Research has shown that as long as children have a positive relationship with
someone that listens to them; it helps them tune into themselves and accept their emotions as real
and meaningful (CAMH, 2009).

Social-Ecological Framework in Regard to Bullying at School and in the Home

The social-ecological theory suggests that students exist and interact within a complex
ecological system, consisting of three interrelated systems: the microsystem, the mesosystem,
and the macrosystem (Ayers, Wagaman, Geiger, Bermudez-Parsai, & Hedberg, 2012). The
microsystem includes those settings in which the student participates directly (e.g., home,
school) (Ayers et al., 2012). Mesosystem represent their relationships between those
microsystems which indirectly influence students (e.g., parental involvement in child’s life),
whereas macrosystems consist of broader social forces and structures that influence students
(e.g., school) (Ayers et al., 2012). These systems influence and impact children’s behaviors
(Ayers et al., 2012). Children who bully have individual characteristics that predispose them to
be involved in bullying, such as being aggressive (Olweus, 1997), having limitations in their
cognitive, emotional or social abilities (Kokkinos & Antoniadou, 2013), or being inflexible
(Lavoie, 2015), but their relationships with their friends, families, teachers, and schools also
contribute to bullying behaviors (Ayers et al., 2012). Furthermore, the lack of parental
involvement in a child’s life has been linked to aggressive behavior (Ayers et al., 2012).

Bullying at school can be a distressing experience for children. It is also likely to be

distressing for their parents (Hale, Fox, & Murray, 2017). As suggested from the parents in this
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project, they looked toward their immediate environment in their child’s life which was school,
for assistance. Parents reported that they appreciated when the school would contact them when
they saw that their child was having a hard time or struggling with something. This connection
reassured them that the school staff had a genuine care for their child’s well-being. Additionally,
parents reported that they want to have a collaborative relationship with the school, especially
when the school was able to accommodate each family’s preferred method of communication.
These avenues of communication included (i.e., agendas, emails, parent-teacher interviews, and
phone calls). Having positive encounters between parents and teachers ensures that parents are
kept informed of their children’s progress (Hale et al., 2017). Furthermore, keeping them
informed is important when trying to address a problem like bullying (Hale et al., 2017).

In contrast, research has shown that parents of children who are involved in bullying
seem to have negative encounters with the school (Hale et al., 2017). They reported that the
school (a) did not always take their complaints seriously, (b) they adopted a position of power
during their interactions, and (c¢) approached school bullying from a different viewpoint than
their own, instead of meeting parents half way (Hale et al., 2017). These interactions caused
parents to feel helpless, frustrated and distrustful toward the school personnel (Hale et al., 2017).

In the current project, these parents of children who had learning disabilities and who
were involved in bullying were more likely to want to support their children as much as they
could. They wanted to have a positive relationship with the school. The reason for this is because
children with learning difficulties needed help setting learning goals that were suited for their
abilities (Smith, 2002). They needed parents to review things that they learned in school (Smith,
2002). Therefore, these parents use almost every resource they had to help their children and

needed to be in constant contact with their children’s teachers (Smith, 2002). Evidence has
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suggested that parents want to work collaboratively with the teacher and school in ways that do
not signal or lead parents to be perceived in a negative manner (Hale et al., 2017).

The interviews in the current study revealed that parents talked about bullying differently.
One parent expressed that bullying was a “part of being a child” while the other two parents saw
it as something they needed to be “proactive about.” They all took measures based on how they
viewed the situation. One out of the three parents acknowledged that her child had encounters
with bullying but downplayed the severity of the bullying; she told her daughter to ignore it. The
other two parents took matters in their own hands. One removed her child from the school and
enrolled him in activities in order to enlarge his social network. The other parent approached the
bully’s family to discuss the issue. Also, he enrolled his child in an activity that promoted self-
defense such as karate. These findings closely match other research that looked at the kinds of
strategies parents used to help their children cope with bullying (Harcourt et al., 2014; Sawyer et
al., 2011). Parents provided their children with emotional support, taught them pro-social
behavior, attempted to increase their self-esteem and tried to help them overcome their fears
(Harcourt et al., 2014; Sawyer et al., 2011).

A further observation from the study suggested that parents saw some flaws in their
children. They believed that these flaws could be the primary reason they experienced issues in
their friendships. The first parent thought that her child was sensitive. The second parent
believed that his child’s willingness to please was a weakness in his character that bullies exploit.
The third parent discussed her child’s impulsive and inattentive nature. These results support
findings which suggest that bullying could be linked to children’s challenges (Bourke &

Bourgman, 2010; Lavoie, 2015). Sometimes, bullied children have been perceived as “social
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misfits” by their peer groups (Thornberg, 2011). Thus, they are more likely not to belong to a
particular social group and to have limited peer support (Thornberg, 2011).

