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ABSTRACT

Sexualized Representations of Female High School Teachers: Reflecting on Popular
Tel evision Portrayals and Teacherso6é6 Lived Exp

Daniela A. Colannino, PhD.
Concordia University, 2023
Popular representations of the teaching profession can affect the lives of real teachers.
This qualitative study explores the implications of sexualized representations of female high
school teachers. From the beginnings offémeinization of teaching at the start of thé"19
century, female teachers have been consistently evaluated and defined by sexuality. As women
are linked to the body in the mind/body split, female teacher bodies are surveilled in the
classroom. Female tdaer identities, such as the spinster teacher and seductress teacher, are
linked to sexuality. In turn, popular representations of female high school teachers on television
are often unrealistically sexualized; acmmonstoryline is the teacher having exsial
relationship with a teenage male student. The first phase of this study, a text analysis,
investigated the following: How is female teacher sexuality portrayed on television and how
does this portrayal reinforce feminist backlash? Six televisioglstes depicting a sexual
relationship between a female high school teacher and male student were analyzed through the
|l ens of Susan Faludi 6s (1991/2020) feminist b
perpetuate backlash myths by reinforcing tradil gender roles for women, by diminishing the
teacher while enhancing the male student, by subjecting the teacher to excessive violence, and by
unnecessarily casting women as abusers. Using focus groups and individual interviews with 10
participants,the econd phase of the study investigated:
lived experiences pertaining to the broader context of the sexualization of female teachers? The

teachers responded to the six fictional representations and discussed tles borarerning



female teacher sexuality in reference to their own experiences in school. The fictional
representations present problematic teashatent power dynamics, normalize the sexualization
of female teachers, and show inadequate consequencesrefationship. In discussing the

binaries concerning female teacher sexuality, it was found that managing the body in the
classroom is a daily conflict, that female teachers feel restricted when defined by sexuality, and
that fictional representations ararelatable and flawed. Findings from both phatesv that
sexualizing théemale teachedegrades heand ignors the complexitieandimportanceof the

profession.
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Chapter 1: Introduction

Frank canat keep his hands off of Alice and proclaims that everything in his life is better
since shecame along.at al i e whi spers sweet nothings into
meet at a secret, romantic spot by a lake to make love for the first time. Whileeoenening,
Rachel and Dan sneak into a closet so they can ravish each other then avdhihesgaring at
Geraldine across the room, Archis  mi nd i mmethdeir stearayitryst igtioedoack sead
of her car. In the middle of an evening outhnat friend, Claire sneaks off to the bathroom to
senda provocative picture to Eric.

All of the couples above aret real people, butharacterérom various television series.
Romantic storylines ari@cluded inmost television shows and following charac&sthey
navigate the ups and downs of their relationship, and maybe comparing them to our own, is a
typical partof the viewing experience. However, the relationships above are problematic. All of
the womenn these pairings are high school teachers. The men also share a common trait as they
arenot so much men, but teenage boys. Knowing this, the seemingly romantic scenarios
described above take on a very different meaning.

Sexuality has an inescapable presewithin the walls of a high school (Johnson, 2004).
Being a high school teacher myself and working with teenagers for the lgsark, | agree with
this statement. Whether referring to deliberate or indeliberate sexual innuendos, stiidargs
peik upor giggleany time something remotely sexual is referenced during a lesson, or the
persistence of both students and staff that sex education needs to be given moffentiioh it
now hasthe list is endless. Although some might find it disconigrto think of this presence
as inescapable, it is not all that surprising. After all, the connection between the pursuit of

knowledge and love, which is inextricably tied to sexuality and passion, goes as far back to the



writings of Plato (Jagodzinski, 26). However, not too long ago | found myself questioning
why the connection between education and love, when displayed on television, is repeatedly
demonstrated through a sexual relationship between a teacher and a student. | remember
distinctly when thishappenedtt was while watching the first episode of the sHwerdale
(Berlanti et al., 201-2023. The show is based on characters from the beloved Archie Comics
series; however, on the show, the teacher character Geraldine Gaodypletely transfoned.
Sheis notthewhite-haired old lady who collects buttons as a hobby (Doyle, 1958). She is a
young and beautiful music teacher who is engaged in a sexual affalvexité-yearold

student, Archie Andrews.

As a teacher terylines detailing aexualrelationship between a teacher and student were
always bothersome to mget| will admit thatthey were forgotten once the next story arc took
over.But theRiverdalestorylineaffected me profoundly. Perhaps it was the complete
reconfiguration otharacters who were ingrained in my mind from childhood. Or perhaps it was
the especially violent and dramatic fate that Miss Grundstsa¢ the end of her storyline. But |
think, more than anything, it was the realization that similar television stesyiivolving a
maleteacheifemale student dyad turned out very differenitistarted to notice that ahe teacher
characters wermot treatedthe same way as female teachemneeven rewarded as opposed to
punished. For example, on the shBvetty Little Liars(King et al., 2012017) Ezra Fitz ends
up marrying Aria Montgomery, a former student he had a-ktagding sexual relationship with.
Contrarily, te fictional female teachers were blamed, mocked, shunned by their colleagues,
forced to move awaymprisoned, or viciously murdered. | was introduced toRherdale
storyline at the same time in which | was, out of personal interest and growth, questioning the

unreasonable expectations | face as a womaymamie specificallyas a womaim the contat



of my jobas ahigh schookeacher. | became more attdrie how gendebased double standards
transfer into my job and began to get increasingly interested in how negative popular
representations of female teachers potentially make matters worse.

This attunementd to this projectThrough thisstudy, | examinethe complex,
contradictory, and perhaps controversial topic of female teacher sexoalitgprecisely of
female high school teaches the following literature review will demonstratemale teachers
have been consistently evaluated and defined by sexuality. This is then embellished and distorted
in popular representations of fldoguersapearéoac her s
be more likely than academics to discuss wthgws depicting the problematic romantic
relationship between student and teacher on t
istime to break this pattern and disctle®ugh an academic lettse implications of sexual
relationships betweefemale teachers and male students on sciéentrope of the sexy female
teacher has become pervasive and, as al@oqulture imageit perpetuates harmful and
degrading stereotypedoutfemale teacherand, by extension, the professiama wholeWhen
considering stereotypes about school, Mitchetl Weber (1999 x pl ai n t hat fAwe ma
easily tempted to regard them as humorous images that have nothing to do with us or with the
reality of schoolingo (p. 172). Howe Vedtr , we ¢
unexamined, popular images can begdanr 0 u s 0 A9 spch, thérékiejnatiomage of the
sexualized female high school teacher warrants exploration.

Chapter 2: Literature Review, Theoretical Framework, and Present Study

Literature Review

Several patterns emerge when examining theatiiee on female teacher sexuality. The

female teacher as a spinster and the female teacher as a seductress appear to be the two broad and



opposing categories that define female teacher sexudfieybroadedichotomy of the
mind/body splitwhich links wamen to the bodyis likely responsible for the unrelenting focus
on sexualitywhen it comes to discussing female teachEnge implications of attaching women
to the bodyand thus restricting the female teacher to being either a spinstseductreshave
transferred to popular representations of female teadfigige 1 outlines the progression of
ideas in the literature review and shows how its main components link together.

Figure 1

Literature Review Progression and Components

4 . o) 4 I 4 ™\
oy o Female teachers'
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inex?rigabl tied to sex teachers are defined b sexualized popular
SO ig she ' sexuality throughthe representations of
' spinster/seductress female teachers.
duality.
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The FemaleTeacher and the Mind/Body Split

Although most commonly associated to Rene Descartes and the Renaissance, the
mind/body split, which puts the mind in a superior position over the body, goes as far back to
Ancient Greece. Although the split was acknowledgesl | | bef ore Descarteséo
the Renaissance that the body was sexualized and that all the negative connotations pertaining to
that sexualization took hold (Estola & Elbaawisch, 2003). The body has always been
undervalued compared to thend and this poses a particular problem for women as they are
associated to the bodyen on the other handyre connected to the more prestigious mind. In

being linked to the body, women are subsequently attached to everything that is perceived to be



negative about the body, such as violence, giving into sexual desire, and death (Fisanick, 2007).
The body is portrayed as a barrier to intellect and reason; thus, explainirigradnghout
history women have beenseers fidanger ous cr mentway fmimtér who sed
spiritual and intellectual pursuitso (Jagodzi
The historical burden of association to the bdyarried into the classroom and affects
female teachers. According to Fisanick (2007), students notice bodies and are ldatynent
on a female teachean@dsmébloé yhodadltidasespécially probable n ot
in situations where a female teacher is asserting her authority over a male student; he is likely to
retaliate and regain power with a comment about her body. Lahelma et al. (2000) present a
similar finding claiming that the sealization of the female teacher, through commenting on
some aspect of her physical appearance, is a weapon wielded by male students. They assert that
all teacher bodies are on display daily; however, it is female teachers who must consistently
monitor andcontrol their bodies.
Female teachers are in a very conflicting situation for they are inextricably linked to the
body in the mind/body split, but as¢ the same timexpected to suppress and control their
bodies. This goes back to the early 1900s wibaoher bodies were controlled through clothing
which was meant to conceal the body #Afor purp
femininityo (ADK) nsbh,i 20108Be¢ @©o mmanme nb & leiaecfh ee vs
bodies must be controlled gwat the performance of virtuous and moral but heterosexual
femininity may be displayed in appropriate pe
female teachers today control their bodies by making it a point tqplagkso as not to draw

attention to themselves and to hopefully avoid being sexualized (Atkinson, 2008). Johnson



(2005) concurs claiming that it is ingrained in female teachers that they must hide the body.
Essentially and ironically, they have to hide what they are defined by.

Research shows that male teachers do not face such complications with their bodies and
with clothing.l n an expl oration of the teacherdés body,
t h avhen dteacher enters a classroom for the first time, it is not nelyelssaideas that first
attract studentso6é attenti on. It is the body a
men may face some criticism and assumptions about their clothing (they discuss a young male
pre-service teacher who was targetedvi@aring pink), their instructions for how to
appropriately dress in the classroom are relatively simple. They are usually instructed to maintain
a neat appear an c-gerviceltaachersswhd aneeingfed cutnaad aémomishes to
avoid jewelrymakeu p, short skirts, | ow necklines, jean
about c¢clothing are meant to control a femal e
seen asin issue for male teachers.

In an examination of the professaindentities of young female teachers in the
southeastern United States, Atkinson (2008) found three female teacheragetitiof which
link to clothing and how the body is displayed: fiapple jumped, thefiteacher bal® and the
fibland uniformen (p. 100) The female teacher participants in the study all saw the bland
uniformer as the teacher identity to uphold. Teacher babes are stylish and wear mditéirigrm
clothes, therefore flaunting t heiurt abto doinessdo a(npd
112). As such, the young female teachers sampled At k i n savoided this identity dTihe
apple jumper teacher demonstrates her teacher identity through clothing such as cardigans with
apples and school supplies stitched onto tharthroughseasonal, cheesy clothing such as Jack

o-Lantern earrings and holiday sweatdidies e ¢l ot hing items, al so r e



were seen as fAreductive of [t heAthoughmwmtge of wha
sexualized like the &zher babe, this identityas not appealing the young teachers. The bland
uniformer is neutralized through casual and less fiiitmg clothes which mask the body. The
participants viewed this as more professional; the female teacher body is desdxaradiz

defeminized through bland clothing, making it is less of a target for unwanted attention. The
underlying idea is that if the female teacher body is controlled (controlled meaning hidden) then

the problem of the sexualized body is solved.

Kesteread Kal keb6s (2018) research extends the
body further by explaining that this control can go as far as being governmentally mandated. In
their study on the ideal teacher body in Soviet Latvia from the mid 1950s todH©80s, they
explain that a teacherds physical appearance
be both internally and externally perfect and those that did not uphold certain standards faced
harsh punishment, including public humiliation. Tresearcherexamined teacher photographs
from public documents (such as state issued pamphlets and textbooks) as well as archival
photographs of real teachers. Their findings show that the ideal teacher was female, young, and
Anever | ackedta {emi aPage msepeing she was al wa
although modest and not revealing. Those rare few who were accused of resisting this physical
ideal, through violations such as wearing denim, earrings, or nail peksbpublicly
reprimandedby having their names in the press

Embr aci ng t he bodisédvocgied bysane researeherai(lvoaks, L1993)
Johnson, 2004 & 200®41cWilliam, 1996. Johnson (20063xplores the experiences of two
female preservice teachers and foutitem to be resistant of the notion that sexuality does not

belong in the classroom. Bodily knowledge was noted as being an important component of



teacher training, along with standard pedagogical and content knowledge. However, open
discussion of the bodynd sexualization in the classroomissgtib nsi dered an A[] act
rebel |l i ono (Jo.Amditeraturenighliglisthe irrgrancildble Sithation of being
defined by the body, but at the same time also having to repress thé\badomen are
connected to the body and the body is sexualized, it is not surprising, although it is unfortunate,
that perceptions of female teachers are commonly linked to sexuality. This is demonstrated
throughthe persistentaegorizationof female teachers as either spinsters or seductresses.
The Spinster: At First Revered, Then Feared

The Reverence The phenomenon known as the feminization of teaching began at the
beginning of the 19 century, paralleling the economic shift from farming to industry. As men
went to work in factories, married women stayed home and took care of childrearing. Schools
became ideal places for unmarried and widowed women to occupy themselves (Grumet, 1988)
for by working in schools, which were considered extensions of home and church, unmarried
women could Aful fill their divinelynctildsi gnat e
rearing As they had no children of their own, this fulfillment could tiaiaed through being a
teacher. It was not long before the unmarried teacher was held in high esteem. Writing from a
Canadian context, Cavanagh (2005) explains that before the 1950s, single female teachers were
considered the moral pillars of society. THée-long commitment to a celibate life was
indicative of their urparalleled commitment to educatjadhus granting them a high social
position With this esteemed position in society, female teachers had to abide by strict dress
codes, were restricted their activities outside the classroom, and faced marriage bars. The bars
were common in most Canadian and American schools during the first half of'toerf0ry.

Female teachers were not al heawerideducadn mar ry as



waséincompatible with marriage and mot herhood
that female teachers remained singleodo (Cavana
preferred candidate to fill a teaching position as, without a hushamals understood that her
unwavering loyalty and obedience would be to the school (Atkinson, 2008).

The restrictions above were not as limiting as they appear. Although professional
advancement, such as attaining tenure, was conditional on a feméler teawaining single, for
many women it was well worth it. The single t
5). The profession gave single women what their married counterparts had trouble finding in the
home: seHworth, a steady incomandstrong friendships with other women. The single woman
was, in many ways, able to break free from patriarchal restrictions through teaching. As a result,
marriage became a choice; since these women were making their own money, they did not need
to marry forsecurity. They could marry a person they actually likéalvever many chose to
not marry at all (Grumet, 1988; Tamboukou, 208hitehead, 2007

The Fear. The term spinster, derived from the activity of spinning wool, was originally
justa legal termdr any unmarried woman. Over time, however, the spinster became a
controversial female figure, one regarded with fear and suspicion. Eventually the spinster
became associated specifically to the single female teacher and with this association came the
samefear and suspicio.he reason for this fear is that thginster teacher wamw seen as a
threat to the heterosexual norm (Whitehead, 2007).

Cavanagh (2005) explains that before the 1950s married teachers were considered the
pariahs of the professioit;was assumed that they were not as passionate about their work or as
gualified since they had responsibilities to their families. However, once the negative image of

the spinster took hold, the married female teacher came to be seen as the ramjtsted,
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both emotionally and sexually. She was the heterosexual ideal, while the celibate teacher was
considered sereprived and bitter. By the 1960s, maintaining the image of the heterosexual
ideal and possessing typical traits of female desirability vogreriteria for teaching.
Administrators were more inclined to hire a young, married tedbbara single ondeven if she
only provided about five years of service before leaving the profession for motherhood, she was
still viewed as betterthantheceb at e fAsexual devi abengaotivelyp. 26 3)
pushed out of the profession. If you were a spinster, you were ostracized (Cavanagh, 2005).
Whitehead (2007) echoes these points explaining that once marriage bars were lifted in
Australia in tle 1950s, spinster teachers were seen as threats to the gender order. There were
fears that the spinster would transfer her assumed inferiority complexes onto her impressionable
young students. The married teacher was preferiesina® it was assumed sias headed for
motherhood, she was believed to be better equipped to develop healthy emotional bonds with
children. The growing popularity of fields such as psychology and sexology did nothing to
i mprove the image of t hetmargaltamnativestd hegeomic | dent i
femininityd (Whitehead, 2007, p. 13) was confirmed even more so. These fields also created
unf ounded I inks between spinsterhood and | esb
scrutiny offemaleteacher friendships. Thrublic feared that if the spinster teacher was a
| esbian, both her male and female students wo
the girls would stray off the path of marriage and motherhood (Atkinson, 2008).
Il n her wor k o sexudlgynCavareaght(2006)ohtlenes$obr archetypes of
the single female teacher which are based on Freudian psychoanalysis. These four profiles
perpetuate the fear of the single female teacher because she appears to transgress gender roles.

She was seeas abnormal, susceptible to nervous disorders, and immature. The first archetype is
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the teacher who suffers from a masculinity complex. The personality profile of the masculinity
complex is based on the body. Stemming from penis envy, it was believétetisatigle, female

teacher in the early #entury overcompensated for her bodily inferiority through her work.

The emphasis on a teacherods physical appear an
equated a teacher 6s | iatakd embtionpl imstabilityc Bhémdnat aut y w
masochist, the second archetypesdsnasnanagi ng fAwounded female nar
the unique societal prohibitions on female se
to the extreme. This ihe female teacher who finds satisfaction in her suffering. Shes self

denying and has an unconscious need for punishment. As her pleasure comes from prohibition,

her prohibition becomes excessive. Working long hours, having no social life, and being

exassively patient are some of the behaviours of the moral masochist (Cavanagh, 2006).

Referred to as altruistic surrender, the third archepypsents the spinster teachenas
sacrificial martyr. The sacrificial position
As she is unmarried, she works out her sexual problems upon children through companionship
with and dedicatioo studentsThe danger behind this personafirofile was the supposed
negative effects on young female students. It was believed that these single teachers would
encourage female student crushes, but without crossing any boundaries. Due to her celibate life,
it was feared that the teacher wasicaitof men and would pass their critical judgments onto
i mpressionable young students. Overall, the t
some inferiority, usually the failure to find a husband. Finally, there is the tyrannical
disciplinarian. he spinster who fithis fourth profilewas seen as harboring sexualized
aggression. She was the sadistic teacher who inflicted corporal punishment upon her students;

she was satisfied through making the lives of those around her, predominantly her pupils,
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unpleasant. Many of these teachers supposedly threw tantrums, shouted at, and ridiculed their
students. She was also seen as the sexually dominant teacher (Cavanagh, 2006). As a spinster
who is defined as sexually dominant, the tyrannical disciplinaraviges a good segue to
discussing the teacher as seductress, the perhaps more controversial component of the
spinster/seductress binary.
The Teacher as Seductress
Who Is She?lt appears théeacher as seductress fits a typical prafild employs
typical grooming patterns on her male students. Knoll (2010) proadeserview of the
patterns involved in female teacher sexual misconduct. Synthesizing various findings from
newspaper sources and school surveys from-20040, all from a North American comte
Knoll explains that the vast majority khown female teacher perpetrators, close to 90%, are
white and often act excessively nurturing. Knoll breaks down some of the misconceptions about
female perpetratoysvho are often perceived as less harmfuhttieir male counterparts. The
work of Fromuth et al. (2016) also supports the claim that female teacher sexual misconduct is
less likely to be perceived as negative (compared to male teachers) and as something that is a
normal part of the high school exjnce. However, as Knoll (2010) explains, there is usually
considerable malintent and forethought behind
According to Knoll (2010),He typical female perpetrator has a difficult time
understanding how and why her actians inappropriate and often ignores the imbalance of
power in her relationship with a minor, convincing herself that the relationship is consensual.
However, the typical grooming patterns of female teacher perpetrators make it difficult to justify
that therelationship is powebalanced. Many of the typical grooming patterns are, at first

glance, easily confused with dedication. Female teacher sexual misconduct cases often involve
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students who are experiencing difficulty and whose increased vulnerabiitgéted. These
cases often begin with the teacher giving the student extra help and support through difficult
circumstances. The teacher will offer mentoring, tutoring, and advice on projects. This extra time
is seen as altruistic, but is in fagtento establish a false sense of trust. Extra help in school
gradually shifts to extra attention outside of the school environment, such as the teacher offering
to drive the student to school and buying them gifts. The teacher will also go as far as making
parents aware of their sacrifice. As cases often involve vulnerable students, parents are likely to
feel grateful that the teacher is giving thei
behaviour gradually begins to include inappropriate emails, ptedtseor messagest also
becomes more overtly affectionate as time pas
being noticed by other students and faculty, with other students making jokes and open
references to the apparent link between the teacher and sflitisnlisingenuoussacrificial
behaviour is consistently used in female educator sexual abuse (Knoll, 2010).

Compared to male teachers, female teachers engage in sexual relationships with students
far less frequently. Up until a few decades ago, relationshipmtgtaimarriage between male
teachers and female students in Canada, the United States, and England were described as
Anatural 6o and Awhol esomeo (Cavanagh, 2007, p.
about teacher sexual misconduct and preventianigsisince the 1980s have made these
relationships much less acceptable, male teachers still commit significantly more sexual
misdemeanors than female teach&he big difference is that the behaviour of male teachers is
notjudged in the same wailtisnot ed t hat Al n none of these cou
States, and England] has there been an outcry about the sexual improprieties of male teachers

(unless they involve boy students) comparable to what we now see in response to the sexual
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impropriete s of f emal e t e ac h eWMoseover(ntak teacheasgdual 2007, p
offenders are more likely to be repeat offendeven after receiving warnings for inappropriate
behaviour, they are likely to continue (Christensen & Darling, 2020n it cones to sexual
relationships between male teachers and female students, the research shows that the
relationships are easily categorized as wrong, but disciplinary action is hardly enforced. In many
cases, the male teacher is discreetly sent to another ¢Claanagh, 2007)n the context of
higher education, Lane (1998) explains that student suffering is of utmost concern when female
college students get romantically involved with their male professors. Due to the
disproportionate amount of power heldthg male teacher, she argues that a consensual
relationship, even without coercion or even if the encounter is initiated by the student herself, is
not possible. These relationships are damaging to female students and tegedar equity in
the academyShe argues that stricter codes and guidelines are needed, but the sad reality is that
although deemed wrong, these relationships continue to happen and there are few, if any,
consequences for male teachers. In thetre is arendof male teaching assantsfollowing the
example ofmale professor_ane, 1998).

Christensen (2018) writes that #AAlIthough i
majority of child sexual offenders, this does not negate the reality of female child sexual
of f ender &rante@the numi@er df female teacher perpetrators is lower, Christensen and
Darling (2020) found interesting similarities between women and men in such cases, and even
found a trait that appears applyexclusively to womenTheir study is a worthcontribution as
they find that not enough studies on teachers who engage in sexual misconduct include female
teachers in their s amglased (argehddtird)view amdaresponsed t o

to this type of abuse [which] may mean preventimasures and responses to both victims and
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perpetrators are unsuitable or inappropaépe 24). In their study they examined the case files
of 40 teachers (20 female and 20 male) who had sexually abused their student. These cases all
took place in Englad between 2006 and 2018sing a mixeemethod approach they came up
with a typology of teacher sexual offenderade up of four categorieBhreepertainto both
men and women: (1) mimisers and deniers, (2) poor mental health or stressors, and (3) young
early career. The fourth category, (4) o611 was
female teacher perpetrator casiése minimisers and denietgok a long time to admit to any
wrongdoing and once they did, minimized their offence. They madetmu p | e Agwiegr mi S S i «
selffst at ementso (p. 30) and passed on bl ame to t
Al ack of -seasigttat dieepde, a ibseinahe ¢ategndy of poermor s e
mental health and stressors wevarfd to be going througtifficult life circumstances either
prior to or during the abusA. distinct finding from thiggroup of perpetrators is that they were
the most remorseful and most willing to take responsibility for their actiorise third andinal
category pertaining to both male and female perpetrators, most were younger ard newly
gualified teachers and the victims in these cases were usually older teenagers betifieen 15
yearsoldT he fourth category, o611 whseemnfemlpower ed?d
teachers; however, it is worth noting that it was found in only 3 of the twenty cases. In these
cases, the female teacher c¢cl aimed they were f
t he vi ct Bushoclaiihpfrom tBekBree cases wefienet with denunciatiom ( phy 3 1)
members of the National College for Teaching and Leadenshiph regulates the teaching
profession in England

We can see from the evidence above that the female teacher sedisesegarticular

grooming patterngKnoll, 2010) and that although cas#ddeacher sexual misconduct involving
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female teacherare less frequently occurrinthere is some overlap in their behaviours and
characteristics with male offendeksowever, male teacherarely face the same public scrutiny
as female teacherthus leading into why the teacher seductress is feared.

Why She Is Feared|t is almost startling to consistently read the claim that a female
teacher having sex with a male student is considered a noamaif phe high school experience
(Dollar et al., 2004Fromuth et al., 2016<noll, 2010. In many print media accounts of such
relationships, the female teacher is often dad
romanticization of the offenses (e@p u p i | | over 6) appearing to mit
their acts on some Myevy(2006)exdlabsthat relatienshipsebetyweer? 0 1 8)
female teachers and male students are perceiyv
andeen a rite of passageo (p. 55). This is all
the reactions to such relationships once they are revealed. If the relationships are, in actuality, as
normativeand amusin@s they are perceived, it does ne¢m like they would be subject to as
much outrage and scrutiny as they are. Clearly these relationships are problEmedtarsand
public outcryof the teacher as seductress are all linked to a type of transgression. The seductress
is often describedsacrossing a particular line and for that she is punished harshly. In examining
theliterature,there were different reasons proposed as to why the teacher as seductress scares
and offends people to the degree that she does. In looking at these diffasenist no matter
the wording or the detailed explanationsiapparent that these reasons are not so different after
all andall seem to link back to one key fedhe teacher as seductress is abhorred because of the
Oedipal anxieties and threats to heteronormativity she unleashes. This is why female teacher
seductresses, unlike the male teachers who commit the same offences and in greater instances,

are subjected tmtense media scrutiny for their transgressidins the scenario of thieemale
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teachessleeping witha male studeris both glamorized as a normal part of the high school
experience and scrutinized as a transgresBiomhermore, the scrutiny is oftemxed with a lot

of intrigue with cases garnering significant media attention (Cavanagh, 2007). This is the main
reason for the fAisex panico (Angelides, 2010,
female teachers and male students come to light.

According to Tamboukou (2000), AThe cont emp
strongly bound to her maternal qualities, rea
teachers are usually expected t o hendhefemalem t o t
teacher seduces her male student, she disrupt
heterosexual familial structureso (Cavanagh,
now set as an antagonist to the domesticated motlgood mother. In most cases of female
teachemmale student relationships, the mother of the boy in question is the domesticated mother
figure, often depicted testifying against the vile actions of the teacher/phallic mother. Both
Cavanagh (2004) andgladzinski (2006) discuss the teacher ésname fatalen their work. In
discussing the disproportionate amount of media attention garnered by school sex scandals

involving female teachers compared to male te

sexwal predators are constructedfesime fatald i ke f i gureso (p. 316) anc
Aa worrisome combination of sexual aggressi vi
independenceodo (p. 325). | n most emalexteasherisndal ¢

described as dangerous. Jagodzinski (2006) concurs that the femmis f@éalgerous. They
arise through the female teachersd paradoxi ca
and the phallic mother. Young boys are believed tthimatened by female teachers who exert

their authority (this is the phallic mother; the dangerous femme fatale), yet at times female
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teachers must put aside their nurturing roles and exert authority. When the young male student
seduces his teacher andleems his authority, the disgraced femme fatale is punished.

The young male must overtake the teacher. The teacher as a mother figure has power
over the boy, but this is a threat to his masculine development so he must claim it back. As such,
the femaleeacher is reduced to an object (more specifically, a sex object); in this context the
young boy is seen as the victor who has reclaimed his pdagodzinski, 200&lohnson, 2005;
Johnson, 2006) . Maher (2004) s dyntoughWwdansghtup i n
accept a woman as sexual (as long as she is heterosexual) and we might accept a woman in a
position of authority, the two together at th
203). This is perhaps why the female teaghate student relationship is interpreted as more
controversial than the more common male teabdm@iale student relationship. Maher (2004)
explains that when a female student gets involved with a male teacher she has the potential to
become privy to all th knowledge and power he possesses, perhaps gaining some for herself.
Afterallb w must not forget a asaseedtbrougie mindbody spiitn t o t
The teenage boy is viewed as losing his power if he finds a way to identify with the female
teacher. Because he might lose power as opposed to gaining it, he must reclaim it. Overall, the
female teacher is supposed to be a maternal figure, but if shitersrt power in this maternal
position, she is seen as a threat. As maternal figurthg fEmale teach@ngage sexually with
hermale student, whis coded as son it is incest (Angelides, 201Cavanagh, 2004

Feared by Some, Fantasized by O#rs. In female teachemale student sexual
relationshipsthe female teacher @nsideredlangerous and monstrodss a maternal figure,
she commits what is deemed an incestuous act. It is important to note that the teenage boy is not

always portrayed & victim. In line with him being seen as victorious once he overtakes the
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authority of the female teacher, he is also praiaggthenomenon known as the mythtad lucky
bastard(Angelides, 2010)Angelides (2010) explores this myth using the-tdalschool sex

scandal involving former American teacher Debra Lafave andyedrold male student in

2004. Media accounts of the scandal focused h
describing her as A O0every bohyidtse dsroenagnd ,c oameol ste
Ohottiebéd, O6stunning blond schoolteacheré and
starlets of auto magazinesdéd o (p. 73). Il n a p
not they would like to be molested by hdmast 90% of respondents answered yes. The

descriptors and the poll more than hint at the luck of the young boy. Angelides (2010) argues that

in media cases such as these, audiences tend to focus on the female teacher exclusively, getting

pleasure in botkhe salacious details of the case and in condemning the teacher. He argues that

we need to pay more attention to the sexwual a
mai nstream media reports, there i s adlessentmul t an
desire and assertiveness in an effort to deno

this happens because we are uneasy about disc
for example, there was evidence that the young boy Wkisgito have sex with his teacher.
Although the argument presents a cowkaint to the problematic issue of how female teachers
involved in sex scandals are portrayed in the media, we must be careful when pointing the finger
at boys 6 s eikignerds thampwen dyryamitsmfrthe teaesteident dyad.

A sexual encounter with a female teacher is perceived as positive by many, but this is
chall enging as it makes it more difficult for
withatea her as i nappropriateo (Fromuth et al ., 2

repeatedly in the literature with males being seen as enduring less harm than female students
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when they have sex with a teachollar et al., 2004Fromuth et al., 20168Yluniz & Powers,
2022;Myers, 2008. They are often seen as envied and victorious.
The Sexualization of Female Teachers on Screen

Popular representations of teachers are powerful and influence how students view their
teachers, how teachers view themselves, and how society regards the teaching profession as a
whole (Brunner, 1991; Weber & Mitchell, 199%).addressing the cyclicallegionship between
teachers in real |l ife and teachers on screen,
assumptions influence media representations,
14). Using a cultural studies approach to aralhe sexualization of teachers on film and
television, they explain that we see what we see on screen because that is what exists in real life.
The reality at this time is that cultural representations of teachers are not doing much to raise the
status dtheteachingprofession. Howeveand unfortunatelythis may be the case only for
female teachers. The lHghanging and inspiring teachers on film are typically male, whereas
female teachers are conflicted, lonely, awful, unprofessional, accidergatiiz hand sexualized
(Delony & Delony, 2013). In her work on teachers in television and film, Dalton (1995, 2013)
uses what she coined the Hollywood Model to lump teachers into broad categories of good and
bad These ar ed havethepeténtac a tteog oirfioesst er a | ack of
training, and their .nedahemnthenoni@ad reaamef20(12 013, p
Dalton (2013) explains that the good and bad womeéhe film are defined as such based on
sexual behaviour; &see this in both the female teachersfanthlestudents, making it seem
|l i ke these are Auniversal typeso Fropthe 86) or ¢

literature, just as in real life, it seems that with female teachers on screen, catdgypoes and
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bad are intertwined with sexuality and the spinster/seductress duality is mirrored in popular
representations of teachers as well.

Bauer (1998) maintains that Hollywood oxsaxualizes all professions and teaching is no
exception. According t®elony and Delony (2013), the sexualized image of the teacher on
screen was not always the norm. Just as the unmarried teacher was the ideal before 1950 in real
life, teachers on screext that timewere also depicted as doing away with sexuality. The
majority of female teacher characters on screen up until the 1980s were unmarried and childless
and there was no focus on their personal lives. The classic example is Miss Brooks from the
television showDur Miss BrookgLewis, 19521956)who is portrayed aeaching to bide her
time before marrying. Fedorov et al. (2018) reviewed over 1300 films about teachers and the
professional risks that come with the profession, one of them being sex. They explain that before
the 1980s, films in which teachers were séixed were not well received with audiences.
Delony and Delony (2013) cite 1984 as the year in which the image of the sexualized teacher
became more nor mati ve wHotftr Tdadchemusicevided éAageluso f  Van
& Roth, 1984). The video sia@ases a blond, bikini clad teacher dancing on her desk while her
male students stare up in admirati8he appears to be their ultimate fant&8hen she is
dressed in actual clothes, she is wearing a short black skirt with a high slit and she suggestivel
bends over her desk. At the start of the video, while students are settling into class and waiting
for their teacher to show up, we hear AWhat d
y e a fArmgelus & Roth, 1984, 1:37T.he immediate focus and expectation, even before
meeting the teacher, emphasizes her looks. The video switches from bland black and white to

color right after this question when the teacher bursts onto the scene in hefMbi&ianly
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spinstertype of woran notedn t he vi deo i s t h8heseemsdikethe 6s act u
domesticated mother, starkly contrasting the teacher as phallic mother.

We have r eac hedlmaosheeerypnoviealdout tedclang sinte
1989¢ésexual ity aind hemddi(nBja wer ,h alnah@e emalep. 3 08)
teacher as seductress Ihagn normalizedThere are now movigsuch aBad Teache(2011)
in whichmost of theplot centers around a teacher who flaunts her sexuality (Dalton, 2013).
Numerougeendramagd television shows which center arouth@ lives of teenagerseem o
include an inappropriate sexual relationship between a teacher and ,stndieniten this
depiction is made up ahefemale teachemale student dyacome of these shows indke
Buffy the Vampire Slay€vWhedon et al., 1992003) Gossip Girl(Schwartz et al., 2002012)

Da ws o n 6 Kapidos etalk 1992003) andRiverdale(Berlanti et al., 201:2023. Not

only are storylines about teackstudent sexual relationships neraus, they are also
sensationalized depictions which typically #@nf
studentpr of essor | i ai s on sTese(stBralineb terid kode serddlidnélizedas . 4 6
the expense of the female teacher characters. These depictions are not spared of what is known

as thepornographic techniqus which women are both fantasized and punished. This technique

is used persistentip media representations of women, including teachers (Cavanagh, 2007).
Unfortunately, academic research on teadtedent relationships is scaydespite the fact that

this type of storyline is very popular in television shows targeted to teenageok$tn, 2020).