Even though parents perceived their children as having challenges, all three stated how
they wanted to protect their children from harm. This finding is consistent with other research
that has found how parents viewed their primary role as being able to protect their child; they
referred to this as an instinct and fundamental to being a good parent (Hale et al., 2017). Parents
in the project voiced that raising children was not easy. At times it became overwhelming and
demanding for parents. They talked about feeling frustrated at times and doubted their abilities as
parents. They seemed to question if they had done enough for their children. Furthermore, one
parent felt that she was responsible for her child being victimized. Their child’s victimization not
only represented a situation where they struggled to protect them, but also a situation where they
had little or no control over if and when the bullying occurred (Hale et al., 2017). Therefore,
although parents can protect their children at home, they are unable to protect their children
outside their home environment (Hale et al., 2017).

Children in the study reported how vulnerable they felt when they were bullied. The
children discussed the following challenges that they encountered: (a) they wished they had done
something when they were bullied, (b) they wished that they were stronger, and (c) they wished
that they had friends that were like them (being able to relate to other children). Peer
relationships have shown to play a role in promoting resilience to bullying (Sapouna & Wolke,
2013). Bullied adolescents who report high levels of support from peers are more likely to
maintain appropriate academic achievement for their age group compared to those with low peer
support (Rothon et al., 2011; Wang, lannotti, & Luk, 2011). Some studies have also suggested

that peer support can reduce the effect of bullying victimization on adolescents’ emotional
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adjustment (Flaspohler, Elfstrom, Vanderzee, Sink, & Birchmeier, 2009; Stadler, Feifel,
Rohrmann, Vermeiren, & Poustka, 2010; Yeung & Leadbeater, 2010).

When the topic of school emerged, children focused on different aspects. They referred to
the school as a “place where they learn.” They discussed certain classes that they enjoyed and
other classes which caused them to feel anxious. They voiced their views about exams. One child
talked about the school by comparing and contrasting his previous school to his current school.
Saying “he liked his new school because of the rules put forth to prevent bullying from
occurring.” He also explained how his current school was run better than the previous school he
attended. The rationalization given by him, revolved around feeling that his previous school “did
not really care” and that they had more of a “laid-back approach.” while, his current school had a
lot more requirements and rules. Similarly, a study found that when the school rules were
inexplicit and weak, it created the room for bullying to occur (Andersson, 2002). However, the
bullying disappeared for some children when the teacher became a strong leader, who could
create a secure school climate (Andersson, 2002).

Children who show resilience have been shown to take advantage of more protective
factors and find resources within themselves, and within their home environments (Masten,
2009; Ungar, 2011). The data revealed that home was perceived as a safe place and a source of
comfort for both parents and children. Children seemed to focus on things they had, such as their
belongings which were things that were not available to them at school. Also, they discussed certain
activities, personal interest, pets, and relationships that were available to them when they were
not at school. The parents focused on things within their home that they were preoccupied with such
as cooking and cleaning trying to provide a comfortable environment for their children and

themselves. Furthermore, they were also directly caring for them by handling other types of essential,



102

behind-the-scenes management of their children’s lives such as arranging appointments. It is also
important to note that all three parents showed a strong desire to spend time with their children. These
family moments included: eating dinner, playing games, watching movies, going for ice-cream
or theme parks and vacationing together. Parents perceived these activities as a way of bonding
and connecting with their children. This is vital for children who struggle with adversity. Furthermore,
children seemed to appreciate how their parents tried to spend time with them despite their busy
schedules.
Methodological Reflections

Photographs have a way of encouraging children to talk about things that they may not be
able to discuss (Einarsdottir et al., 2009; Zalter & Richter 2014). Visualizations support children
in verbalizing their thoughts but also help stimulate narrations on issues that are not displayed
(Zalter & Richter 2014). All three families used the game as a tool to communicate and open up
with each other. The parents used it as a way to connect with their children either by learning
something new, listening to their point of view, or by just supporting them to express their
perspectives. The main focus of the children was sharing with their parents’ important things
within their lives such as possessions, relationships or safe places. They also mentioned things
that they wanted their parents to know about them such as how creative they were, what they
wanted to become when they were older, or just voicing things that bothered them.

Photo-elicitation activities seem to enrich the process of reflecting, to support children in
verbalizing thoughts (Zalter & Rictcher, 2014). For example, child T pointed to his knife that he

made by hand. He told his mother that he was happy that he created something that worked.
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That knife took me all day to make but it was fun because rarely whenever I make
something it works out exactly how I want it to. But that did, and it sticks right into
things when you throw it properly.
Photographs may also encourage children to bring up sensitive aspects of family life, e.g., issues
that they may find difficult to articulate (Zalter & Rictcher, 2014). The picture may stimulate
accounts via the presence of persons or issues displayed on them (Zalter & Rictcher, 2014). For
example, child W used this moment to talk to his father about how he felt. He told his father that
he was hurt and disappointed that he was not the first one in his family to be informed about his
dog drowning in the pool. He seemed very upset and disrespected. Parent W acknowledged his
son’s feelings. He addressed the issue by trying to make child W understand that he did not do it
intentionally.
Parent W: Don't you enjoy the swimming in the pool? Child W: Yeah! But not anymore
since it killed Josh. Why didn't you tell me first? Parent W: Why should I let you have a
bad day at school? Child W: No, I mean tell me before Child A and Child E. It was not
their dog; it was my dog. Parent W: I know but they only found out the day after, and it
wasn’t me, it was Adult S that told them. Child W: I just wanted to know, first. Parent W:
It’s okay buds! Child W: How dare you? That really hurt me! Parent W: I’m really sorry
bud, I never realized how you felt.
Secondly, they inspire narrations on individuals or details that are not present in the photograph
(Zalter & Rictcher, 2014). For example, child K described a picture she took of herself to her
mother. She stated that “Look this is me, and I’m the sun, and I’m looking into the mirror, and I

wish I always felt like that.”
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Home visits. Although there was some hesitation towards the idea of visiting families, all
participating parents and children welcomed us into their homes and appeared to appreciate the
visit. My role as a researcher allowed me to be associated with the school while still remaining
separate. This may have created a legitimate but neutral role for me. It facilitated the connection
and rapport | had with the families. Children were also taking photographs in school during the
week for the bigger project. This may have helped bring a level of familiarity with the project
before we began the home visits.

Visual word and bored game reactions. One of the parents enjoyed the game so much
that she was thinking of getting a game like this for their home as a way of learning about her
daughter.

I loved that this whole experience it had balance. It was a really awesome exercise. No, |
really do, I think it was the coolest thing ever. I learned a lot from it about my daughter.

We need to go buy a game like this, for the house (Parent K)

Furthermore, parents enjoyed the visual words, because of how it got them to think and express
themselves.

I liked it. I really really did! I enjoyed it. The separating us and then numbering it back

together by bringing us back together afterwards. That's really good. And the thoughts

and how you got it out of us, you know? And, when we had to explain it and then the
questions, how it initiated all of it using the one-word thing. It was a really good exercise

that I enjoyed for sure. (Parent K)

Children also seemed to appreciate how they were able to interact with their parents during the
board game. For example, child K stated that it helped her talk about her thoughts, feelings, and

emotions.
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I liked the game. And picking out of the box and answering the questions. It really comes

to show you how there are certain things that you can love, certain things that you can

hate. But, there are also things that you can actually fix.
The children also mentioned how they enjoyed taking pictures independently from their parents
because it allowed them to reflect before they showed it to them. In general, both the parents and
children seemed to enjoy taking pictures around their home and then using a game to share their
pictures.
Limitations

The current study contributed to research on children’s and parent’s perspectives about
their communication and parent-child relationships within their home. We gained a unique
understanding of what children and parents felt was essential to know about them. However, as
with any study, certain limitations apply and will be discussed to improve future research.

Firstly, this study involved three participating families from middle to lower
socioeconomic status situated in a suburban area in Montreal. Therefore, while these findings
provide possible implications for children with similar demographic information, they can only
be transferable across similar backgrounds. Therefore, this study was designed to study these
particular families and the emerging findings may be transferable (i.e., when one makes
connections between elements of a study and their own experience) but not generalizable across
all families and contexts. However, this study does provide valuable information pertaining
specifically to how these children and parents perceived their family/home life at the time of
these interviews. These findings represent the perceptions, feelings, and attitudes of the

participating children and parents.
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Secondly, throughout data analysis, we have been conscious to avoid bias or
acknowledge and reflect on biases in order to truly represent the children’s and parents’ voices
(through dependability, discussions, memoing and debrief sessions) (Hayes & Singh, 2012;
Sutton & Austin, 2015; Lincoln & Guba, 1985). However, it is important to note that their
perceptions are subject to change along with their experiences.