The consensus is that we are in a phase in which harmful notions about teaching are
depicted on screen. The portrayals of the profession have always been somewhat extreme and
romanticized, but current images work against the professioit hasl become dangerous to

identify with fictional teachers (Gregory, 2007). | believe the images of teatiant sexual
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relationships to be the most dangetandine withCr ook st onés (2020) <c¢cl aim
consequences of such relationshipstagepi cal |y softened or ignored
normalize and romanticize this relationship, perhaps leading fans to believe that a romantic
teacherstudent relationship is permissible without potentially-éfé t er i ng out comeso
As such, itis not surprising that relationships between female teachers and male students are
glamorized andiewed as normativand less harmfulChristensen, 201&ollar et al., 2004;
Fromuth et al., 2016Vluniz & Powers, 202Rconsidering thais howthey aretypically
portrayed on screen. | believe that the way female teachers are depicted on screen has
contributed to the classification of these relationships as an admired experience, one in which the
adolescent boy is seen as lucky to have experienced it.
Feminist Backlash as a Theoretical Framework

We can see from the review above that the undermining of the female teacher is incessant
and that this undermining often has a sexual undercurreni¥e isee howtte female teacher
has been subjected to bodilyrdtrol. The spinster teacher has been turned into a monstrous and
dangerous figure despite the documented-adiilistment exhibited by single teachéthile the
spinster was shunnedegtieronormativity was promoted through preferential hiring of young,
mariied teachersAdditionally, the female teacher seductress faces much harsher scrutiny than
the male teacher seducamo abuses at higher rateggt at the same time the sexualifeale
teacher is normalize@inally, all of this is sensationalized and oxdeamatized in media
representations of female teachénsnany ways, much of the contradictory and damaging
perceptions of female teachers can be seen as feminist backlash.

Definition and Historical Overviav of Feminist Backlash
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In Backlash: The Undeclared War Against American WqrSasan Faludi (1991/2020)
explores the apparent ills plaguing women in the 1980s. Perpetuated by biased journalism,
inaccurate and falsified statistics, and vague testimomgsnism was blamed for all of
womenods troubles. Female crises such as man s
susceptibility to mental disordersven having a greater chance of falling into a domere all
pegged as consequences of femdélleelir at i on . I n reality, these #fAcr
more than backl ash against womends progress a
demonstrates backlash myths in action: Female liberation in the 1970s contributed to a greater
number é women delaying marriage to focus on their own education and careers. As such, by
the 1980s, women who had delayed marriage were now in thethirtids and finding
themselves gainfully employed, but unhappy. This unhappiness stemmed from the thetythat
were single. Not only were they single, their chances of finding a husband were slim. Even if
they found one, there was an infertility epidemic affecting women over 30. Therefore, by
focusing on their own education and employment, women lost theiceha be married and
have children (i.e. to be happy) and this was all due to the influence of female liberation. In this
scenario, the only likely true statement is the first one which states that many women delayed
marriage in pursuit of education anagoyment.

Faludi (1991/2020) argugékatp i nni ng t he bl ame on feminism
afflictions ascribed to feminism are al/l my t h
such as man shortages, infertility, and female burnout

havehadiei r ori gins not in the actual condi ti

closed system that starts and ends in the media, popular culture, and advertising
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Tan endless feedback loop that perpetuates and exaggerates its own false images of

womanhood. (191/2020, p. 7)
A backlashisafearnduced fiattempt to r et-wanvittorieskthat handf
the feminist movement did managpe9iOpltserveatof or w
ensure that women keep to their designated tblgs act i ng as a fApreempti ve
women | ong before they reach the finish Iinebo
predominantly male fear that women might possibly attain equal status. As such, backlashes
come about concurrently it hi st or i c al g aThresy ifina rweo nmearr &dsl yr ir gah
have always been triggered by the percepgtaecurate or ndtthat women are making great
strideso (p. 10). At the Seneca Falls womenods
and Susan B. Anthony advocated for female liberties such as education and voluntary
mot her hood. Shortly after, a ficultur al count e
subjected to the same flawed arguments (such as man shortages for single, aaduwateédhat
their female counterparts would face a century and a half later. President Theodore Roosevelt
intoned that women who del ayed childbearing f
the raceo (p. 64). | n tahother tduritcbassaudt after widring the w o me
right to vote. Feminist writers were silenced and painted as threats to national security. New
federal and state laws pushed women out of the work force and ensured that thosekebp did
their jobs were payed lefsan their male counterparts. The media declared feminism a barrier to
womends happiness and memberships in feminist
may have won the right to vote, but these counteasures were put in place to ensure that the

never actually attained equal rigliEaludi, 1991/2020).
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A similar pattern emerged in the 1940s when women attained a more prestigious
economic status. During the Second World War, while men were at the battle front, women took
over their various joband they were revered by the government and the general public.
American Congress passed over thirty bills fo
quickly regressed once the war was over and men could return to work. Faludi (1991/2020)
writepl, oyi€kms who had applauded womendés wor k di
women of i ncompet éandladthem offabrated that werei 75 pertentshiggher
than menéso (p. 66). Again, feminism was to b
findependenmi nded women had gotten 6out of handd du
independence was dangerous and it was time for women to go back home and fulfill their destiny
as a good housewiféhe echoing of the reverence and subseiggisdain towards the spinster
teacher is difficult to ignore here.

This pattern of advancemeta-backlash happened again in the 1980s to counter the
gains that womendés rights gr dwpaudmade otrhrgo na@h
examined backishes throughout the 1980s and the first few years of the 1990s, but backlashes
against women are still relevant and epegsent todayin recent writings, Faludi explains that
t he backl ash agai nst wo meFRalddsetal 2020hpt387)and st i | |
compared to the backl ash of Rahdeetd. . 20800ps338,hi ch i
things are not so subtle now. She claims that
i n many respectsoefmdoI®uUh&O0m@Or e pwoingn .speéaleup
rights, the more a threatened mathoaghgooigdul ace |
movements | i ke the #MeToo campaign have succe

patriarchy continues towin h e  Hadugi, 2017, para. 19As such, continued exploration of
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backl ashes and the attempts, whether overt or
warranted and necessary.
Overview of Backlash in 1980s Film and Television

As Faludi (1991/2020stipulates, backlashes are disseminated through the media, popular
culture, and advertising and are not rooted i
i ssues that women face A[come from] outside t
conmunity of womeno (p. xii) meaning backl ashe.
representations of women are often curated by men; they are typically inaccurate representations
of women and end up further promoting backlash myths, sometimesantdly and sometimes
not. One of the dangers of promoting backlash through media texts such as film and television is
the creative license that these mediums give writers and directors, compared to, for instance,
journalists. Although the press is hegviésponsible for perpetuating backlash myths, journalists
are still accountable to the requirements of their field. For example, a journalist can be very
selective with the statistics they pull from a given study to paint a certain picture of women;
howe\er, they should not invent statistics. In film and on television, there are no boundaries.
Throughout the 1980s, these industries saw no
drowning out their voices (p. 128).

Independent women on fiimwereturnecht o vi Il Il ains of which GI e
Fatal Attraction(1987) became the archetype. As a single, independent career woman who
interfereswith the life of a nuclear family, Alex became the most hated female figure of the
moment. It was documentedatimale theatrgoers voraciously shouted out phrases such as
ABeat that bitch! o AKill the bitcho, and APun

the film (Faludi, 1991/2020, p. 125). Her death at the end of the movie was first pitched as a
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despairdriven suicide, but test audiences hated her so much and wanted her death to be harsher,
hence the final version of her being shot by the innocent, good wife. According to Faludi

(1991/2020) At he poi nt dr i v ehatal Atoadien [i$]: Thetbdstesindlei nal t a

woman i s a dead oneo (p. 136). Throughout the
wearyo (p. 139) and those who resisted the do
recalcitranceo (p. 141).

Similar trends were feated on television. There was animosity toward women because
they represented the majority of viewership, thus television creators were resentful of their
dependence on women for the success of their shows. Faludi explains:

TV primetime programmers arebiot mor e dependent on womenos

filmmakers and, because of their dependence, more resentful. To serve a female

master is not why the TV men came west to Hollywood. (And most are men; more

than 90 percent of television writers, for example, dngenmnales.) They say they

want shows that draw a large audience, but when those shows feature autonomous

women, they try to cancel them. (1991/2020, p. 160)
Women stopped watching shows that pushed backlash agendas, but these shows kept turning up
regardless. The few shows that were created by women and showcased strong female characters,
such asviurphy Brown(19881998) andRoseann€19881997), faced hostileriticism (mostly
from men) despite their strong ratings and the fact that they were successful enough to each air
for 10 seasons. Typical, malgitten shows at the time ignored feminist issues; as far as female
roles, these s howsmakefspn tlredop,ddreersvanten onlha lowehrangse
and single women at the very bottomo (Faludi

mother, she was often represented in a negative light. Single women on television at the time
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oftenfitoneot wo stereotypes: fAthe coldly calcul atin
Either she had no emotions or she was an emotional wreck. The single careerist belonged to the
| owest order of femaleso (Fal udlbredk@@rmsbr2020, p
drug addictions and only recovered once they realized that all they ever wanted was to be
married and have children. If the female character in question was antifeminist, she was
depicted as colthearted and friendless. Susannatharacter on the shatlirtysomething
(19871991)played by Patricia Kalembgwas portrayed in this way. Her job was working in a
community centre helping the homeless and female victims of domestic violence, but she was
depicted as humorless, rigid, isolated, and
cold personalitydoes not seem to align with her undoubtedly altruistic occupation. As far as
1980s television goes, Amillions of female vi
in the backlash TV mirroro (Faludi 1991/ 2020,

As evident i M20Freaploattbn d lsackiash i dirh and television
summarized above, it is important to question whose agenda is being pushed in representations
of women on screen. It can be argued that popular representations of women on screen support
various culturaht t empt s to restrict womends progress.
restricted to the 1980s and continue to turn up on screen today; in particular, we see backlash
myths perpetuated with female teacher characters on television.
Present Study
Reseach Aims and Questions

As demonstrated in the literature, the female teacher is consistently linked to sexuality.
Although concepts such as marital status and age are not specific criteria applied iiemiaileg

teachers today, tHank to sexualizatia is still presentJohnson (2004) writes that as a-pre
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service teacher she was wasexjledbodyinorddriawaad e xt r a
of f unwant ed malltoewas givteresuch adeice.dt agp@ars thét female teachers
cannotjust be. Female teacher identities, whether a spinster, a seductress, or a mother figure, are
almost always connected with sexuality.

This connection is also evident in popular representations of female teachers. When it
comes to female teachers on stremanydepictions are highly sexualize@ls noted earlier,
upon personal observation, it seems one sexual storyline in particular appears to be quite
common: that of the femakégh schooteacher having sex with a teenage male student. These
sexual demitions warrant exploration because popular representations of teachers have a
powerful influence on how teachers view themselves (Delony & Delony, 2013). | echo Dalton
(2013) who explains that we need to care about these salacious, and perhaps damaging,
por trayals of female teachers on screen fibecau
among teacher movies and | inks betweenltt hese
is dangerous to ignore and wriéf these images as humorous anecdotes that have no impact on
the lives of real teachers (Mitchell & Weber, 1998hen we consider that a facet of backlash is
to make sure that Aportr aytwdnsaganstthesmedimnig and c
grain [are] few and far betweeno (Fal wdfi, 199
the female teacher are left for audiences.

All of this becomeghat much morémportant to explore when we consider the
increagg rates of teachestudent sexual misconduct. Findings show that as many as 1 in 10
students in 8to 11" grade in the United States will be subjected to sexual misconduct at the
hands of a school employ@duniz & Powers, 2020; Russell et al., 2022) Texas alone, cases

of relationships betweemteacher ana student rose by 42% during the 201F school year and
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have been consistently on the rise in the last decade. As if these numbers were not startling
enoughthey are likely higheasmany casego unreportedRussell et al., 2022Moreover,
Knoll (2010) explains that sexual abuse charges are often reduced to misdemeanors and thus not
flagged in FBI background checks. This often results in teacher sexual perpetrators being rehired
in other schobdistricts A practi ce known as O6passinm the tr;
this practice, which is meant to avoid criminal prosecution and other legal proceedings, both
school district and teacher keep quiet about sexual misconduct allegations. Theiseacher
discreetlypassd on to another district (Knoll, 201®Russell et al.,@22). Although the
sexualized representations of female teacherscreercannot be labelled the cause of these
high numbersand disturbing trendshe implications of these glamorizesxual relationships
needtdbee x pl or ed as f s elarly @fénses ¢omraitted ey sn autiposty figurec u
cancauselonper m trauma to the vi candmeadvérde effecdse| | et
ont h e s tsecidlandaoademic lives atiekir mental health (Muniz et al., 2021).
Female teachers atgpically defined through a sexual lefi$is transferso popular

representations of female teachers who are depicted in an overtly, and often unrealistic,
sexualized manner; these fictional representations have an impact on real té#ashergortant
to explore the implications of these sexualized depictmaktheir impact on real teachers
Based on this, my research seeks to answdbliogving questions. These questions will be
answered in two phases, both of which will be explainedy methodtogy.

1. How is female teacher sexuality portrayed on television and hew tticsportrayal

reinforcefeministbacklasi?
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2. What are female high school teachersod | ive
of the sexualization of female teachers? Tsstion is further broken down into two
sub questions:
a. How do the participant teachers respond to fictional representations of female
high schooteacher sexuality?
b. How do the binariesoncerningemale teacher sexuality relateth® teacher
par ti owndiweddxmdence as a female teacher?
Chapter 3: Methodology

Research Design

Using an interpretive paradigm, my stutymbines two approaches, phenomenology and
narrative inquiry, to better understand sexualized representations of female teachers. As
phenomenology is understood to have had a strong influence on narrative inquiry (Merriam,
2009) and as both of these approachesederbetter understand lived experiences (Creswell &
Poth, 2017), felt it appropriate to acknowledge both. A phenomenological approach serves to
better understand, analyze, and compare peopl
a phenomena this fitswith my studyas Iseekto examind e mal e t eachersdé | ive
pertaining to the broader context of the sexualization of female teachers. The phenomenological
approach haalsobeen i dentified as apprompni akpefoenthes
(Merriam, 2009, p. 25) such #®se pertaining teexuality.

Moreover, due to the influence that institutional narrathee® on mystudy, itis
essentiato acknowledge narrative inquiry as part of mgearcldesign. Institutional narratives
are the dominant narratives of larger organizations which set the stage for the personal stories we

tell. The social, cultural, and political contexts of these dominant narratives are highly influential
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(O6 Tool e, ratiZenfyusy) is abaNtandividual experiences, but also about how

institutional narratives impact such experiendeaife et al., 201reswell & Poth, 2017)The

popular representations of teachefsich we witness on televisiare dominant narrative$he

more general social sexualization of female teachers that we see through her attachment to the

body and labels such as spinster and seductreassarestitutional narrative These

institutionalnarratives were influential in both phases of thegtuike phenomenology,

narrative inquiry is also a useful approach in discussing sensitive topics like sexuality. Johnson

(2005) sums up the benefits of narrative inquiry in her work on teacher bodies and sexual

dynamics in the classroom. She writesthat i s Ai mportanto (p. 146)

share stories about these kinds of eventsdibfgic] occur and are very much a part of being a

teachero

isto |

dynami cs i n t heiTherecwera, snghe end, masipiiepshared by &he teacher

sten to each otherds narrat.

( p one la¥ téu) n daenrds ttahnadt bhiet t er

the rol

veséto

participantsin short, as approaches, both phenomenology andinariaquiry promotd the

examiration ofand sharingf stories to better understahde a ¢ h e expdrientsi Figueed2

showcases the intertwining narratives present in the study.

Figure 2

Intertwining Narratives
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Pop culture depictions of
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Explanation of Phase 1 and Phase 2
Phase 1: Text Analysis

Pop culture documents, such as television shows, are proven to be useful sources in
gualitative research (Merriam, 2009). The first phase of this ssualtext analysis of six female
teachemmale student relationship narratives from six different television shows to examine the
phenomenon of the sexualized female teacher and to answer the following qutsiias:
female teacher sexuality portrayed olevesion and how does this portrayal reinfofeminist
backlasf As such, these six storylineswerex a mi ned t hrough Susan Fal u:
explanation of feminist backlashhe text analysisvascompleted before the focus group
discussions and indidual interviewgook placen order to bracket my interpretations.
Phase 2: Focus Group Discussions and Individual Interviews

The second phase of this stughtailedfocus group discussions and individual interviews
with 10 female teacher participantsaaswer the following question: What are female high
school teachersé | ived experiences pertaining
female teachers? This questigrfurther broken down into two sub questions. The focus group
discussionsaught to answer the following: How do the participant teachers respond to fictional
representations of femategh schooteacher sexuality? The individual interviesoughtto
answerHow do the binariesoncerningemale teacher sexuality relateth@teacher
parti ci pvedexperience ag a female teacieach of the 10 participants took part in
one focus group discussion and one individual interview.

Phase 2, Section IFocusGroup DiscussionsAs sexuality can be a sensitive topic to
discussppening tis phase of thetudy withthefocus groupliscussios was preferred.

Discussing female teacher sexuality in the context of television clips served as a distancing
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device to enable the participants to talk freely about female teacher sexithlitytwecessarily
feeling forced to discuss their own personal experieriZlgss from the same six television
storylines that were used for the text analysis were used to frame the focus group discussions.
The clips weralividedinto fourmontages(1) introduction of the teachgi2) private meetings
between teacher and studgi®) sexual encounters, and (4) consequerissussions took
place after each montage was view&d.interview guide was preparéseeAppendixA),
although used sparingly as the teacher participants were exceptionally forthcoming with their
opinions and observationisdid occasionally jump in and ask what they thought about a
particular storyline if I noticed it was not being referenced in the sison.l alsostegpedin to
provide context wheasked as we did not watch full ggpdesandsomeshowswere unknown to
the participantsl was occasionallasked to clarify some points of the storyliiree focus
group discussions were hekhch discssion lasted close to two hours and each was audio
recordedFurther elaboration on the focus gratpucture will be provided i€hapter 5.

Phase 2, Section Andividual Interviews. After taking part inafocus group discussion,
an individual interview was scheduled with each participant. For each parti¢ipamtterview
took placeno more than 10 days after taking part in the focus group discussion; | tried to keep
the gap between the focus group artdriview as short as possible to maintain momentum and to
bestensure that the focus group iAhetergsiewgedee f r es|
was prepared (see Appendix Bach participant was further asked about the clipstheut
majority ofthe interview waspentdiscussing the sexualization of the female teacher in a
broader sense. We talked about the mind/body split and the spinster/seductress binary. We also
di scussed how the sexwualizati on -todaytétaechmg| e t e a

life. Of the ten interviewssix participants were able to meet in persghile four were better
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accommodated by a virtual meeting on Zoom. The interviews were all audio recorded (as per the
application, the Zoom interviews were both audio and video recorded, although for transcription
purposes, only the audio recording was utiliz&the interviews dried in length between 25 to
40 minutesFurther elaboration on thedividual interviewstructure will be provided i€hapter
6.
Description of theParticipants

This study sought @5 female teacher participants, each to take part in one focus group
discussion and one individual interview. This targeted sample size was based on criteria
proposed by Hennink et al. (2020ho stipulate that there is a difference between simply
identifying issues and understanding issues when conducting qualitative meSe#ting the
range at 1al5was toensurea move beyond identifyingln the end;10 participants took part in
the study. Twelve were originally recruited, but two participants rescinded their particigh&tion
morning of their scheduled focus group dission As the focus group discussions were already
organized in accordance with the remaining
moved forward with the remaining 10 participants to remain mindful of their busy teaching
schedules. Althougthis number was at the lower end of my targeted range for participants, the
focus group discussions and interviews were still fruitful, rich in anecdotal evidence, animated,
and insightful. | still feel the lived experiences of these teacherscapturedand that a
transition from identifying to understanding was made. To further justify using ten participants,
Hennink et al. (2020) stipulate that a homogeneous group of participants reach saturation more
quickly. The participants ended up being a faidyriogeneous group.

The study made use of purposive sampling to intentionally select participants with certain

characteristics who are rich in information on the issue being studied. The inclusion criteria for

p a
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participants was that they had to have expegaeaching high school and identify as female.
Apart from the specific experience of being a female high school teacher, variations in work
experience, age, ethnicity, race, and relationship statuswedteme The only exclusion
criterionwas that thestudy was not open to peervice teachers. Sexuality is a sensitive topic
and comfort amongst participants is essential (Hennink et al., 2020). Giseoitit, putting a
pre-service teacher in a situation where they would have been discussing aengitiaround
tenuredeachers could have led to discomfort and a power imbalance in the focus groups.
Having 17 years of experience in the field myself, | used my professional and social sétwork
recruit participants. This networking enabled me tahess many teachers as | could throughout
various school boards and some private schools in the greater Montreal area. In1Be end,
teachers agreed to participatedall of them areeither current or past colleaguék teachers

from the private schooknd other school boards came forward to participate.

The 1l0teachemparticipantshad a mean age of 45.8 yearglan average of 17.2 years of
teaching experiencé&ight of the participants were teaching high school currently, while two
were presently occupyingpnsulting posts at their school boafdur of thelO had some
experience teaching higher education on a-fiakt basis at some point in their teachingeea.
Apart from one participant who started her career as an elementary school teacher before moving
on to high school, none of the other participants had working experience in an elementary
school. The subjects taught by the teachers included: Englgjuhge Arts, media studies,
French, social studies, ethics, mathematics, science, and music. Although there is variety in these
subjectssix of the teacherbave experienceaching English Language Aréss the participants
ended up being present andtpasleagues,a protect confidentialityl have not specified which

participantséachwhich specific subject®egarding personal demographic details, all of the
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participantsare white.Two of the participants noted they were single, while the othet eigh

specified they were in committed relationshipisthese eight, six are legally married. Of @

participants, seven are mothdgsich participant filled in a demographic questionnaire to gather

the aforementioned information (see Appendix C).

To anticipate any discomfort in discussing a sexual relationship between a teacher and

teenage student, participants were asked on their demographic questionnaire whether they had
witnessed these relationships on television before and to give a{2riefntence explanation of

their reactions to the relationships. Nine of the participants had witnessed such storylines. Seven
participants provided a brief explanatioftheir thoughs on the storylines. All seven

explanations demonstrated a disapprovalo€ sh

t he

Although the disapproval was evident, there was nothing to suggest that serious issues or

t eachi myi papd eisrsti och®,, Al

depictions,

donot

heightened distreswould surface during the upcoming discussions.

On a final note regarding the participants, Table 1 breaks down how the participants were

broken down into their focus groups. All of the names are pseudonyms.

Table 1

ParticipantsOrganized byFocusGroup

not i

t

hi

ng
n k

Focus Group 1 Focus Group 2 Focus Group 3
1. Evelyn 1. Maeve 1. Taylor
2. Carina 2. Dora 2. Sophie
3. Betty 3. Lynn
4. Emilie 4. Megan

term

t

d e
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Recruitment Strategies and Ethical Considerations

Hennink et al. (2020) explain thathical issues such as informed consent, minimizing
harm,and confidentiality can be even more pronounced in qualitative research pertaining to
sensitive topicsuch as sexualityAs previously stated, | recruited participants through my own
professional and social netwarikCoercion was minimized by only reachiaut to potential
participants once via email. | used a single email approach to maintain a distance and to avoid
anyone feeling pressured to participateich one might feel when theye asked in persaor
asked multiple timegJsing my networkheightenedhe likelihood that some participants would
know each other. This point was documented in my Summary Protocolféoethics approval
My focus groupntroduction statemeratddressed that the participants could know each other; as
such, @rticipants were askeduefore the discussion startekeep details of the focus group
di scussions and one anot h(see AppendixdA@nrthe end,gmee x c | u s
participants did know each other and there was some camaraderie obsemngtheuiocus
group discussions. | feel this enhanced as opposed to hindered the discussions. Participants
seemed at ease with each other and comfortable talking about the sexualized depictions; they
shared jokes, | aughed t eapsetvdtiens gnd disoothfors Atghep or t e d
same time, this led to more comfortabled agreeablexchanges when participants had
opposing viewpointd feel some of the participants knowing each other made them appear more
comfortable when offering alternatiwe conflicting insights. Finally, considering that my
participants were recruited through my network, | had to keep in mind my researcher
positionality.As dso stipulated in my Summary Protocol Fornmkept this in mind with my
intentionto recruit teachs with permanent contracts. This would put us on the same level of

authority and the hope was to have them see me as a peer. | do feel this role as a peer was
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achieved. In the focus grosipstrove to have the participants take the lead with the discugsio
tried to minimize my talking points and spoke the most when it came to providing some
background context on the storylines-ofomeostl| vy
interviews, my goal was to minimize a sense of authoritgdsjgrng them more asemt
structuredconversationsBeing a teacher myself, | have a shared experience with the participants
which | feelpromoteda rapport and sense of trust betweenr dgl let the participants do most
of the talking, but kept myself on the same level by complimenting their insights with some of
my own.As also outlined in my Summary Protocol Form, participants were given a token of
gratitude forcontributing their valable time to this projecA gift card was given teach
participant before the focus group began.

To note, there were no distressing incidents brought to my attention prior to, during, or
after the discussions and interviews. In fact, it was the ogpdsie only feedback | received
wasthe participants telling me they appreciated having an avenue to discuss how the
sexualization of female teachers related to their lixeshe end of the interviesy participants
expressed that tfhweryo f(oMaav @ )h ea md, bypremide rie st i n g
Taylor); Carina said Al 6m s o hDompngd Mdeee sdideattteermar t o
of their focus group, in a positive respect, that they felt like they were in school Bigaily,
Evelyn nentioned in her interview that she dfahilie actually talked further about what they
watched in the focus group the following day. As a researcher, | appreciate the fact that the topic
stimulated further discussioAs such, potential ethical issues due togagnectiongo the
participants and their potenti@nnectionso each other were considered throughout the
research process.

Text Selection Criteria
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This project incorporatesix fictional narratives from sigifferent television series:
Friends(Crane et al., 1992004) Buffy the Vampire Slayéwhedon et al., 1992003)
Daws o0 n 0 &Kapidos etalk 1992003) Gossip Girl(Schwartz et al., 200Z2012)
Riverdale(Berlanti et al., 201-2023, andA Teachel(Fidell et al., 2020)There were four
criteria for choosing these storylines.
Relationshiplnvolves a FemaleHigh SchoolTeacher andTeenageVale Student

Sexual relationships between male teachers and female students are prohlasinatic
more frequently ocauing; however, they are not fraught with the same contradiction and
distortion as those between female teachers and male students. These points apply not only in
reality, but on the screen as well. My intedestin examining thalistinct nature of the female
teacher in such sexualized situatiamsl her relationship with a male student. There have been
interesting findings on the influence of gender on teashatent sexual relationshigs.
teacherstudent relationships involwg samesex dyads, students are more likely to be perceived
as victims, especially so by marmen examining the male teachwale student dyad. Men are at
the same time less likely to view the female s@@e dyad as predatqryossibly dudo hyper
sexualzed media depictions of lesbian gd4uniz et al., 2021)Contrarily, tie lesbian teacher
has been viewed by some adamgerous predator and threat to heteronormativity (Cavanagh,
2007). These findings warrant further exploration, but my main foctiseigemale teachenale
student dyad because of the A O6hot Whoch teache
glamouriza the relationship anchakest appear harmlesét the same time, female teachers are
punished in distinct wayand more harshlyn media representationiswant to explore the

normalized sexualization of female teachtrsugh the persistent depiction of this relationship
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on televisionTherefoe, my interestvasspecificto thedynamics at play between the female
high schooteacher and the teenage male student.
Using Clips from Television as Opposed to Film
Although the teachestudent sexual relationship has also been depicted on film (Fedorov
et al., 2018), | want to use clips from television for the key reason that tHens¢uia of
television shows enables the audience to bond with characters. | do believe the bond that the
audience has with characters to be a key fact
of the female teacher characters are guest appeasrand they engage with male leads. This
opens the door to being more sympathetic to the male character as we have a stronger bond with
him. This has i mplications for how we judge t
television also enabldke characters to be more wd#veloped compared to film.
Using Contemporary Television Shows
Although sexualized representations of teachers on screen have been occurring since the
1960s (Fedorov et al., 2018his studyfocusedon more contemporary representations, the
earliest airing in 1997 and the most recent in late 202 thil using contemporary shows
would resonate more with participants and avoid distractions based solely on the time period of
the show (i.e. datedathing or jokes). As the showsere more contemporary, theneas a
greater chance that participants may have watched all or parts of the sede§;id see t hi s &
drawback a$ felt they would still be able toritically examine the shows, perhap&n see them
in a new light. It is worth noting that although list spans 23 years, ithaneoticeable gap
between thd® a ws o n 0 storylihe whicl aired in 1998 and the next gBessip Gir| which
aired in early 2009. However, this gap does not couhgepoint that these relationships are

frequently depicted on television. Many teacherdent sexual relationships occurred on the
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small screen during this gap on shows suclBag:Meets WorldJacobs, 1992000),Gilmore
Girls (ShermarPalladino et al., 206RQ007),Degrassi: The Next Generatig¢Marvin et al.,
20012015),Veronica MargSilver et al., 2004£2008),The O.C(Bartis et al., 2002007), and
One Tree Hill(Schwahn et al., 2083012). However, these selectiomsre na considered as
theyall featured a male teachfmale student dyaok were set ircollege
Geographical Context and Language

To facilitate understanding and avoid misinterpretation due to language, all of the six
shows used were produced and set in thiged States and in English. Using only English
language shows created in the United States might seem restrictive, but the worldwide appeal of
these shows should be considered. Although created in the United States, these storylines are
being viewed by adiences (and perhaps resonating with female teachers) around the globe. For
example, bothlrriendsandGossip Girlare each broadcast in over 100 countries. A lot of the
literature on female teacher sexuality centers on Canadian, American, and Britistscdrhtis
is not to imply that teache&tudent sexual relationships are not of concern in other contexts;
Myers (2006) cites examples from China, South Africa, Botswana, and Malawi, among others, to
explain that the concern extends beyond North AmericdrBaitish contexts. Similar to the
argument to use contemporary shows as they may resonate more with participants, | feel the
geographical context and language of these six shows will also resonate with participants.
Brief Descriptions of the Fictional Teachers

Below is a description of each fictiortalacher The descriptions include key character
traits and a brief summary of the sexual relationship. Also included in the description is a
rationale for the storyl i mwedissinctifeatardsofshe on . I

storylineto showcase the variety of the selections

o
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Alice Knight

Alice Knight was a minor, recurring character on the television skreamds Her
character first appeared in thdhsedsy@motshrse €l a
which aired on March 13 1997 Alice is a44-yearold home economics teacher and is in a
rel ati onshi p-yeatold brotherh FoamkbJib&leve th&8Friendswas the show that
defined my gener at imgshorsof helpved by audiencegandidstil i s not
widely watched on streaming services today. However, this cannot be an excuse to overlook the
damaging teacher representation in this episode and how humor is used to justify it. The way
Al i ce Kni grisprésentegrovalesan interesting comparison to the other teacher
characters as she looks more like a stereotypical spinster, but actséxpal: Although she
appears in multiple episodes, only her first appearamasencluded as this is the onbne that
deals directly with the teachstudent sexual relationship.
Natalie French

Natalie French appeared in one episodineffantasy seridBuffy the Vampire Slayer
The episode from the showds first2dsiedson, ti't
NatalieFrench is actually a skmantis (a mythical type of praying mantis) posing as Sunnydale
Hi ghds substitute biology teacher. She assume
virgin teenage boys to her lair to harvesthere@gs.e of t hose students i s
yearold Xander Harris. Similar tBriends, Buffy the Vampire Slayisralso a cult phenomenon.
Thesupernatural elements included in the series make it a fascinating addition; theattir
characters are rephors for real life and will be interesting to explore how the sheantis
compares and fares to the human teacher characters.

Tamara Jacobs
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Tamara Jacobs appeared in a total of nine episodes in the first two seasons of the show
D a ws o n 0.Sevéhrofethe kepisodes are relevant to the teathdent sexual relationship;
six aired in January and February 1998 and the seventh aired late October 1998. Tamara Jacobs
is the newlyhired Englishteacheiat Capeside HiglShe is36 years old, new itown, and
recentlydivorced. She meets Pacey Witter, one of the teenage male leads on the show, a few
days before starting her new job and they begin their sexual relationship a few weeks into the
school year. The fact that Pacewidy 15 yearsold is most noteworthy a$e is the youngest
teenage boinvolved in these six storylines.
Rachel Carr

Rachel Carr is a firsgear English teacher character who appeared in three episodes of
GossipGirbs second season i n e adiydarold @aleGtddent, Ddne has
Humphrey. She is originally from lowa and depicted as having some trouble adapting to her life
as a teacher in New York Citier character is particular due to the childideel naive
behaviour she exhibits. In fact, although her exact age is not stated, it can be deduced through a
comment she makes to Dan that she is around 23 years old, making her the youngest and most
inexperienced of all six female teachers. Tirisgsup some interesting comparisons and
contrasts framed arourle accountability of the teacher and student.
Geraldine Grundy

Geraldine Grundy is a 3fearold music teacher who appeared in the first two seasons of
the showRiverdalefrom January to Octob@017 Based on the context of the show, this
appears to be her second year teaching at Riverdale High. She is having an affairyedh 16
old Archie Andrews and their affair must remain hidden for more than just the obvious reasons;

they must keep it diden or else they will be implicated in a murder. This storyline aaldety

‘N
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to the project as Miss Grundyoés grooming meth
meets the most dramatic end compared to the other female characters. More@herduber is
a recreation of a classic spinster character from the Archie Comics gargegansforming the
typical spinster into a manipulative seductress
Claire Wilson

Claire Wilson is a married, 3gearold English teacher in the miseriesA Teaher
released in late 2020. A couple of months into her new post at Westerbrook High School, she
initiates private tutoring with one of her studentsygarold Eric Walker, and shortly
afterwards they begin a sexual aff@let inTexas the miniseries in its entirety sheds light on
the implications of the teachstudent sexual relationship. The mgdries isa pertinent addition
due to its realism and welleveloped story. Compared to some of the other texts, the fact that
this one take a more serious approach and does not mask issues and consequences with humor
or outlandish plots makes it useful for comparison. Her character is also distinct as she is the
only one who is married and cheating.
Researcher Reflexivity

Hennink et al. (2R0) describeesearcher reflexivitg s fia pr ocess t hat i n
selfreflection on the part of researchers to make explicit their potential influence on the research
pr oc e s s ithis fgrageess islcOntinuous and should be paid attentionciogihout the entire
research procesh.is for this reason that | have separated my reflexivity into two sections: pre
data collection and posfata collection. | have done this with the intention to be mindful of how
my role as a researcher has develagadimay have shifted throughout the research process.

Researcher Reflexivity Pr®ata Collection
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Researcher reflexivity has twaarts personal reflexivity and interpersonal reflexivity
(Hennink et al., 2020}t is important to considergosonal reflexiity before interacting with
participants and collecting data asainsiders my own background and assumptions and how
thesemay influence mywvork. This is also the reason phase one of the study, the text analysis
examining the fictional narratives as femnst backlash, was completed before participants were
recruited and any focus grodpscussiongnd interviews took placéwanted to interpret the
storylines without any potential influence from the participants. Once | actually started gathering
data from the participants, it was exciting to see how our ideas aliyaedtemaléigh school
teacher, | am part of the phenenon being studied and have my own experiences pertaining to
the sexualization of female teachers to reflect on. As far as my background goes, | started
teachingwhen lwas only 23 years old andughtstudentavho werejust six years younger than
| was inmy first year Throughout the course of my career and to the present daye had to
deal with comments made about my appearance and body, from both students and colleagues
Actually, at the start of this school yeane comment came from an actuahsger, a man
waiting for the train after schadHe noticed | was speaking to some students and then proceeded
to tell me how confused he wabout my physicality: | carry my things in a school bag, but |
look a bit older than the kigs 6 m n ot rmi, ut | bbok yaunigfSome may argue | am
making too much out of innocent stranger conversation, but the emphasis on my appearance as a
female teacher wasverly emphasizednd, as such, bothersome to Being caught irthese
situationswhetherby collegues, students, or strangaesspftendifficult for meto handle

In most cases, | was lost for words during these experiehiceganreflectingmore
concretelyon the impact that thesyentshad on méefore officially starting this projeceven

conpleting a feministurreredescribing some of therAn educationaturrereis an
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autobiographical process which enables teachers to reflect on how their past educational
experiences shape their present lives as teachers (Pinar, 2012). For my tenirist|
reflected ormemorieswvhich pertained directly to being a female teactterse centered around
things like my appearancelothing choicesand relationship statughis currereenabled me to
take stock of some of these experiences and bettlrstand how the nature of comments
targeted to my body and appearance really stayed withvith®ut my even realizing it. |
assume this might be the case for fellow female teachers a®\wellcesearcher, these
experienceand their impact are comingto the research with me.

Regarding sexual relationships between teachers and studentspebaw@ade aware of
this kind of behaviour among colleagues, both male and fearadé have always disapproved
of it. | find these relationships, for a laoka better wordgross | have always viewed them as
abusive and extremely inappropriatée concept of feminist backlash inherently critiques how
women are represented. As suictio acknowledge that through using this lens, there is little
opportunity to showcase thetsacherepresentations in a positive lightowever, | dd attempt
to acknowledge any positive aspects of the representatbich came about mostly in the
andysis of A TeacherAlthough the age gap between me and my students has widened over the
last I7 years of my career, in my eyes, even when | was sirlyears older thamy students
they have always been children. | just do not understand how an adbltmg themselves to
engage in that kind of behaviour with a child. My personal stance and bias on-sadeat
sexual relationshipsomesnto play in analyzing these fictional narratives. | am against these
relationships when they happen in real;lds well | amagainst the constant popular
representations of female teachers as out of control, sexualized beings. This positipactgd

thejudgmentamadeagainst the fictional female teacherghe text analysisHennink et al.
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(2020) cautionthta r ef | ex i vi t y c oindulgentlare patentially [pavalyze}they s e |
research processo (p. 20). To find the right
position through research noteslid this whilewatching and revatching the fictional

narrativesthe notes outlined key scenes and dialpgaavell agpersonal observations. Many of

these personal observations bty opinions of the narratives.

Using feminist backlash as a frame, | went intoahalysis process with the intention of
critiqguing these storylines. | do this not to discount the point that these relationships happen in
real life, but to point out that these fictional representations daduress these abusive
relationships in a regmsible way They either glamourize the relationships or skim over the
implications. In examining femalgerpetrated sexual abuse, Muniz and Powers (2022) write
t h atdachergihave a custodial relationship over students, precluding any type of tevesent
if a victim is above the age of consento (p.
are sensationalist, disregard the seriousness of abuse, and corrode the popular image of the
female high school teacher. | acknowledge this bias and ane élvad ithas influencedny
interpretations of the texts.

Researcher Reflexivity During and Post Data Collection

Interpersonal reflexivity is also important to consider asddfocus group discussions
and individual interviews to gather ddtam fellow femaleteachersHennink et al. (2020)
explain that the situational dynamics between the researcher and participants can impact
knowledge creatioms | discussed in defining my participants and elaborating on my
recruitment strategies and ethical corsadions, my participants were recruited through my
professional and social netwark reached out to all the female colleagues in my current school

as well as ones from schools | have worked at in the past. | also asked professional acquaintances
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from private schools to pass on my recruitment email. Finally, although she was not considered
for participation herself, a relative who works in a different school board was also asked to pass
on the recruitment email. In the end, the participants were madecopeagues from my

current school and some that | worked with in the past; my attempts to recruit from private
schools and other school boards were unfruitful.

The fact that | have an existing professional relationship with my participants is
acknowledg d. Mer r i am ( 2 pufpb@eéful sampirlg & basesl ort the asgsumption
that the investigator wants to discover, understand, and gain insight and therefore must select a
sample from which the most can ebedbylreecraiinged o ( p
through my professionaind sociahetworls. | tried to be aware of how attachment to my
participants could affect my data collection dnuireinterpretation of results. | kept my
interpretations to a minimum during the focus grdigzussionsandrestrictedmy speaking
points to introducing the clips and providing context when asked. With the interviews, | stuck to
theinterview guide but did sometimeadd personal anecdotes to compliment what the teacher
participans shared Paricipants asked me some questions as well during the interview, which |
answeredThis occasional bae&ndforth questioning was only natural considering | am a
teacher myself and we were discussing experiences as female teAdhstsound of member
checking happened once all the focus groups and interviews were transeabtezpants were
given the opportunity to review their focus group and interview transcripts and to let me know if,
upon reflection, there were any passages they wanted reniinedof the 10 participants got
back to me. Nassuesvereflagged and no requests to remove data were brought to my attention.

| believe the fact that | am currently a high school teacher minimized any impact that my

role as a researtthheonorheetrcei vemayielxpwee had.
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reality as these teachers hopefully helped them see me as a peer in this process. In fact, | think in
a handful of ways, the participants are the experts, not me. Half of them have been teaching f
longer than | have, thus they brought more experience to the table. A handful have experience
teaching in other school boards, in the private sector, and alsirad;have occupied

administration and consulting posts with their school boEmi is exgrience that | laclkas |

have beem high school teach&rith the same public school board my entire carkersuch, the
participants were able to bring in interesting comparisons to their existing rAalitther area

in which they brought in expert p&rience that | do not have is that seven of the participants are
mothers. The maternal is linked to the sexualization of the female teacher and this was discussed
at many points throughout the data collection processeiterate,n many ways, | fedlke they

are the true experts.

As previously mentioned purposely started with the focus group discussion to make
participants feel more at ease. As the sexualization of female teachers can be a sensitive topic,
my hope was that participants would feeds on the spot focusing commemgtoe television
clips as opposed to being asked direct questions. When my study thagplanning stagepart
of the reflexivity process entailed being ready to have an open mind to views that differed from
my own Being against these depictions and the unnecessary$gxealization of female
teachers on screen, | needed to be ready to acknoviteatgbe participants might not vieiwe
depictions as harmful. As these relationships occur in real life, | had tedve af the fact that |
may have a participant who has engaged in such a behaviour. Throughout the data collection
process, there was no indication that the participants supported these depictions or had engaged
in such actions themselves. Based on pomdade during the data collection process, it was clear

that the participantwanted to discusthe sexualization of the female teachecause they find
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therepresentatiobothersomeAs will be touched on in the results and discussion, there were
numerouglaims about the importance of the teaching profession and the dedicated contributions
of female teachers; as such, the consensus was that these images are problematic. My
participants and | were definitely on the same page.
In the postdata collection pase, | feel the part in which my connection to the
participants stands out the mosinisvanting to do right by their words. | acknowledge that a
connection to my participants already existed before the research gregesas they ar@ast
and currentolleagues. | feel like my connection to them has been enhanced through transcribing
the dataexplaining their salient points, and combining their words and mine to create shared
narratives. Because | know these worridael an increased responsibility a researcher to
properly reflect their opinions. On the one hand, my connection to them can be a bias, but on the
other hangdand more importantly, it is my motivation to be true to thArfinal round of
memberchecking took place once the focus gronf mterview resultsdiscussionand
implicationswere written up. Participants were given the option to retieswvorkand to flag
if they felt any of their words and ideas were misconstruéittiogy felt they were
misrepresented in any wayix of the 10 participants got back to i issues were brought to
my attention during this second phase of menruheicking Participant feedback was positive; a
few specifically notedhow they enjoyedeading the results amtiscovering how their own vee
and ideadinked to those of others.
Chapter 4: Text Analysis Results and Discussion
Phase 1 Six Fictional Female High School Teachers as Pajar Culture Examples of

Backlash
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Just asSusarFaludi (1991/2020) explored how feminist backlash myths were
perpetuated on television in the 1980s, this text analysis uses her backlash theory to explore six
fictional television storylines depictirgfemale high school teacher having sex veiteenage
male student. The television storylines promote negative images of women who have, in certain
ways, attained independence through their careers and they further promote the low status of
single women in particular (apart from one teacher character whariged; although her
marriage does end as the result of the affair). All of this is done through the specific
characterization of the female high school teacher. As teachers, the female characters in the
storylines exemplify the popular backlash idea thaible arises when women attempt to be
independent career women. Just as male writers and producers were highly responsible for
perpetuating backlash on screen in the 1gBakidi, 1991/202Q)a male vision is highly
prominent in the writing and direatj credits of the storylines. Only one of the shofws,
Teacherhas a strong female presence in the writing and directing credits (se€)lable
According to Cragiri2015)fit he meani ng of television shows,
seem to reside primigy in their content, but there are many aspects of their construction as
vi sual i mages that provide interpretive conte
concept ofgyazeas the most crucial whexxamining media images, specifically those that
sexualize womertirst proposed in 1975 by Laura Mulvey, the male gazeia O mal ed6 way
looking at women (based on voyeurism and fetishig@ragin, p. 170)s highly embedded in
media textsThe woman on screenlthan fAer otic obysecwitboarnthéech
and an fAerotic object f or Thempactofhe maleaghzer 06 ( Mu |
should be noted an the six storylines discussed belawis mostly menwriting and directing

the representations of female high school teachers and, from this vantage point, perpetuating this



54

backlash Through these storylines, the teaching profession, a feshoatnated profession, is

misrepresented. These storylines lower status of female teachers to satisfy a male fantasy,

promoting the myth of thiicky bastard Angelides, 2010) which classifies sex with a female

teacher as

a young

boyo6s

ul ti ma

te sexual

each themereompassing backlash ideas and myths which were promoted on television

fant

throughout the 1980s and continue to be apparent today. The four themes are: (1) saved by the

home (2) save the boy, shame the teacl@rthe best teacher seductress is a deadandd4)

the continuation of feminist recantations.

Table 2

Male and Female Contributions to th¢riting andDirecting of the Six Storylines

Show Season and Episode(s) | Writing Credits Directing Credits

Friends Season 3, episode 18 2 men, 1 woman 1 man

Buffy the Vampire | Season 1, episode 4 3 men 1 man

Slayer

Dawsonos Season 1, episodes 1&2 | 1 man 1 man
Season 1, episodes 3&4 | 2 men 1 man
Season 1, episode 5 1 man and 1 woman 1 man
Season 1, episode 6 2 men and 1 woman 1 man

Gossip Girl Season 2gpisodes 16&17| 2 men and 1 woman 1 woman
Season 2, episode 18: 1 man and 2 women 1 man

Riverdale? Season 1, chapters 1&2 | 1 man 1 man
Season 1, chapter 3 1 man and 1 woman 1 man
Season 1, chapter 4 2 men 1 man
Season 2, chapter 12 2 men 1 man

A TeacheP Episodes 1, 2 1 woman 1 woman
Episode 3 1 man and 1 woman 1 woman
Episods4, 8, 9, 10 2 women 1 woman
Episods5, 7 2 women 1 man
Episode 6 1 man and 1 woman 1 man

Note.The information in Tabl@ was retrieved from online records on the Internet Movie

Database (IMDDb).

aRiverdaler e f er s t

o Iits epi

sodes as

b A Teacheis a miniseries and has no specific season(s).

Afchapterso.
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Theme 1:Saved by the Home

A key facet of backlash isto stiflewon@®es car eer aspirations and
their only socially acceptable place of (unpaid) employment: the home. Although scientific
studies tracking single womeno6s -exigtamtt nmthingheal t h
stopped the backlash mawent from claiming that single, employed women were at a greater
risk of suffering nervous breakdowns (Faludi, 1991/20p050-51). Some psychologists
termed the plight of working women an Aepi dem
spewed oustatistics about single womemaking up the majority of psychiatric patienthese
claims were readily believed by the public. Tikely realtya bout si ngl e womenos
health, that HAempl oyment | mpr oveshbeitetnientdlp. 51)
health than their marr i edThistruth adikeg/@mnofep. 51), o
because relegating women back to the home calms any fears (i.e. male fears) of their potential
advancement in the workplace. In fact, male depregsites were the onembingin the
decade after the womends mo vbackiassdlutioptoisimgie of t h
career womends faux troubles was to put caree
make them happy and fulfilled the long term: finding a husband, procreating, and focusing
their efforts on the home.

Getting women back to the home was propagatédbyo d Ho u sseslbitye pi ng 6
deceitful New Traditionalist advertising campaign. New Traditionalist ads took up full pages in
publications such abeNew York Timeand were plastered on bus shelters from 1988 to around
1990. The adertisemerg were impactful as they targeted womanés sense of sel
just her wallet (Darnovsky,991). The campaign promoted the idea of a woman embracing

marriage, homemaking, and childaring to attain fulfillment, but promoted it asl@icea
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woman made for herself. This playeddo wo mendés desire for autonomy,
the choice to go home was one they were making willingly for themselves. The ads described the
New Traditionalist woman as fAdAan independent t
a revolFutliuvadnd 61991/ 2020, p. 106). She @A oO6foun
and Kk ildes dhe 1980s New Traditionalist woman was in fact modelled on the typical
1950s housewife (p. 70). It is clear she weaisstarting a revolution, but was bgimanipulated
into moving backwards thirty years. In addition to advertising, this concept was also promoted
on television with storylines that @A[ brought]
marriageo (Falwudi, 1991/2020, p. 166).

Historically, we also saw a version of the glorification of the home in the teaching field.
Prior to the 1950s, single female teachers, who had fewer familial obligations, were preferred
hires over married teachdrsscause athe commitment they brought to their jobsn@e female
teachers fared quite well; they bonded and enjoyed strong friendships with fellow female
colleagues and enjoyed the financial independence that came with their teaching job (Grumet,
1988; Tamboukou, 200®@Vhitehead, 2007 However, once it wasstablished that the single,
female teacher was a threat to the typical female role of wife and mother, she was villainized and
comedi zed. Married teachers took over the spi
married womeneven if theyabamonedteachingafew years after being hired to focus on the
home became th@rofessionaldeal (Cavanagh, 2005)
Alice Knight: How to Become a Domestic Seductress

Of the six female teacher characters, there is only one who is spared a negative fate.
When we consider that two of the six teachers end up dead, Alice Knightdfallgsvell and

this is due ifarge part to her mirroring the New Traditionalist idea ofvanhood. Played by
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Debra Jo RuppAilice Knight was a minor, recurring character on the television $freemds

(Crane et al., 1992004). Although she made guest appearances in a total of six episodes

throughout the seri es &tndtdble appearanoeds hérfirftinthe s eas on

season three episode entit |[(@aheetd.TlBO&hichne wi t h

aired on March 18 1997. Phoebe is excited to meet hety&8rold brother Frankré s ne w

girlfriend. Her excitemenquickly dissipates when it turns out to be Alice, hisy&arold home

economics teacherhe relationship is presented as a serious one as Frank Jr. and Alice reveal

that they have i mminent plans to get marri ed

al., 1997 5:27). Phoebe rallies her friends, Ross and Joey, to convince Frank that the relationship

is a bad idea and to end it. When this attempt fails, Phoebe tries an alternate method, convincing

Alice to dump Frank. This attempt works, but only fdref moment. The couple caot seem

to take their hands off of each otligheir intense public makeut sessions became a running

joke throughout their storyliievhi ch | eads t o Phoebe giving in

[ rel ationship] hapgps®dno (Crane et al ., 1997,
Friendsis a lighthearted sitcom, but more importantly it is one of the most beloved

sitcoms to have ever aired. It essentially defined the late 1990s and early 2000s and audiences

today are stildl Afaddicted to i ftcomrysetf,diri s, 202

al ways enjoyed Alicebs appearances, for there

great actor whose comedic work is commendable and authentic. My genuine adoration of the

show and of Rupp as an actor are perhaps biases thaabyigirevented me from seeing the

serious issues this storyline presents. The fact that the show is a comedy can also be a barrier to

seeing these issues. We may chuckle at her intense make out sessions with Frank, but in these

scenes, Alice demonstraté®tovert sexual aggressivity often associated to the female teacher
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seductress. Her aggressivity is also shown when she suggestively growls at Frank right before
one of their kissing scenes (Crane et al., 18908). Her relatively plain appearance juxtses
her sexual aggressivity, making the whole situation conttt@alever, f the relationship
between 44yearold Alice and 18yearold Frank were real, Alice would likely face intense
public scrutiny and outrage. Not only would her actions and phygpaleaance be put under
the microscope, she would likely end up in jail and never find herself in front of a classroom
again.

What is most interesting is that there are no negative consequences for Alice. She quickly
gains the acceptance of the main chiaacand of audiences by the end of her first episode, she
never loses her job, she marries Frank, and Phoebe becomes a surrogate for their triplets. Alice is
different from the typical female teacher seductress on television as she ends up building a
tradtional life with Frank, composed of marriage and multiple children; therefore, we accept her.
Al i cebs eagerness to marry Fr anlkesheerdaldnegdyyv e c hi
spinster for a long time and is now finally starting her lifesmlét the classroomilthough she
never leaves her job as a teacher, she still supports New Traditionalist principles through
teaching home economics. Through her subject, she can promottiihethome ideals by
teaching young women how torn a ruinedablecloth intdia stylishthro ( Cr ane et al
13:48. Alice also promotes New Traditionalist ideals through her connection to motherhood.
Female teachers have a Along history of being
2007) and everhbugh Alice distorts this natural code by being a seductress (Tamboukou, 2000),
she is stildl accepted by audiences because sh

we tend to overl ook t he f aactualmotherbndsohjestthes ol d
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mother of his childrer\Vith 26 years between them, Alice could have likely birthed Frank.
Although thisshouldcome across as disturbing, for some reason it does not.

Conversely, it is the single woméa groupharshly criticized in backlashes) on the
periphery of the Frank and Alice storyline that are depicted negatively, even though, unlike
Alice, they have not engageddérniminal activity Fr anko6s actual mot her , r
Buffay, is single and bitte We can infer this from a season 2 episode when Phoebe shows up at
her door looking for her father and Mrs. Buffay remarks sarcastically and resentfully that he left
the house to go grocery shopping four years ago anié gix@ecting him back any minute
(Crane et al., 1994,6:50. As she is single, it makes sense from a backlash perspective to
present her as bitter. She is mentioned twice
in both instances in a negative sense. In the first instance, Iriafilig recounts that he fought
with his mother because she claims that, at 18, he is too immature to get married. There is
agreement to this from friends Monica, Ross, and,Joey hus supporting Mrs.
Later in the episode, Frank recourtatthis mother tied him to the porch to prevent his
relationship with Alice from continuing. We accept and like Alice, but lean toward disliking the
single and somewhat aggressive Mrs. Buf fay. H
tying her sond the porchisomewhaguesti onabl e, Mr s . Buf fayds r
reasonable.

Although we never stop liking Phoebe as a character, in this episode she is single and her
actions areself-labelledasevil. From a backlash perspective, sifgled and evilness are a well
matched pair. She has to def e hkndwthaeyoutlinklpp osed]
did this, liket ot al I 'y evi | t(Graneg al., 19920:18] Shessays thiwhetm 6 t 0

explaining why she pushed Alice to break off the relationship. She has to defend herself even
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though her initial reaction to the relationship is justifiable. When she first hears about the
relationship she tell s (Chamrtal, 19D78:58dtsh aitt iits ifss ificn
fair to Frankb (Crane et al.,, 199B:1595and t &t nidit good (Granemetal.e c on o mi
1997,8:20. These statements show that the relationship is problematic; | would argue that the
average gut reaction torelationship betweenan 18 andygéro | d i s t hat it i s A
wrongo. However, the apparent | ove between Fr
Traditionalism, and some weiimed jokes, make us overlook thighoebe ends up having to

repair the mdisputably problematic relationship she broke ajiaig.the single women whare

the wrongdoers for theyexhibit resentmentise physical restraindnd are against the

relationship They are, ironically, cast as the eslibers who are blocking Framkd Alice from

potential happiness. Alice, whoirsthe position of the seductress, is not treated as one. We are

not threatened by her or afraid of her; moreover, we have a hard time distinguishing her actions

as dangerous.

In the end, thereisalotat i s wrong with Frank and Al ice
one that is the most digestible to audiences.
who desires to lead a more traditional life through marriage andreitthg is what saves her
We forget as an audience that she used some questionable means tdsaain firaditionalist
goal. We forgive and accept her actions because she gets married and has children. At the same
time, the image of the female teacher as a professional gets thrown to the wayside.

Theme 2:Save the Boy, Shame the Teacher

The professioalism of the female high school teacher is also threatened in storylines that

shame her at the expense of the teenage male characters. Both Tamara Jadlasreano n 6 s

Creek(Kapinos et al., 1992003) and Rachel Carr fro@ossip Girl(Schwartz et al., 200
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2012) meet a shameful end after they have sex with a male student. Both are English teachers,
new to their jobs, and take almost no time at all to get close to their teenage male students.
Despite their positions of authority as teachers, these femaiaotlrs are powerless, naive, and
silenced. I n the |l ate 1980s film and televisi
characterso (Falwudi, 1991/2020, p. 151) whil e
1991/2020, p. 157). Male actossjch as Tom Selleck Magnum P.l.were told to act more
masculine and toughen up. Even thopghs showed thadudiences were not that interested in
more police dramas and Westerns showcasing heroic, tough men, executives claimed that
audiences kweorfe mag e 6wi mpsodo (Faludi, 1991/ 202
heroic men on screen and the message that boys win out is one we witness decades later in the
Da ws o n 6 andGossip 6ilkstorylines. Both Tamara and Rachel are silenced anacoztd
while their male counterparts get out of the controversial relatiomgttip;no negative
repercussions
Tamara Jacobs: Th&hamedSeaSide Town Seductress

The teendramB a ws o0 n 6 Kapidos etalk 1992003) premiered in January 1998.
Set in the fictional seaide town of Capeside, Massachusetts, the show chronicled the lives of
four teenagers as they navigated relationships, found their identity, and explored their sexuality.
The dama was an immediate hit with audiences. Pacey Witter, played by Joshua Jackson, was
one of the four leads and his storyline when the show premiered involved losing his virginity to
the new English teacher at Capeside High, Tamara Jacobs, played byHuedey Through
Paceybds storyline, the show made its introduc
concept of the female teacher as a seductress. As the show was new and Tamara was not a

permanent character, it seems the storyline was usetby its shock effect and to draw in
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audiences. With almost no female presence in the writing and directing credits of the six

epi sodes that make up the majori2,wearinfefa mar a

that the single female high smtl teacher is used as collateral damage to perpetuate the male

adolescent fantasy of sleeping with an older, attractive teacher, or as Tamara discusses in one of

her | essons, claiming the fAf@5)bi dden fruito (
P a c e y Octer servesias an interesting contrast to the other male characters making up

this analysis for a few reasons and this contrast adds to the powerlessness exhibited by Tamara.

First, at 15yearsold at the time of the relationship, he is the youngest teemade. He is also

the only one in which it is clearly stipulated thatibseshis virginity to his teacher, in what he

c a | lhighlemel fantasy fashiom ( Wi | | i a ms o n 25&80. Whahiginterestihd® 9 8 a ,

about Pacey is the maturitynd powethewriters chose for him to demonstrate throughout the

story arc despite his young age; this is also frustrating as it passes on the messageythat a 36

old woman is incapable of showing more maturity than-geold boy. From a backlash

perspective imakes sense that Tamara, as an older, single woman, is fBasdashepaint a

single womands | ife as a fAgallery of horrorso

decision making and mental instabilifgr whichthe only cure is marriage (Falud©912020).

We see Paceyds contrasting maturity in a few

spotshis teacheconversing and laughing with another teacher, Mr. Gold. His immediate

reaction is jealousy dte inaccurately assumes tH@marais alsosleeping withMr. Gold.

WhenPaceyconfronts Tamara about thise questions her morality and judgment by stating that

she should have told him she was sleeping with multiple partners considering the prevalence o

sexually transmitted diseases (Williamson et al., 199829. Despite the fact that jealousy is

his prime motivator, at Xyearsold, it is a fairly mature request to be clear about how many
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sexual partners one has in concurrence with andth&rns of power, Pacey is shown to
demonstrate ik over his teacher whehre first tries to make a connection with hEamara
insists there was no sexual intention behind tinéeractions, but Pacey feels strongly that she
was flirting with him Instead of Bowing her tospeak he, in a haughty tone demonstrating
anger at being rejecteelxplains the situatioto her Or in the context of modern vernacular, he
mansplains it to heHetells her that she finds flirting with young boys enticing because she is
Afeeling a | ittl e(Willianssenc&WMiner, 1998a38t05). Fantasizing ng 400
about sl eeping with a young boy fhelps [ her]
19%8a,38:18).He presents thesxplanationgo her as truthsAs an older, attractive, and single
woman, Tamara is presented as a sexual tel@seesponse tBaceygives him even more
powerin this situationIn response to this she tells him he is nbbg implying she sees him as
a grown manand kisses him. She then apologizes and abruptly leaves. Her powerlessness is
obvious in response to a béys r e (forhe ia jugh a boy)heis not only apologetic, but
reinforces higebukeand grants him powday kissing him.

Pacey idurtherportrayed as matureherowhen hesavesi s t eacheNews reput
of the affairspreads throughout the schadien Paceppenlytells his best friend abolit in the
school bathroom and they areerheard by someone in the next stall. However, Pacey is the one
who saves the day for his teacher. When she is brought before the board, he steps in and lies on
her behalf so she does not haveHe.tells the board that although he is impressed by how
serious they are taking the allegations, they
(Williamson et al., 1998b, 26:07)amara looks at him with both admiration and appreciation as
he says thisAs a lead character, Pacey needs to come out oftthdise unscathed. When he

visits his teacher one last time, she tells him that he does not need to apologize for his actions in
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the bathroom and that shes i dagpeeqat v e bim @King the blame (Williamson et al.,
1998b,35:03. She lets him off the hook and the audience follows suit.

T a ma r a-descripsoad highlight some of the misconceptions and judgements about
older, single women at the hands of backlash. After first kissing Pacey, she explains that they did

somethingi a b s Willidmison & Miner, 1998a33:55)andthat her actionswen@d e a d | vy

wrongo (Wil |l i ams36:10). SRe chhtinues to say thife deexrves an
explanation, but thatouldgetintoil 0 year s of therapyo 3211 i ams.
Moreover, she describes herself as being in a

Miner, 1998a, 34:14Her commentbout her mindset and hiesinuaton that shehasbeen in

therapyfor a decadarebothsaid in a seldeprecating way. Wheaprivately tutoring Pacey

outside school houiidor it appears every female teacimeale student sexual storyline on

television needs to start with this cli¢hiée tries to shift the tutoring session to something more

sexual. In a twisted play on reverssgyphology to try to scare Pacey about the reality of the

situation, Tamara says they should have sex on her desk and asks him if he has condoms with

him (Williamson et al., 19984,9:04. Pacey has been demonstrating macho confidence up until

this point, @en telling his teacherthath®e fit he [sledhtt veex haveo (Will i a
Miner, 1998a38:28 when she first refuses him, but this clearly throws him off and he shyly

explains that this would be his first time. Realizing the impact of her plopara is startlednd

ashamed She tells Pacey he should go home and fi
middleaged womano ( Wi | 11D:29nBescrbinghiersel &s.an insdné Woénan,

whose actions can only be dissected throughcade of therapy mirrors the backlash

mi sconception that single women were iIin const

1991/2020, p. 111).
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Tamar ads most prhamebcouesrafter the affaie corhes ouf. Stidents in
class are outright deaging her with sexual comments and innuendos. While teaBanteo
and JulietTamar a announces to the class that it 1is
fruit theme that [theydl |l ] examine toddlys year o
enough for everyone to hear (Williamson et al., 199889). The most notable exploration is
now the rumor circulating that she had sex with Pacey. Once Pacey sits down in class, another
student, again loud enough for everyone to hear, asks hienttotsl e t he bet over wl
breasts are real or silicon. At this crass remark, she utters an empty threat about staying after
class to whichyoupnemstsed®ent Wi ¢ p li i9:80s Atihis,alt al . ,
Tamara does is stareRa&cey while her body and reputation are being degraded by her teenage
students. Although Pacey looks somewdrabarrassedhe rest of the boys dwt The boys in
the class are written as the ones with the ppthey flaunt tieir power with little regardor any
authority the teacher might havEhe message is that they can openly insettualizeand
demean their female teacher with no consequences to their adtibas.a female teacher exerts
authority, male students can retaliate by targeting her body (Fisanick, 2007).

Completing her image as a troubled single woman, Tamara is furthelepetfcating and
silent when she decides to leave Capeside. She explaifsshiecause she older and more
mature, it doesot mean she knows what to say in bregksituations. She tells Pacey that she is
36 and wants to be the mother of a child and not the girlfriend of a child (Williamson et al.,
1998b,37:08. She mentins her ticking clockWilliamson et al., 1998I87:04), a classic
backlash mytlused to scare women who delayed motherltoguirsueheir education and
careerandto steer thenback to the traditionglathof child-rearing Faludi 1991/2020). Alice

from Friendswas accepted because she was a motfigdye. Her storyline was also comedic
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allowing jokes to be made at her expense; this lightens the seriousness of the situation.
Moreover, Frank was not a series regular so thesno need to prioritizethe u di enceds Vi ¢
of him over Alice. This cannot happen for Tamara. Her reputation and career need to be
sacrificed to save Pacey, the series regaisuch, the reputation of female high school
teachers is also diminishe8he brought some sheeklue toa new show which likely garnered
some audience attention and now she can be tossed asidesi§hgrom her teaching joland
announces that she is leaving Capeside and, in a very sggtydéemove, will go and live with
her sister in RochestéWilliamson et al., 1998B85:53). While in Capeside, she lived alone in a
house on the beach, but she is now no longer an independent woman capable of living on her
own.Alas, Tamaras not the only poorhportrayed female teacher whose storyline ends in
shamedl retreat.
Rachel Carr: The Seductress wigetsShamefullySchooled
Laura Breckenridge portrayed firgear teacher Rachel Carr in three episodé€sassip
Girld éSchwartz et al., 2002012)second season. The main focus of the three episodes is her
illicit relationship with 18yearold student, Dan Humphry, one of the male leads on the show
pl ayed by Penn Badgley. When Ra cCtheedicélehirmlct i ons
theonlineplatform students use to spread gossimhounces, ALooks 1| i ke th
s ¢ h o oQuelldretal(,20006:2) . Thr oughout Rachel 6s storyli
delivered at her expense, but this one about being schooled seems® lcaptiaracter
completely. She is the exaggeratingly naive teacher seductress who has to be taught a lesson.
Being the youngest teacher in this anal ysi
dominating character trait is her childishness. Simdagilencing women on television and film,

backlashes also use various measures to infantilize women. One way in which this was done in



67

the 1980s was through clothing, with male designers promoting clothing that made women look
like human dolls. Even thougemale buyers fought against these trends through their refusal to
buy such items, infantilized fashion kept coming because
minimizing the female form might be one way for designers to maximize
their authority over it. The woman who walks in tiny stejpgching a teddy
bearias so many di d o nisdchiledwHo#llows 680s r unwa
instructions. (Faludi, 1991/2020, p. 198)
Rachel is infantilized throughout her storyline. Textual evidence from the Sigyestshat
Rachel is around 235 yearld. Her current job at Constance Billard School is her first paying
teacher contract and when skdirst noticed by Dan, he assumesshe a finew ki do ( Sc
et al., 2009a6:14). She sinfantilized from this first descriptotVvh e n S e r eoma , Danoés
again/oftagain girlfriend, explains that sihethe new Shakespeare teacher, Dmehocked and
asks if shes sufferingfromB e nj ami n Button syndr o6m®o0 (Schwar i
implying that she look&o youngto be a teachemWhen Rachel anddh become closer, she
expresses that there would be potential to date if he was older and she wistfully jokes that he can
Acall [ her] i n five 2366%ThssevidénSecslppodasthienferenice al . |,
about her young age. Her physical agd appearanaea nnot be hel ped, but R
does nothing to show maturity or authority as an educator and she is represented as excessively
childish.Having just moved to New York from lowde stereotype of the lost country girl in the
bigct y i s enhanced with Rachel. She ca@4Ds her se
and appears oweeliant on students to learn the ropes of the big sh is the child who needs

and follows instructions
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Rachel 6s c¢hi |l dioshbrewrsusl dowsfallWw¥hantBlait Veaidarfsa t
student with a lot of influence and power, decides she is going to get revenge on Rachel for a low
grade and really show her what it means to teach at Constaecee asoni ng i s t hat
teacher is |like a child. 't has t19449bTeée t aught .
sexual connotation behind the word spanked could allude to her eventual relationship with Dan,
but the idea of her being referred ®achild who has to be taught is what really encapsulates
her character. Rachel acts like a child when she herself spreads rumors on Gossip Girl, a practice
amongst students she first condemns for it is what sparks rumors about her and Dan (and at that
point, they were just rumors). The rumors spread about her thegdtenjob, so she countdny
spreading gossip whichreva® | ai r 6s acceptance to Yale. When
Dan actually begins, Rachel is presented as the one whotcamtol herself. Moments before
sleeping with Dan, Rachel is dismissed from her teaching post because of the rumors of a
potenti al relationship with Dan, the evidence
they are dining at a restaurgB8chwartz eal., 2009b33:28. Dan visits her at her apartment to
apologize for his behaviour at the restaurant, but Rachel interruptsithira kiss and declares
Al deachadtt Constance anymor &0l17)(nPlyimgthayrate ree ot al .
act ontheir feelings. At thatthey immediately jump into bed. We can note a parallel between
Dan and Pacey here as they both show the maturity to apologize for their impulsive actions.
Although Rachel has just been fired from her teaching job for possiblydist reason ever, she
doesnot seem to have any qualms about this. In fact, her claim about not working at Constance
anymore is said with relief. In this scenario, she, the adult, is represented as the teenager unable

to control sexual urges. The punishrhéor her sin as a seductress begins right away. In an
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ironic twist of fate, while shes having sex with Dan, her headmistress is leaving her a voicemail
explaining that they have reconsidered her termingsahwartz et al., 200940:50).

Not only does Blair consid&tachela child who needs the punished for her actions,
Rachel i's also reprimanded | i ke a sketrotéfa@ when
Dan. In the note she asks Dan to meet her at her apartment for adrgstea leaves him a key.

She creates a romantic, cantitesetting in her apartment, but, in an especially crwgethy
scene, it is Rufus who shows up at her door. Like a child caught behaving badly, Rachel can say
nothing to defend herself when Rutuands her back the key. Gossip Girl does chime in though,

stating, APoor Miss |l owa caught playing Mr

(7]

school edo ( Qu¥i2l). e woald homRachelwowddeard from her actions, but
this doesnot end up being the casA.little while latershecrosses paths with Dan in the hallway
at school and admits that 2146 ollerstoséndthenote;e ss o0 (
they sneak into the school 6s iatedyenduphavingexoset t
on school grounds.

Similar to Pacey i a ws o n 6 ®anGrthe enk who is portrayed as the adult and he
is the character who needs to comeadduhis storyline in the better positiofhe storyline
purposely sets him up as an adult who is conscious of the consequences of his decisions. After
thekey interceptionRufuswarns his son about the potential consequences of his relationship
with Rachel:That she could be firedand hecobléd expel | ed. DarmlHéis18count e
and he can make his own decisiah®ut who he dates (Queller et al., 200852) The
emphasis on him being 18 takes away any legal issues stemming from the storyénswaed
that when the love affair esdthere are no lasting legal issues to contend Witseems like this

statement of age was purposely used to counte
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character; after all, he is a lead on the show and needs to come out of this stowyéfidileed

as he was before it started. Being well into the second season, the audience has a bond with him
and that needs to be upheld. This leaves Rachel to be the only one punished for the relationship
and leaves Dan on the moral high ground.