Thirdly, we have to keep in mind that only a small fraction of what constitutes a family
can be displayed on a photograph (Zalter & Richter, 2014). One parent did not allow her child to
take certain pictures within the home. This presented a problem because the object they wanted
to take a picture of may have been symbolic of something important in their lives. For example,
child K wanted to take a picture of native medicines. Her mother did not let her. Her mother felt
that they were sacred. By not taking the picture we may have missed a valuable piece of
information that was a crucial aspect of the child’s family home life.

Fourthly as in any qualitative study, it is understood that subjectivity is part of the
research and is something that needs to be identified to the best of our ability (Letts et al., 2007;
Strauss & Corbin, 1998). While interviewing one of the participants, it was brought to my
attention by the other researcher that more often than not I smiled or nodded my head when they
would say something of interest. Thus, I had to be aware of my facial expressions and my
gestures to keep a neutral demeanor. My actions may have been guiding the conversation.
Thankfully, this was caught early on and I was conscious not to do so as often. However, brief,
these moments are crucial to reflect upon.

Writing field notes after every session is also important for self-reflection. In qualitative
research, this is an essential element because it takes into consideration credibility,

transferability, dependability, and confirmability (Letts et al., 2007). Field notes help explore
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emerging themes that arise in the early stages of data collection. This self-reflexive process also
helped me become aware of how I was interacting with the participants.
Future Research

This thesis has explored interesting and important research questions; however, as with
all research studies, new research questions and directions emerge. In this current study, children
and adults talked about bullying differently. Some children’s perspectives differed from that of
their parents. Furthermore, their children’s distress may have been greater than their parents
anticipated. Studies have interviewed children and their parents about their views on bullying
and how they experience it (Mishna, 2004). An in-depth, comparison between the two
viewpoints would be a logical progression.

The study used an ecological theoretical framework. It attempted to access not just the
child’s perspective but also to understand the perspectives and roles of others within the child’s
immediate environment, their parents. Research has identified resilience as being a fluid
attribute, meaning that it changes as a result of developmental and situational changes (Green,
Oswald, Spears, 2007). Developing a study that enables parents to understand the complexity of
resilience and how they play a role in assisting children to overcome adversity would be a logical
progression (Green et al., 2007). It would address the issue of stability in their children’s life. For
example, parents would have to engage in an activity together once a week for three months. Pre-
and post-levels of connectiveness, and quality of relationship would be recorded. It would be
interesting to see if consistently spending time with one another would positively affect their

relationship.
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The current study also found that not all children use their parents as their support
system. Some children turn to their friendships. Therefore, creating a project using the same
methodology would be interesting to explore how these friendships serve as buffers of stress.
Children would pick one friend to take pictures with. They could be given themes that revolve
around friendship. They could create a portfolio with all those ideas/themes of the week and then
engage in a conversation about their pictures. These findings can reveal, how they support each
other? What they value most about one another? Also, how friends help them solve problems?

It may also be interesting for future research to implement the same methodology to
explore how students who have learning difficulties relate to their school environments. Children
with school difficulties have cognitive, social and emotional challenges (Andersson, 2002).
Therefore, it would be beneficial to learn how they perceive their learning, how they cope with
it, what resources they use, and if or how their parents support them (Monette, 2015). This
research could reveal the strengths and shortcomings of the education sector to support students
and implement an inclusive model within the education system (Monette, 2015). These insights
could help school communities support their students and can inform educational policy
(Monette, 2015).

Practical Implications

The current study found that parents wanted to have a relationship with the school.
Especially, when their child was involved in bullying incidences. Therefore, one educational
implication could be the development of a systematic school-based bullying intervention
program. This program would aim to reduce existing bullying problems and to prevent the
development of future situations (Brown et al., 2013). The program would include the staff and

teachers of the school, the children and their parents. A critical dimension of this family-school
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partnership would be to reach out and involve parents. It would include effective communication
between schools and families to learn about each other with an attempt at reaching a mutual
understanding (Mishna, 2003). It would ensure that schools are sensitive to parent’s sensibilities
(Mishna, 2003). There can also be conferences for teachers that provide teachers with education,
training, responses, support and strategies to use in order to help eliminate bullying from schools
altogether (Brown et al., 2013; Mishan, 2003; Sawyer et al., 2011). It is recommended that
teachers continuously discuss the rules against bullying with their students as well as provide
limits for students who engage in aggressive behavior (Brown et al., 2013). A restorative justice
approach can be taken to rectify the situation (Brown et al., 2013). All parents concerned need to
be notified of the situation. Measures may also be taken to ensure that it does not re-occur. An
intervention by the school psychologist is imperative as well. The more communication between
all key stakeholders, the better the experience will be for the students at school and the parents in
their children's education and life.
Conclusion

When we looked at foregoing research on bullying in school and its relation to parenting
and family life, the research literature focused on topics such as parenting approaches, quality of
relationships and family functioning as essential factors related to children being involved in
bullying (Ballantine, 2001; Berk & Roberts, 2009; Nikiforou et al., 2013; Renken et al., 1989).
However, few had concentrated on capturing both the parent and child perspectives on family
life and how a parent can help foster resilience through communication.