Dan mairiains the moral high ground, maturity, and authority from the start of his
encounter with Rachel. When she first goes to
Miss Carr, she corrects him and says he can call her R&tielartz et al., 200940:22) She
gives up some of her authority in this instance. When a rumor spreads abdigividana
certannew teacher more than jusi30an dDpplbso mabehw
classmateshighi ve hi m and say @ Go o dSchware etrala 20090, and i\
12:32. This exemplifies the myth of the lucky bastard (Angelides, 2010) in which the teenage
boy is praised for fulfilling the ultimate teenage boy fantasy of sleeping idmaleteacher,
but is also used as a way to upholchDias c har act er . l nstead of reli
peers, Dan, who has not slept with Rachel at this point, demonstrates maturity and integrity,
cal l i ng t he (Schwartpet al.R260003:.2G atdbquestioimg why anyone would
do somethig like that to a teachére v e r y o n &chyartoet a.,200804:03.

Rachel does try to reclaim some of her lost authobitiy fails As the potentially
power ful female teacher is a threat totoa youn
an object, more specifically a sex object, and reclaim his paago(zinski, 2006lohnson,

2005; Johnson, 2006) . Danbs behaviour accompl
authority by acting like her teenage students fyespreading gasp on Gossip Girl) it blows up
in her face and is what prompts Dan to sdw@dand put her in her place. He tells he that all her

fitalk aboutintegrity and ideals(Queller et al., 20084:15 is now meaningless. In addition, he
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tells Rachelthat eventioughbothshe and Blaiconnivinglyspread gossigher actions are/orse
because she is the adult (Queller et al., 26028 . I n this scene, Rachel 0
costume closet also catch up to her. The audience learns that Dan was somewhdtidéleeitfu
costume closet. The words he spoke to Rachel about his inability to stay away from her end up
being lines from a play he is rehearsing, thus insincere. We witness Rachel realiziag lsben
duped while watching the performance in the auditoriQueller et al., 20027:45) Although
she confronts Dan about his performance of these lines, Dan still comes out the victor. When he
tells Blair that Rachel is responsible for the revocation of her Yale acceptance, tip@dsly
a d damd we justhad sex in the costume closet so youcandoeveay o u want wi t h t h
(Queller et al., 20084:52), implying she carsend it to Gossip Girl and punish Rachel for her
actions. In the end, she is the seductress who must pay for her transgressiortheSireeisvho
apologizego Blair for her actions and claims she doesknow who she has become (Queller et
al.,, 200935:33.Rachel 6s final moment on the show furt
York City, she heads home to lowa in shaim& makes sur® sendDan a repentant letter
before she leavethanking him for his kindness.

Both Tamara and Rachel are presented as helpless women who need to be saved by men
(even teenaged men), a trend that was also perpetuated in 1980s backlash (Faludi, 3991/2020
At the end of their storylines, they have no option but to withdraw, leaving their respective jobs
in shame. They were initially presented as teachers who could npals@tigeimpact. Tamara
shows genuine concer n f(Wiliamson et al.ylo3Bg:@5cRachelmi ¢ pr
supportively reads and provides feed3d08ck on D
and is presented as the only teacher to ever genuinely care about Sehsvertz et al., 2009a,

13:17) We must questn why this altruistic behaviour is frequently presented as a catalyst to a
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sexual relationship on television and the messages perpetuated by presentingicaesand
caringteachers in such a negative and unrealistic light. Tamara and Rachel sheuld fa
consequences for their actions, as should any teaotade or femalgin real life. That is not
the issue. The issue is the perpetuation of the female temethestudent sexual relationship
storyline and how it degrades female teachers and-sog#rthe consequences on young men.
Both Tamara and Rachel are portrayetielpful, butthis is overpowered by theiweak
mindedpersonalitiesContrary to thisthere aréwo femaleteachercharactersvho exhibit
stronger personalities. Their storylireggestthat the teacher transgressor must pay a price for
her crimes. The weak female teachers face a shameful retreat. Thaetireydace
something worse: violent death.
Theme 3:The Best Teacher Seductress is a Dead One
By the mid1980s, television storylines in which women were viciously attacked became
ubiquitous, rivalling slasher films. It was becoming increasingly difficult to find women in
starring roles on television; most appeared on screen ingfaesnhg rolesas victims of various
crimes and illnesses (Faludi, 1991/2020, p. 156). This was also evident on the big screen where
audiences witnessed one female character after another being subjected to violence. It is rather
distressing to learn that these porttayaf violence were sometimes celebrated by audiences.
One such example would be male audiences cheering during the gang rape scene if liee film
AccusedFaludi, 1991/2020, p. 151yhe message on screen in the 1980s waghbdieskind
of single wonan was a dead on@aludi, 1991/2020, p. 136)he analysis below will
demonstrate that the female teacher seductress on screen is not spared from a violent fate.
As documented in the literature, the teacher as seductress is a threatening and abhorred

figure because of the threat she poses to heteronormativity and the Oedipal anxieties that stem
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from this (Cavanagh, 2007). In relife accounts of female teachers who have slept with male
students, the female teacher is villainized by the m@digodzinski2006) As the predatory
female teacher is seen as dangerous, the threat she poses must be dealt with. Two of the
storylines choose to deal with this threat by killing the female teacher. Natalie Frenddufiifym
the Vampire Slaygiwhedon et al., 1992003) and Geraldine Grundy froRiverdale(Berlanti

et al., 20172023 are two female teacher characters who are violently killed for their actions.
This further denigrates the status of the female teacher. This is not to say that the female teacher
seductress should not face consequences for her actions, whether weusrdjsa redife

case or a fictional one. However, to see women violently killed on screen while male
counterparts in the same situation get off without punishmearéeven rewarded)
demonstrates the doubdtandard. For example, Rossknendsfaces no negative repercussions
when he dates his student Elizabeth an8wify the Vampire Slayeteaching assistaiiley
Finndates Buffywith no consequencén Pretty Little Liars(King et al., 2012017) Ezra Fitz
ends up marrying his teenage stugémia, in the series finale. Even in rddié, male teachers
face lesgpunishmen{Lane, 1998; Winks, 1982).

Natalie and Geraldine are both presented as villainous and manipulative throughout their
storylines,which is meant to justiftheir deservedate. However, in the end, not much is learned
from theirdeatha nd b ot h ¢ har ac toelypsodotepnagativeosteeaypes abeun t o
female high school teachers. Again, this is mostly a promotion of a male perspective of the
profession as there is no female presence in the writing and directing credits for the episode of
Buffy the Vampire Slayand aly one female writer credited in the six episodes that cover the
Riverdalestoryline (see Tablg).

Natalie French: Slaying theSeductiveShe Mantis
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As a teacher, | have never been fond of the pidagea ¢ h éas i impligs éavoritism
from the teaber and insincerity from the student. However, as the title of the fourth episode in
Buf fy the Vé&Vhedonrekal.,, $992093edebatseason, it works well. In
iTeacherods Pet o, Wh99T% dctoraMusetm ¥andenmakea a gudst 2 4
appearance as the substitute biology teacher, Natalie French. She assumes the role after
beheadingDr. &gory t he studentsé actual bi ol ogy teach
cafeteria freezer. After a series of suspicious events, Buffy and her faemclsde that Miss
French is not who she seems. She is actually-anstmdis, a mythical type of praying mantis, and
her motive for killing Dr.Gregoryis to have access to virgin teenage boys to fertilize her eggs.
Although her character appears in only one episode, an analysis of Natalie French contributes to
understanding how sexualized popular culture representations of female teachers serve to
promotet he backl ash against womenés progress. The
episode typically introduces a new vampire, demon, or force of darkness that must be contended
with. The fact that the force of darkness in question here is a fepaaleer and the fact that the
mystical elements of the show give creative license to exaggerate storylines, we see the envelope
being pushed\egative messages about female high school teachers, and by extension women in
general, can be enhanced as the sisawt rooted in and restricted to realism. As there is no
humanside to her character, we root for Buffy when she slays Natalie. However, we need to
consider the implications of characterizing N
exaggeratestereotypes of the female teacher as both a spinster and as aftgalme

According to Cavanagh (2006), spinster teachers suffering from the masculinity complex
were considered physically unattractive, which contributed to their overall mental ihgtabil

(Cavanagh, 2006). This is similarttee myth that single women dbpelieved to benore prone to
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mental instability (Faludi, 1991/202M\lthough Natalie is very overt with her sexuality, she also
demonstrates some traits of the lonely, unstable,amh(ently) physically unattractive
spinster. We see this in a brief scene depicting her eating lundigpical ginsterfashion
Alone at her desk, for even at school the spinster has no social life. Her lunch itself is quite bland
and pathetic, compesd of white bread with mayonnaise spread on it. In all fairness she does
surprise the audience by adding bugs to the mayonnaise right before the scéii¢hedds et
al., 1997 24:15, but the overall boring, solitary lunch represents the spinstareieo
dedicated to school to do much else, including ensuring that she has a decent meal to eat. In her
introductory lesson to the class she introduces the praying mantis and this scene further
establishes her identity as a spinster. In her descriptior afttnibalistic praying mantis, which
unbeknownst to her studentsisaseé s cr i pti on, she calls the ins
pr ol (Whedon et al., 1997,2:0]). As demonstrated in the literature, it would be difficult to
find three terms thavould better capture spinsters and the reverence shown towards them before
the 1950s (Cavanagh, 2008kinson 2008).They ar e al so Aforced to 1|
al., 199711:37 highlighting the loneliness of the single spinster.

Paralleling a spinster, Natalie appears to go to great lengths to make up for her bodily
inferiority (Cavanagh, 2006) and one scene in particular is quite telling in proving that she does
have a bodily inferiority complex. When she shows the studentym@maantis, with its
triangular head and bulging eysbeasks Buffy why the insect would live alariguffy suggests
because it is fAbug 2114g49. Vhe otherWitudentolangbetthe camment 199 7
stops Natalie in her trackshe looks addened and insulted for it is as if she is being called ugly.
Her reaction shows offense and insecurityis is likely the reason she has overcompensated by

taking on such an attractive human form. In fact, most comments about her refepleabiey
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physical appearance. When Gshkeés,.Welkireal yc hool [
common, extremelywefp r oporti oned way 019:43VBuffydomeceedsto cakh | . |, 1
her A MiPsrsopWerltli onedo ( 183 Wben Nagatie isaofficially 199 7,
discovered for what she is, a sfmantis, it is noted that she was born in 1907 making her 90
years old. At this Giles -gopensnemi¥esdad h@Wheden i e
35:50).

Compared to hertraitsasap i nst er , Natalieds traits as a
Ultimately, her actions as a seductrass whatvarrant her slaying. Her ploy to lure virgin boys
to her basement lair means she needs to get the students to her home. She lures Xander to her
house by pretending that she left the supplies they needed for an afterschool project at home.
Instead of doing what any logical teacher wouldtdeeconvene on another day, she
suggestivelynvites Xandeoverin the evening to work on it. As if thevitation was not
inappropriate enough, when he arrives she is dressed ir@itoghort black dress to work on a
science project. When she coyly asks Xander if she should change, here§hoads 6 s t he mo
beautiful chestdres$ | 6 ve e v er orseeak, 13972754 larel dhe seems pleased at his
Freudian slip. By this point the audience knows she is not what she, sé¢tbimsgh Xander does
not. This could cause us to overlook the damaging female teacher representations present here.
We know she is not actually a teacher so perhaps her actions become excusable. However, their
inappropriateness has to be acknowledgethassstaking on the role of a teacher. We need to
consider the actions that follow: she serves Xander a martini which is likely tainted as it causes
him to pass out minutes latevhile stroking his facehe asks him if he has ever been with a
woman,andwen he sheepishly | ooks at her implying

You might say) need ito ( WhOe9;she theadrawsaktention td lishands and
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asks him AWould you | i ke to touc7h29:5)eLikewthee h t ho
teacher seductress described as a femme fatale, Natalie French clearly demonstrates her sexual
aggressivity and authority in this exchange with Xanbheher first lesson on the praying mantis
she explains that the female praying margimore aggressitban the maland a student
comments with the sexual innuendothdher e i s fAnothing wrong with
(Whedon et al., 1997,2:12). Howeverywe do find aggressive females more specifically,
authoritative and powerffiemale teachers, problematitagodzinski (2006) explains that once
the male student seduces thehoritativeteacher and reclaims hisvn authority, the femme
fatale is punished. Natalie Frenchstdl punished even though she negets toseduce Xader
in the end. Buffy storms the | airinthmst in tim
instance, the audience feels a sense of relief when the scary female teacher is killed.
Geraldine Grundy The Seductres3akes herFinal Bow

It is likely that when most people think of teacher Geraldine Grundy from the famous
Archie Comics series, they picture her in a purple outfit, scowling, and with her grey hair in a
classic bun. However, the creatote be more specific, thmalecreator$ of the series
Riverdale(Berlanti et al., 201-2023) which is based on the characters from the comic series,
chose to depict her as a-géarold music teacher. Instead of a traditional gheyred bun, this
Geral dineds tr ade mactie, yet chddiskloeking, eed hegshapedd | v s edu
sunglasses. As opposed to being depicted as a typical spinster, she is young, beautiful, and
involved in a sexual relationship wikier 16-yearold student Archie Andrews. Played by Sarah
Habel, Geraldine Gruhy had a pi vot al role in the seriesb
audience finds out that she is already in the middle of an affair with Archie, played by K.J. Apa.

In a flashback scene a few minutes into the first episode of the sl@osee hedriving around
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in her old Volkswagen Beetle; she spots a buff Archie walking home from hishifapn a
construction site. She lowers her hedraped glasses to get a good, lusting look at &
does not seem to be phased by the fact that thexristudent and she smiles as she offers him a
ride. The scene then cuts to nigimhe where she and Archie are having sex in her car (Aguirre
Sacasa & Toland Krieger, 20178:35. The affair continues throughout the summer and things
get complicated wheGeraldine and Archie hear a gun shot whileon a secret picnic. When
the body ofastudentJason Blossoms discovered a few days later, Archie realizes the gun shot
they heard relates to Jasonds murawever, Archi e
Geraldine refuses as it will reveal their affair. She uses her power over him claiming that if he
says something, theyil | Afnever see each other againél dm g
(Aguirre-Sacasa & Toland Krieger, 201717:11). This exampleshows how she manipulates
Archie. Geraldine is portrayed as having no morals, only caring about herself, and as being
incapable of learning from her actions. Archie, a teenager, is portrayed as being capable of
distinguishing right from wrong and readyfexe the consequences of his acti@silar to
Dan, Archie is presented as morally superior. Archie knows that sleeping with his teacher was
wrong and he will get into trouble, but he is capable of realizing that the situation of a teenage
boy being murdred is much worse. However, her threat about never seeing each other is
effective. Archie relents and decides to keep quiet (Agiereasa & Toland Krieger, 2017b,
25:16).

Geraldine only thinks of herself. Her lack of salffareness and selfishnesslgoa
displayed when the affair is revealed and she agrees to quit and leave town. Sheatdibhes
bow gifted to her by Archi@and leaves, apparently distraught by the whole situation. The key

word isapparently A few minutes later there is a scendef leaving town in her Beetle. She is
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wearing a short denim skirt and her signature heart shaped glasses. As a group of teenage boys
walk by her car, she flirtatiously pulls down her glasses to stare at them the same way she stared
at Archie (AguirreSacaa et al., 2017&0:17). In the seasotwo opener, Geraldine makes

another appearance. SSeemgo have moved on, working as a music tutor in the town of
Greendale. We see her tutoring a young boy named Ben whaosarghisinglykisses once the

lesson iver, clearly proving she hast learned anything about the outcome of her relationship
with Archie and can even be classified as a serial predator. The male writers of the show make
the female teacher ineomanipulative figurandone incapable of learning from her actions or
showing any understanding of the difference between right and wrong. This is demonstrated with
her outcome. She continues to be sexually involved with minors and the only way to deal with
her is to kill her. Wkn the music lesson is over and Ben leaves, the Black Hood, the mysterious
villain on the show, quietly breaks into her home and strangles her with the cello bow Archie
gaveher (AguirreSacasa et al., 20174]1:53.

Somet hing parti c agtbndineisahabtednvey aloa the grooneird s
process. When we meet Archie and Geraldine in the first episode, it is the summer and they
already know each other; this makes it possible that some grooming took place before this
moment, but we never sdeon screen. The first episode suggests that Geraldine picks Archie up
on the side of the road in the afternoon and they are having sex in her car later that evening. As
Knoll (2010) describes, grooming is a technique used in teacher sexual miscdhduct
behaviours associated to it seem altruistic, but entail considerable malintent. The main purpose
of grooming is to build false trust atalcreate opportunities to have contact with students. We
have to question what kind of message is passed on thioeBiverdalestoryline if the female

teacher sleeps with a student without any prior grooming. Even Natalie, the praying mantis,
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demonstrated grooming through her science craft project. Is the female teacher so out of control
that she must jump into bedtiva minor when she spots him walking without a shirt on? This
sexualizes the female teacher on television to the point that a sexual encounter with her is a
given; she does not even put in the effort to get close to the student and build a bond with him
beforehandOne typical grooming pattern exhibited by female teacher perpetrators is going out
of their way to give their student extra help and tutoring outside of class time (Knoll, 2010).
Ironically, the private tutoring in this storyline comes aftectie and Geraldine have slept
together. Archie has to practically beg her to agree to an independent study class so that he can
improve his music (Aguirr&Sacasa & Toland Krieger, 2017a:23. Another aspect of the
typical grooming pattern involves theaicher buying gifts for the student (Knoll, 2010), another
concept that the storyline turns on its head. In this case, it is the student buying a gift for the
teacher. When suspicions over the affair arise, the independent study has to come to an end, so
Archi e buys her a cel |l o b oSacasaztah ROARIO0Y.Inf or ge't
the end, this is the instrument used to strangle her to.d&gitly gifted by a student, it is
symbolic of her finally paying for her many crimes. As demoretr#trough the two examples
above, Geraldineb6s character is so sexualized
Both Natalie French and Geraldine Grundy are killed for their actions. They both suffer
the harshest punishment, but they ase #he only two female teacher characters who are repeat
offenders. Although punishment for their respective behaviour is merited, using the death of the
female teacher as punishment is problematic and supports a backlash agenda that strong women
must paya price Additionally, it uses the teaching profession as a scapegoat to pass on this
message. Despite the fact that their actions are morally questionalégdhershow some

strength; however, this proves again that a strong wparatrongfemaleteacherijs
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problematic. In the classroom, Natalie French is authoritative anepveglared. She gives what
appears to be an engaging and thowghitlesson to her students on the prowess of the praying
mantis. She is authoritative, strong, and sexudibratedandfor these qualities she must be
punished. Even further, her sexual liberation needs to be twisted into her being a teacher and
committing a crime. Geraldine Grundy is portrayed in a similar way. She cannot be portrayed as
sexually liberated wih men of an appropriate age; it has to be a repeated and illegal pattern with
minors. In a backlash context, we can infer that portraying a woman who explores her sexuality
in a healthy and legal way would be threatening to the male voices behind tingieest
Fal udi explains how by the 1980s Awomends sex
much that they were now close to mirroring me
embraced sexual and reproduct i 20ep.413).dPerltapsm c o u |
one way to combat this fear is to manipulate this sexual freedom by turning it into abusive
behaviourfor which the woman is harshly punished
Theme 4:The Continuation of Feminist Recantations

The medi abds bac k pragess, eapgcally m $iltn and levesiondis
often perpetuated by men and i s dalddear respon
(1991/2020) recounts that theopagation obacklash was not exclusive ttenand that mentors
of the womenodes anhosvoe menrvto lweerd (p. 293). She exp
made even some of the most prominent female t
their past argument s. Il n her analysis of fAneo
conributed to backlash. Sylvia Ann Hewlett was one such example. In the 1970s she helped
garner support for the Equal Rights Amendment, but a decade later recanted, claiming that the

~

womenods movement created A 6a | wewre Thishndf ed 0
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similar claims were a gift to backlaskt he medi a woul d Ainvoke Hewl e
wanted to underscore t he Faludal®P91£202@).03863 €hgra e nc e s
was nothing more convincing than having a femireésibunce feminism. However, what was
often i gnored was the fact that most of Hewl e
untrue. Hewl ettds most famously citederel ai ms
that it was antfamily and igneed mothers; however, poll after poll showed that when women
were asked about this, they disagreed (Faludi, 1991/2020).

Hewlett wasnot the only feminist to contribute to backlagtublished in 1963Betty
Fri e dhefRenaneMystiguewas a defining text of the womert
The Second Stagpublished in 1981, seemed to present contradictory ideas, notably that

feminism had ignored the desire for motherh@ealudi, 1991/2020)Although Friedan was not

aloneinrecamig some of her earlier c¢claims, she fihad
the feminist causeo (p. 332) because she was
millions of Americans with the womequéstsonsl i ber a

how this could happen, she can only guessTthatSecond Stageight be an expression of
Friedands di smay at being filocked out of the
cannot know for sur e, wh ations,aleng with otheafermnistis s t ha't
such as Hewlpethapshowdeéehat hé& backl ash the ten
inevitableo (p. 333).
Claire Wilson: When Women Perpetuate Backlash

We see from the two examples above that backlashestpeomoted strictly at the
hands of menA Teachel(Fidell et al., 2020}s a miniseries and tells the story of a-g@arold

married,English teacher, Claire Wilson, who engages in a sexual affair with herakold
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student, Eric WalkefThe show iset in Texasa state in which inappropriate teacktardent
relationships have fAincreased by Iltdsaheéblyi n t he
text in this analysis that has a strong female presence behind the camera (s2g baible
ironically, | see it abeing just as damaging as the othédsof the other storylines have
elements that enable me, as a viewer and teacher, to detach myself from the storyline (for
example, the comedy Friends the fantasy world iBuffy the Vampir&layer even the fantasy
world of rich New York socialites ibossip Gir) andthusconcludethatit is yet another
unnecessary regurgitation of the teaestedent sex storyline cliché. | see the trope and can
easily detach it from realityA Teachercomes across differently because a lot ofékieryday
school scenes are realistic. There are two such examples in just the first four minutes of the first
episode. The first when Claire Wilson is introduced as a new staff member in a meeting and
awkwardly ha to wave to everyone (Fidell, 2020, 1:32) and the second when the senior class is
chanting in the hallway establishing themselves as the alphas of the year (Fidell, 2020, 4:42).
These are two scenarios | have witnessed countless times in the meetihgbveangs of the
school | work at. The two scengsnuinelymade me wonder whether the writing team
interviewed real teachers for ideas or had experience as teachers themselves.

A Teacheis also different from the other texts because the teathdentsexual
relationship is not just a passing storyline. The entiredi®ode miniseries explores the
initiation, development, and consequences of the sexual relationship b&lagerand Eric
The last episode of the series skips 10 years to the future to show the lasting effects of it. In
reviews, the miniseries has been praised as i
16) and f or -overdu¢ ablmationogeduf@aftouriger vieyvers on this subject

rather than using it purely as entertainmentao
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would have agreed with the above reviews, especially after watching the final episode when
Claire and Eric meet 10 years aftkeir affair. She is nowe-married with two children; he
works with troubled youth, but is stiffectedby the abusiveelationship I still find the final
scene powerful. Claire and Eric meet up at a restaurant after she reaches out to him. lder motiv
is to see if he is ok after all these years and to somewhat apologize for her actions. She explains
that she Aviolated her r «l2808pasd bengsupthaishet or 0 (
should have stopped him when he first kissed her inlassroom. At this, Eric tells her she is
Ain denial 0 ¢ Eldd) ard bives her aaeklity chek.(BRe(clearly has been using
thekiss to put onus on him, but he explains that she is the one who privately tutored him, that
took him on a trigo visit the University of Texas, and the one who told him to get in the back
seat of her caShe was the one with all the agency and potterelish er t hat fAhe | ost
(Fidell et al., 2026, 22:04) worrying that he ruindter life, before realizig that he was not to
blame.She counters thatow, as a motheishe does not understahdw she didwhat she did
andsays shdas to live with it and wants him to be.dk thishe calls her ouagain He tells her
she hasiot reached outto seeifhedask , but because she is fisick o
202Cc, 20:14). She says she is always one Google search away from ruin, but he stitit detes
her get away wioudr e tstitlell | manlgi rhegert Hic,82:5@)bout vy«
before getting up to leave.

There are a few things that can be appreciated about this scene. First, we see the negative
repercussions on Eric. In the other storylines, all the boys are fine, even Pacey who is only 15
when he slepswith Tamara. We an ar gue that it takes Eric yea
and the other shows do not have the time for thus the other storylines happen early on in each

series and years later we see no negative consequences on any of the boys. Thessiomdis
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on the relationships being abusive. Second, Claire is a more realistic female perpetrator. We see

her grooming, we see her denial, and we see her narcissism. She continuously makes excuses for
herself and justifies her harmful actions, which is whkaypically seen with female teacher

sexual perpetrators (Knoll, 2010). A noteworthy example of her defensive behaviour is when she
admits the sexual affair to her colleague, Kathryn. Aftlaire and Ericspend a weekend away

t oget her f ayrClaEeandcKatsrynimeet up fodnight out. Kathryn makes the correct
guess that Claire is having an affair; she claims Claire has been glowing for weeks. Claire finally
admits to an affair and Kathryn eagerly pries for information. Although Clairtuistaat at

first, she gushes explaining that he is young
etal., 2026, 19: 10) . Excited and smiling, she final
al., 202®, 20:46). When Kathryn confusgdhsks who Eric is, Clairearifiesthat it isEric

Walker. Kathryn laughs assuming Claire is making a joke. After clarifying that she was not

joking, Claire has a fearful look on her face as if she was expecting Kathryn to simply accept the
affair. All Kathryn can repeat in confusion and disbelief is that he is a kid and a student. This is
where the narrative Claire has been telling herself shows through. She starts blurting out excuses
that they are in love and that he is 18 and over the age of coalteat@h their sexual affair

began beforehis¥® i rt hday) . Kathryn calls it a fAmonume
202, 21:54) and says she has to report it. Worried and panicking, Claire tells her that if it is
reported her life will be ruinednd that Kathryn forced her to say his name as if that absolves

Claire of any blame (Fidelletal.,2a20 21: 34) . With Clairebés actio
of her narcissism. She makes excuses for her actions and continues to do so 10 ybars into

future.
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As such A Teachestrives to present a realistic picture of abuse at the hands of a teacher.
The seriesd creator, Hannah Fidell, explained
means to be a victim and the changing natureofweh oodé o (Hi I I, 2021, p
ask, then, how can the series be an example of backlash? Its differences from the previous texts
might demonstrate it as otherwise. However, we need to go back to the feminist recanters of the
1980s. Fidell claimghat her own experience with sexual assault and the #MeToo movement
were driving influences in her creation oftheshbvi i s her attempt At o ex
perpetrator of her own assault might have tol
Reading this point stopped me in my tracks. If the story was meant to be an exploration of her
own assault at theands of a male abuser, then whi$eachercentred around a sexual
relationship betweenfemaleteacherand malest udent ? According to Hil
themintiseri es, one of its strong selliemagmghi nt s i
expect to see, which is to say, a young male teacher getting inappropriately involved with one of
his studentso (para. 13). |l could not disagre
to see as we are inundated with sexualizpdesentations of female teachers on television. We
do see many storylines with male teachers having relationships with female students, but we
often see neutral or positive consequences to such relationships. Not bounded by the same time
limits as a regulaprimetime drama, as a mhsieries A Teachehad the opportunity to use a
male teacher character and explaalisticconsequences of the abuse which inspired it. As is
documented in the literature, male teacher sexual perpetrators outhumber wonagragGav
2007 Christensen2018 and face less punishment despite the clear labelling of their behaviour
as abusiveljollar et al., 2004Fromuth et al., 2016). Instead, the abuser was cast as female. Part

of Fidell 6s moti vat i bevoftehignbrédcahsequbnces ofseausl t o e x p
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assault on male victims (Hill, 2021, para. 14) which | do feel is necessary and important
considering the muehited claim that young boys are considered to experience less harm than
girls when they have a sexualatbnship with a teachebD6llar et al., 2004Fromuth et al.,
2016; Myers, 2006). This is not surprising when we look at the majority of the storylines
explored in this analysis in which the negative consequences on the boys is virtually non
existent.

| donat disagree with the representations put forwar#l ifreacherDespite the fact that
a female teaches, yet again, sexualized in this representation, she a@alistic punishment
of jail time and there are lasting consequences to her actiamasuner inability to get a job and
being barred from her c hcj2B:86). Ehis & a strengen mesdage( Fi d e
t han Rachel who goes back home to | owa, Tamar
Rochester, Alice who gets married and lives happily ever after, or Geraldine and Natalie who are
both killed. But we must quéen why a story influenced by a male abuser replaces him with a
female one. Despite its honourable intentions, the predominantly female writers and directors of
A Teachehave contributed to painting yet another negative pictuaedarhale high school
teacher.

In examining the six fictional television storylines as examples of feminist backlash, we
see the implications that this has on the teaching profession. More specifically, we see fairly
negative representations of female teachiérese images, pnarily curated by men, show
female teachers to be flighty, seléprecating, immature, and manipulatiVee teaching
profession appears to be used as a backdrop to perpetuate harmful backlash myths, thus showing
complete disregard for the complexitieslaeriousness of both the profession and female

teachers in particulakaludi (1991/2020) explains that popular culture is an avenue in which
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backlash myths are perpetuhtand this is evident in the storylines. The mythsarenotot ed fi n
theactualcohi t i ons of wo WWe nad say that thiesesstorylihgs do nat jeflect the
conditions of Phaalofilsstudycsdekstumoldoat dctual corglitions by
exploringthe opinionsand storie®f real teachers in the context of gexualization othe
female high school teacher.
Chapter 5: Focus Group Results and Discussion
Phase 2, Section:1An Exploration of the Impact of the Fictional Storylines on Real
Teachers
Phase 2 of this study sought to examine fe
the broader context of the sexualization of female teachbisfirst section ofPhase 2iraws on
the data collected through three focus group discusditsiisg thesame six storylines which
were used fothe textanalysis ifPhase 1, it sought answer the following question:dw do
the participant teachers respond to fictional representations of faighalechookteacher
sexuality?
Recapitulation of Participants and Focus Group Structure
Three focus group discussions were haldr a span of two weeks Movember 2022 to

discuss théd 0 teacher participandseactions to six fictional storylines depicting a female teacher
sleeping with a male studeilachpartidpant took part in a discussion; the groups were broken
up as evenly as possible based on the teacher
one more participant, but as the participant withdoesthe scheduled date of the discussion, it
still moved on with just Maeve and Dotastill proved to be an exceptionally fruitful discussion

despite only having two participans.participant also backed out of focus grouprBits
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scheduled date, soritoved on with the four remaining participants. The 10 participants were

split up as outlined in Table 1, which has been reproduced here.

Table 1

Participants Organized by Focus Group

Focus Group 1 Focus Group 2 Focus Group 3
1. Evelyn 1. Maeve 1. Taylor
2. Carina 2. Dora 2. Sophie
3. Betty 3. Lynn
4. Emilie 4. Megan

Each focus group discussion was organized around the same four montagesBeaciips.

participantwassupplied with alank, linednotecardn case they wanted to keep track of their

ideaswhile watching the montageSome of the notecards were submitted at the end of the focus

group, butasthec ont en't

wa s a

repetition of the

specificallywere not useds datdor the analysisTable3 outlines the breakdown of the

montagesnd the storylines used for eamie

Table 3

Organization of Montages and Storylirfes the Focus Group Discussion

Montage

Storylines Used

Theme 1: Introduction of the Teache

- Friends
- Buffy the Vampire Slayer
- Dawson&s Cree
- Gossip Girl
- Riverdale
(approximate length of entire montage: 8:38)

Theme 2: Private Meetindgmetween
Teacher and Student

- Buffy the Vampire Slayer
- Dawson&s Cree
- Gossip Girl

partic
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- Riverdale

- A Teacher
(approximate length of entire montage: 13:29)
Theme 3: Sexual Encounters - Buffythe Vampire Slayer

- Gossip Girl

- A Teacher
(approximate length of entire montage: 7:22)
Theme 4: Consequences - Friends

- Buffy the Vampire Slayer

- Dawson&s Cree

- Gossip Girl

- Riverdale

- ATeacher
(approximate length of entire montage: 16:14)

In the first montage we watched clifhgt introducedhe teacheand this included excerptiom
every show excepk TeacherThe second montageas made up dflips showcasing a private
meetingbetween the teacher and studamd it utilized all of thelsows excepFriends Thethird
montageshowcased sexual encountarslit included clips fronBuffy the Vampire Slayer,
Gossip Girl,andA Teachel(a sexual encounter happened to be included iRiverdaleclip
from the first montagand participants weradvised that they coutdke that into account).
Finally, thefourth montagecentered around the variocgnsequencesf the sexual relationship
included clips from all six showsVe discussed each montage right after its elipeplayed.
Not all ofthe six shows were included in each montage. The reasons for this are as fllows
Teachemwvas excluded from the first montage for time limits as, being aseines, the
introduction of the teacher character takes a whole epifo@adshas no scenefepicting a
private meeting or a sexual encounter, therefore it was not possible to include it in those
montagesD a ws o n 6 was @nitteceflom the sexual encountersntagebecause its
underlining message was similarGossip Gir] yet it had no dialage thusGossip Girlwas

chosen instead.
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Data Coding Proceduredor the Focus Group Data

Each focus group discussion was audio recordeegan tanscibing the audio
recordingammediately after the focus group discussions took placanscribedall of the data
myselfthrough repeatedly listening and typjraxcept in one aspect. | did have somErofi | i e 6 s
words, which wer@redominantlyin French, automatically transcrib&alguide mytranscription
(mostly for verb tenses and spellingstill reliedmostlyon my French language skills to
transcribe her words as, being full of errors, the automatic transcription was often a hinderance
and did not catch her informphrases andontractionsOther participantalsospoke in French
occasionally, bt | was able to transcribe these shorter points without any aid from automatic
transcription.Transcribing the data myself through listening and typing was something | was
adamant about doingespite thgotential convenience of automatic transcriptidearing the
participant s & againnuadesne teel eonnected td themy bkecause | was so
familiar with ther wordsby the end of the transcribing procegéss gave me an even greater
drive to represent those words propetigtening totheir laughs, sensing their sarcasmd
hearing the& intonationbrought me closer to their lived experiences as female teachers.

Once the three focus groups were transcribed, | began the process of coding my data. The
data were coded inductively follong Saldanéd s ( 2021) approach to codit
Again, | wanted to code manually as opposed to using qualitatiaeatding software. Although
thssof t ware is useful for managing | arge amount
and compl ex wo r(Baldaif, 2025 p. 44). hcomapletedsmy saaling of the focus
group discussions in two cycles. For my ficgtle codingl used both irvivo coding and values
coding.Within.vi vo coding fAa wor d tualtangaageoof the quualtatvees e f r C

data recordo (Saldafa, 2021, p . 137) i1s wused
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that want to prioritize participant voigan looking to examine the lived experiences of female
teachers, | felt this was appropriate choice/alues codings the application of codes that
Arefl ect a participantés values, attitudes, a
differentiated between a value (something of importance), an attitude (a way of feeling or
thinking) and a belief (opinions, assumptions, etdglt values coding was an appropriate
choice as | was looking to understand how the participants felt about the sexualized
representations; it was natural that they would express opinions and disatisgaslimportant
to them.

| completedmy first-cycle codingn two steps. First, on hard copies of the transcripts, |
underlinecthe individual data codeslext,on anelectronic copy of the transcript, | purposely
kept the written transcript on the left half of the page in order to create a separate text box on the
right. In this text box is where | recorded all of threderlinedcodes which werenumbered as |
went alorg. The invivo codes were writteim quotation marks, whilthe value codes were
writtenin redandlabelled V, A, or B(see Appendix [ With all three focus groups combined, |
ended up with a total of 52 codes (made up of 621, 656, and 675 codes ¢oisfgroups 1, 2,
and 3, respectively).

| then moved on to my secowgclecoding,as y nt hesi s meant to fA[ put
into new assembl ages ,m®.!uses pattarrncgding i tBiasecormlf a, 20
cycle, hie purpose oivhich isto condense codes into broader categories to then further refine
themintothemefat t ern coding is useful in combining
into more meaningf ul and parsimonious units o
2021, p. 322)l also completed this process without softwarewadt about this in two steps.