Most authors are agree that resilience is not a personality trait but rather a capacity that
develops over time in the context of positive relationships with family members (Sapona, 2013).

Providing the necessary assistance offers a child a sense of security and confidence, and also
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provides the necessary self-confidence in order to respond adequately to difficulties which may
arise (Papanikolaou, 2011).

Through my research project, I wanted to focus on the positive side rather than the
negative side of families who have children with challenges. It is common knowledge that
bullying situations are aversive for children However very little is known on how families try to
overcome and help their children. We wanted to capture for a moment how these parents assist
them to become the best versions of themselves. Therefore, we went into their homes as

observers in order to learn something from these parents and their children’s unique situations.
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Appendix A
Parent Meeting Material

Letter to parents

Dear Parent(s)/Guardian(s)

I am a researcher and school psychologist from Concordia University in the Department of
Education. I am interested in exploring children’s perceptions of the positive things in their
experience at school through photographic storytelling. I am also interested in teachers’ and
parents’ perceptions of the students’ ability to recover from setbacks or negative situations. This
project will look at children with learning difficulties and their perceptions of their strengths and
resources (people, places and things) that may help them in avoiding or coping with bullying
situations.

When you consent to participate in this study, data collection will take place over the 2015-2016
school year. The following information will be collected:

a) Information regarding the identification of a learning difficulty; b) Information whether the
student has had any issues with bullying; ¢) Child interviews regarding photos they take will be
used to understand the children's perspectives of their strengths and resources; e) Teachers and
school personnel will be invited to partake in 2 focus groups and interviews to give their views
about these students strengths and use of resources, and discuss themes about anti-bullying
programs and their impact on students, parents, and teachers; f) one-on-one interview with you,
the parents to discuss your perceptions of my child’s strengths and use of resources, as well as
the impact of the school-wide anti-bullying program; g) photographs taken with you the parents
and interviews to understand your perspectives of your child’s strengths and use of resources.
With the help of a research assistants, the children will participate in a 10-week photography

project in 2016 (Feb-May). The children will be interviewed about their photos each week.
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Themes will be assigned each week and will center on their strengths and use of resources. Photo
sessions will be done at the convenience of the teachers and will be audio-taped. Care will be
taken to ensure that the children are not inconvenienced and disadvantaged by being taken out of
class.

One of the potential benefits of this project is student empowerment. Photography is a tool that
can help give a voice to the student’s stories.

Thank you for your consideration. If you have any questions or concerns please feel free to
contact me, Janet Strike Schurman, at 450-691-1440 ext. 218 or Dr. Hariclia Petrakos at 514-
848-2424 ext. 2013.

Sincerely,

Hariclia (Harriet) Petrakos, Ph.D.,

Associate Professor

Concordia University

Parent Consent Form
The Perceptions of Resilience of Children with Learning Difficulties Who Have Been Involved

in Bullying
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Appendix B

Consent form to participate in research
This is to state that [ agree to have my child participate in a program of research being conducted
under supervision of Dr. Hariclia Petrakos of the Department of Education of Concordia
University (telephone: 514-848-2424, ext. 2013; email: hpetrakos@education.concordia.ca).
A. PURPOSE
I have been informed that the purpose of the research is: to explore children’s perceptions of
their strengths and resources (people, places and things) that may help them avoid or cope with
bullying situations, through photographic storytelling; and to explore teachers’ and parents’
perceptions of the students’ ability to recover from setbacks or negative situations. This
information will help schools increase a positive climate for all students.
B. PROCEDURES
I have been informed that the procedure is the following: The data collection will take place over
the 2015-2016 school year. The following information will be collected:
a) Information regarding the identification of a learning difficulty;
b) Information whether the student has had any issues with bullying;
c¢) Child interviews regarding photos that they make will be used to understand the children's
perspectives of their strengths and resources;
e) Teachers and school personnel will be invited to partake in 2 focus groups and interviews to
give their views about these students’ strengths and use of resources, and discuss themes about
anti-bullying programs and their impact on students, parents, and teachers.
f) I will participate in one-on-one interviews to discuss my perceptions of my child’s strengths
and use of resources, as well as the impact of the school-wide anti-bullying program. I will be
given the opportunity to take pictures and discuss these pictures with the researcher and my
child. I will be given the opportunity to do this in my home or any location that is convenient to
me.
The children will participate in a 10-week Photography Club in the spring (February - May
2016). Themes will be assigned each week and will center on their strengths and use of
resources. Photo sessions will be done during school hours and will be audio-taped. Each week
the researcher will interview the children about their photos. Care will be taken to ensure that the