First, Iwanted to get a sense of what each group thought of the six individual teaolfers



93

each montage, | isolated the codes by teacher. This gave ewna of generating the
par t i distipcavietvssobeach charactendhelped me become even more familiar with the
data For my second stepwent back to the full list of hvivo and value codes. | went through
the list of codes for each focus grampce. In the first review) highlighted codes | found
pertinent, noted codes that went together, and mpeedieninary observationis the margins. On
the secondeview, | wrote down the patterns which emerged through the first review on sticky
notes using a different color for each focus grodnesesticky notes stood for my categories, of
which there wereZin total (20 from focus group; 23 from focus group;2and 31 from focus
group 3). At first these4/categories were divided by focus group; | then moved on to finding
patterns between the different groupbe 7 categories were first condensed into 10 groupings,
which was then narrowed down irfige tentative themes. These five tentative themes were:
power, normalized sexualization, realism, boundary crossings, and consed®aotesl-3 in
AppendixE provide a visual of this process

| thencreatedclearer charts of the tentative themes and the categoriegdtebriginally
recorded on the stigknotes My goal was to note any redundancy and potentially narrow down
thesefive tentative themes into fewer ones. Through piocess, | further narrowatbwnthe
ideas into the three themes that make up my focus gesutsanddiscussion(1) intersections
of power and boundarie&) normalizing the sexy female teachand (3)condoningthe
relationship through inadequatensequence&rom there, ivent back to my data set anthde
lists of all the pertinent quotes that applied to each thémanted to isolate the quotes by theme
to aid in the integration of appropriate quatetheresults andliscussion

Focus GroupResults and Discussn
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Il ntersections of Power and Boundaries: fAltos
Foreplaybo
Throughout our viewing of the clips, the teacher participants frequently reflected on the
powerlessness exhibited by the teacher and the subsequent power exhibited by the teenage boys,
a lot of which was shown when the female teacher on seragmavigating the boundaries of
her role. In a moment of vexation towards the end of her group discussion, Dora summed up the
general feelings expressed throughout all the focus groups when she said:
That 6s what bot her ed meingsecenemespgebiallla bout t
was that it really I|Iike portrayed the w
thatds not the case. And, I|Iike, you kno
they portrayed a really young teacher not knowing what to do, that would be
df ferent, you know? But thatds not what
mean? Go one way or the other . [saifoudre a
with strong emphasis]? Like, you canoét
According to Dora, the image of the female teacher contratdycppesented as both a seductress
(i.e. as typically powerful) and as helpless (i.e. powerless), is a portrayal that does not work.
Dorads words condensed the teacher participan
powerful and helpless persona letmlsome precarious ideas being passed on to viewers.
Essentially, if the teacher is the powerless one in the teatient dyad, it leaves the
teenage boy to take on the powerful role. A lot of the teacher participants were visibly irritated at
seeingthe female teacher as helpless and the teenage boy acting as their lifeline. This point got to
Evelyn particularly when commenting @ossip Girland its introduction of the teacher

character, Rachel Carr. Evelyn said the storyline enhanced the idea that
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women are just meant to be these little frafjiengs]. Li ke sheds very

very young, very |ike 60h, Il dm so confu
Like we, you know, she candét just be 1|
you know? Likemst peopl e would do. Li ke, you f
makeit. Show many teachers are | ike O6hihihi
chil dish voice], you know? Not very man

aspect, the idea of a woman who needs like a man to open the freaking
door for her. | got my own door, thank you
Another participant, Taylor, also talking ab@ssip Gile c hoed t hi s sueynt i ment
theydre portrayi nogdt hoef twa antphyer uisne | ae srse aMalyy. kLii
hebés complimenting her fdor Th&iwmge tdfe tsairbmsa ys L
ofragilebé, oOowimpyo6é, and Ousel esdebiberatousevokay t h e
childishtone hi ghl i ghts how t he <c¢hatolecFtomheds hel pl es ¢
experiencefemale teacharare nothelpless; in fact, she feels the average teacher would put on a
more competent persona until they get more comfortable in their teachinthablleeing when
they 6make itd. She connects the clip to her
thank youbé, showcasi ng -rdlidneetas aftemcher Is enportand e mon st r
Similarly, from Tayl orldckof ql&diage aadt beinggabletBa c h e |
take the subway on her own. The power exhibited by the teenage boy, equally displeasing to the
teacher participant saofDaws e dCrnaemelCari nabs cr
[ Pacey] says that Itibnse,r iygohut ktnoo wd o 6tshoeme
wrong thingé. And | find then maybe, th

around and is now gonna consider having this sexual intercourse
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with |ike, a sexual relationship with P
know, O6youdre right, doing the wrong th
okd [sarcasm]élike as i f this was this

consider defiling this chilfsarcasm; rolls eyes]
Her disdain for the | ine 06someéentimhersargaambs r i gh
She was clearly frustrated at the depiction of the teacher being so powerless that she is swayed
by a 15yearold boy using a cliché line on her.

While Pacey uses cliché lines, Archie fr&tiverdalewas seen as more direct with his

power. It was Taylor who observed,I f o u n actually tleeite waes, he was very powerful.

Hebés clearly making her uncomfortable, heods I
|l ooking back, |l ooking forwardndHsebhedstbpmbhagn
Sophie addedi Somet hi ng el se | noticed in 6Riverdal e:
from above though, shebds I|ike, diminutive, sh
real Il i f e, butTohhs LyincammentedirParimausd.y because th
had #exs8uch, Archiedéds power was a | ot more ob

the participants, still trying to convince his teacher to continue their relationship, but he was seen

ashavingnor e power than the other boys. As the te

power is enhanced when she becomes a sexual abggctdzinski, 2006lohnson, 2005;

Johnson, 2006) , Lynnds conclusion as to why h
Moreoverusi ng the |l ine 6sometimes itbés right t

especially problematic as we are not talking about a hypothetical ethical dilemma; we are talking

about sex with a bysagpirgrliked A $ s B atovellywis reatllyge d, A

disgustingstrong emphasisand wrong and you are a predator right now even if the boy is
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tryingtoconvinceyon. The same type of Rwverdalawth BEvelyn was wi -
commentingiAnd Ar chi e, t oo, iuerddistrdughkamdyeah Geraldine di n e ]
is distraught and 61 dondét know what to dod |

student stepping up agaMao  rEmitedbmugitypithegameélink e 0 t

of thought in discussinGossp Girl, saybdbag, dé | a mis re fblecomprer
de chacun, c 0estlépdaniesavee le paes. Lqgacsé ast dhur dqoi pr
doel.l &she felt the teacher | ooked aemtdthusct ed mo

enhancing her role as powerless. In these instances, it was the teenage boy who took the lead and

took care of their adult teacher; they were t
This all points to the teacher npegedtwhem i pant

the female teacher is portrayed as powerless and the teenage boy uses his power to encourage her

to cross boundaries she should not cross. The teacher characters were seen as willingly

fputting] themselves in the hands of these youngdoygeipand in an incongruous sense

bei ngpntehewhinds doing the seducing, and yet, sh

persuaded, consoled, cajofied ( Dor a) . Maeve expressed that t he

teacher éds conf liiocnts hoivpe rwiat hs eaxhitdmendaapglaaaceadau d e n t

form of foreplap . T h-andfbrt bekween the teacher and student is presented as some kind

of enticing build up to their eventual sexual encounter. This leads to what the teacher participants

expressed abevery dangerous aspect of the female teacher character being presented in a

sexualized and powerless way to young audiences. The comments below, broken down by focus

group, illustrate this dangerous message.

Consecutive dialogue from FacGroup 1:

Evel ymii s it s what kids are watching and
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wrong is righté and then they see that
too, studergwho will try to cross that line and becausemetimes
wrong is right Anyways] just had to share that
Emi | Mais, moiil3j 6en reviens pas que |l a plupar
di sent o6j e saisycfdt@msandmEmes correctod mai s
Others:Yes. Oui
Emilie: Puis, mais, tu sais oul tu sais Jésistrated tonep Tsé
eles disent | ° 6oh | know ités not right
a hand gesture signifying flightiness]
Betty:But i t flike,ad osneex yi nhway, Ot hi s i s so0o wron
flirty voice]

Consecutive dialogue from Focus Group 2:
Dora:fl t 6s obvious that they did the seduc
|l i ke 6oh, we canodot 60t Anhle thharnte Sto,r inedd s
a bit of a rape culture trope, to e
Maevikat dl ly [strongly emphasized], 1|ike,
othe® clashing steregipes going ob
D o r 8he seduced me, but also, she needs to be convinced
Maevhdaw ishe®s a tease
Do r ¥eah, yeab
Maev®he istarted this thing and then, n o\
the boy hanging and wanting mMmore and | i

D o r &he guigs are acting like, acting in control oncedtlzad
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the women are acting vulnerable, but it

seducing, but now they need to be convinced because they started it.

ltés a very, i1itds a verregallywanpae cul t ur eét
wal k away, | i ke, she doesnodét oreally mea
Maev®a, Aiéno, yes, yes, but nodé kind of t
undermined !l i ke I f thatés how the culture por
to refuse a sexual advance, then itobs |

her when she sayys 6nodé kind of stuff?
Non-consecutive excerpts from Focus Group 3:

L y n ®ne thing | noticed, the women were all, um, trying to

be ugh, the voice of reason in some cases or to deny, or to

say that it wasndét right and to try to

seemed the males were the ones who were still insisting that

6yeah, itoll be oké, O6you know, but why

butthat dynamic is sort of what you would expect between

people of the same age, but not with the age difference and the

power dynamic difference that you woul d

know. | dondt know, maybe I 6m wrong. Bu

Very quicky and say something totally stupid. They give them

a stupid Iline to say, you know | i ke, o1

childish tone]. That one got me

Tayllorjusit felt 1t was reinforcing this

dynamic. A lot of the clipswereyer muc h | i ke, 6no, but vyes
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[ uses a mocking, whisper tone] éitds jus
you can do bad things, but itds ok, you
just, kind of, that whol e, I mean, mess

viewers, right? And if we thk about who are these viewers?
Theydre young people who are | earning t
necessarily consequences for your actions
Through critiqguing the female teacherds power
6no means Yy etheSe showsbsirg tp éightt the aiape culture trope as pointed out by
Dora. This representation of the female teacher navigating boundaries with a student as a back
andforth, as a dance, appeared to be one of the aspects of these storylines that left the
participants the most discouraged. This type of portrayal of refusing a sexual advance is
problematic not only in the context of the of the female teacher, but for women in general. In
examining the teacher particifp&malt sdi wver 49911/
disturbing explanation of male audience reactions to watching th& lievAccuse988) The
film tells the story of a young woman garaped at a bar, while bystanders, who were mostly
men, did nothing to stop it. tisamoviessbhae d on a true story and at t
release, rape rates were drastically increasing in the United States. It was especially disturbing to
read that male audiences Ahooted and cheered
the broader societal impact of presenting these teachers on screen as saying no, but not really
meaning 1it, IS even mor eitdoeseometengto the imagenyA\od Dor a
the woman, which i s, i ke, mor. e ldamgperso be ytoma
of the classroom, and as explained by the participants, gives young people the impression that no

means yes and that there are no consequences to your actions. As such, the sexualized female
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high school teacher is a powerlesgifie unable to uphold the boundaries that should be
maintained in her professiowhen she attempts to maintain boundaries, she does not really
mean it.

In the teachestudent dynamic, the teacher is typically the one who is supposed to have
more power ath be able to maintain boundaries. This proves to be problematic when that teacher
is female. Megan explained that

| mean we know thakere is a kind of charge [said with emphasis],

an eroticcharge to, from you know, a traditional male gaze of um,

you know the seduction of a powerful wo
them down. Youbre reducing her power wh
sexualinteres whi ch doesndét work in the revers
right?[ 't s similar to] t bhwayfsasmall e pol i ce

a seductress, right?
By saying it does not work in the reverse, Meganrméahat a mandés power i s
when he becomes a sexual interest; there is no brining down of the man. Megan asked if most of
the storylines were writtelny men,which was confirmed and t h e nBecaosmthaist e d
part, you know, of the male fantasy, you know, ugh, canon, is having sex with a powerful woman.
And whods more power ful in your |life? Thereods
adu | frhis.commentary of finding power and satisfaction in bringing down a powerful woman
links back to the image of the female teacher fasrane fataleAccording to Jagodzinski (2006)
young boys are believed to feel threatened when faced with an satitieriemale teacher (i.e.
the dangerous femme fatale); as Megan saidjspto i nt i n a boybés | ife he

two powerful females, mom and teacher. The shows depict the boys wielding power over one of
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these women. However, a female teaccannot be expected to act in a strictly nurturing manner
at all times. There are moments in the classroom whereasie exert her power and
demonstrate authority. This is problematic for the young male student and he must seduce his
teacher to reclen his authority. With this reclamation of power by the boy, the female teacher is
condemned. It is not acceptable for the female teacher to be both sexual and powerful at the same
time; this combination of sexualriandegewe( Malh
2004, p. 203). In media coverage of female teacher sexual predators, Cavanagh (2004) explains
that the teacher is -Ackaestrgoted @p. a3ilé&mmant
combination of sexual aggressivity, internaledi ness and psychotic inde
The participants saw this neediness come out
and convinced to cross boundaries by their students

The female teacher participants expressed a lot of displeasure at seeing the female teacher
presented in such a weak light. Through her powerlessness, which was viewed as unrealistic, she
became a figure who was easily manipulated into crossing boundadiesaking inappropriate
decisions. All of this diminishes the professionalism of the female teacher. As Taylor noted, the
teachersjusi[ dondt ] -yfadAt heraccthserno respect for [t he
objecb. As i f t h e malegdgadcher bniscreen vea$ nottproldembtie enahgin
she is turnedhto a sexual object, these storylines, according to the participants, make things
much worse by reinforcing rape culture tropes at the same time, or as Maeve said, we have
Acl as heiontgy psetsergoi ng ono.
Normali zing the Sexy Female Teacher: AnThey Do

A second theme drawn out from our focus group discussions was how the image of the

female teacher on scremmormalized to be sexual. The participantsceat this through
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directorial choices made right from the debut of the teacher character. Commenting on the first
mont age of <clips that introduceshotinhwaythatiac her ,
meant tanake the viewer look at thesewomen a sexual way. So itbdés s
of these women in that way and these teacher figures inthatwayB et t y thevetwssd t hat
very sexual i zed i n Thiséenragesvasareatet thraugh sexg dothing | me d o
choices,witb ne t eacher descr i heglide®a  Maeivreg ,draess sved | i
background music choices. Buffy the Vampire Slaygthe teacher walks on campus to jungle
musicwhileDaws ondégt iCl ie 2 &edty sao ieBeft t y) . FErerglqiwhd|l i ce fr
was noted to be the least sexlmaking of the characters due to her age and attire, was still
dramatically sexualized from the start wimilie describing that she and Frank jumped on top
of each other and kissgighlors le sexy est encol&o .

A handful of thefictional teachers were in movement when first presented. Apart from
Rachel inGossip Girlwho had a clumsy and helpless walk where she cannot open the door,
Evelyn noticed how t he t casexhvalksmatwaly et lwatl kwang |
slow motion with the camera panning the teacher up and didwis, this is not a neutral walk; it
is meant tadbe sexy andhowcase the e a c odyr Masve remarked on this as well, further
adding that it highlighted how sexually predatory they were. She Rotesdalein particular.
Theslowmot i on wal ki ng, combi ned-comtadt rhakeSGkerlaok di ne 6 s

| i ke s h etdrirg [thisdbay] dowid . i T h-motienlamdwedroom attire were aspects

=)}

t hat T a ypaniaularly affensivd .
In introducing the teacher, we have Alice engaging in an intense-oulsession,
Natalie and Tamanasinga slow catwalk, and Geraldine lso in slowmotion, openly lusting

after ateenagebdyor as Maeve s athatisnob[sae withemppbasisia i on, A
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teenage boy. That is an adult body that the teacher is looking at E v eangueitfaRaahelis
being portrayed in a less sekuay as she is fumbling and struggling to get through the door,
Evelyn did comment t hatiss$eruallydppealigg, Ilthink, n society, s o me
foralotofmen. These normali zed sexuaslwearamesagtte s under
read the female teacher as sexual the moment we seé&chelly, we canevensee this before
watching a minute oA Teachethrough the title alone. Betty noticed this and thus began the
following exchangen Focus Group :1
Betty: Méme le titre, evethe title A [emphasized] Teacher
Evelyn: A [emphasized] Teacher
Betty: A Teacher, which teacher?! [strong emphasis]
Emilie: En général, en général
Others:[laughter]
Betty:l't should have been The Teacher, That
emphasized; slantsand on desk for added emphasis]
Through the title alonghe sexualized image of theacher is generalized to all female teachers.
Betty wasclearlydispleased at the usear indefinite article in the titleo generalize the
teacher, as if all teacheeggage in this inappropriate behaviour with studekdssuch, alkix of
thefictional teachers are sexualized fraheir introductioncontributing to the idea that it is
normal to sexualize the female teacAdre analysis below synthesizes the participant tea&hers
observations about the normalized sexualization of the female high school teacher on screen.
The SheMa nt i BUne&@ g mli o | .iTathe @articipants, the depictions were
evi deproduggofanain e di r e ®t amasoufiealstiodis(yMa e moeedin~ A's

the text analysis, there was a strong male presence behind the camera (s2e Eable
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without this specific background knowledge, the teacher participants felt the male prpstce
strongly, with Maeve, Dora, Lynn, and Megan making direct comments about the storylines
being more about the male gaze than about reality. Sophie said the teachers were portrayed as
fislutty or stupid or frivolous and t hat

| had a hard time, likeconnecting with the teachers, um, and | also

felt bad for them and | also felt bad for myself all at the same time

[other participantslaughl . | t hink itdéds when you see
one after the other |likendhat, i1itdés | ik
over by thislikeewave of cul tural, I dondét know,

Sophiereferring to the images as a wave of cultural misodygklights thepervasiveness of the

image of the sexualized female teacHdris image seems to serve no purpose, excesattisfy a

male fantasy. Real teachers do not see themselves in the deplctiomsn, i n regards t
|l ack of reaevesmmi sdi dedédgogy, sheds naot even
Evelyn wondeuwuedowéty, | st justdhere, like, nosnsamamartow h o 6 s

whab . DorabounRadhefidh ey 6r e not real i sot iashae Gifh erydtr ea |

teacheréit didndt act wal llyn fdeeeslc rliibk esdgs dNsst vad 5§ e

not realistaiscaawoaahéeVvepust mean that as a p
remotely realistio . I n a moment of exasper afindllyssaid, descri b
ft he other women, are not, ot.hey donét act | i ke

Never mind as teacheras we see, there were multiple instances where the female
teacher characters were difficult to procesa@salhumansinterestingly the one character that
is not actually human, Natalie French, the prayingrehatis fromBuffy the Vampire Slayer

was ironically the one most digestible to the participants. Her storyline demonstrated what
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Me gan des ctereotypededacson awifit h t he woman overtly thr
and t he oompletelydasottegd 1 h rieiofdrcedithat about makexuality, that

t heydre over whel me d Athhat, Sodhie redpandétheiripénis is deaidingna n

for them. And then &édboys il Ac der dioryg 6t @« obmersn ,
i s ¢ |sare fahtagy of his [referring to iar and director Joss Whedplm. Thr ough t he
presentation of the stereotype seduction and the male fantasy behind that, the storyline of the
shemantis can be read as symbolic. Evelyn summedup thmshat i s stumer yl i ne as
symbolique dankséns que,ammecar e pr ®s ent e | a f emme Oet Fd @ uqeod e
3 showcases the role that the shantis storylingolaysin accordance with the others.

Figure 3

The Symbolic ShElantis

As we see through the
"stereotype seduction”, sh
is "une symbolique" for
what a woman is suppose
to be (i.e. sexual).

4 N

The symbol is
applied to the
female teacher who,
as a product of the
male fantasy, is
sexualized.

- )

This image in Ift
most extreme
form (i.e. the
shemantis) is
the least

threatening.

Realisitc
portrayls of this
image are more
problematic

All of the teacher characters are sexualized, but Natalie French is the most overtlyEaiieal.
sadfiBuf fy | ", cb6est ¢ o mmeHerdterglinelpiegpmzaextrethed un f i | m

version of what we see when a female teacher commits this seasgression: the teacher is
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depicted as highly sexual, there is an appeal to this and at the same time there is an outrage. As
such, the teacher needs to be punished. Ireitismecase she is punished by death.
Throughout the experience the boy isaling over her and comes out of the situation unscathed.
Despite the explicit sexuality and drastic punishment of the teacher, the teacher participants were
not as bothered becausemdlkes gietnrlee 0 u rheo mfhaomwt
pobably not really gonna be about sex so much
creature. So shebds preying on a Maedveadnd Fiatr ffer
monstrous, according tlilari®emwim® e , ckheresshowsocamacd acr o
really get away with whaBuffy the Vampire Slayean. They have more realistic settings and
backdrops; therefore, when this type of storyline is included, it is indeed about sex with a female
high schoolteachefth e t eacher sé sexualization and negat|
shows. With the overtly sexual sheantis as a symbol for what women are supposed thdue,
is highly sexualized and punished fordgpictions that are supposed to be more thisteeality
become problematic. The teachers are still sexuatinddhiseads to added unrealistic plot
points that the participants took issue with.

Contrived Scenes with High School Bay When examining the fictional storylines as
examples of femiist backlash, the point about sacrificing the female teacher to save the teenage
boy was made. In the depictions of the female teactade student sexual relationship on screen
we see the boy portrayed in a more positive and unrealistic light. Thiseefatsn was not lost
on the female teacher participants and tioek issue with thisOne particular observation about
an unrealistic plot point enhancing the teenage boy stands out. After watching the clips
showcasing the private meetings between teaah@ student, Sophie said the following about

Claire and Eric fronA Teachemland Rachel and Dan fro@ossip Girl



| found the conversation between Claire and Eric, | was sort of like,
Eric is a [pause], heds a high
even like, interested in like having a conversation with this person?
[l aughter from others] Li ke, I
the writers of these shows have neymrd time withlike, a high school
boy [intenselaughter from everyone else in the groufs. a woman,

| would nevefemphasizedpe interested. And, ugh, why would 9ou

There isnothing like, enticing, about talking to someone who is in that

age groupo r I 6 m | isthis admallkosn? Iswhis Vike,
is there nobody [emphasized] else to talk to? [continued laughter

from others] And so this woman is stuck talking to this like, buffoon,

10¢

school b

wasnot r

whoobés | i ke trying to get his SAT scores
disbelief]. She should be atawineparal ki ng about her, | do
Like, what?! What is this? Like, each, all of these scenarios are so

contrived, | i keantoheyéer e esad .norto,u tkimneoyw d n

dGossip Girf oh good grief! | mean, again [emphasized] is there?

Likeget on Tinder, | dondt Kknow.

Sophi® s ¢ o mhad g irastitghes and the point about how unappealing it could be to hold

a conversation with a teenage boy became a running joke throughout our focus group discussion.

However, laughter aside, her fellow teachers were very much in agreement withdnerw&he

multiple comments of support sprinkled throughout her frustrated tirade, with Taylor voicing

fiyeah, yeab .

Girl, t her

Lynn vayts® sail di pl e ti mes an@ossiphen add:é

eds no excus e.doih NeviYak. lake [Soplod] daid,like,t hi ngs t
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c 6mon go t o a mus eoum.WhTahte riesd sf rtuosntgheaotfi ntgh ianngds
commentghatClaire should be at a wine bar and Rachel should go on Tandera museuris
that a conversation with a teenage peing put on the same level as having a more
stimulating adult conversation. The reason So
throughout the whole discussion is likely because it is undeniably accurate. From my experience
as a female teacher, comiagross a teenage male student in a setting outside of school usually
results in a wave or nod at most; the most likely outcome is that the child avoids eye contact and
ignores me. Quite frankly, that is perfectly fine. It is not to say that a femaletezinot have
a decent conversation with a male student; these do happen in the confines of school and usually
about schootelated issues. However, to portray a conversation with a teenage boy outside of
school, in the evening, and about fkf@ things as being a sougiaut experience for a female
teacher is just bizarre and fimtched. The average teacher would likely feel like Sophie and not
want to have arolongedhangout with amalestudent.

The portrayal of the teenage boys as being on the sanial level as the teachers was

further observed atTeathgmheréshe otednment about

And he | i ked one of her pictures, so |
being put on the same soci al playing fi
ikcatenage relationship, webdre gonna mak:e
gonna do it in the caréitds weird for a

The depiction of these boys as being on the same social playing field as the adult teachers was
bothersome to the teacher participants as it uplifts the boy and downgrades the female teacher.
The female teacher portrayed in this light exhibits unrealigtiaviors. She isntertaining

conversations with young boys outside of school when she should seek out more realistic, adult
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settings to find people her own age to spend time with. She should spend time at a wine bar or at

a museum or make a profile on@mline dating platform, such as Tinder, to meet a man her own

age. Giving a teenage male student access to
Lynnds c¢omme ngroblantaticGranted iissar adlsiost i ¢ det ai | as .
platforms and online communication platforms may be where many of these relationships are

initiated and fosteram(Russell et al., 2022, p..Zlherefore, it could be seen as a warrohthe
consequences of a teacher opening the door to their private $ifiedentsHowever, for the

participants, this was behaviour they would never engage in; they have a good understanding of

the boundaries that need to be kept, as Betty expressed in a comical, albeittsariolde, A

al most | ook anormabhstédohg thias sBhoald happend
emphasi s] No students in the .Jdlefemdletddchersst udent
reduced to having sex in a car in two storylie§,eacherandRiverdale. As Lynn noted, this is

a bizare depictionit is behaviour attributed to a teenager who does not have privacy in their

home.

Regarding the sex scenes in particular, theslvagreproblematicallypresented as

sexually mature, thus enhancing their imalee participantsoticedthis in theGossip Girlsex

scene. Carinaexplaingit he sex scene is hot, i1itds | oud, th
this idea that o0itds ok nowé, and | i ke, itods
doing, hebs HakCamagi haésshseetobfsarcasm and to

is interpreting the scene, bexplaininghow audiences are meant to pesitively. Maeve made
a similar Andthahnusic thaylikenbgdasai@e 6 r e doi ng srongmet hi ng
| t 6 s s dandgustdikdtohgody. She paused at the word 61 ik

di scouraged 6oh goddé. Sophie exparaléasewfd t he us
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sexual tensi on s o me h,drying tokwdyasu thiatithis s meant tolhappen n 6 t
or itdéds |i ke dununaanBletexfowotngdy avwdi enseppbaedai
on the same kind of wavelength as tbdiris clear the audience is meant interpret this
problematic sex scene as pogtiThe participantalsonoted that th&iverdalecar sex scene
was initiated very quickly once ¢stdnmy t eacher s
[sarcastico ( Evel yn) scene is also romanticized as
boyappears to, again, know whatiedoing. Adding to the lack of realismtiee fact thathis
apparently coordinatesexualencounter is happening in a tiny Volkswagen Beetle.

These fictional encounters on television are set @pnay that implies thathe teacher is
open to explore social interactions with teenage boys outside of school. In all of the storylines,
the teacher is presented as willing to schedule time with these male students outside of school
hours and, in some cases, not for purpodatetto school. As Sophie mentioned, it was as if
the writers of these shows have never spent time with teenage boys. Going back to these
depictions being a male fantasy, perhapsighwhy these fictional boys are being written as
appealing to the femalteacherand as sexually skilledChristensen and Darling (2020) explain
that most cases of abuse at the hands of teac
the importance of clear policy and procedure around contact (both in person ardtvani
means) between staff and students outside of
importantto avoid unrealistically romanticimg such encounters in popular representations of
teachers.

Binaries of Normalization: Bombshell or Mother. The defacto sexualization of female
teachers traps them as it does not leave much room for varied identities. When we consistently

see one pattern on television we can forget that idifeafemale teachers are different and



come to the job with unique life experiences. Early indiscussionEvelyn noticed the limited

personalities of the teachers:

itdéds very, um, genidteds reilteh drasyaudme taerr
or youbre a sex symbolbetweerhkklrag 6s no, um,
to be, 1|ike, |l 6m either a bombshell and
you or |1 édm going to be your mother

She saw the clips as creating a binary of bombshell/mother for female teacher identities.
Participants took issue with the two id¢ies thathe media has to offeCarina explained
[this is] what the media portrays these sexy, young teachers to be, it just

gives that idea about that and then again, and then young boys might try

to do somet hingébut tyoungandattracivel i ke, s o
and be a teacher either? Thatos I|ike, s
muumuus and making sur e thandike, | dondt | o

you know what | mean? So, and you could look attractive, you know,

wearingpantsandaur tl eneck, it doesndét matter.
Her fellow discussion members agreed. Carinab
portrayals of female teachers create for real ones. Due to these media images, a young, attractive
teacher is almost automatically put itih@ bombshell category and young boys may attempt to
cross a |l ine. She nmrgimgbi antdwt hi mes delarofighoyt
di scussion meaning that young boysd inspirat:.
inspired by the stcessful attempts they consistently witness on television through these
storylines. As far as the att enshutisdowggpo, t he t e

(Carina). She explained that she had been in situations where she needed to do this.
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Wean see resentment in Cari na@nfirdogo mrhe rcth t h
shows the redife implications of sexualizing female teachdusingclothing to explain herself
she sarcastically asks if she should be wearing muumuu dresses to hidengtod tme body, a
concept not unfamiliar to female teachers (Johnson, 2005; Atkinson, 2008). She questions how
unfair it is that a woman cannot be both young and attractive and be a teacher. Her discussion
mates nodded in strong agreement when she saidogdd still be sexy in pants and a
turtleneck Atkinson (2008)explained that if a female teacher body is hidden with intentional
clothing, then the problem of the sexualized
opinion, and her discussionreat 6 agr eement, t hatAdexdualized i s not
teacher does not have to be the extreme depic
where the teacher is dressed in a blue bikini, or even like TamBraiws o n 6 whofSr e e k
dressed in a negligdgpe dress at one poirliven covered up completely in a turtleneck and
pants, a teacheould look attractive and be sexy. This could imply that the female teacher is in a
difficult bind: even if she covers up completely, sh@ still be sexualized. A female teacher can
take measures to put on a more conservative, covered yplaok t i d o e sin 6(t C anrait rt ae)r .
This connects to an interesting comment made regarding thefsheacher Many of
the participants were strucly the more realistic elements of the show, including the appearance
of the teacher, Claire Wilson. She was not presented as either a typical maternal figure or a
bombshell. EkRetgadsnpbhedr eadl aspect, Inset hi nk t
that, to me, this teacher is your everydagkingteaches . Thi s i s contrary to
Tamarawho at one point idressed in a short skahd haser legs on her desk, or Rachel who,
as Sophie noted, dr es s egaghetetark [topsh d & &8sbet i §e0RA

progressed. Claire looked like an everyday teacher. Although the scene was not shown to
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participants, in looking back to the scene in which Eric first develops a crush on her, she
dressed in a formal cardigan goahts. Although not a turtleneck, | dot think Carina would be
too surprised to hear of a teacher sexualized dressed in a cardigan anthissit®ws again,
that even covered up, the female teacher is sexualized.

Evelynfurther commentedn the impact of younger, attractive teachers being

automatically sexualized. Note that her entire passage was expressed using a quizzical tone. She

probed:
itds very interestthendgatinghatsifase t hen al so
teacher looks like thaif a teacher is younger, if a teacher is attractive,
if a teacher dresses a certain way, the
|l i ke, that doesnb6ét belong in the teachi
be? Like, more mat er nexy?ifwtNleokacertamot al | o
way then is it |like, that idea is |ike,
AtthissEmi | i e rekagdesnded,pemse que cdest -a quodil p

c 0 ecsOte st pdireo tthabillda@mme tu veux. Puigasl dor oi t d@®° tBy beil h @
t he pdsking®red , A Evel yn was reflecting on the same
explaining that young boys might try to flirt with their teacher. Her whole passage being stated in

an inquisitive tone goes back to her earlier statethanthe depictions are vergmder role

basedHer words showcase the bind that female teachers are in. The phrase about attractiveness

not belonging in the teaching fielslespecially discouraging asptesents thalea that
attractiveness det er mi rSendartothespirsterpebchersoftien t h e
1950s who were classified as unattractive and thus not belonging in the field (Cavanagh, 2006),

attractive teachers today also face scrutiny; they needdo gaard andeady to cover up and
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shut down wemptatgseruaizeshém. His a sad reality that superficial concepts
determine a female teacherdés place in the pro
drive to be in this professio&milie agrees that the media is presenting the idea tyaurag,
attractive teacher is a given to be sexuali&b@. counters that in reality you have the right to be
attractive and to dress as you wathdwever,media depictions make it difficult fdemale
teachers teasilyembrace that they have the righbiattractive anaynore the role their
appearance plays in their daily job.
Looking at the other side of the binary, the motherly character is Alice, who the
participantssaw adulfilling a motherrole to Frank. As she is also sleeping with him, this
fimesses everythingap ( Car i na) bemamd wemh k(eEsv @ ltym) . Ther ef or e
a ct i ngmother figurk whosg gonna take care oftim( Car i na) , thi s becon

di spl ay o fmoamyidsuiéd d Cwairti hn anterestikgitornstd that even assa

motherlyf i gur e, Al i ce is stil |l theemost @olsaxumlecldaracteCar i n a
there | i kel yhothele app dra@r amEmei.l iHo weavse rq,ui m&met o cou
si elle nodetl pasemmmecbeglh® maios. olnn vaolilt tghuree €
groups, Alice was described as fulfilling a m

way . Ev eweigdedowwa Dyt he rel ati ommamaigsuesBetty f el t Fr
cal |l ggabdi t MAevewerdd!| | ®odr at avkwardnésst hand Tayl or s
c hoi c edisgustng e a ¢ridgeviiorthyd a s , Rraokwaselearlyflooking for a
parend . Megan summed Alice up as foll ows:
This isfmeant to be pemivedasff unny because sheds ol d,
silly, ités mom, right? Like, thereods,

you know, becauset 6 s so ridicul ous that a woman
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would have those kinds of responses to a young man so her sexuality

is a joke. Like, there is a kind of subtext

And finally, Emi | i € noted a unique poiMati sab opuoturAlmocie,

| 6i mpr essi on (u eyadabmsnms unFetaid menthluyis ellegellegpbusesde ¢a,

t s®épour moi ,dérangae.s t A |- Eohial ui gehdvhea sayng thisnade us

laugh weagreedvi t h Bet t y whiah makesst warse,dnerd disturbing As we
see from the descriptisrabove, falling in the category of mother as showcased through Alice
seems no better than falling into the character of bombshell. The mother figure is still highly
sexualized for Alice is always depicted as intensely making out with Frank; she growls and

moans repeatedly in her scenes. In a sense she is also like a manipulative seductress taking

ot}

c arl

advantage of Frankés need for a mother figure

typical, attractive seductress, she is not meant to be takendgreither, but in this case

because she is old&khether the bomibell or the motherly teacher, Dora expressed that

| f eel |l i keéthat thereb6s a certain amou
|l i keli hood that thereds gonna be, that

is undermined in one way or another. An
|l mean | ike, theydre expected to do mor

like, | already feel like, it,it e f | ect s what 6s tdlemreddy goin

already an undermining, forgetting about the sexammhponentand so,
and then the sexual component comes in and undermines it even more

As such Dora feels that female teachers are alraatierminedy beingexpected to play a

motherly role, in addition to the further undermining that comes from sexualized representations.



In looking at the options of being seen as a bombshell or as a mother, it appears neither option is
appealing.
Condoningthe RelationshipThrough InadequateConsequences: fANothing Re
These Womeno

The teacher participants had a lot to say about the fourth montage of clips which centered
on the consequences that the fictional female teachers faced as &f tbgultactions. In
general , it wahigrealyshappentetbeseworaen HEvV e liytnd s aanldmaofis t
| i ke 1t o6os (aCacreipntaa)b.l eThi s i s interesting becaus
but these were clearly not strong or reatistnough to emphasize that the teachers faced
appropriate consequences for their actions. Apart from what the participants vieiwed in
Teacherthey noted that the consequences did not do much to contribute to serious exploration
of the teachestudent seuxal relationship. Even death, the harshest consequence had little impact
in showing the implications of such relationships. The slaying alieenantisteacheiin Buffy
the Vampire Slayawas actually touched upon the least by the participants. Maeveidhat
we could |linkehdesdeachi bo ftitwas endersoad dohtieer 6 s ¢
most paBuftflydt ki |l | s her because shebds a prayi
h e (Garina) Thus, the genre of the show makes death expected.

The participants were very much attuned to the fact that the consequences of a teacher
student sexual relationship were minimized in these storylines. This could go back to the idea
that the storylineserve ¢ [offer] a kind ofsensationalism ( Megan) and that t h
r e a Intergstediin really investigating the emotional realities of these situations Do r a ) .
Evel yn not ed wolstahat happenssithestencherd]dave orfitheir own accoed

whichwesawnDaws onds Cr e eakdRive@alesAsthepam® tim&velyn felt that
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fiyou want t hem t otlikelustgo ahdes&rtyour lifeysomewhere elge,yau
knowd . Thi s rs&ancehefi rons tsrteetmi on wi t h Ppdoradecisienac her s 6
and actions. The teachearticipantsdid not seem too surprised at the lack of serious and
realistic consequences of these storyliasswith these types of shows, mainly teen dramas,
fiyoudre not gonna o¢$Carma) When ®uchistoryires aseangludedrfar e
sensationalism and with little intention to dig deeper theserious issuef the teachestudent
sexual relationshigharmful images of the teaching profession are condoned.

Nothing to Something The participants took particular issue with Alice frémends
regarding he | ack of consequences in the comedy. A
nothing really happens was tdheifesndlaiteabhercanet o t hem
acrossas not understanding anythilg meani ng t hat she showed no
invol vement with a student is wrong. Maeveods
opposed to saying Aliceds name sidiogywmthe |l vy, gene
profession. Taylor empfasagaidnt hysalkjragailmy 11
di mini shing of the female teadherl ntifeadcst ct eir i
presented as being so silly, to the pointveherPhoebe, whobés not a very
character, but that Phoebe has to feed her he
(Lynn). In this case, the lines she is fed are about why her relationship is wrong. This idiocy is
presentedfo | aughs, but i shepasmopnbsnsadfwrongb € a goe e ) nor
moralcompass ( Megan) . The fictional teacherdéds | ack
then transferred to the audi encshdwsafavofdcthept ance
participants brought up future episodes where Phoebe ends up carrying triplets for Frank and

Al i ce, thus furthering the acceptance of thei
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is firstevatyodaoedwkwaidneas. o fT hteh ot her character
the relationshipbut aghe show is a comedy, this awkwardness is used to turn the relationship
fintoajok& ( Dor a) . Dorbhut hendésonbotnouedl|l | i a joke i
momentsvhere Phoebe has a baby forthem Ther ef or e, adtudantrsexuabt ar t |,
relationshipisused forlaugnsh i ch Ev el yn ad mipaytattehtiomtethee r mad e
issues] cuz for me it was always really funny Fur t her uchimtfamilymbomentsst or vy,
are created,; this is less for laughs but more to promote the acceptance of Alice. Without
consequences, the seriousness ofitenddhowite 6s act i
startedd ( Ev e | y nnothingneedath i (nMyaFeankeaind. Alicdaceno negative
consequences atfligle happily-everafter.

Contrary to the participantsdé6 take on Alic
consequences depictedAnTeacherFrom nothing happening in thl&iendsstoryline, it was
refreshing to see something happen in this Ome ofA Teached s i nt enti ons was t
impact of such relationships on male victims (Hill, 2021, para. 14), which is highly glossed over
in the otherstorylines Watching the finalsene of the series, which takes place 10 years in the

future and showcases Eric confronting Claire on her responsibtlitick a chord with the

participants. Sophie captured t he thg€lareandal sen
Eric [storyline] made mereallysad. She admitted that whlil e watc
found mysel f, I was also only thinking of the
what Eric was going through. Her admission i s waydnesest andabl e

storylines ar e c oiustttropecthapeaisjuseciimalpzywaye( da ¢ ea) Ai |
which the boy never suffers for his actions; therefore, it is understandable to overlook the boy

entirely in such depictions as we are not useskwng him sufferA Teachewas credited for its
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realism with a few participants noting that it captures how they think such a relationship would
startand endn real life. Due to its more serious ending with Claire going to prison and Eric

suffering the consequences of the relationship years into the future, the show avoids undermining
the repercussions of such r thé¢ aly onethasdctugtlyshas Car i
real consequences. Bomk paryicular issue with the storylinegsking the abuse of the
youngbhoyAs a consequence, Yyoung nbtewrknowrheitolwre s a me

rightst ( Betty) because ofSheatidad t hey see on telev

| mean, I think thatds where O6A Teacher
jobatt he end where, he really kinda spel| :
me, youbre a click away, bat 1 6m |Iiving

On the same line of thougaevecontributed
And | thought it was interesting with 0
of talk out how she allowed it to happen and what logic she allowed
herself to follow and that he was doing these things, but that he calls
her on it and recognized that shedbds the
responsibility
Seeing thisutcome of the relationshacted out on screen could potentially make a victim of
such a situation more aware of their rights.
Considering real consequences, Claire is the maghercharactewho goes to jail for
her actionsAt learning thisCarinaexclaimedi n d i sSheegbes ® prisond?.  $hbck s
highlights that we are so us e dlaptomthesveisiei ng t eac
(Evelyn) for their actions. However, Lynn brought up an interesting observation regarding

Cl ai rseobns tpirme . Her focus group asked for some
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punishment and current life so | explained that she turns herself in and goes to prison. At the start
of the final episodel0 years in the futurshe is depicted as-married with two children. At
this Lynnscoffed Siie di dnét go to jail for very |l ong.
all this stuffd . had not previously thought aboutthisdang nn6s comment prompt €
back and look at the clip whiclnewcases Claire with heewhusband and two children more
carefully. The children look to be arouné&/'5/ears old and there is commentary about them
attending swim practice after sch@bidell et al., 2020c¢)If we factor in time to meet her
husband antave these children, Lynn is pretty spot on in noticing that Claire must not have
gone to prison for a very long time. Her jail time is further minimipeah earlier episodehere
Claire refers to her cri me as 9714 whichaay tomeni s de m
up on a background check. This all highlights an important issue when it comes to jail time
discrepancies between male and female teacher sexual offenders. Women often get shorter jail
sentences or avoid jail altogether (Kingston,£0This is brought up in the show asce Claire
is out of jail, she runs into a parent from the school who criedisapprovinglydi Yo u 6 r e o u't
already! o (Fidell et al ., 2020a, 9:24). Looki
enough? Despite h e svalamablegs f ort at showing theleggbnseque
punishment minimizes the severity of her crimes.

Students Acting as DefendersThe female teacher participamtsticedthat the teenage
characters played the role of defenders of their teachers. This could be yet another way in which
the teenagers show more power than the adults; however, in thet elips,seeras a tool to
mi ni mi ze t he t e a whichtheypérticipants feundotbersantetando n s
problematic. This was particular to tRéverdaleandD a w s 0 n 0 storylihese @akna noted

that inRiverdalefh e def ends her too, right? Archiedbds |



med. So agasiene nmalkiikneg nhaeyrbveetimg Bettyakso natédrthatsnt t h e
Riverdale fieveryone turned on the mom and the teacher was just kind of like sitting in the dark

and it was like we [emphasized] were meant as viewerstoalsbur n on mom i nstea
teacher. IlRiverdale Ger al di ne, is confronted by two par
(note, Betty is a character and not meant to be confused with the participant). The way the scene

i's constructed, Bett yGer anlodctionsdu thedeeracharacters d e n o u
defend the teacher As viewerswe are meant to sympathize with the teacher and villainize the

mother. It is especially disturbing to see that we are villainizing the mother for wanting to expose

the abusive relationshipet ween a teacher and st udeput. Lynn
on trial by the parents and ités Betty who co
[Betty] threatens to lie to protect thém Lynn | ater brought in the c

Da ws o n 6 who lizs te #n&kschool board to save his teacher. Lynn called the depictions of
the teens | ying wexdopr &thec tcsotedné amabe@aharesier s N
volunteering to lie to get, so that, to avoid the consequences, ybath ¥/not normal. But to
showthatisawfdl . S o p hi eshockedh ob yyiatsteediagera d d dadalmosi
condone the relationship.
Doraalsocommengdonthe students as defenderdiverdde, cal | i ngthe he sit

weirdestof allofthed ; t hat i s Buflyyhe Yiagipira Sldydéne teaahsr isian
monster who has her head chopped off. She noted:

It was really weird the um, like the interaction with the adults and, you

know, itdéds |i ke thereds a |l ot of, | don

her so much and thatibtsés || dloemdhn otk n@nmwo u g |

and too much at the same time. Like, the &msdefending [her],
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t hat shoul d be s u mpiaegto nkitosvatchithern ngéi t 6

o
(7]
o

(@)

being |Iike 6no.sheds a good person
Maeve agr eed Rightdcuzitlseems tonbedoraedaboutithem [emphasnesthing
the parentkand this like, clear predator, manipulative woman is just like able to slink off and
find fresh prey The situation with the teacher is minimized to enhance drama between the two
parent characters. As such, the teadtedent relationship is not even addresged.c hdad 6 s
brushes it off, which realwhoa,oowkh da,r awltboya ,s utrt
in the room with the person who took advantage of youiosdhisis the too much and not
enough aspect. The children defending the serial predator and the adults doing nothing in the end
is all too much to absorb and at g@me time it is not enough as nothing really happens to the
teacher in tts scenario. Geraldine is killed off in future episodes, but not before we see her
lusting after and starting relationships with other young boys. This means the teenagers were

deferding a true serial predator. Hora ws o n 6 ® o € 1a e &k, lsq thls isfsimilar to the

Riverdale situation where itdéds |ike, wedre go
awful [laughterlo . Again, not enough and too much. Not
with her actions and can start a new I|ife; to

believedby the school board.

The instances of the teenagers defending the teavbegsseen as further evidence that

t he st ortredted fiippantlpa r(eD ofir a ) . Maédve addedgonfma have
sequence and like, boring consequencesand t her ef ore t hfethst or yl i ne
dramad . Cal |l i ng tbbriagwasoohte megrutieercangeguenaesnot important

Maevemear that showindegitimate legal consequences would likely be interpreted as less
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engaging to audienceshis promotes the inclusion dfamatic and unrealistic consequences

whichend up minimizing théeachingprofession.

Implications

The second phase of this stusBekgo understand the lived experiences of female high

school teachers in the broader context of the sexualization of female teachers. Utilizing clips of

fictional teachers engaged in sexual affairs with male students, the focus group discussions

exploredhow the participants respoedito fictional representations of female teacher sexuality.

As discussed, we see that the participants took issue with the imbateweeddynamicswith

the fact that the sexuality of themaleteacher was normalized, amith theinadequate

consequences faced by the female teackamsidering these three patterns found in the focus

group discussions, some overarching implicatioesdéscussed below.

Condemning Whais Expected

One of thassuesof repeatedlypresenting female teachers on screen in a sexuditiged

is the expectation this creat®s e thioidedemphasizedpf the femalesexy teacheé t h a't

fisociety, Ithink, and the media has portrayed ma ny h a v ethicidea) this womans e e i

sexy [emphasized] teacher authority figti{€arina)as typical.Constructs suchs the myth of

the lucky bastard (Angelides, 2018) and the hot teacher effect (Muniz & R@O88) confirm

C a r i apinidndvale teachers are not impacted in the same Magan expressed:
|l t 6s |jdxatcttome iiscdi fferent i f it was a m
of like how we would read it would be really, really different because
we would be filled, web6d have a differe
so, webre so used to thadi[fcuncfrr ati ve as

her word], you know, vVviolent. al most. It
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The research does support the idea thatrthle teachefemale student relationship is more
abusive Dollar et al., 2004Fromuth et al., 2016; Muniz & Powers, 2022) and yet at the same
t i rmeoné@reallybatsanege ( Car i na) o0 rmen taogetpaway withimoresshimp | vy ,
than women canncluding dating, | guess, estudenté ( Car i na) . Evel yn was
about this. She presented a hypothetical scenario asking her fellow focus group members what
type of reaction she would get if she announced to fellow staff members thaasdatimg a
former studentEmilie answered h at s he worarhedtwéirdnd Evieil ynds poir
to show t hat apsoplawolldaxm@trephasieedsornething tdgibe done but i f
they heard a that a male colleague was in the saoaisit s h e  kthank ilwodld be
somewhat accepted or like people would, jlilst, move on with their day This point deviates
from what stypically found in the literaturdn accordance with viewing abuse that the hands of
male teachers as worean female teachers, stronger sentences are advocated for male offenders
(Fromuth et al., 2016)}rom the participan@gperspectives, in their everyday lives as teachers,
they are not seeirtpe harsher stance against male teacHdrsy see male colleagsi get away
with more. Perceptions of male and female teacher sexual offéeddriocome from studies
which primarily gather data frorgollege students social science and psychology programs
(Dollar et al., 2004Fromuth et al., 20L68Muniz & Powers2020;Muniz & Powers, 2022
Muniz et al., 2@1). Althoughtheseperceptiondraveimportarce, more focus needs to be put on
the input of real teachers in the field as what tvgyeriencaloes notoncur with existing
findings

The contradictions presented above are unsettling in both a logical sense and a moral
sense. Figurd outlines what was presented.

Figure 4
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In an ideal world we would not have to worry so muchultlee contradictions above as we

would hope that an ideal world would be one in which all teachers, male and female, maintain
the boundaries they should. However, it has been documented that sexual misconduct between
teachers and students is on the iRessel, 2022). We need to consider the implications of

glamorizing sexual relationships with female teachers and sweeping relationships with male

teachers under the rug. Both need to be treat

persistentpsyh ol ogi c al and physical i mpacts on Vi
The consequences of such relationships need to be taken seriously.
AiFalse Equalityo as a Means of Distraction

The potential reasoning behind the inclusion of such storyisnesmething worth
guestioning as without proper consequences, these storylines may condone behaviours that are
in actuality criminal offences and pass them off as excusable and light transgressions. Megan
offered a rationale for whthe female teachenale student sex storylineégemmon She called

it Afreversing] thetable8 and seeing the femal eanpveltgy t he

cti

r o



(Megan), or iatsbédymaor adtdeloo fial so00. IThihsi nlke d ttha
following exchange between the participamtsFocusGroup 3
MeganLi ke, i1 tds, webre talking about is a
you know, sort of to marginalize the fact that we still have problems
with male predators and male, ugh, you know sexual abuse of women,
soyou just kind ofadiwallity péwpmen oel it i
[uses a purposeful whisper tqrees if divulging a secret]
Taylor: Ohthhh
SophieYeah, itbés I|i ke this false quality e
Taylor: Absolutely, yeah
Sophiell t 6 s | i,kmakesuh y e ah
Megan:Wo me n ,we all ddits
Sophiei f wedbdébre gonna be equal., well then,
Taylor: You have to share this
Sophie:Yeah, yeah, women do it too
Megan:Women do it too
Lynn:That 6&s nut s
This isa noteworthyexchange. First, it is important to acknowledge that female abusers do exist
and they do inflict physical and psychological harm on their victims despite the fact that
Aof fenses committed by female child #hexual of
undertones of sympathy and romanticizationo (
as engaging in such relationships for sexual gratification whereas women are perceived to

engage in them for emotional reasons, their actionsametimesleemed less harmful (Muniz



12¢

& Powers, 2022). Christensen (2018) argues that romanticizing and viewing female perpetrators
as less harmful than male perpetrators is problematic. In her study on how female perpetrators in
print media are portrayed, she argues recent pushes to gender equality have likely led to
moreprint reportsshowingthe danger of female perpetrators as opposed to glamorizing the
situation. In looking at print media reports from 2012 to 2016, Christensen found fewer

Aundertonayoof{psympd) for female teacher perp

as nashwvli,aéndadgiggingtheiic|l aws i ntood teenage boys (p.
al so cites that Ait is indisputabl eftfreantd emaloe
177). Christensends purpose is to show that w

actions, but like the participants noted as a rationale for the storylines, this could look like a
fifalse quality effo@ ( So p hi e ) .toraWMembarlthe pointrthatevitlainizing female
teachers in media reports is not necessarily a new concept at the hands of gender equality, to
make them equal to men. Female teachers who cross boundaries have been referred to as
dangerous, femme fatale déiKigures for some timeCa@vanagh2004 Jagodzinski2006 Knoll,
2010. We also need to remember that televised depictions of male teachers in such a role are not
as harsh. Even in real life reports, Chiotti (2009) found male offenders were depicted as
predatory in only 22% of reports; this was in newspapers, magazines, and on televised news
bulletins from 1994 to 2009. This is not a particularly high percentage. There is no denial that
fwomendoittoo ( Megan), but we mus te,as she sid,iabatcklashf t h e
meant to divert peopleds attention from the h
Sexualization Leads to Undermining

When it becomes normal to sexualize a female teacher, whether on television or in real

life, it undermines her and by extension, the teaching profeSdimswas of considerable
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concern to the participants. To natethisfinal sectionof the chapterthe participants share
their thoughts on what they watched in the focus group discussiovever, the quotes
themselves are from the individual interviews where the participaeres askedhow they felt
about the focus group discussion. They were alsaddeKeok back at the depictions and
expressan overall reflectioon theclips. These were the first two questions asked in the
interview and they served as a segue to the questions about broader topics of female teacher
sexuality.

Taylor, who had a Idib say about the teaching profession being consistentalded in

soci et ywishthatwalhad afivery different set up for education and that it was so

respected that it wowldishte Wwacom@etalke nlgut n af
admi tt ed treetthosghtaboult thelsexualization angle ofitatall To her , t hi .
sexual | ens s h e funherscorrbdesakyi posgive imipressian @fipeofile who go

intoteaching and s he d@lbdoes Undedcat the pfelsséom, right? It is kind of

disrespecting, continually, in various differentways The sexuali zation angl
that shockedEmi | i e. She jr@®t &ir |t \erdariinneatrétonns pace que®
Al dans | es] ®mission.f rSehrec sphwo nt end ,s jse xwail 9§ zpe

of American culture and was discouraged that this one, negative cultural image was so pervasive.
Megan and Sophie were also discouraged by the images thelgigavet surprised by

t hem. Me gense offcynicisn affi er wat ching t methingl i ps and

surprisesme to a certain degree in capitalist cultural production a n dwe tsee alltthe fime

how low they will stoap . I n u she wag reférting ® thé facsthat most of these

depictions are curated bfgrmutae na n dmgenose essailtiln ue d,

guess, on women and gender and thme, attack on female authority. The sexualizing of women
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in that regardto me, is just an attack on authooty As a position of autho
compared to a female relative, a female neighbor, or a female member of the clergy, the female
teacher is the fAmost sexualizedmerftMaudhi zh &t P pv
culture and pornography have | ong sexualized
turning what should be considered abuse into a positive sexual experience for a teenage boy. In
studies which examine attitudes of sexual retesiops between teachers and students, male
respondents take little issue when the dyad is made up of a female teacher and male student and

are less likely to see these relationships as harmful to the young boy. Female respondents see

them as more problemat(Muniz & Powers, 2020; Muniz et al., 2021). This perhaps connects to

the fact that many of these pdar culture depictions are created by men; as men are less likely

to see this relationship as harmful, they have little issue perpetuating it. Tlremest to the

detriment of female teachers as these images continue to sexualize and fetishize the profession.

S o p hfelta littié disgusted and uncomfortable af t er vi ewing the cl
was also not surprised stating the clips contribute lne | dietad st hjaus ti an accept
our cultureto have ahotteacier She saw this expectwhwhyoon as p
sexualize someone, you have power over them a
that should never be paof the equatioa . | t c peeaptioethat, bhithés hdi teacher
candét be taken as seriously as other you know
teachere andwebdhraee aiddi ng t hat | ayer ofangthingudér e se
you 0c.ayFbemal e teachers are undermined yet agai
stereotypes that suggest that one cannot be a woman (sexual) and a professional (intellectual) at

the same timeo (Mitchel/l & saflermet suypris@ddtBe9 |, p . 15
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participants clearly took issue with these depictions and the negative implications they have on

the teaching profession and on female high school teachers specifically.

Cul tural depictions haveemadient ieactoamamcagiph|

identity. We see this identity presented as
video (Van Halen, 1984) and in countless memes on the internet. She is even a Halloween
costume. One sudiotfemaleteachercostume on Amazon Canada (2023) looks like pinstripe
lingerie and comes with glasses and a rtexko, according to the product description, make the
wearer look more like a teacheeé€ Appendix EPhoto 4. Items such as glasses and briefcases
are tradiionally seen as mateacher items and when a female teacher is using such items they
become fiborrowed symbolso (Mitchell & Weber,
she does not inherentlphl. The six storylines used some elements of a typimateacher look;
there was the manipulation of eyeglasses as a sexy accessory, we saw more than one short skirt,
and we did see lingerigpe attire. We saw the clear use of a leather bag/briefcase as a borrowed
item for Rachel inGossip Girl The itemwas a great hindrance to her as she could not open a
door because of it; because it blocks her movement, it comes across as borrowed or as something
that she should not be using. If it was a teacher item meant to be naturally hers, she would move
freely with it. These images are not the extremes we see in a music video or as a Halloween
costume, but they contribute to the hot teacher stereotype and the overall message that an
attractive woman in front of the classroom does not have as much to offer asd need
stereotypically intellectual accessories to identify as a teacher.

Given this pervasive hot teacher image, it is not surprising that female teachers find
themselves up against stereotypes. After viewing the clips, Lynn seemed exasperated when she

explaned,s i hat all we are? Wedbre so muchd.mor e

a

t
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She felt that she andal wayhwerup ean@gdiensteatches s svt
even really exist, | think. In extreme cases they might, butby ayellam . These sexual.
depictions undermine teachers and reduce them to a stereotype that does not reflect reality,
except in extreme cases. Thebpnportanxidexpioreen cases
literature and filndb , b ut s hsadid & gobrfob dhis. én har teflegtion on how the clips
made her feel, she explained that the focus group discussion left her thinking about the creation
of the storylines and the thoughitocess behind them. She felt the seriousness of the abuse was
not acknowledged. She brought wupléomeéebkeguppe
to be serious and if 1 t6s supposediHavddybue r e al
do those things respons.i In|rginfosciog certaiagroblenteicy 6 r e n
stereotypes and Doesalt hat imake it feel l' i ke 1 tébs m
keeps comingup inthe medin? Al t hough teacher sexual mi scon
less prevalent at theahds of female teachers (Christensen, 2018) but one might think otherwise
considering the storyl idend.t Owearl dlyl f eldr d ifkeel
presenting it as a serious issuw, theybhae prea
these storylines are not being handled responsibly, thus presenting an inaccurate and unrealistic
image of female high school teachers. §heepresentationsrdermine the profession and
continuously diminish the integrity and competence of female high school teachers in real life.

To conclude Phase 2, Section 1, we can observe that the teacher participants negatively
responded to the fictional representat@f female teacher sexualifyhere was little praise to
be found for the fictional teachers; they were seen as unrealistic, powerless figuresneho do
face adequate repercussions for theiractbnrs.om t he partici pantsd pers

surgise at some of the sexualized images shows how pervasive the hot teacher;imhegans
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ideal that is then condemned in realMoreover sexualizing the female teacher seems to
distract from the realities of male teacher sexual alitisally, the gxualized depictions serve
to undermine the realities and seriousness of the profestsorg Phase Zection 1 as a
springboard,hefinal sectionof this study sought more personal insight into the participant
teacherglives.
Chapter 6: Individual Interview Results and Discussion
Phase 2, Section:Binaries of Female Teacher Sexuality and the Lived Experiences of Real
Teachers

This final section of the studgxplored how the teacher participants felt about the
binariesconcerningemale teacher sexuality and how these relate to their own lived experience
as a female teacher.
Recapitulation of the Individual Interview Structure

All 10 participants took part in an individual interview after their focus group discussion.
These took place throughout the month of Noveraberfirstcouple ofdays of Decembez022
Theywere scheduledo more tharl0 days aftethe focus group discussiohhe gap between
the focus group discussion and the interview was kept as short adgpassibe goal of the
interview was to discuss how the participants felt coming out of the focus group disclirssion
the interview ve discussed further reactions to the clips and links between the clips and the
teachersdé i dent it pariesthataraudseddo definedemalestsadsees t he b
Appendix B) The interviews varied between-2D minutes. & of the interviews were in
person andour took place on Zoom as that wam®re convenient for the participangdl of the
interviews weraudio recorded, with the Zoom interviews being both audio and video recorded

(however,only the audio recording was used for transcription purposes). | had a notepad with me
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to take potential field notes, but found myself not relying ollytrole as a reearcher is also
intertwined with my identity as a high school teacher. Having this insider perspective, the
interviews were not simply a questianswer format. The participarttsok the lead on the
discussion, but as a fellow teacher, and thus a peemntdgrview was in many ways more of a
conversation and sharing experience. To take notes in that role was more of a hinderance and felt
unnaturalMor eover, much of the participantsdé emot.i
andtheir strong exhalest was all in their voice which the audio recordmmgptured perfectly.
Data Coding Procedures forthe Individual Interview Data

Similar to the focus group discussions, all of the individual interviews were transcribed
by me bylistening and typing out the transcript. Boni | i eds i nterview, whi cl
predominantlyin French, | did run it through an automatic transcription, but again, only used this
as a guide while listening and typing out her words as the automatic transsipbtaccurate.
Other participants also occasionally spoke Frenc¢he interview but | was able to transcribe
their words without the aid of any automatic transcriptkeor. my first level coding, | used-n
vivo coding (Saldfia, 2021).Just as | did fothe focus group transcriptsyrfirst step in this was
to go through a hard copy of each interview transcript and underlinedeelg andohrases. On
an electronic copy, kept the transcript on the left anded a text box on the right side of each
interview to noteall the codeseach code was numbergsgte Appendix J- With all 10
interviewscombined | ended up with 2307 firdevel invivo codes. In my next step, for each
interview, | listed all the irvivo codes on a document. | then began the pooésecond level
coding; | usegattern codingo combine all my first cycle codes ima@ore meaningful
groupingy(Saldaiia, 2021, p. 322While pattern coding, | wrote analytic memos; these memos

notedmy observationswhat | found thoughprovoking,andthe connections | was beginning to
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see as | moved through pattern coding each inter(@ew Appendix G)From the original 2307
in-vivo codes, | ended up with 1@Beliminarycategories with my pattern codirigapplied a
second level of pattern caodj to narrow these categories down even nfeseeach participant,
| grouped together thareliminarycategories that related to each ottigom this | ended up
with 49 categoriedNext, | repeated the process of grouping togethecategories thaklated to
each otheto furthernarrow them downbut across the 10 participants. From this prqdess
categorieemergedOnce | decided on my foeategories| went back to my transcripts and
isolated all the quotes that pertained to eawdfor each participant. This helped me to find the
most salient and impactful statemewtsich belonged to each categomhese foucategories
were turnednto narratives created from the combined voices of the participants adf. nay
more detailed explanatioof how | put my stories together follows.

Storied Results

Co-Constructing Narratives through the Interviews

According to Johnson (2005), @AOne way to wu
and desires is to |isten to each otherds narr
managing sexual dynamics in theinswitbdnassr oomo
ont ol ogi cal position and an interest in peopl

perceptions of female teachers, wanting to dig deeper into teacher experiences, and being a
teacher myself, | see my participants as the main Gandnis to my study, but also see my

position as a researcher as one who can contribute a®\wsllich, ny ontological commitment,

or my relationship to the reality of my study (Caine, 2018p deep ond\arrative inquiry is

specifically defined bythéd r el at i on al engagement o (Caine et

researcher and participant. There is an ongoing interaction between the two and this can be a
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vulnerable experience of story creation. As a researcher, | do not want to infringe on other

teaches 6tories, buhs a teachet,cannot listerwith complete detachmenAs suchthestance

that narrative inquiry is a Arelational resea

transacti on Gant etal.e201pEFY)resoraeswit me. The transactional

aspect of narrative inquiry is also elaborated on by McAlpine (2016), writing specifically about

education research, who states that the interaction between researcher and participant makes

them jointly responsible for theaies that emerge in the research process. These stories give a

voice to teachers and their experiences. Macintyre Latta and Kim (2011) concur that narrative

inquiry is the most fruitful approach to unde
| do believe that storytelling holds a lot of my work togetlkégure 5Soutlines the

different stories that were at play during the individual interview process.

Figure 5

The Interaction of Multiple Narratives

Instituational narrative:
mind/body split

Instituational narrative:
spinster/seductress

Instituational narrative:
sexualized teachers on
screen

Participants'
stories



|l put the participants6 stories in the main
came out as well through the interview process as | shared some anecdotes about my own
teachindife in the interviewsThesepersonabnecdotes wenasudly stimulated inresponse to
t he parti candgirmsorhesdsesstiiepwerie arswers to questions the participants asked
back to madirectly about our topics of discussion (for example, Megan asked me abawmy
thought process when | got dres$edwork in the morning)As discussee@arlierin my
researcher reflexivity section, | have been continuously reflecting on my own experiences in the
context of the sexualization of the female teacher throughout this research growdbsthe
institutional narrativesrespread out at the top showing their progressive impact on the views
and assumptions of female teach@&itsese are the dominant narratives of larger organizations
that set the stage for the personal stories we tell; tkeyarer y i nfl uenti al on
The impacts of these institutional narratives were outlined in the literature réweas a
natural instinct to represent these ideas as overlapping and circular as | do feel that one narrative
fed another.

With these ideas in mind, | used my individual interview data to write foupinston
story reflections. Through these story reflectidrsought to show how the participadt®ices
and my voice as a researcher work togetAsrsuch, lused a procesd oo-construcion, which
is an effective means of showing how researcher and participant work together in knowledge
creation (ChandKredl, 2010).I have decided to call them story reflections as they read more as
personal journal entries than storieBowing a traditional plot structuré.used the firsperson
purposely to connect all our voices. As | was combing through the data, | could hear the different
voices of the participants and also hear how they meshed into one. In the story reflleations

follow, all of the words in italics are the words of the participants. For each story, quotes from all
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10 participants were incorporated. My own words are in regular font. | sometimes included
longer strings of texeitherto build context forthe story réectionsor toadd my own voice to
them I n other instances | added just a word or
purposes. A mindful effort was made to keep meaning intact throughout the process. If | had to
remove some of the participadts wor ds wi t hin a quote to maintai
overall meaning of what the participants said remained true. For example, the following is
written in storyreflection1: And everyone knows as a female teacther Jower cut shirts
become @roblem.T he or i gi n dheloweecxttlikeshe euts ef the shifts and things
like that, that beconsa problend The integrity of the original passage was still maintained
though words were removed.

If I had to change a word, which was signalled with regular font as it was my own word, |
also made it a point to respect the overall meaning and contextpfahet i ci p.&dort sé wor
example, the following is written in storgflectionl1: And | think hatlooking goodalso makes
people uncomfortable and it makey female colleaguesot scared, but more aware of how
they | ook and then therebds a chithigeaseiladided and t
the term 61 ooki ngwagdiscubsing leseffdrthte drgzsawelt for ber jpbamdt
that it is important for her confidence as a teacher to look good. | changed the original word she
used, which was 6éwomend, to 6female coll eague
speaking abat specifically when making her poirdn a final note, to maintain the integrity of
t he participantsd voices, I |l eft grammati cal
naturalness of the words. For example, the following is written iy s¢dlection 2:I do think

thereds morlkt ewpecpatponsly not changed to 6t |
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As such, what follows are four story reflectionsareatedhrough my words and those
of my participantsThe stories seek &xplorehow thesexualized image of the female teacher
andthebi nari es concerning female teacher sexual.]
experience as a female teacher. The story reflections are as follows: (1) a female teacher getting
dressed for work;2) the binaries that confine me; (3) do fictional teachers reflect my reality?;
and (4) who | want the fictional teacher to be.
Story Reflection 1. A Female Teacher Getting Dressed for Work
|l tés a typical mor ni ng anldsnbtameffagiesst i ng mys
process, but one influenced by others and by my owraseifenessand selfonsci ousness.
like to believe the decision of what | wear in the classroom is mine alone, that | have sole
autonomy and authority in presenting my bodydain way. However, as a female high school
teacher, 1tbés difficult to claim my body as m
| have to be honest, | pay a lot of attentiorhow | dressl definitely care about what |
wear, one thousand percehtake pride in lookng a certain wayandit does make me feel good
about mysel f. | dtbhem@rdaunfomuonately) imaybe a litthesbih, hua s a 'y
unf ortunately this is what gives me confidenc

dress or the wathat | look,butwhen | look professional, | feel professional and | feel like |

ol

carry that into the classroom. Je pense quatafn que j e moéhmcjemé !l e, | a f
comporte, g, caamene distance entre moi et méeves.To maintain thigprofessionalism and

distance, therare a bunch of things | make sure not to wiathing too revealingndlc a n 6 t

wear tight thingsY o u 6 | | n e v e rshoste 8 je mets unenupes du quelgue chjese,

fais attention ben, que, on voit pas mebdites] showed up to school one day in a skirt and

when a colleague confirmedy slight hunchthat it was a little short,was super paranoid the
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rest of the day. | ¢ o u Lodgertskartg @lso sawse issutwipéncilwa s n 6 t
skirt for example. | loved pencil skittsused to wear them in my job outside of education, but
you canodét wear that kind of thing in school n
looking at you and | got comments from some boys oneTiinea t 6 $ standd evearing
longer sweaters. A lot of teachers wear those actually, those long cardigans that cover up a lot
of the bodyl feel like pencil skirts with high heels and things likethah v e b ®xyo me 0
teacher o unifor ms.

| 6d say my uhiggestrcontenilthe/bodbies havg got to be hidd¥our
boobies should not be showing, I|ike ever, in
are not there. And even if you have | arger br
with carefully selected tops and sweatdiise cleavage thing is a big thiagdl try to wear

things that ardigh-cut, never showing any sort of cleavage in any Wwalways make sure |

dondt bend down, | usSomeimedweareghge dminrdit mihaivreg ,a Pter
down bras that crunch me. | have back pain ftboeseb r as, but | 6 m not comfo
work and bouncing around in front of teenager

iron-clad bra.In addition to théoouncing anund,| alsohave to worry about nipplesn d t hat 6 s
why | had to invest in thicker bra3here was a timettied nipple covers but then | found they

started becoming kind of visible througtys hi rt s so | gave them up. Y
to be up therén front of a bunch of teenagessi t h  har d ni pbedaesevenwhend s n ot
| 6m wearing a turtleneck, my breasts are stil
sense,Wwondt wear Ccfitingmstufe thavé hignécked shirts that are a little bit

more formfitting, so | have talecideb ok, t hi s | s-eqai ngrtd eMeck 6we @

a female teacher, ydigure out pretty soon thadwer cut shirs become a probleand to stick
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to crewnecks or turtleneck#/earthe good old cardiganBut sometimed, hate high necks. This
is stupid, but if | haahghreckivdcausea o 8 egb b manmakg
feel worseAnd sometimes t 0 Iy hat. k@, appal | i ngly hot . | 6m much

something lowehuta male colleaguencemade a comment about female teachers wearing

cleavagegs o | 6m very conscious of that.
|l mentioned that | make wédkendtuitlenéckndat i on be
work turtleneckWhen it comes to clothes and how | present mykelf,t hi nk t hat it és

have a distinction betweeny professional life and my personal life. | allow myself jeans once a

week but for the most parsweat pats or jeans every single day is wasidw e a r . I woul dn
wear to wor k somet hihreg wteltekte nldgd swearched i n fr
en gougounes,ersthi rt, puis en short, ts®? Joali guand

peuplus propeq u 6 u n s amdi.i thirk a cleansoutfitwith a little more structurés best.

tgivesa sense that youdre in charge and you have
|l ook and thus care about the people around yo
money oithatyou need to buy designer clothing or be stylathpughl still wanna be stylish),

but | do think there is a lin&Ve should be ithings that are put together, like dress pants and a

shirt. Ask ourselvesis my shirt ironed?Am | takingsometime withmy appearance? have

colleaguesvh o s how up aergsweahpans)Liulalemomleggifigs, or a Habs t
shirt. Others |l ook |Iike theyére going clubbin
theydre just too sl utty. prdcticdilpmwaek eids s U & £ so rc obmptl
appropriate for the work environment or if you look like you slept in your clothes for the past
three days and you never wash, thatoés ladlns o, I

not somebody who says you should be allowed to wear whatewerayout . I do kind of
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a bit oldfashioned thatway. t 6 s j u€bedt ffrcaltr s subjectif.

délicatesl once heard acolleaguesayi | y a personne qui va me di |
Mais, moi, dans ma téte,jesesn t rain de me dire, pour moi - a
hypercoOurt. Je me dis qubéon devrBventhowvweiiketoun cer

think that thosocer tlhiikneg,s ydooun 6kt n oteeedrestiateveyhe ne 6 s v
fact is, it does represent not just yourself, but your profession.