children are not inconvenienced and disadvantaged by being taken out of class.
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C. CONDITIONS OF PARTICIPATION
* [ understand that I am free to withdraw my consent and discontinue my child’s participation at
any time without negative consequences.

* [ understand that my child’s participation in this study is CONFIDENTIAL (i.e., the researcher
will know, but will not disclose my child’s identity). All the information that all the participants
share is also confidential and private, unless the children are unsafe in any way. In that case, any
concerns will be reported to the school principal.

* [ understand that the data from this study may be published.

I HAVE CAREFULLY STUDIED THE ABOVE AND UNDERSTAND THIS AGREEMENT.
I FREELY CONSENT AND VOLUNTARILY AGREE TO HAVE MY CHILD
PARTICIPATE IN THIS STUDY.

NAME (please print)

SIGNATURE

If at any time you have questions about your rights as a research participant, please contact
Adela Reid, Research Ethics and Compliance Officer, Concordia University, at (514) 848-7481

or by email at areid@alcor.concordia.ca, or

Contact Number:

Child’s Name:



mailto:areid@alcor.concordia.ca
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Appendix C

Ethics Certificate
—
o

\/Concordia

CERTIFICATION OF ETHICAL ACCEPTABILITY FOR RESEARCH INVOLVING
HUMAN SUBJECTS

Name of Applicant: Dr. Hariclia Petrakos

Department: Faculty of Arts and Science\Education

Agency: N/A

Title of Project:

The Perceptions of Resilience of Children with Learning Difficulties who Have Been
Involved in Bullying

Certification Number: 10000145

Valid From: December 19, 2014 to: December 18, 2015

The members of the University Human Research Ethics Committee have examined the
application for a grant to support the above-named project, and consider the experimental
procedures, as outlined by the applicant, to be acceptable on ethical grounds for research
involving human subjects.

-

Dr. James Pfaus, Chair, University Human Research Ethics Committee
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Appendix E

Words in the bucket
Child words Parent words
Family Child
Activities Activities
Talking Communication
Encouragement Encouragement
Help Help
School School
Home Home
Caring Caring
Bullying Bullying

Photo-Interview Questions

Tell me about this photo? What is this photo of? Why is it important to you?

Why did you take this picture? What do you like about it? What do you dislike about it?

Would you change anything about this picture?

How do you feel about this picture?

Who would you like to show this picture to?

What would you say about this photo?

Parent Semi-structured Interview Questions

1. Tell me about ?
Prompits:
What is the best thing about living with ?
What in your opinion is best at?
2. How do you spend time together?
Prompts:
What are some activities you like doing together?
What are the activities that help you feel connected to ?

If they need an example: reading a story, going for walk, doing homework e.c.t

3. What is the best time of the day when you and your family communicate with
?

Prompts:
Is it over dinner, is it while he is doing his homework, is it when he’s getting ready for

bed?
Can you give me an example?

Who communicates best with ? Is it his siblings, is it you, or your
husband?

Prompts:
Who does communicate more with?

4. How do help you express his emotions?

Prompts:
When he is overwhelmed?
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When he is happy?
What are things you say to him?
Can you identify situations when you responded in such a way, what happened?

. Tell me about how you support your child’s independence

Prompts:
If he can’t do something by himself, how do you help them?

. Tell me about how the school communicates with you?
Tell me about a time?

Prompts:
By phone, do they call you into the school, parent teacher interview

Have other people expressed concern about ?
How do you continue to learn about your development?
Are there things that worry you about you development?
. How do you react, when tells you about something positive?
Prompts:

Such as a good mark, or an achievement
Can you tell me about your experience with this?

Child Semi-structured Interview Questions

. Tell me about you family?

Prompts:

What is your favorite activity to do with your family?
Explain this to me?

. Who do you go to, if you need help in your family? Why?

Prompts:
Mom, dad, siblings

. If you have something you really need to talk about, who in your family do you go to?

Prompts:
What do they do?

What do you talk to them about?

. Tell me about your favorite place or places in you home and why?
Prompts:

How does this place make you feel?

Why do you go there?

. Does your family know when you are having a good day?
Does your family know when you are having a bad day?

Prompts.
What do they do?

What do they say to you?
How does this make you feel?

. What do you like/dislike about being at school?
What do you like/dislike about being at home?

Prompts:
None

. Bonus Question — Depends on what was said during the interview (May change with
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every child)

Game Questions

Unveil your poster! Describe your poster in a few words?

Which picture on your poster is your favorite? Why

Switch Posters!

Describe each other’s poster in a few words?

Ask something about the other person’s poster

Which picture on the other person’s poster is your favorite?

Bonus:

Describe your family in a few words?

Describe your home in a few words?

Is there anything else you want to share with each other?
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Appendix F
Calendar
April 2016
Sunday | Monday | Tuesday Wednesday | Thursday Friday Saturday
1 2
3 4 5 6 7 8 9
Child T Child B Child W
Home Home Home Session
Session 1 Session 1 1
10 11 12 13 14 15 16
Child T Child JN Child KD
Home Home Home Session
Session 2 Session 1 1
17 18 19 20 21 22 23
Child JN Child KD
Home Home Session
Session 2 2 Child W
Home Session
2
24 25 26 27 28 29 30
Child B
Home
Session 2
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May 2016
Sunday Monday Tuesday Wednesday | Thursday | Friday Saturday
1 2 3 4 5 6 7
Child KL Child KR
Home Home
Session 1 session 1
&2
Child KL
Home
Session 2
8 9 10 11 12 13 14
15 16 17 18 19 20 21
22 23 24 25 26 27 28
29 30 31

-

.

~*Home Photos *~

1* visit: Family takes photos of what is important to them about home
2™ visit: Family scrapbooks the photos and shares them with each other
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Appendix G

The script
Home portion

Part 1:

Introduction- Arrival at the home

Hello I'm Kelly and this is Cassandra.

Cassandra and I would like to thank you for inviting both of us into your home.

We appreciate that you took the time out of your busy schedules to meet with us today.

So lets get stated, I think we should start by sitting down all together to discuss what we will be
doing.

Sitting down together- Child and Parent

Cassandra and I will come visit your home twice

The first time, which is today, we will do an activity with a bucket, and then take some pictures
and talk about them when you are finished (show camera and bucket)

The second time Cassandra and I will come, we will bring you your developed pictures.

We will ask you some more questions.

Then you both will work on your posters, which you can share with each other at the end.
After your finished making your poster’s we will play a game called Q’s and A’s.

I will explain this in much more detail, when we get to that day.

Explanation of day 1

So for today the activity that we will do is with these two buckets (show them both buckets).
In these buckets there are nine different types of words.

Your job is to pick a word from the bucket, read the word out loud and then

I want you to tell me the first thing that pops into your mind.

After you finished picking all nine words then we can go and take your pictures.

I will go with your mom/dad and you will go with Cassandra.

We will also audio-record things we talk about so that Cassandra and I don’t forget what we
have talked about (show them the recorder). Is this all okay with you?

Do you have any questions before we begin?

Separate- Cassandra with Child and Kelly with parent

Bucket words:
These will be the words that will be picked by the parents and the child during the bucket
activity.

Words in the bucket
Child words Parent words
Family Child
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Activities Activities
Talking Communication
Encouragement Encouragement
Help Help

School School

Home Home

Caring Caring

Bullying Bullying

Cassandra to child

So now we are going to take pictures.

The themes are 1) what is important to you about your home? And 2) What is important to you
about your family? What is something you would like to share with your
Remember you can also take picture’s of whatever you feel is important to you that you would
like to put in your poster that you will share with your mom/dad at the end when you show each
other your posters.

Kally to parent

So now we are going to take pictures.

The themes are 1) what is important to you about your home? And 2) what is important to you
about your family?

And also, what you think is important to know about your child. What is something you would
like to share with

Remember that you can also take p1ctures of whatever you feel is important that you would like
to put on your poster that you will share with your son/daughter at the end when you show each
other your posters.

Photo-Interviews

These will be the open-eneded interview questions that will be used on both the child and parent
order to gather data on their views on home and family life.

Both the child and the parent will be asked to choose 7 photographs that are most important to
them and will be asked to describe each in the following manner:

The prompts will be the following:

Tell me about this photo? What is this photo of? Why is it important to you?

Why did you take this picture? What do you like about it? What do you dislike about it?
Would you change anything about this picture?

How do you feel about this picture?

Who would you like to show this picture to?

What would you say about this photo?
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Part 2:

Introduction- Arrival at the home

Hello, So nice to see you again!

Cassandra and I would like to thank you a second time for inviting us into your home.

We appreciate it very much!

So lets get started, I think we should start by sitting down all together again to discuss what we
will be doing.

Sitting down together- Child and Parent

Explanation of day2

So today we will again split up, I will go with your mom and you will go with Cassandra.

We will ask you both a few questions.

Then we will give you back your pictures.

Cassandra and I brought paper and things for both of you to decorate your pictures in which ever
way you want.

When both of you are done you will get to show each other your posters.

We will then play a game together using your posters.

Separate- Cassandra with Child and Kelly with parent

Cassandra to child

So before I give you your pictures we are going to answer some questions that are in the bucket
that we used last week.

The questions are generally asking you about how you communicate with your family.

Is it okay if I ask you some questions? May I put the tape recorder on so I won’t forget what we
talked about?

Child Semi-structured Interview Questions
1. Tell me about you family?
Prompts:
What is your favorite activity to do with your family?
Explain this to me?
2. Who do you go to, if you need help in your family? Why?
Prompts:
Mom, dad, siblings
3. If you have something you really need to talk about, who in your family do you go to?
Prompts:
What do they do?
What do you talk to them about?
4. Tell me about your favorite place or places in you home and why?
Prompts:




How does this place make you feel?
Why do you go there?

5. Does your family know when you are having a good day?
Does your family know when you are having a bad day?
Prompts:

What do they do?
What do they say to you?
How does this make you feel?

6. What do you like/dislike about being at school?
What do you like/dislike about being at home?

Prompts:
None

7. Bonus Question — Depends on what was said during the interview (May change with
every child)

Poster time- Cassandra and child

These are your pictures.
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Here is some paper glue, scissors, and other things that you can use to decorate. When you are

finished will share it with your

Kally to parent

So before I give you your pictures I’'m going to ask you some questions. The questions are
generally asking what are some ways you communicate best with you son/daughter.

Is it okay if I ask you some questions? May I put the tape recorder on so I won’t forget what we

talked about?

Parent Semi-structured Interview Questions

1. Tell me about ?

Prompts:
What is the best thing about living with ?

What in your opinion is best at?

2. How do you spend time together?
Prompts:
What are some activities you like doing together?
What are the activities that help you feel connected to ?
If they need an example: reading a story, going for walk, doing homework e.c.t

3. What is the best time of the day when you and your family communicate with
?

Prompts:
Is it over dinner, is it while he is doing his homework, is it when he’s getting ready for

bed?
Can you give me an example?

Who communicates best with ? Is it his siblings, is it you, or your
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husband?
Prompts:
Who does communicate more with?
4. How do help you express his emotions?
Prompts:
When he is overwhelmed?
When he is happy?
What are things you say to him?
Can you identify situations when you responded in such a way, what happened?
5. Tell me about how you support your child’s independence
Prompts:
If he can’t do something by himself, how do you help them?
6. Tell me about how the school communicates with you?
Tell me about a time?

Prompts:
By phone, do they call you into the school, parent teacher interview
Have other people expressed concern about ?
How do you continue to learn about your development?
Are there things that worry you about you development?
7. How do you react, when tells you about something positive?
Prompts:

Such as a good mark, or an achievement
Can you tell me about your experience with this?

Poster time- Kally and Parent

These are your pictures.
Here is some paper glue, scissors, and other things that you can use to decorate. When you are
finished will share it with

Sitting down together- Game

It will be in a form of a board game. The parent and the child will take turns rolling the dice and
answering the questions. There will be 6 cards on the board. They will roll the dice and move
according to what the dice say’s. Both the parent and the child will answer the question.

The questions will be the following:

Questions for the game are the following:

Unveil your poster! Describe your poster in a few words?
Which picture on your poster is your favorite? Why

Switch Posters!

Describe each other’s poster in a few words?

Ask something about the other person’s poster

Which picture on the other person’s poster is your favorite?
Bonus:

Describe your family in a few words?
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Describe your home in a few words?
Is there anything else you want to share with each other?

Keep your posters face down till we start the game. You both are going to take turns rolling the
dice, and moving this little guy (Piece of cork) according what number you get on the dice. You
will continue to roll the dice, but once you land on a purple brick you stop and then you pick up a
card. You pick up the number that corresponds to the card. Also, regardless of who picked up
the question you both have to answer it. Do you have any questions? Are you both ready to start?