The doublestandards compared to male colleagues are tough to digest. Those sliders,
sweat pants, and Habshirt | just mentioned? All examples of attire sported by male teachers.
Sametimes with male colleagudbgir buttcrack is showing or their underwear is showing, or
they, you know, theyo6ére talking and their shi
| see somebodyds butt cr ack,ldotfeel thaté thdt wemetmei s VE
and my butt crack was showing i t woul dndét be accepted. Li ke,
male teacher does not take care of his appearance, not to be rude but, showing up in sweat pants
and raggedy boxers that you caeethrough them| i k e , seen &sk. tKidsswill make fun of
it, but it will never be sexualize@hey could wear whatever they want. Do you think they have to
worry about what theydére weaywanmdglrtbhitbthean?s e t hei
Like, no.We have tavorry becausavithour bodi es, everything shows.
my male colleagues who can wear whatever they want. | feel like it just creates a shame feeling
when there arassumptions madebout my body anthatitcanbasu s ed agai nst me. I
same thingvhenwe talk about whateenagey i r | s ar e wearing and 6o0h,
then guys wil |l be distractedo. But there shou
to wear it. But itédés | i ke, as soon as you wan

attention. Mayb¢g ust one day you wanna dress up nice a
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temptress in school. You candét just wear what

saying that you are doing so because you know

somet hi ng. |l t 6s gross.
And | feel |l i ke thatds exactly howhichém tre
for me, is how | try to dress every dayalways feel, since the beginning of my careeh at | & m

justscrutinized on what | weat like to wear skirts and high heels and stay up to date with the

latest fashion. Loving clothes and fashion is a big part of my identity, having grown up
surrounded by seamstresses, my mother and gr a
sometimesl like having nice clothebut the default reaction to a female teacher being well

dressed is to apply the setgacher labelAnd | think thatooking goodalso makes people

uncomfortable and | think it makesy female colleagues in particulaot scared, bt more

aware of how they | ook and then thersimpps a com
b e c aus e-dres8edl gevtamrhents from male teachensdfemale teacheraboutmy

weightandthe way that | dress allthetime.6 ve had opeomé et leokhddywl,e, O
youodr ebswow, ryogudaree fyamnw ydand daa rreu nywaaw ?dgafiemg o n
work? Al I of these comments were said condescend
general, too dressedup forwotkh er e 6s t he passive aggressive ¢

that | dresssayingb | 6 m dr e s sperdi r dekpaselads n a suiklt was said in a

manner to imply that | wasnét dressed for my
professioa | Une fois] 6 ®t a iagec ins g eff 6 a i | e, pu® moretshirt ier a s
touchait plus a ma jupe puis elle a fait commentairePui s - a, co6®t ait un con

personne qufe connaissais la couleur de ses bobettes parce que cette personne la elle

sbass egeaartée IWwasoncewe ar i ng j eans andniac enajl eeacsod | kewn
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there was a connotatiaio it andit had the effect of making me feel that | should patity body.
Another male colleague noticed my jeans and said tonvep u 6r e wearing jeans!
|l i ke youod. |l didndét think he meant it in a ne
it. In a way, it made me feel put on the spot kel was doing something wrong. | once ware
cream coloured wrapround shirt to work and was stopped in the hallway by a male colleague
who told me | was dressed like Luke Skywalker. | did not necessarily feel sexualized in that
moment and there are vée thinggo be compared tthan a Jedi, but it was enougtientionto
make me never wear that shirt to work again.

So here | am, back in my closet making my selection forthe day. A&l on 6t want tF
ever be boundary crossing in a sexual wayake a careful choice: a structured lesigeve
white shirt, a tailored mirskirt, and high heels. Below the surface of this outfit is also a lot of
thought: a bra that is thick enough and givesdollerage, a white tank top over that bra as a
backuplayer , under wear that doesnét show, and tig
the length of my skirt. | make a lastinute decision to throw a scarf in by bag in case | feel the
need to cover up a bit more, even though the only skin visible wilotitiit is a portion of my
neck. I 61 | probably get a comment abdoeshot my ou
feel at all weirdand will just be aeally cute conversatioabout clothesBut then, the worrand
frustration is that there atd also be backhanded comments or assumptions from colledgues.
just dondét think people should comment on oth
see their butt crack, even though | probably sh@alshmentIn the pastevery time | wore heel
| was very conscious of how | walked; | would avoid the staff room just to not have comments
depending on the outfit that | was wearing. A

gonna dress the way that ppwawanmnti elcansegwhyoi ©.you
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somebody would be offended if somedidespeak to them about theirclotte d | 6 ve never
ever done that, but |1 kind of secretly want t
and | go O6ughhhh &tobdhorest.wanttto sayrsdmgthirigpdhe men e

well.

And there continues the baakdforth in my head regarding what should be a simple
task of getting ready in the morning. This issltrickyand maybe am a bit judgementalt
the end of the day | make it a point to put thought and consideration into my clothing because the
reality iswe can still respect a man who is teaching well, but is dressed poorly, but we cannot
afford the same latitude for women.
Story Reflection 2The Binaries that Confine Me

| think, overall in society, the way that single females are viewed is still so much about
sexual availability. And ijust, it kind of feels like a betrayal. Being betrayed by society, in like,
having to walk around carrgig some kind of assumption about being a single woman. You
know, like as if you would welcome certain kinds of attentitiiink the female teacher
experiences this kind dfetrayalor assumptionn a particular way. In viewing the clips,t 6 s n o't
like meexactly seeing myself in there, but seeing certain interactions that feel very familiar, you
know? You know, likethispers fronteenage boysayingd w h o 6 swhénha &etmaeieacher

walks by. | connected in the sense that | sawgéigeral attitude toards womerportrayed on

screen. It seemed to reinforce thisve | | t hat 6wheh ay o b @ phengyai@o man .
go to a bar, thatés whatds gonna happen and w
happen. Il tés justThsoen&ds hti hidsatt $dDesn § du sopdd thinke. way

it 6s r eal |Thisviewinglf feenalatéachers based on sexual availability connects to
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thevery serious spinster teacher stereotypk aoutdhereas well as th&etty Boopish figure
of the seductress teacher.
Meditations on the Single Female TeacheAs a female teacher,f youdér e singl

youbdbre percei ved ‘Yos arddediée atan travakh nldi ft dilaististabg h tt 2

you doteaching s | i ke O6your thingbé, right? And peopl
would put so much effort into your job, espec
| awyer, or youbre |ike, I dondat @smsowouryolui mak
not ok if i1tds teaching for some irfe aysoound.r el tsd sn

|l td6s expected t makeahghonsibutios, puivehcertaie typg of enelg,
theworkhorse woman holding upe schoolsl t 6 s elxuyte citte@s not respecte
putting in a | ot of work. |l f youdre single, vy
asked to do all this extra shit. Yeopetbhinkndét ha
what else are you going to do? You clean the staff room, you take thénnoesstingsyou
organize the Christmas party, you do all the shit.

I do think thertedsc amrotrrei lewktpee cwhad ® wweshh ech o 6
peopl e saly, yoowme | d q nnite semse that | akitonthtcally have time to do
tasks or organize activities thhtaftectstmeldeelher s wi
that people thinkeachers who have children also have much more credibilityttiese who
dondét have children and who are not married.
in the classroom, you could have higher degrees; and yet someone with kids and who is married
issaidt o know mor e. I t hi nk otthe pecopdeswithvehildratigat.theyT h ey b ¢
aremorecredible Therebds a certain experience there f

expert.



As for the wWomedamspinh&s esdch a reductive w:
t hat word.stlutpd «d, alnidk et 6sso al so really sexist a
didndét want to be wwhehlheariha®s Rkt mnasdéjy ninst i &g
cannot stand it. This whole idea of being relegated to your marital status and age, Wwhatn,
does that serve exactly? Therebés all this jud
really bothersmd. t 6s presented as that stereotthepe wo ma
person you talk abowaying in a pitiful voicep o h, s® ddmasndédt have anyboc
portray it as this, |like, sad woman who, you
know so many women that are single BY CHOICEsBciety thinksve dondét do t hat
right? We think spinsters argomenwhoa | ways wanted somebody but n
to find somebody. But, i1itdéds |ike, thatdés not
and are very happy to be single because theybo
definitely s that perceptiothatu n mar ri ed women, wedre probl emat
we might do. What are they afraid of? | have no idéeatwe mi ght go i nto pol it
idea. Thatodéds a very good idea. We should go i
| perceivethe concept of the spinstasa fusion of ageism and sexishimear the word
andwhat | see first is a grizzled, old womavith lots of cats, like probably one good e@me
milky eye and onegoodeye. t hi nk s h e 6 sdesexualizer aldet womamayben as a
not married or maybe doesnét have a romantic
probably not engaging in any sexual activity, right? Somebody who is single, living on their own
and, um, a bit closed off. Notloogin f or somebody to date. Someone
particularly sensual per son, doesndét give off

negative aggressiom, woman who isiot very understanding, not very accommodating,
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extremely rigi, and this igorobably because of their lack of contact with any sexuality.

Unhappy, miserable, angry with the world arou

world around them a very happy place for the people they interact with. Wheréhis albming

from? Is it from storybooks$dmr gmtffohngdhbod? |
Il t 6 s f un nfgctotddfirtion ofrayspirgster whigirobably comes from pop

culture,is very negative. Anél hat e t he 06t er mé oldsnmid whateeerypu une v

want to call it,but to md seethe single womais a positive. | know that society sees it as a

negative. An oldemalecolleague called me a spinstence ironically this was when | was

about a decade youngerthan lamnow.was doi ng my master 6s at th

@ettingmar ri ed and having ki dAs iisf trhye maotl er our gro

things | was accomplishing paled in comparisée kind of joked around about it, but | was

offended beause | felt like my body was the thing that mattenedt.But | think that like, if

somebody sai d, today o wdbfidentlyaleckrp iy e s t Bhesé@ padple

persevered when they hagdldybeasdpinsteth es and money.
The Bewildering Seductressl have a harertime defining the seductress. As a teacher,

if youbre anywhere near that terTheseduatrgss t hen

teacher would make me much, much, much more uncomfortable thamttersps far as

defining her,the¢ eacher as seductress might be somet hi

for real, in the newspapers. Someone who might be portraying themselves as a little bit more

naive, right? Or a little bit more vulnerable as a hum@ne whotakes care of thembres, but

itds more in a sneaky sense. |l t6s not all out

in.
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|l 6m really not sur e t htesealdctress@kengohardeeothie t o t h

formetodefinec uz |1 f i nd t ddaupbypapdadltum@lirmad stdé sm | i ke, I 6
rarely in schools, right? I tbés hard for me to
peopl ebdbs i maginatiamhoéml téef hi ceald wreh Batebhec

wesaw, thatods what WwWth@evbahdddeé&é|)jnk thiank.itdket
does it. When you see, I|like, O6sexyd teachers,
| t adittle nerdy look, but very sexudllaybe she isery forward and showy, very obvious
abouthow she looks. On television, whenever wesse relation entre une prof et un éleve, la
fille, elle a toujours des souliers a talons rgles petits pantalons segdes cheveux long, elle
est tres trés mince.uts elle est super bell&o my conflict comes from the fact that | wear heels,
| wear fitted pants, and | have long hdir. woul d see her dressed |ike
myself a seductress. So, | have a hard time sayirigit at s h e 6 atsdnsekeeauseé i n t h
dondt consider myself that way.

Even though it is something | have come ac
seductress on television as being rooted as much in reality as these shows make her out to be, in

defining the seductreany mind automatically goes to a female teacher who is younger and

attractivel guesss h s®smebody whobés physically attracti ve
but they dondét have to be necessarilsy. |l gues
i mportant, | suppose. And that d 0ohkdwgy dw avwdwelr

reminded of when | was in elementary school. There was a teacher and she was beautiful,
absolutely beautiful and probably in her 20s. She got accused @rsothings and she
probably didnét do any of that. It was just b

teachers that 1 6ve known that are very pretty
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administration. Um, not taken seriously all the time.they act on anything? No, they do not. |

am sure there are women who are, when theyore

kind of gratification fronbeing noticed by students. woul d i magi ne t hat doe

human, you knowwhat mean? There must be people who are

getting for their attractiveness, right? | ca

11 boys being attracted to you. Butto actuallyactan? That woungthatdt be son

happens oftern.imagine we have a range of human behaviours and | ghesseductress would

be a young teachestwbogdesessét ohaveé have to m
Defining female teachers through binaries is problem#to. almost feel like we walk in

with a bit of a persona as teachers and | ust

the spinster image or the seductress imagd el cornered smetimes by society that way. |

me an, i t 6-Boling pesple infrategeriesrwhich make absolutely no sensevemdh |

think are old ideas, these really old ideatue [sarcasmhow these are our only two options.

We only have two things, |Iike god forbid, we

whenever you |l ook at two polar opposites. Eit

similar to seductress or spater. Both of those terms are loaded and neither of them are

beneficial. | feel like everybody is missing if women are narrowed down into these two

categories. It doesndt give weight to any sor

principlestmat you can align yourself with. I't doesn

anything else. You feel like you have to put on a mask and this is my room of masks and these are

my two optionsHo we vea , péBson wh o justreallycharcrtpgetaway fromh t 6 s

these binaries because, unfortunatpggple just see tropes in their heads. So, yeah, the
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seductress or the spinster, thatodés interestin
staff membersé
Story Reflection 3: Do FictionaTeachers Reflect my Reality?

When Helpful Turns to Sexual When comparing female high school teachers on
television to myself, | havetosaytiat donét real ly feel myself con
not even the ti ni geaherTheifemaletdachdriordsorgetu sbhumc d ndgs ff
like a teacherbut more like dizarre caricatureandl coul dndét recogni ze mys
trouvais quobéil y avait beaucoup deAnctin i ch®s qu
compamg my students to the teenage boys on scieéna i pas do®l ves qui r
Moi, 1a, mes éleves sont des petits gars. lls ont pas cette assuraese. showseprésentat
pas ce (guod onEvenwhen logkiagat tidewyounger teachers on screen, like Rachel
f rom 6 Go kcan regmertberrfelelidg young and, like, not fittingoun,| NEVER would
have talked to a student aboulike the character doeg,ou know? | f youbre a Yy
feeling alone, you try to talk to other teachers, you know? The kids calling her by her first name
andal | these coffee shop meetings, it didndt me
much of it was inappropriat®©verall, these portrayalseadefinitely not me.

Despite the overall lack of connection, there is one aspect in which | could see myself
loosely linked to the representations and that involved the scenes where the teacher was helping
the student. | am someone whaiways looking o hel p and you know, | ik
Claire islooking to help him. My door is always open and maybe it does open a door to
misinterpretationput my intentions are always innocent. There were some nice things about
Claire,right? Like, she seemedrning, she was smart. Not that | would do what she did, but you

could be Iike 6oh, that coul d b ¢cachefriedds i end o .



with and they could have done this, rightcause she seemed most likeprof ordinare. |

conneted to her in the sense tisdie initially offered genuine help for the student and support,

andin that sense, | do see myself as someone who, regardless of gender, | would want to offer a

l ot of my free time t o helight?Butthempwhentl was sesirigu d e n t
it in that light, I could see how that offer of support or help could be misconstrued. Even though
maybe she had done it in such a way in order for it to lead to something, c h |1  woul dndt
but yes, it did resonate atle bit with me.

I n 6A Teacherd the hel pful i nteraction rev
for their meal, so the teacher helping him in that moment and making sure he had enough to eat
made some sense to me. | can understand it as akounpassionate response to a student.

How it evolves later owith her offer to tutor himthatt dondét wunderstand and,
nothing romantic about SAT tutoring.t 6 s j ust di scouraging that |
teachers in the senselmding helpful becaudethink just that idea of wanting to help is looked

at, the way itdéds portrayed, is always |ike yo
that extra mile, never turning it intomething inappropriatéknow where theline an ét b e
crossed. ltés, in my opinion, ok to be that o
t hat make me seductive? | doehndmyhé&lpiubnaturénb ut t ha
these shows and these maviogps,n itthGag Idickoa ttloe hse
have ulteriormotived. t 6 s j ust a shame because mhbeam | see
is programmed to think Oobviioredlifeytt dbeshnétgbam
and itlddédespast t he r &hisseernsacsertand eyoedrbeing afematto e s .

teacher to being a woman in general. | take issue with these portrayals limsagsece or
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being approachable or being friendlyinterpreted as, like, a sexual advanéad it seems like
so often a womandés behaviour is interpreted t
The Sexy English Teacher Stereotypevlemory is a paradoasit can be especially
sharp in some cases and fail us in others. | have a particular memory that embodies this
paradoxi cal natur e. ltés a memory | have of ¢
of people, some fellow teachers and some not. Whatd on 6t r emember i s the
movie or the details of the joke in particular, despite recent attempts to track it down. What | do
remember was that the joke was exceptionally crass, that it was about having sex with a female
English teacher,ra that those | was with pointed at me and laughed and nodded in agreement. |
also keenly remember feeling embarrassed that | was being laughed at and linked to this joke.
A lot of the time, the sexy female teacher on television is an English literaauieet.
This is somethinghat irks me to no end. Every. Single. Time.AALWAYS the English teacher
| remember once | was watching an old o6Law an
teacher who was having sex with multiple males and gue4® 8ha was the English teacher.
What a clich®. They walk in an arrest her whi
|l i ke, why? Why? |1 6m wondering is that because
we do have the opportunity totgeally personal with our student&2rhapghere are certain
subjects where kids are taking risks and exposing themselves and expressing themselves in a way
that could open up a closer relationship, either through writing or performdmeess English
is one of those subjects.
| think maybe becaudenglish teachertalk about feelings, and relationships and
romance and things like that through literature, you know the kids have a tighter connection with

us We dbr e t eachi nandlfindasaa English teacher,rl bavei more access to
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their emotional states than a lot of other teachers might. And | find out about things that are

going on in their lives or | have to go to guidance counsellors beaatfise s o met hi ng t hey

written intheir journals.So,e ven i f t heydrecty, ntohey @d e i thgl Imen g
otherwaysAnd | 61 | a cliterature is ebdiqudy atpdwartul way of communicating
al | kinds of ideas, but, wugh, you dnlowdomndtm

even think | would consider doing thahen IteachT hat 6 s | uthetaveragetEnglisb w |

teacherengage with | iterature. |l 6m not choosing

n

n

h

something like Romeo and Julethi ch we saw Ibegi mgpedtodugihte t eact

s the forbidden fruit.

(@)}

clips. Shesaygy hey guys, it
Although it could be true that English class could open a door to sharing more feelings

and getting to know students on a personal level, it griting to see theonnection between

some kind of subjectivity and sensitiggt so easily manipulated on screen. This idea that the

teenage male studemhs some kind of original sensibility and that draws the teacheairmsing

her to cross a sexulbundary almost immediately, is not realistitie writers of the shows are

invested in this trope of, like, the romance of literature d t h adiohé Theyu s t

frustratingly place the teacher as this figure whkinsl of using thataccesso a chi | dé s

to manipulateWhena child submits good work or improvest 6 s good to read

just |l ike, 6wow, this kid has done great! o.

t heydve done s ossidlfamidn dgrestdyeddshewdt is someatheng that

makes us proud of our students, not something that sparks romantic interest.

Li

e

h

n

(

Y

|l dondt know what i thuti s6wi ahwahpe Ehgl Eapglt

guess cuz nmabepeatman bt i se&Y . s e xy butngathrscigncemat h

e

thatds not sexy. You know whatdés sexy? Englis
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through wordsvhereas withmath, t 6 s a machine and |1 think ther
maybe matfand science as opposed to talking about a story that maybe the kids get emotional
with or t heyo6r eOrimaybeahe expladnatiomis the Bimpledact dimatlyo. n 6 t
think of math teachers as female.
Story Reflection 4: Who | Want the Ficticad Teacher to Be

| remember sitting on the couch a couple of years ago sifting through suggestions for
something new to watch, having grown tired of watching classigne ofFriends | 6m dr awn
to a new show based on the Archie comRiserdaleb u tm imm@&diately disturbed with the
opening episode which depicts Miss Grundy as a young music teacher sleeping with Archie. This
is definitely not the Archie of my youth. Disgusted and discouraged, | only make it through a
few episodes before giving up oretehow entirely. Jumping ahead to a couple of summers later,
| come across online buzz for a new show cafléieachemvhich is entirely about an illicit,
sexual relationship between a female teacher and male student. Being much more serious and
better writen tharRiverdale,l do make it through the whole Hpisode series, but the feelings
of disgust and discouragement are still there
last fall, noticing a billboard advertising a new French language shosdgahouchouThe
billboard is fairly sparse: on a black background we see a tedémageg boy, a blond woman
who looks to be in her thirties standing in front of him, and the title of the show written in white
font. The billboard is quite dark and apfart om t he charactersd faces b
see much el se. | Taonbe tkme wc lwdhradctider sv@asf aci al
agegap but despite the fact that | drove by this quickly on the highway, something told me this
show would also be about aniillicitteackert udent r el ati onship. | was

notice while driving, but i f you | ook at the
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teacher is standing in a darkened classroom, and the boy is lootartge classroom through a
window on the other side of the door. The sho
for me to sit through, | only made it through two episodes.

So, there it is again. The infamous storyline of a female teacheirgjegith a male
student. | feel like this is all | see when female teachers are represented on television. | ask,
where do they get these i dekwssiorowritersveréthat i si on?
simple in their t hgastoiylthnk abbuenyself dnethedemale cr eat i n
teachers | work with and | wondérow are a bunch of flat characters appropriate in any story?
| f youdve ever taught storytelling, you know
yet, there it is in popular entertainmehtow could female teachers be better represented? If |
saw a female teacher on scr e atrickyqudstonbuttheras | d |
are a few things | can think of.

| want to seesomebody who is very smart, who is organized, ig/heally articulate and
intelligent. Teachersareincdei bl 'y i ntelligent and theybére som
and they need to be portrayed that wllyere were no smart teachers in the depictions we
watched. We sawir-headsandsappy peoplevho end up fumbling their way into becoming
sexualpredt or s . I't was | i ke women arendét Aefen gi ve
it is justso flawedIn addition to being smart, | want to see teachers whbeaatiful in their
own wayanddressed the way they want to drddbink of a colleaguef mine. Elleest impligé&
face " tous | es ® ves, puis moi je |l a trouve
accueillante puis quobéil y a rien dbébambigu. I
intéressantes a faire autoueda.l would also want her to beonfident and showffy. On

screen, the teachers wehemb, and needy, and desperatel thisreinforces that maybe clever



people arendét going into education. | 6m comf o
timebeing a straight,cig ender f emal e. That role in the <cl a
comfortable with so | thi nkalsaalbiegoody, | kb makihgd be t
jokes and stuff, | 6 m and wedanoteallylsde ity of that witht o f a

fictional female teachers work with beautiful and, dare | say, sexy female teachers daily. Sexy
teachers who do noise that taheiradvantageThey are also smart, confident, funny, and
mai nt ai n boundar thie as.interdsting enowgimto e tumed insoa story? It
seems like lines always need to be crossed on screen to portray the teaching field as interesting.
To me, the teacheastudent sex storyline does not capture the reatistima of teaching.
If | were a writer] would probably end up writing someone who has similar concerns to me.
Someone experiencirtge struggle to feel adequate and good at your job, the struggle to help
kids without taking too much ownership of their difficult@smeone doingll thatwithout
burningthemselve® ut . That és the drama of teaching. Th
who is maybe struggling to give enough room for her personal life and that could take different
shapes, whet her it 6teacheranavigdting the hofroes ofcdatinifjthe st a s i
teacher was little older,would probably try to write them the same way that | would write
interactions between parents and their teenage kids, as like authoritarian, but at the same time
understanding aah kind of guiding by the side. Trying to hglpungpeople figure out who they
ar e. Li ke, thiem etblsatn or eleal tsiqdi nnesttisepr. eTihtehreerd sb encoa
a show about parents, the mothers have a sex life with their partnerserwkor t hey 6r e da
| want to see teachers who are doing-fiéalthings likemanaging the daily stresses,
because you never know whatowsnh gaoiind ?t d sga hem.e

gonna have a melt down? All of those kinds afghi It would not occur to me to make that kind
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of plotwhere we see a female teacher crossing boundaries so Aasilgst | might want to

explore an uncomfortable experience | had with a student who seemed to be breaking boundaries

on his side and howttied to navigate that and get support from the guidance departifieat.
happened to me ondeended up brininghe situation to the guidance departmesetause there

was a lettewritten to me by the studentou know, the whole deal. It was very awkward and my

first instinct wasnoét idasitugiorthas needs to eiresolvedlandwa s |

| needed hel p anldé c& ol itdhectubdshovetkdaeshiowslthe caimificagon
of this.

In the end, | want to sgest a normal persor.want to seaormal relationships that

dondt i nvol ve s e xilketeacles aml stsdshiwhave reldtionshippveto p | e

each other that do Wodditbersofaxfetched tosseexsgmegne®who ik n o w ?

just like me?
Discussion andmplications
The individual interviews sought to examine how the binar@gerningemale teacher

sexuality relate to the lived experiences of the female teacher participants. Tieslmoanect

back to the two institutional narratives that impact female teacher identities: the mind/body split

and the female teacher as a spinsteseductress. The four stergflections that were

constructed usi ng t h,eefleggtdhe ihfiuende pfahese birtarieain aur my

daily teaching livesin our discussiomwf the binariesfurther reflections were made on the
fictional teachersFor the most part, binaries were found to be reductive and restrictive.

The firm hold of the mind/body split was evident in the reflections on clothing choices
and the influence that a female teacherés

demonstrated in the literature, female teacher bodies are censored and ustdnegajras

WO

phy
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such, many female teachers make deliberate efforts to hide their bodies (Fisanick, 2007; Kestere
& Kalke, 2018; Johnson, 2005). In addition, female teachers take on different teacher identities
through their clothing (Atkinson, 2008). It is deint through story reflection 1 that clothing
choices are deliberate and the teachers were very much aware that their bodies were not entirely
in their control. Clothing is used to enhance the teacher identity patt@pantgpurposely
dressed to getonfidenceto maintain a sense of distance from their students, and to convey a
sense of professionalism. In all of this, controlling any attempts to be sexualized was a clear
motivator in clothing choices. The extensive commentary on breasts and firajagahide
them shows attempts to not be sexualized. We can see some conflict when the teachers made
direct statements about how breasts need to be hidden, but at the same time frustration because
no matter what they wear, their breasts are still thedeseible. The teachers expressed the need
to controlthis part of their body, but sometim#ss isuncontrollable. Thereforéeachers find
ways to mask their brease/en though this could lead to their own physical discomfdrey
wearuncomfortableéorasto avoidhaving their breasts move in front of teenagerdtheywear
higher neck tops to mask cleavage at the expense of dealing with headaches and the
unpredictable heat in schools. This contribut
to be constantly mindful of their physical appearance.

To the teachers, putting thought into their appearance helped to uphold a sense of
professionalism and distanddany participantshared stories of having learned from past
clothing choicesvhich leadthem to be unexpectedéexualizedthese experiences clearly stuck
with the participants. We can st story of the pencil skigs one such example. This does
reflect a discouraging reality as the participant clarified that she loved pencil sksfstetbe

fact that the pencil skirt is professional business attire, the fact that it hugs the body makes it a
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problematic item for a female teacher. Again, we see a conflict created. An item such as a pencil

skirt is professional and formal and thus tesaa distance between teacher and student.

Although it helps create the image teachers want to make through their clothing, because it is

fitted and enhances the body, it is problematic. The pencil skirt was not the only item used to

express this conflicthe teachers also mentioned tighter fitting tops and fitted pants. The

teachers expressed that they felt a sense of shame when assumgtionade about their

bodies through comments about their clothing choices. This happens primarily at the hands of

male colleagues, but from some fellow female colleagues as well. From male colleagues they

were subje@dto comments with sexual undertones, such as the teacher who explained that once

she wore jeans and a male colleague complimented them, but to bheralear from his tone

that in saying her jeans were nice, he was complimenting her buttocks in the jeans.

Apprehensions about cleavage also stemmed from memories of male colleagues making

comments. At the same tintbge participants frustration was palpakvhen they expressed that,

to them,male colleagues could dress sloppily and inappropriately show body parts (such as

stomachs and buttracks), but they are not subjected to the same scrutiny as the women are.
Although dressing as a female teacherdgsmflicting process, hints of resistance from

the participants could be seen as well. Thimeout primarily because of th@vareness of the

doublestandard that men are not judged for their clothing choices, even though a lot of their

choices were desbed as sloppy, dirty, and unprofessional. Some of the female teachers

explained that they were done with what Atkinson (2008) would describe as the bland uniformer

look. This is a teacher uniform composed of bland clothing (such asd#aed clothing

which permits the teacher to blend into a crowd and downplays her body and sexuality. It is seen

as a safe option for teachers. Some teachers expressed that they were ready to embrace their
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more stylish clothing because they knew it was still profeskitimdiortunately most of the
participants seemed resigned to the fact that they need to defend their clothing choices and use
clothing as armour to shield their bodies from continuous scrutiny.

We see further conflict in examining the spinster/seductress binary and its effect on real
teachers. The participants did feel the actua
handful of them admitted that it is not a term they necessardyditeachers today, there is still
a serious spinstetleacherstereotype out therdt seemsa negative impression of singlemale
teacherstill existsandthis leads them to being treated unfaiAyhandful of participants
discussed the unfair burdémat is put on single female teachers. They are viewed as having no
social life outside of school because they have no significant other and no children; therefore,
they are expected to take on more at school. The participants who were single expressed
reentment at this realityThis resentment comes from being asked to do more because of the
assumption that they have more tiamal that they have nothing else to do with this tiffe
single teacherdiscussed being put in positions of feeling like they were less credible because
they do not have children. The participants who were married, somehildlhenand some
without, demonstrated awareness and disapproval of this unfair burden. Whethed wrarri
single, with children or no children, it was expressed that, in general, more is asked of female
teachersEventhough the teachers agree that the word is archaic, assumptions about the single
teacher, that all she has is her work (which is viewgzhttetic) is an unfair assumption made
about them, just as it was a century ago when the term spinster was more commonly used.

There were a | ot of strong feellhateght agai ns
termandit makes meage) and partigpants noted that their stereotypical descriptors of a spinster

(as an old lady) likely come from popular culture and storybooks from childhood. This is not
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surprising as we know popular culture depicts single women quite negatively. What is interesting
is that even though the participants brought in negative stereotypes in their descriptions of what
they thought of when they heard the word, there was still reverence shown tepiasisrsand
singlehood The participants saw the negative assumptions aftimster as problematic and

showed awareness of the fact that some women are single by choice and have very fulfilling
lives. Two participants, both who are actually married and have children, said they would gladly
be spinsters. This is because thegestandthe strength and independersgpnsters of the past
exudedWe see some tension between the disapproval of the word and the assumptions that
come with it and the willingness to embrace the spinster identity.

Although some participants would gladiynbrace being a spinster teacher, the seductress
teacher was much more problematic to definetanuhderstand. There was some consensus that
the image of the seductress is typically a teacher who is younger and attractive. Some
participants admitted thétey have seen young and attractive teachers be automatically placed
in a seductress category and also be treated less seriously and unfairly by school staff. The issue
with the seductress goes back to the arguments made about the female teacher bothyrand c
What the seductress wears seems to be a key trait used to define her as such. According to the
participants, the typicdictional seductress on screen would usually be wearing items like fitted
pants, pencil skirts, and high heels. This provedbi@matic for some of the participants because
they felt like the seductress was being described as they would dress, but at the same time they
do not see themselves as the seductress at alickyiterritory that they want to keep away
from. This conects to the tension female teachers feel in what some might call a simple act of
getting dressed in the morning. One of the reasons it is not simple is because female teachers are

consistently debating if their clothing choices open a door to being ssedialnd considered a
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seductress. All of this seems quite unfair for the female teacher as if she is young and attractive
(and chooses not to wear frupiill -fitting clothing) she almost automatically falls into this
problematic category.

As the femaleeachers on screen were seductresses, it was difficult for the female teacher
participants to see themselves in them. Even the two areas in which a contmdtidne made
albeit a tenuous one, were fraught with resentment. These two areas were thadazpér and
the English teacher. As far as a helpful figure goes, women are often defined as caring maternal
figures and this aspect of being a motherly figure intertwines with how we see female teachers
(Tamboukou, 2000). The aspect of the motherly@arthg teachecameout in the depictions of
thefictional teachers as helpful. Many of the participants described themselves as d&lpful
well. Theydefinedthemselves as teachers who were willing, regardless of gender, to offer extra
help and time totadentsandas teachers whose door is always open. They were discouraged
when notcing this connectionn the clips because thmage of thehelpful teacher was
manipulated. She either helps for her own selfish and sexual gains, such as NBt#fe tie
Vampire Slayeand Geraldine iRRiverdale.Or she demonstrates weakness and poor judgment
when helping a student in that she is easily drawn into a sexual relationship when her help proves
effective. What should be seen as simple pride in seeing a stoggave is turned into physical
attraction to the student. WeethisexplicityintheDaws onds Cr eeakhdA Gossi p
Teacherstorylines it is implied in theFriendstoryline as wellThese depictions do have an
impact which we see in the participants questioning if their helpfulness is being misconstrued for
being seductive. These images made one teacher, who described herself as one who is open with
her students and always willing help, ask if this made her a bad teacher. She questioned if this

is read as her being seductive. As another participant described, she would like to see teachers on
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television dealing with realistic teaching problems, such as the struggle to feel goodiodis.
This is a true struggle of teaching. Therefore, a television trope which leads a teacher to think she
is a bad teacher because she is helpful is quite discouraging. If we look at this helpful aspect and
add it to ot her sé&uclygs dressing in claghegdthachtugthe bogly, wermaght t
start to wonder how is it possible for a female teacher to disassociate from this category
completely. It almost seems impossible.

Considering that six of the 10 participants have some experieacieing English
Language Arts, there were some strong opinions about the depictions relying on the trope of the
sexy English teacher. The participants do acknowledggeabat subjecEnglishliteratureis a
powerful waytogetoa st ude nt batitisamubjedt whitlsmay dllow a student to get
more in touch with their feelings. Even one of the participants, who has a math and science
background, acknowledged that it is more difficult for her to build a connection with students
through her sulect matter as it is so black and white, and that this might be more realistic in an
English class. Despite this, the English teachers in the study do not intentionally seek out
romantic angles to explore with their students and romance is not a genadiytypicght in high
school. Sharing of feelings and building connections were described as something that comes out
naturally in the subject matter. In the storylines, we almost see it as an intentional act on the
femal e teacher 6s ¢stomgdtsomokind of raction from studéents. Then g |
Romeo and Juliet example frdlha w s o n 6 demdhstratedkhis. It was seen as manipulating
the image of the English teacher as the seductive teacher. One participant, who has experience
teaching the actliplay, explained that she would never approach it as an example of the
forbidden fruit. It was obvious to the participants that this was written (by men) in such a way to

make it look like the English teacher had the clear intention to highlight thel sexleatones of
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that phraseThe teacher character speaksinacoymanreer get t he swhendent s o
saying this lineln her work onsexual tension in high school classrooms, Johnson (2004) writes:

| believe the intensity and sedkploration asociated with a language

arts classroorin which students read and discuss literature that engages

them in realife issues and make personal connections through

writingi create an environment where mibddy distinctions and

teacherstudent relationships are more easily blurred than in other

subject areas. (p. 6)
Johnsonds (2004) ovVver asanssdxulitygs impassiblet{p.6).s t hat
Although I do not discount that sexual tensions do exist in the classrdomot agree that
isolating English literature as a domain where boundary crossing idikedyas fair or
accurateThe participant teachers acknowledged the openness of the subject matter as a potential
reasoning for persistently classifying theificial teacher seductress as an English literature

teacherHowever, it was clear thatdke with experience teaching the subject vireitated at

this persistent image and saw it used as an excuse to showcase inappropriate boundary crossing.

The images di not match up with how they engaged with and taught literature.

A damaging aspect of the sexy (and helpful) English teacher trope is that it clearly
implies the female English teacher is weak because she is so easily and quickly manipulated the
instant the teenage boy shows some original thought in the subject; thatrisnute he shows
his intellect. We see this happerDma ws on 6 s Cr e eaRdA TeGaherWe cpn aguer |
that a similar motif is also shown Riverdale;in this case the subject is music, but we can say
that music has the same subjective compbteen. In depictions of the teachstudent

relationshipjf the teacher is a mameoftensed he woman being taken in

a
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intell ectual prowess. This fits with the mano

considering the mind/body splior example, getting involved with a male teacher gives the

young female student access to the intellectual power he possesses. This is considered part of

what makes the man appealing to the young woman. This does not work in the reverse; it is

problemaic for the boy to have less power than his teacher (Maher, 2004). Whether in the role of

teacher or student, it is always the man who has the power. In questioning why we have so many

English teachers, one of the participants joked that we do not thmtbfand science teachers

as female. Despite this being a joke, there is probably some truth behind it. We perhaps do not

think of female teachers being competent enough to teach the hard sciences. Perhaps English can

only be seen as a prestigious andaerisubject when taught by a man. When the English

teacher is female and she teaches in high school, she is often portrayed as weak and powerless

against her young male students6 creative end
What the teachers would hope to see on screen isrkncstatrast to popular depictions

which were seen as degrading the profession. The depictions were caricatures and they want to

see teachers on screen who better represent the drama of teaching. This translates to things like

dealing with the unexpected ardaily basis, dealing with personal insecurities and wondering if

they taught something effectively, and finding a balance when offering help. Interestingly, the

sexual component we saw in the scenarios did come up. More than one teacher shared a story

about being put in an uncomfortable situation with a student; all the scenarios were such in

which it was clear that the student had developed feslimghem that went beyond the

acceptable teachstudent relationship. Each one of the teachers talkeat ditre help they

sought and the boundaries they reinforced to navigate that situation. These realistic situations are

what the participants want to see on screen. At this point in time, the participants all have a lot of
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teachingexperience and they kndwow to navigatéhese potentially uncomfortable situations
We need to hear their stories and see stories like theirs represented in popular culture; this could
perhaps provide guidance to young teachers and reinforce more positive messages to audiences.
Thesexualizedeachetrope has hadits moment whether this be the esexualized spinster or
the sexy seductressh@ participants were tired of seeing this recycled stereatyjtampacts
multiple aspects of their daily lives as teachers
Chapter 7: Conclusion

Limitations

Limitationsof my study stem primarily from the text selection and homogeneity of my
group of participants. Although four criteria wengpliedto justify my choice of texts, theege
still limitationsto considerThe four critera were:using textsepictinga relationship between a
female high school teacher aateenage male student, using clips from television as opposed to
film, using contemporary television showsdtaking into accoungeographical context and
language (American shows in Englisiihe fictional teacheraere similar Alice from Friends
and Rachel fronGossip Gir] the oldest and youngest teachers respectipedyidedsome
variety to age. However, thhremainingfour fictional teachers were all in their eattymid
thirties. Moreover, all six of the fictional teach&rsrewhite, middleclass womenThree of the
six, taught the same subjeEinglish literatureAll six storylineswereAmerican texts ands
one participat, Emilie, discussegthey gwve a very Americanized view of educatiéor these
reasonsit can be argued that tiheachers depicted in the six storylinask variety.

Although myparticipantdeach a variety of subjectheywerea fairly homogenous
sample. Similar to the fictional teachers, they are all white, middks womenAnother quality

they shared is that they have a substantial amount of teaching expertezicgears of
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experience ranged frogightyears to 26 years anldey hada mean age of 45.8 yeaie
youngest teacher in my sample was 35. | do think it would have been interesting to have some
teachers in their twenties to see how their perspectives compared to those with more experience.
However, | still feel the somewhatder average age of my participants Wwaseficial to the
study as the participant sé andexpetescmthafeldght s co
Future Research

In researching and examining the sexualization of female teachers on telentsitie a
impact that this has on real female high school teacthens are other avenues related to this
topic which warrant exploration in the futufeor startersand as notedny sample involved
experienced teachensre-service teachers were excludenim recruitment for this stugyput |
would like to work with them in the futurd he justification for not including preervice
teachers waswmofold. The first reason was they have less experience in front of the classroom.
There may have been enoughterialfor preservice teachers to discuss in tbeus groups
which centered around the television clips. However, their limited experience may have been an
obstacle during the interviews which were meant to explore the lived experiences of teachers.
The second reason wasawoid potential power imbalances in the focus groups (i.e. it may have
been intimidating for a prservice teacher to share views about the sexualization of teachers in
front of tenured teachers). However, considering their typigallynger agel, would like to
explore this topic with prservice teachers who identify as female in the fulusen curious to
know if they go into their field experiences with any worry about beexgalized and how they
would navigatehis terrainl am also curious to know what kind of advice or guidance (if any) is
being given to these young women regarding how they present themselves in the cldsroom.

look back on my own experiences and some of the reflection that came out of the interviews for



this project, dressing for the job as a-pegvicehigh schooteachercan bea stressothat
surfaces differently for student teachers compared to working teathersld becurious to
explorethis with pre-service female teachers.

As the lack of variety in my texts is a limitation, an argument could be made for
extending this project to texts selected by participants. Participants were asked on their
demographic questionnaire if they had already witnessed this storyline on televidioine of
the participants answered O0yes6. There were m
thestudy (for example, Evelyn not&la ws o n 6 and Carire adte@ossip Gir). Some
participants noted shows | had not watcffed example, Mage notedBoston Publi§; andsome
participantancludedmovies(for exampleBetty notedBooksmartand Doraand Tayloroth
notedNotes on a Scandall think it could be warranted to explore participaatected texts as
these could add more varidtythe fictional teacher representatioMoreover,as discussed in
the introduction to the studwhen I think about the personal impact thatRiserdalestoryline
had on me, it could bealuableto explore the impact of a teaparticipant chooses themselves
as | would imagine it is a text that was memorable to them in some way

In line with selecting more varied textsmight also be interesting to compare and
contrast the use of female versus male teataractersn theteacherstudent sexual
relationship on television. | mada aarliermention of shows whictepictmale teachers getting
involved with female students and how the outcomes are very different (we seestioss
such ag-riends, Gossip Girl, Buffy the Vauine SlayerandPretty Little Liarg, but it might be
worthwhile to examine them more concretdlizte male teachedemale student relationshipas
very prominent irPretty Little Liarsand t he show was noted on Evel

guestionnaire androught up byraylor during her focus group discussittnwould be
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interesting to compare and contrast how female teacher characters and male teacher characters
involved in sexual relationships with their studesms constructed.

Furthermorewhile woking on this project | have becomery interested in what |
would calldisplays of teachemoodon online platforms, such as Instagrdrave noticed a
trend of teachers creating public profilessmtial media which aneslated to their lives in the
classroomThe content in these public profiles vaBpmeprofilesfocus on curriculum and
pedagogy, somare businessriented andell handmade teacher suppliesyme are a
combinati on of t hldeahdegpavatdife and manpfocosh eactser oatfitsa |
| am especially interested in the clothing profikes trese relate directly to the image of the
teacherl find these profiles highlintriguing and would likéo delveinto the messagemd
uncover the motivationsonveyedhroughthem Considering the profiles are publiclso
wonder abouthe risks and benefits that come wigachergpublicly sharingtheir professional
lives.

As a final area of potential research, | was directly asked by one of my participants,
Taylor, if | would be interviewing studentsr this project Student input was not considered
because | feel student perceptions of teachers is its own distinct aesaafch which did not
fall into the scope of this studidowever,exploring the student voiamuld bean interesting
research focus as | would beriousto see how it compares to some of the implications that
came out of thisvork. For example, one intipation from the focus group discussions was that
these depictions undermine the profession. When teenagers see a sexualized irfeagelef a
teacher, do they necessarily think of their own teachers? And as adeghkyperhaps think
less of themTomparatively, d | and the participants fetllese imagediminish the integrity of

the profession because we are more attune to the challenges and public perceiptifios thfis
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area of future research, | am not necessarily sure | would use television storylioekl likely

use another type of popular culture document, such as memes, to stimulate discussion. | have

|l ooked into O0hot teacher maemiettsprogestandtherdareof my
many in existence. Controlling for graphic content, which needs to be considered in examining

topics related to seality, and especially so with students as participants, might be more easily
achieved through the usemfe-selected memeRelated to this, perhaps a study with students

just out of high school (around -B® years oldyvould be more appropriate considering the

sexual nature of the depictions and the ethical issues that could arise in showing such images to
minors. At 1820 years old, they would also still be young enough to refleot@@ntmemories

of pasthigh schooteachers.

As such, there are@ fewareas of research that | feel couldvimrthy to explore aguture
extensions of this project. | fepte-service teachers and students can offer insights that were not
possible hereMore work could also be done with participaetected textand texts using male
teachersFinally, | feel the recent trend of publicly sharing the teacher inoagsocial nediais
alsofascinating
Summary and Synthesis of Results
Summary of Results

Phase 1, the text analysis using feminist backlash, discimsetthemesthe problematic
acceptance of the seductress because she fulfills traditional gendethel@sdermining of the
female teacher to enhance the appeal of the teenagthbalisturbing violence inflicted upon
the female teacher seductremsd finally, the denigration of the female teacher by women.
Thesethemes highlightethe persistent stngth of feminist backlash, more specifically in the

context of populatelevision representatisiof the female high school teachAs a resulf these



popular representations-glalue the essential contributions that female teachers make to
education. Irthe preface of the reissue®écklash: The Undeclared War Against American
WomenSusar- al ud i explains, ACultur al institutions
women miserable in the 1980séthose institutio
treat ment of women [ t oAddityohaby, tHe gt propagateddby p. X i i )
backl ashes are fAstill coming from outside the
community of womeno ( p.ontelévisigncan de comsiderediturat e pr e s e
institutions and their depictions of female teachers are powerful and pufhiéelevision
storylines discussed in the text analysis were predominantly written and directed Byhisen.
male way of looking at a female teacher is problem¥fiten At he camer a fr ames
a sexualized way, [it] possibly [ dmeseeutsde ne s ]
forces depict an image of the femhlgh schooteacher which is highly and unnecessarily
sexualizedcontributing to her &vingno credibility and no authoritgs a teachein these
sexualized depictionshere is no celebration and acknowledgemeth®fimportance of
teachers. There is no demonstration of any dedication or worth in satietyfictionalfemale
teachersre sexualized

Phase 2, Section 1 used focus group discussions to exareiree| t respondests s 6
the samdictional representations of female teacher sexuakplored in the text analysis
Participants were not impressed by the powerlessness tdrttale teachers on screen. The
depictionsreinforced thenormalized sexualization of the female teadhehaving her engage in
a sexual relationship with a male studentisubsequently presentedrealisticandinadequate
corsequences afaidrelationship Three implications stemmed from these results. Rhst,

images of the sexualized female high school teacher contradictorily show that female teachers
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are expectetb be sexy, but then acendemned for beingo. Second, the depictions were
viewed as difalse quality effo@ ( S ompithiordy)maskthe real issue that men are more
likely to engage in sexual relationships with studelmastly, sexualized depictions of female
teachersinderminethe professionThe participants saw themsehasprofessionals, but felt that
the sexualized imagesdercuthis. As Lynn saidi We 6 r e s o much mdrheattdh dore |
the sexualized stereotypes female teachers are always up against.

Lastly, Phase 2, Section 2 used individual interviews to expla@der concepts related
to the sexualization of female teachétsur themes were turned ifflmur co-constructedstory
reflections The first unearthed the daitpnflictsthat ariseduetb he f emal e t eacher €
connection to the body and how that is carried into the classiDoerseconéxplored the
restrictivespinster/seductress binaagd how it isused in female teacher identifjhe third
discussedhe failure of popular representatsoim capturing the authentic drama and struggles of
teaching. As they fail to captureality, the fourth story reflectiodiscussed what the participants
would hope to see captured on screen.
Synthesis of Results

We can see some connections betweenehatsandimplications that came ouwff the
differentphases of the studyo begin, he spinster/seductress binary was viewed as restrictive.
The participants felt this binary pigetwles female teachers and leaves no room for any sort of
nuanceAs sich, theyhad a difficult time concretely defining each side of the binaoy.
exampleehey showed di sapproval of the word Ospins
spinsters, such as dedication and financial independence. The teacher asssedastes
identity the participantslid not want to connect witlit was, as they saidicky territoryo.

However, there was understanding that some female teachers are unfairly put into this category if
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they happen to want to dress nice or are yourigéiriends,Alice is accepteddespite being a
seductresdecause she upholtteetraditional gender rolesf wife and mothenWe can see her

as encapsulating the interplay between both aspects gpitheter/seductressnary. Sheblurs

the line between a spinster and a seductagsieis stereotypically presented as a spinster

through her age, clothing, and dedication to her profession, yet she is overt with her sexuality.

We can see the teacher p astet/sedudtrgsabinaagdbheime got i at
difficulty defining ittying in here. As a teacher seductress, it cannot be deniediteis a

problematic character, but perhaps shews ushiow we cannot restrictively categorize female
teacher®n one side of the bary.

Furthermore, inhe text analysigve also saw howhe female teacher was made out to be
expendable to enhance the status of the teenagstmyas shamed and disgracEis reflects
thebacklash trendf presenting powerless women on scrded a ws o n 6 andGossip e k
Girl, boththe teacher charactefGamara and Rachdiave their power reducedheyare
undermined and used as throwawayiile theteenagemale characters are enhancédmara
and Rachel 6s we aknes sipants ametheg toak epecifit issgetwithdheset h e
two teacher characteBoth are sexualized English teachers whavide their students with
extra help supportand guidance; however, thiemmitment to their profession is distorted to
having thenmeasilyand unrealistically break boundaries. Both Tamara and R&athfr their
students because of the capabilitles studentshowin either writing or understanding
literature This weakness was viewed as unrealiatid damaging to thenage ofthefemalk
teacherThe teacher participants felt that the profession is already undermined in so many ways
and t his s exu afurther eotrades any posifive impgresgion &f peoplfe who go into

teaching(Taylor).
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Next, the killing of the teacher seductress was a motif that could not be ignored in the text
analysisIt mirrored the backlash trend of subjecting women on screen to excessive violence.
Thefemale teachdnody is heavily emphasized in this case because theidatipcked and
destroyedThefemale teachers in the popular representations who paid for their sexualization
with their lives Natalie fromBuffy the Vampire Slayend Geraldine fronRiverdale,are
examples of the ultimate condemnation of the teaddrdressThis destruction of the body is
an extreme, but it highlights the prevalent point that the female teacheisfodysed on in the
classroom and possibly used against tiher;bodyis emphasized and represents the female
t e a c h e r. The taaher partibipantsroughtthisupin theirreflectionson dressing the body
and the attention that is paidttee bodyon a daily basiPreparing the body for the classroom
comes not withoutareful thought antension.As much as it was important forelparticipants
to dress professionally and present themselves in a certain way in front of the classrpom, the
also expressed resentment. This resentment comes from being both expected to and judged for
dressing up.fla teacher lives up to this expectataf taking time and care to dress the body
even if she is not a seductress, shaigirly scrutinizedand potentially labelled as one.

Finally, prominent feminists of the second wave contributed to the backlash of the 1980s
(Faludi, 1991/2020). fie text analysis explored how backlashes can be so influential that women
working in television productiohave been noted to perpetuate them. Although the majority of
the fictional storylines were products of male writers and direcdofgachemwas notlt was
created by a woman and inspired by events perpetrated by a male abuser, but it used a female
teacherWecans ee a connection to the participantsd
as affalse equality effott(Sophie) Using a female schemight beseen as more intriguing to

audience® r aanevelt® ( MeHpwaaver, wien this storyline is perpetuated, it not only
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contributes to the problematic hot teacher stereotype, but it detracts from the fact that abuse at
the hands of male perpetrators is more pervagieecannot deny that female teacher sexual
abusers exist in reality, but when we consistently sexualizddeeachers in popular
representation@nd both glamorize the relationship and villainize the female teacher), we ignore
some realities of teacher sexual abds&eacheicontributes to this idea by purposely and
unnecessarily using a female teachmestudent dyad.
Implications for Practice

The findings that came out of this study have implications for teacher education
professional development of teachensd teacher professionalisirdo not remember any
discussion about female teacher sexuabzaith my teacher training. My participants noted the
same thingln my first field experience, | was advised by my male cooperating teacher to never
wear shirts that had snaps or zippers as male students would potentially easily open my shirt;
regular buttons were the safest option. | am always startled when | thinktthe sheer
inappropriateness of thidtmment Safe spaces need to be createddorale teachers to discuss
how the sexualization of the female teacher impacts our lived experiences in boloaddl
hope this starts in teacheducatiorprograms antéhecomes continued professional development
for teachersMy participants had a lot of experience and their daily teaching lives were still
influenced by this; this shows that continued discussion is needed, beyond teacher training.
Looking back, | wish | ould go back in time and shift that memory, to have had the confidence
to question that advice in the momdwvibre open discussion and training could perhaps give
teachers thanderstanding ancbnfidence | did not hawgears agoSome participants notedat
the diminishment of the female teacher through sexualization was something they never gave

much thought to in the padespite how pervasive it is in their lives as teachers



| see thedeaof the hot female teacher having become part of thecumulative cultural
text of teacher, fAa vast collection of O0texts
writing, interviews, and drawings ofl9chil dr en
Mitchell & Weber, 1999)The hot female teacher is an image that is multidimensional as we see
it on television, in film, in music videos, and in internet memes; the image can even be purchased
as a Halloween costumehe hot female teacher image is alsertextual. In theanalyzd
storylines we see that bedding the hot teacher has become a distinct expéfenar see this
when Pacey describes | oshignpbefres fangasytfashbi
(Williamson & Miner, 1998a, 25:10). We also see references tdewlle teacher sexual
abusers brought in to build storylines, such as the reference to the infamousaylary
Letourneau irGossip Girl(Schwartz et al., 2009b)he show also compares the teacher to Mrs.
Robinson (Queller et al., 2009/e see one popularma ge A pi ggybacking] on
(Mitchell & Weber, 1999, p. 169As cumul ati ve cul tural texts #dh
influenceo (Mitchell & Weber, 1999, p. 168),
femaleteacher as it is a problematic ombich affects e ac her s & pAsaeuclelesi onal i
professionalism of the teacher, specifically the female teaishbreatened when sexualized.
The popular sexualized depictions might not disappear anytime Isgiowith continued scrutiny
of them and discussion amongst teachers, pedrapsay they can be less prevalent.
Concluding Remarks

In closing off this project, my mind goes back to mterviewwith Megan. In summing
up her feelings after the focusogip discussion she remarked:

This is just one more assault, | guess, on women and gender and the, um,

attack on female authority. Thatos kind
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of women in that regard, to me, is just an attack on authority because the
is that, you know, that narrative of a sexualized woman [that] can be seduced
and can be overpowered. So, in that reg
how that plays out in schools itself. | guess | see the big pictueeaiod
through my carer have felt that teaching is very gendered and how men get
treated differently than women in the classroom, male authority registers
di fferentlyéHow webre perceived by stud
always fascinated and frustrated me to a certigree. Aging, you
know? That is part of the sexualizing of womentecause aging de
sexualizes you and also takes away a certain, you know, a certain authority
from womenéSo itds sor tandldndscapesof pi ece of
problems that we continually have.
These words stuck with methink Megan encapsulates why | felt so strongly about delving into
the topic of female teacher sexualifgaching is notraeasy job and this specific reality of
female tealsers makes it that much more of a challefde popular television portrayals of
female teachers do not seem to be doing much to enhance the profession. Megan referred to them
asassaultsandattacksonwomen and gendemdfemale authoritySome might ajue that this is
a strong stance, but | feel it is the strong stance wetonestdrt untangling these representations
andhopefully lessen their incidencEhese popular repsentationdear little resemblance &l
thestrong, dedicatedhyeautiful,andintelligentfemale teachers | have the privilegeatork with.
Female teachers give a lot to the profession and it is timénngdrefairly and realistically

represented so that they dagvalued for the work they do
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Appendix A
Focus Group Discussion Guide

Suggested structure by Hennink et al. (2020)
Introduction to the discussion:

Good afternoon and thank you all for joining us for this focus group discussion today. My
name is Daniela A. Colannino and | am a PhD candidate in the Department of Education at
Concordia University in Montreal. The purpose of this focus group discussioryather data
for my doctoral dissertation research which centres on the sexualization of the female high
school teacher. | am also a high school teacher and have been teaching for 15 years. With my
research, | am looking to explore the sexualizaticieiwfale teachers on screen and the impact
that these depictions have on actual teachers

| will be taking some brief notes during the discussion, but would also ask your
permission to audio record the discussion. It would be impossible for me to get down every
important point made; therefore, the recordings would enable me to hear your xawiiis &he
notes | am taking would be supplementary, related teveoal communication (such as
gestures) that cannot be captured on tape. | assure you that our discussion will remain
confidential and that the audio files will be securely stored anthade available to others. You
will have the opportunity to review your discussion transcripts in the near fDoilehave
everyoneobds per mMoreaer,dask thabyourkeep the irdoPmation heard today
confidential and not share the contesft®ur discussion with people outside this group.

Our discussion will be framed around video clips from six television shows that depict a
sexual relationship between a female teacher and teenage male student. The clips are from the
following shows:Friend s , Buffy the Vampire Slayer, Dawson
andA TeacherThe clips have been lumped together into 4 themes. A few clips have been
chosen for each theme; we will watch one set of clips at a time, discuss and then repeat the
process for the following three themes. | have provided you with two note cards. One lists the

characters and shows in case you need them fo
explore. The second is blank in case you want to jot down observatioeswewing (I have
extra i f you need). I f youdd |i ke to submit vy

happy to have it as part of my data, although this is not mandatory.

You are not obligated to have watched these shows in advance. Heyfaumaliar with
them and want to add a point that goes beyond the clip in question to expand our discussion, you
are free to do so. However, if the discussion veers off course, | may interject to bring it back to
the specific topic on our agenda.

| undersand that examining the sexualization of female teachers is a sensitive topic. |
want this to be a space where you feel comfortable sharing your views. | want to learn from you
and | welcome varying opinions on the topic at hand. Should you feel uncdoigaitaing the
discussion, you are free to leave at any point. | have prepared guiding questions for our
discussion today, but | will not go around the room and ask you to specifically answer any
guestions. You are free to contribute to whichever quesyiomsvish and are also encouraged to
bring up questions yourselves. You may bring in personal connections inspired by the clips, but
are not obligated to and may stick to just the fictional content if that makes you more
comfortable.



19¢

There is no specifiorder for speaking. | just ask that you avoid interrupting and speaking
over each other. | want everyone to feel heard and included; interruptions and speaking over
others may also impact the clarity of the recordings. This discussion should take beBen 1
hours.

You have all provided consent to participate in this discussion. Are there any questions
before we begin?

Before we begin viewing the clips, |l etds g
You may use the pseudonym you provided in the deapbgc questionnaire if you prefer. If
there are other basic demographic details you would like to share, you are free to do so.
Discussion Questions:

Theme 1: Introduction of the Teacher
The first set of clips look at the introduction of the teachahershow. This theme includes
clips from 5/6 shows.

1. What are your reactions to the clips?

2. What are some of the ways in which the teacher characters are sexualized in their
introduction to the show?

3. What are some of the similarities between the teacheacteas?

4. What are the differences?

5. The clips included the male students that the teachers will eventually get
romantically involved with. How are the male students portrayed?

a. Note similarities and differences.

6. Interms of sexualizing the women on screse, there any differences between
that characters we know are teachers and those whose profession has yet to be
revealed (ex: Tamara)?

7. If there is a clip that went somewhat unacknowledged during the discussion use
following prompt:What about (teacher chacter) from (show)? Anyone have
anything to share about her storyline?

Theme 2: Private Meeting Between Teacher and Student
The next set of clips will look at private meeting between the teacher and student. This theme has
clips from 5/6 shows. As a pdiof clarification, only in the&Riverdaleclip has a sexual
relationship actually started.
1. What are your reactions to the eoe-one interactions?
2. What are the female teacher charactersd ma

a. Similarities and differences between the characters.

b. Does she demonstrate any grooming patterns?

3. What are the male student charactersod main

a. Similarities and differences

4. What are your insights on the realism of the storylines?

a. If there is a lack of realism, what purpose does it serve?

5. Which charactes (can be a teacher or student) have power and how is their power
displayed?

6. If there is a clip that went somewhat unacknowledged during the discussion use
following prompt:What about (teacher character) from (show)? Anyone have anything

to share abouher storyline?

Theme 3: Sexual Encounter Between Teacher and Student
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The next set of clips will look at a sexual encounter between teacher and student. Note that there
is one scene fromA Teachewhich is potentially more graphic than the others. Wewaitch
clips from 3 shows; feel free to make references tdrikierdaleclip from theme 1 as the sexual
encounter was included in a brief flashback.
1. What are your reactions to the clips?
2. What similarities and differences did you notice in the clips?
a. Anytypical patterns?
3. How do the teacher characters come across? (i.e. threatening, manipulative, innocent)
4. What traits are demonstrated in the male students?
5. How are fictional teacher/student relationships romanticized in the clips?
a. What are the potential nosequences of this on a teenage audience?
6. If there is a clip that went somewhat unacknowledged during the discussion use
following prompt:What about (teacher character) from (show)? Anyone have anything
to share about her storyline?
Theme 4: ConsequenceScene
Our final set of video clips portray the various consequences of the sexual relationship. In some
clips the relationship has already ended and in some it has not. If you need any clarifying
context, |10l provide it.
1. What are your reactions to thips?
2. How is the teacher treated?
a. How do you feel about the ways in which she is treated?
b. What are some of the things said about the teacher?
c. How can we compare the female teachers?
d. Are the consequences justified?
3. How is the male student portrayedthe consequence scenes?
a. How is he treated, compared to the teacher?
4. What messages about the profession are reinforced through these consequence scenes?
5. If there is a clip that went somewhat unacknowledged during the discussion use
following prompt:What about (teacher character) from (show)? Anyone have anything
to share about her storyline?
We are coming to the end of our discussion. Are there any last observations that anyone would
like to share?
Thank you for your time, participation, and the valuable contribution you have made to this
research project.
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Appendix B
Individual Interview Guide

Suggested structure by Hennink et al. (2020)
Introduction:

The purpose of this interview is to gather
lived experience in the broader context of the sexualization of female teachers. | am a high
school teacher myself and conducting research for my doctoral dissertafioncardia
University in Montreal, Canada; | am looking to understand how the common trend of presenting
female teachers on television as sexualized figures impacts female teachers.

Some broader reflection based on reactions to clips from televisiors stasnalready
taken place in the focus group discussions you took part in. This individual interview gives you
the opportunity to expand on anything that came up during the focus groups discussions and to
add any new information and/or information you dat want to share in front of the group, but
that you may wish to share with me. The information you provide will only be used for this
research project and your identity will remain confidential. If there is a particular question you
do not want to answgyou may refuse to answer.

| will be taking some brief notes during our interview, but would also ask your
permission to audio record the discussion. It would be impossible for me to get down every
important point made so the recordings would enableorhedr your words exactly. The notes |
am making would be supplementary, related to-wembal communication (such as hand
gestures) that cannot be captured on tape. | assure you that this interview will remain confidential
and that the tapes will be seelyr stored and not made available to others. You will have the
opportunity to review your interview transcrifto | have your permission to record?

You have already provided consent to be interviewed. Do you have any questions before
we start?

Questiongertaining to the Focus Group Discussions:

1. Letds begin with a wrap up to our previ ous
you were unwilling to bring up in front of the group, but would like to bring up
individually that you wish to share?

2. Thismay have come up during the focus group discussion itself, but can you please re
iterate your stance on the sexualized depictions of female teachers? You need not
incorporate all of the 6 fictional storylines we viewed.

Questions about embodiment:

1. What atention do you pay to your body when getting ready for work in the morning? If

you feel you dondét pay attention to your b

2. What do you think your motives are for this particular attention, or lack of attention?

3. In what ways are you aware or urea® of your body while teaching?

a. What role(s) do others play in this?
i. Students
ii. Colleagues
4. What kind of advice have you been given about managing your body in the classroom?
a. Who gave you this advice and in what context?
b. Was this advice warranted?
Questiongertaining to the sexualization of female teachers:
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1. How would you describe a spinster?
2. How would you describe a teacher as seductress?
3. Teachers are often defined by the spinster/seductress binary.
a. How do you feel about defining a broad group with submary?
b. How do you feel this binary applies to your identity as a teacher?
Questions about media influences:
1. What roles do you think fictional representations of teachers play in your identity as a
teacher?

a. If you feel they do not have an impact, pleagplain why.

b. Did you see yourself in any of the teacher characters during the focus group
discussion and what impact does this have? This does not pertain specifically to
teacher sexuality. For example, | see myself in some of them because they are
Engish t eachers and | d&m one too.

This brings us to the end of our interview. Is there anything else you wish to add or clarify?
Thank you once again for your participation and the valuable contribution you have made to this
research project.
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Demographic Questionnaire

Instructions to Participants: Please complete the questionnaire below. It is divided into two
sections, required questions and optional questions, including a space for you to add any
additional demographic details of your choosing. The information gathered here will be used to
definethe participant group as a whole and to identify patterns in the analysis phase of this study.
It will not be used to identify you specifically. Question 1 for the optional questions asks you for
a pseudonym; should you choose not to provide one yourselfwill still be provided for you

to ensure confidentiality. You may answer n/a (not applicable) if there is a question that does not
pertain to your current job position.

Required questions:

1.

o 0k wN

Participant és Name:

Total number of years teaching:

Numbe of years teaching high school:

Number of years teaching elementary and/or higher education:
Number of years at your current school:

Subject specialization:

Current subject(s) teaching:

Optional questions:

1.

o gk W

Pseudonym:
Age:
Relationship status:
Gender:
Race, ethnicity:
As explained on the consent form, this study seeks to explore the implications of popular
representations of sexual relationships between female teachers and male students.

a. Have you observed such a relationship on a television showeBetircle YES

of NO
b. Which show(s)?

c. In 1-2 sentences, briefly explain how you felt about the depiction?
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If there are any other personal comments and/or facts about yourself that you wish to make
known for this project, please include them here:



Appendix D

Sample of Focus Group Data Coding

Focus Group 2 Transcript FIRST LEVEL:WWO AND VALUES (V/A/B
Nov. 2Bt 2022 CODING

Participants 5 and 6
*Montage 1 plays

Time indicator: 7:33

DC: Ok, so thatés montage 1 (e

start. So just, what are some of your reactions to what we
saw? And you can start with

5: 11 wanna saylaghhhhh(makes exaggerated disgusted

/vomit sound). MY &L 2! bb! {1, . [!

Others: Laugher

5:283Um), the ones thdbothered me the most were

whenthec amer a does the once 0V| 2B TEACHER PORTRAYED WITH POW

and | found that in both those ones they &swtrayed 3:B: TEACHER SEXUALIZED WITH THE

the teacher as like sexually predatory, with the ffked, CAMERA

fimeye contact, |ike really [0Y &.hel9ouadhs ¢ad ¢ 9
pY 4a/!'a9w! Xhb/ 9 hzx9

DC: That was Buffy and Daws };:](S&fhw¢w!,95x¢9!/|'
tw95! ¢hw, ¢

5: Yeah, yeah those two in particular. Yeah, well even TY 4CL-953% CLwa 9,9

the Riverdalone,umwheis heds | ooking a|{¢!wLbDX.h,{ 5h2bé

the car and it , roteabowthi®an r em

one of the forums or whatever, also the, like in Riverdale )

in particular, like ’that isnota teenage boy. Thati€n yY aft9oa{ [hhYLbD !

adult body that the teacher

Crelezklllooksalittle more like a teenager andrthbut _ ®Y GCNATC ¢99b! DY . h

the“*showed the teacher in a dress that looks like a negligee| oy ¢1b 15" [ ¢ . h5, X

so FPFittbsdoesnot feel realistiics

theroduct of a male directqgild[hhY{Xahw9 [LY9 !
(PACEY)

MHY a{1l h295X¢9! /1| 9w
boD[LD99¢

13:B: DEPICTIONS LACK REALISM
mnY atwh5} /¢ hC ! a
Cl!be¢! {, ¢

(@)}

P a
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Appendix E

Photos

Photo 1:

Photo 2:




201

Photo 3:

Photo 4:



