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A one-way repeated measure ANOVA was conducted using condition (control, standard,
experimental) as the repeated measure, and the dependent variable was the word forms scores. A
Mauchly's test of sphericity indicated that the assumption of sphericity had not been violated, y2
(2) =3.39, p 2.05. Children’s transcription performance across the different conditions was
significantly different, F(2, 34) = 10.08, p <.001, partial n2 = .37. A post-hoc pairwise
comparison using the Bonferroni correction indicated that the mean difference on the scores of
children’s word forms between the control condition (M = 7.44, SD = 1.69) and the experimental
condition (M = 8.56, SD = 1.92) was statistically significant (p = .02). Furthermore, between the
experimental condition and the standard condition (M = 6.78, SD = 2.76), there was a mean
difference of statistical significance (p < .001). No other pairwise comparisons were significant
(p =.05).

Discussion

The findings related to using children’s sociodramatic play experiences to prompt their
writing have significant practical implications. Regarding their engagement in the writing
process, data showed that the current participants spent significantly longer planning their text
when using a picture of their sociodramatic play experience. This increased planning time was
well spent, as the children tended to utter more words when their play experience prompted their
planning. The writing time data showed that the difference in the average time children spent
writing between the three conditions was not significant. However, the children read more words
overall from their writing if their play experience prompted it. Moreover, the word forms
children produced when their play inspired their transcription showed higher progression toward

conventionality compared to writing with the other two picture alternatives.
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Regarding the time children spent planning, using images of children’s sociodramatic
play experiences as prompts sustained a prolonged engagement in the ideation process. A prompt
with children as central figures may have offered a unique advantage. It allowed children to
engage in the ideation process from a personal perspective. The literature suggests preschool-
aged children's first attempts at composition arise when constructing personal narratives (Dyson,
2009; Frausel et al., 2021; Levy, 2003). Composing from a first-hand experience may give
children an edge, as they are intimately familiar with the protagonist's point of view (McCabe &
Rollins, 1994).

Furthermore, the image of their play experience may have served as a memory aid,
triggering the recall of an authentic personal experience (Rowe & Wilson, 2015). A visual
reminder could spark children's recollection of the specific details of their play experience, what,
where, and when it happened (McCabe & Rollins, 1994). In that sense, the writing task's close
connection to children’s play experience explains children’s prolific ideation as reflected by the
high number of words children uttered during the prolonged time they spent planning their text.
These findings shed light on the boosting effect on early composition productivity that writing
tasks inspired by children's play experiences may have.

A similar finding was found with children’s text productivity when reading from their
text. The data showed that, on average, children produced more words when reading their play-
inspired text compared to the other conditions. This effect might be attributed to the strategies
children had available to meet the task's demands. Quinn et al. (2021) remarked that when
reading from their text, preschoolers who produced text at a task-match ability level tended to
read complex and lengthy utterances even though the verbalized text was not reflected in their

writing. The children in this sample showed the same tendency. Most children met the task's
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demands by producing oral text, as they could not produce written text with the same proficiency
on average. When planning with their play experience picture, the children uttered more oral text
words. Then, when reading their play experience-inspired text, they seemed to read as many
words from their unconventional marks as they planned to write, which they then printed with
higher conventionality. These findings suggest that using children's play experience as a writing
prompt may provide a meaningful medium for children to make the connection between their
oral and written text.

Regarding children’s performance during writing, the findings can be ascribed to the
nature of the task. The contextual design of the raccoon task, used as a control condition in the
present study, has afforded the comprehensive analysis of children’s early writing skills as the
context of its picture prompts children’s meaningful writing (e.g., Cabell et al., 2021; Quinn et
al., 2021; Thomas et al., 2020). Furthermore, including a speech bubble has been shown to ease
preschoolers' effortful transcription by providing a practical and manageable writing space
(Gerde & Bingham, 2013). The present study builds upon these findings.

The experimental prompt mimicked the same concept as the raccoon task: a picture to
prompt children’s composition and a speech bubble to scaffold transcription. This study applied
these premises with a picture of the child's sociodramatic play as a prompt to examine children's
meaningful writing. The children in this sample had a good command of oral language yet
limited transcription skills at the pretest, a pattern often observed with preschoolers’ early writing
(e.g., Diamond et al., 2008; Dyson, 2013; Gerde et al., 2015; Rowe & Wilson, 2015). However,
the data showed that children could transcribe word forms slightly more advanced when using
the picture prompt featuring their sociodramatic play compared to the other prompts. When

producing these enhanced transcriptions, the children spent no significantly different time
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printing them than the other conditions. The meaningfulness of their play experience image may
be scaffolding preschoolers’ transcription, acting as a mediator for a typically effortful task. In
other words, using a picture of children’s play as a context for children’s composition seems to
have a positive effect on children’s transcription. The implication that using images of children's
play as a stimulus may lead to more conventional early transcription merits further investigation.

An essential aspect of this study is the allotment of time for children to plan their writing.
This study simplified the writing process into two distinct subtasks: planning and writing. During
planning, the children were encouraged to discuss their ideas about the image presented. Then,
the children were prompted to transcribe their ideas onto the paper during writing. The children
were required to use oral language to plan their text and writing required spelling and
handwriting skills. As previously discussed, the children in this sample relied on their oral
proficiency to meet the task's demands and not on their transcription as a text-generation
strategy. Affording children an opportunity to verbally plan their compositions before engaging
in transcription positively influenced their engagement and text productivity.

Allotting time for planning may play into preschoolers' strengths by encouraging them to
use a text-generating strategy that is accessible to them. Allowing children to explore their
writing ideas aloud before embarking on transcription may leverage the constraints their
emergent transcription might have on text generation. Crediting the role of oral text in
preschoolers’ text generation has potential benefits worth exploring, as it could impact the shared
understanding of how children approach and perform a writing task.

Limitations
The main limitations of this study were the small size of the sample, which tends to limit

the generalizability of the findings, and the participants’ transcription skills at the pretest, which
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were in the early phases of development. It would be interesting to explore implementing an
equivalent design to a larger sample of children of a slightly older age group.
Practical Implications

The findings from this study have significant practical implications for early childhood
educators and K-2 teachers. Observing children at play and documenting their interactions is at
the core of early childhood education (Copple & Bredekamp, 2009). Educators may capture
pictures of children’s sociodramatic play experiences, such as a group of children playing house'
or 'doctor ', and then introduce them in the writing center as writing prompts. For instance, as a
guided play opportunity, a picture of children playing 'house' can prompt a writing activity where
children write about their dialogues and roles in the play. Engaging children in writing for a
purpose relevant to their lives at preschool could provide an optimal opportunity to scaffold
children’s composition and transcription. Using children’s play pictures to prompt children’s
writing may be a powerful teaching tool to engage preschoolers in meaningful text production
while supporting the progression of their writing skills.
Future Directions

The findings in this study are compelling enough to continue exploring. It may yield
exciting results by retaining the essential aspects of this design with a larger sample at the cycle 1
level and exploring whether these findings can be repeated without using an image of the play
experience but from the experience itself. Testing whether prompts featuring other kinds of play
elicit the same effect as sociodramatic play prompts is essential. Further, assessing the play
picture prompts' effectiveness in eliciting narrative writing compared to the other two conditions
would be a relevant step forward. Another compelling research idea would be to examine the

effectiveness of the play prompts in conjunction with transcription scaffolding (e.g., Ouellette et
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al., 2013) to promote children’s progression to conventionality. This study also presents an
opportunity for potential collaboration with existing research, and to continue developing writing
tasks that encourage children’s self-directed engagement in meaningful writing.
Conclusion

In this study, 18 preschoolers participated in a sociodramatic play session followed by a
process-oriented writing task. For the writing session, the children were given three contextual
writing prompts, each with a speech bubble and a different picture context, one of the children’s
sociodramatic play experiences, another of other children’s sociodramatic play, and a non-play
picture context. Participants engaged in planning (oral ideation), writing, and reading their text.
In each writing task, children’s early writing performance was examined to compare their
engagement in the writing process and whether their early writing abilities were facilitated.
Comparative analyses showed that using images of children’s sociodramatic play experiences to
prompt their writing significantly impacted preschoolers’ text-planning engagement and
facilitated their early writing skills. These findings contribute to developing contextual writing
tasks connected to children’s experiences to promote their early writing skill components in
tandem. They also suggest adopting a process-oriented view of writing to expand the shared

understanding of preschoolers’ engagement in early writing.
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Appendix A

Hosting a Research Study - Information Form

Study Title: Play Experience and Preschoolers’ Engagement in Early Writing

Student Researcher: Pamela Callejas Aliaga (BA in EC Elementary Education, Qualified ECE)
Researcher’s Contact Information: (514) 746-5413, p_call@live.concordia.ca

Faculty Supervisor: Dr. Sandra Martin-Chang

Faculty Supervisor’s Contact Information: (514) 848-2424 ext.

8932, s.martin-chang@concordia.ca
Thesis Reviewing Committee: Dr. Diane Pesco, Dr. Nathalie Rothschild

Research Assistant: Marie-Helene Navarra
Source of funding for the study: Social Sciences and Humanities Research Council (SSHRC)

The daycare center, under your direction, has been invited to host the research study
named above. This form provides information about the research study and what that means to
be a hosting daycare. Please read it carefully before deciding whether you want to take part in
this research project. Please ask the student researcher if anything is unclear or if you want more
information.

PURPOSE OF THIS STUDY

e We think that prompting 4-to-5-year-olds to write with a picture of themselves playing
pretend might facilitate their engagement in a writing task and make composing and
transcribing text (writing) easier. Therefore, the main objective of this study is to
determine the effect of using different pictures as writing prompts on preschoolers’
engagement in writing.

MATERIALS & EQUIPMENT

If possible, the hosting daycare facilitates the following equipment:

e 1 or 2 small table(s) or desk(s),
e 1 or 2 adult chair(s),
e 1 or 2 child-sized chair(s),
The research team will provide the following:

e All writing materials
e A privacy screen, if needed
e All play materials and props


mailto:p_call@live.concordia.ca
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SETTING

If possible, the hosting daycare facilitates the following space:

e A quiet area within the daycare (kitchen, office, quiet corner) to meet one-on-one
with the children. Preferably, it should be an area away from distractions yet at a
safe distance from educators.

e A play area within the classroom's learning environment, of approximately 5 x 5 ft., to
set up a pretend play scenario for the children.
o The researcher will bring all play materials and props. The play space could be
set up 20 min before the play activity. It will be dismounted immediately after
the play activity concludes.

PARTICIPANT CANDIDATES

e Preschool children aged 4-to-5-years-old, of all writing skill levels.

RECRUITMENT OF PARTICIPANTS

“To protect the potential participants’ right to privacy and confidentiality, the
researcher is not permitted to initiate direct contact with a potential participant whose
contact information is not publicly available. Rather, recruitment material must be
provided by the researcher to their contacts for further dissemination. Those interested
would then contact the researcher directly” (Article 3.1 of the TCPS 2).

Daycare directors are to be provided with advertising materials. These materials provide a link
for parents to access all recruitment documents:

¢ a colourful poster for each preschool classroom at the daycare (printed or PDF form
available),

e an invitation letter (paper and electronic form) for the director to disseminate to all
parents in participating classrooms. The letter contains a link for parents to access a
web form with detailed information about the study,

e parents who wish their children to participate, may fill out and sign a paper version of
the form to provide their consent. A web form will also be available upon request.
Parents may return the completed and signed form within the sealable envelope and
hand it to the researcher or daycare director.
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PROCEDURES

The interaction with participants in this study will take place in three stages: Introductory
Meetings, Pretend Play Experience, and Writing Tasks.

Introductory Visits:

e In abrief, scheduled visit, the children will have the opportunity to interact with the
researchers.

The initial interaction is aimed at helping children habituate to the researcher’s presence in the
learning environment, establish rapport with educators, and be available to parents’ questions.

e The researcher will be a “special guest” for Storytime during the visit. She will
introduce herself to the group of children as a “kid-writing scientist”, explain the
upcoming study in child-friendly terms (“We are interested in the way you write”’), and
proceed to read a storybook (e.g., “Don’t Let the Pigeon Drive the Bus,” by Mo
Willems).

¢ In the following days, at a reconvened time, the researcher will invite the
participating children (signed parental consent) to join her for a one-by-one writing
session.

o With their verbal assent, the children will participate individually in a series of
brief writing activities (e.g., letter-naming, sound/letter matching, name writing)
implemented in a playful and supportive manner (approximately 10 minutes).

Pretend Play Experience:

e For the second stage of the study, the ECE and researcher will schedule a play
activity. The researcher will set up an area of the learning environment with a
collection of real-looking materials and props as a pretend play “camping” scenario.

o All children in the classroom (participants and non-participants) will be invited to
play.

e Only the participants (with parental consent) will be photographed during the play
session while engaged in play. From the pictures taken, one photo of each
participant will be selected and formatted as their personal writing prompt.

Writing Tasks:
e For the third and final stage of the study, the participating children will have one
individual writing session per day (10 min), on two consecutive days.
o Writing Session 1: to be scheduled with ECE.
o Writing Session 2: to be scheduled with ECE.
e During each session, the children will be asked to join the researcher in doing some
writing.
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The children will be presented with three writing tasks throughout the two sessions. Each task
will show a different picture.

o The children will be guided to discuss what they see in each picture.

o Then, they will be encouraged to use their kid writing to write their ideas
about the picture on the
paper prompt. Finally, the children will be asked to read what they wrote as the
researcher writes it down.

o Each writing session will take approximately 10 minutes. All forms of writing
will be welcomed.
e Parents will be asked for consent to record the writing sessions, which would allow
the researcher to remain responsive to the children’s needs during the task.

Incentives:

o The children will receive general encouragement throughout the sessions (i.e.,
“Do your best!” “Great kid-writing!” “Is there anything else you want to
write?”).

o Children participants will receive a small token after each session (i.e.,
sticker). In the last session, each of the children will receive a “kid scientist”
certificate and a storybook to take home.

RISKS AND BENEFITS

e There are no known risks to participating in the activities described here.

o Drawing from her expertise as a qualified early childhood educator, the
researcher will provide children with developmentally appropriate support
throughout the writing tasks.

o All procedures will be reviewed with the classrooms' educators to maintain an
atmosphere of collaboration.

e Potential benefits for children may include interacting with peers during pretend play,
practicing storytelling, and opportunities to practice their writing skills. Long-term
benefits may consist of a reinforced self-image of children as “writers,” which may have
a positive academic outcome. Potential benefits for the hosting classrooms may include
educators pursuing children’s interest in early writing activities by enriching their literacy
curriculum with similar age-appropriate writing activities.

CONFIDENTIALITY

e All information gathered during the recruitment process and obtained during the
procedures of this study will remain confidential and will be used solely for the research
described in this form.
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e All video and digital picture files will only be accessible to the authorized research
personnel mentioned above.

e We intend to publish the results of the research. However, it will not be possible to
identify either the daycare establishment or the participants.

CONDITIONS OF PARTICIPATION

e Taking part in this research study as a hosting daycare is entirely voluntary. There
are no negative consequences for declining to host this research.

DAYCARE DIRECTOR DECLARATION

I have read and understood this form. I have had the chance to ask questions, and any
questions have been answered. Under the conditions described in this document,

L, AS DAYCARE DIRECTOR /

ADMINISTRATOR AT THE DAYCARE CENTRE NAMED

AGREE TO HOST THIS RESEARCH STUDY IN THE DAYCARE CENTRE

SIGNATURE

DATE

If you have questions about this research's scientific or scholarly aspects, don't hesitate
to contact the student researcher Pamela Callejas Aliaga at p_call@live.concordia.ca or Dr.
Sandra Martin-Chang (Thesis supervisor) at s.martin-chang@concordia.ca

e If you have concerns about ethical issues in this research, please contact the Manager,
Research  Ethics, Concordia  University, 514.848.2424 ex. 7481 or
oor.ethics(@concordia.ca
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Appendix B

Recruitment Poster
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Appendix C

Information and Consent Form — Participant

Study Title: Play Experiences and Preschoolers’ Engagement in Early Writing

Student Researcher: Pamela Callejas Aliaga

Researcher’s Contact Information: (514) 746-5413, p_call@live.concordia.ca

Faculty Supervisor: Dr. Sandra Martin-Chang

Faculty Supervisor’s Contact Information: (514) 848-2424 ext. 8932,
s.martin-chang@concordia.ca

Thesis Reviewing Committee: Dr. Diane Pesco, Dr. Nathalie Rothschild

Research Assistant: Marie-Helene Navarra

Source of funding for the study: Social Sciences and Humanities Research Council (SSHRC)

You and your child are invited to participate in the above research study. This form
provides information about what participating would mean. Please read it carefully before
deciding whether you want your child to participate. If there is anything you do not understand,
or if you want more information, please ask the student researcher.

A. PURPOSE

The study aims to determine the effect of different pictures used as writing prompts on
preschoolers’ engagement in a writing process and their early writing skills (composition and
transcription). We think that prompting preschoolers to write with a picture of themselves
engaged in pretend play might promote their engagement in the task and make composing and
transcribing text (writing) easier.

B. PROCEDURES

In the study, the participants (children aged 4-to-5-years-old) will have access to a unique
“pretend play” experience. With your consent, the children will be photographed during this play
session. From the pictures taken, one picture of each participant will be selected and formatted as
a play experience writing prompt.

After the children’s play experience, a writing session will follow. During this session,
the children will be given three writing prompts, each with a different picture. One writing
prompt will feature a cartoon illustration (control measure). The other two writing prompts will
have either a picture of the children's play experience or a standard picture of different children's
play. The children will be asked to talk about each image. Then, they will be asked to write on
the writing prompt. Finally, the children will be asked to read what they wrote, and the
researcher will write it down. The children will receive general encouragement throughout the
session (i.e., “Do your best!” “Great writing!” “Is there anything else you want to add?”).
Children participants will receive a small gift after each session. In the last session, each of the
children will receive a “kid scientist” certificate and a storybook to take home.
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With your consent, each writing session will be recorded to obtain a complete record of
children’s writing behaviour. The researcher will remain responsive to the children’s needs
during the task. The recordings will only be analyzed by the research team to study children’s
writing behaviours.

C. RISKS AND BENEFITS

There are no known risks to participating in the activities described here. Drawing from her
expertise as a qualified early childhood educator, the student researcher will provide children with
appropriate support throughout the writing tasks.

Potential benefits for children may include interacting with peers during pretend play,
practicing storytelling, and opportunities to practice their writing skills.

D. CONFIDENTIALITY
We will gather the following information as part of this research:

e Demographic information (your and your child’s date of birth, parent(s)/guardian
education level, primary languages spoken at home)

e Your family’s shared storybook reading habits,

e Your child’s writing abilities

By agreeing to have your child participate in this study, you agree to let the researcher use the
information gathered during the tasks for the purposes described in this document. We will not
allow anyone to access the information except those directly conducting the research. We will only
use the information described in this form for the study.

The information gathered will be confidential. That means that only the research team will
have access, and the identity of the participants will not be disclosed in the disseminated results.
We will protect the information by ensuring the paper copies of all tasks are kept in a locked
laboratory and by keeping the data on a secure server in a locked room.

All video and digital picture files will be stored electronically in a folder on a password-
protected research server in the Department of Education. These files will only be accessible to
the authorized research personnel mentioned above.

We intend to publish the results of the research. However, it will not be possible to identify
you or your child in the published results.

We will destroy any link to your or your child’s name five years after the completion of this
study. The unlinked data from this study will be permanently archived.
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F. CONDITIONS OF PARTICIPATION

Your child does not have to participate in this research. It is purely your decision. If they
participate, they can stop at any time. You may elect to have their data removed from the study.
Suppose you decide that you do not want us to use their information. In that case, you must tell
the researcher within one month of participating.

As a compensatory indemnity for participating in this research, your child will receive a choice
of stickers at each session. If they withdraw before the end of the study, they will still receive the
small gift. Your child will receive a storybook and a kid scientist certificate at the end of the
research activities.

To ensure that research money is being spent properly, auditors from Concordia or outside will
have access to a coded list of participants. It will not be possible to identify your child from this
list.

There are no negative consequences for not participating, stopping in the middle, or asking us
not to use your information.

G. PARTICIPANT’S DECLARATION

I have read and understood this form. I have had the chance to ask questions, and any
questions have been answered. Under the conditions described in this document,

|:| I AGREE WITH MY CHILD PARTICIPATING IN THIS RESEARCH STUDY
|:| I give permission to take photographs of my child at play and to use the resulting
images for the research purposes described in this document.

|:| I give permission to record my child's participation in this study and to use the
resulting records for the research purposes described in this document.

Parent/Guardian’s NAME (please print)

SIGNATURE

DATE

If you have questions about this research’s scientific or scholarly aspects, don’t hesitate to
contact the student researcher Pamela Callejas Aliaga at p_call@live.concordia.ca or Dr. Sandra
Martin-Chang (Thesis supervisor) at s.martin-chang@concordia.ca

If you have concerns about ethical issues in this research, please contact the Manager,
Research Ethics, Concordia University, 514.848.2424 ex. 7481 or oor.ethics@concordia.ca
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Appendix D
Demographic Survey

A. What is your relationship to the child?

B. What is your date of birth? mm/ dd/yyyy /]

C. Date of birth of the child: mm/dd/yyyy /]

D. How does your child identify? (Check the appropriate box):
[l Boy
0 Girl
71 Transgender boy
'l Transgender girl
'] Non-binary
E. What is the language(s) spoken at home? Please list.

F. Which of the following ethnic groups describes your child? Please check all that apply:

Asian or Pacific Islander

African Ancestry

Hispanic or Latin-American

Indigenous Ancestry

European Ancestry

White or Caucasian

Multiracial or Biracial

Race/Ethnicity is not listed here,

Please expand:

Prefer not to answer
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G. Please indicate your highest level of education:

O

O

O

O

H. Please indicate your family’s annual income by checking the appropriate box:

No certificate, diploma, or degree

High (secondary) school diploma or equivalency certificate
Apprenticeship certificate

College, CEGEDP, or other non-university certificates
University certificate or diploma below bachelor level
Bachelor's degree

University certificate or diploma above bachelor level
Master's degree

Earned doctorate.

Less than 20,000.00

Between $20,000.01 and $30,000.00

Between $30,000.01 and $40,000.00

Between $40,000.01 and $60,000.00

Between $60,000.01 and $80,000.00

Between $80,000.01 and $110,000.00

Between $110,000.01 and 150,000.00

More than $150,000.01

Prefer not to answer
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Appendix E
Quick Letter Name Knowledge Assessment (Tortorelli et al., 2017)

Child ID Letter Name form _

Age Date

Letter Name Knowledge

Materials: Letter stimuli in binder. Be sure to use correct form. Make sure that you choose a form that
does NOT include the first letter of the child’'s name.

Instructions: Present each letter one at a time. Say, “What letter is this?” Examiner may reprompt with
“What is the name of this letter?” Do not correct child if response is not a letter.

Scoring: Mark 1 if child gives correct letter name. Mark 0 if child gives incorrect letter name or no
answer.

Form 1 Form 2 Form 3 Form 4
1. 0 1. B 1. X 1. A
2. s 2. E 2. k 2. ¢
3. w 3. P 3. D 2. H
4. F 4. Y 4. J 4. 6
5. @ 5. I 5. N 5. 2
6. m 6. U 6. p €. p
7. u T.¥ 7. a 7.
8.V g. d 8. t 8. q
Form 5 Form 6

1. 8 1. R

2. M 2. K

3. W 3. T

4. L 4. Z

5.1 5. Q

6. f 6.y

7. n 7. h

8. g g. b
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Source: Quick Letter Name Knowledge Assessment (Q-LNK; Tortorelli et al., 2017)
Retrieved from: https://ellilab.com/free-assessments/
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Appendix F

Play Experience Layout
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Appendix G

Raccoon Task
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Appendix H

Standard Task
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Appendix I

Information and Consent Form - Image Use - Standard Task Pictures

Study Title: Play Experiences and Preschoolers’ Engagement in Early Writing

Student Researcher: Pamela Callejas Aliaga

Researcher’s Contact Information: (514) 746-5413, p_call@live.concordia.ca

Faculty Supervisor: Dr. Sandra Martin-Chang

Faculty Supervisor’s Contact Information: (514) 848-2424 ext. 8932,
s.martin-chang@concordia.ca

Thesis Reviewing Committee: Dr. Diane Pesco, Dr. Nathalie Rothschild

Research Assistant: Marie-Helene Navarra

Source of funding for the study: Social Sciences and Humanities Research Council (SSHRC)

This form provides information about the research study mentioned above. Please read it
carefully before deciding if you want your child’s image to be used in this study. Please ask the
researcher if you would like more information about the study.

A. PURPOSE

The research aims to determine whether using a picture of a child engaged in pretend
play, an image of other children engaged in pretend play, or a picture of a non-play context may
have different effects on preschoolers’ early writing skills and their engagement in writing.

B. PROCEDURES

During this study, the participants (children aged 4-to-5-years-old) will be given three
writing prompts, each with a different picture. One writing prompt will feature a cartoon
illustration for a control measure. The other two writing prompts will have either a picture of the
children engaged in pretend play or a standard picture of “other children” engaged in pretend
play. The children will be asked to talk about each picture. Then, they will be asked to write on
the writing prompt. Finally, they will be asked to read what they wrote.

If you consent, we will use a picture taken by the student researcher featuring your
child’s image. The picture will be formatted to produce a standard prompt for “other children”
engaged in pretend play. It will be used to prompt the children participating in the study to write.

C. RISKS AND BENEFITS
There are no potential risks from your involvement in this study neither for you nor your
child. This research is not intended to benefit you or your child personally.
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D. CONFIDENTIALITY

As part of this research, we will collect your name and signature, consenting to us using
pictures with your child’s image (in digital and printed form). The information gathered from
you will be confidential. That means only the research team will know your identity and your
information will not be disclosed in disseminated results. Your information will not be used for
data analysis. We will not allow anyone to access your information or your child’s image except
those directly involved in the research (See authorized persons on page 1). We will destroy the
information five years after the end of the study.

We intend to publish the results of this research. You may decline to include your child’s
image in the published results.

F. CONDITIONS OF PARTICIPATION

Should you consent, we will use a picture with your child’s image (in digital and printed
form) only for the purposes described in this form. You are not obligated in any way to consent
to using your child’s image in this research. It is purely your decision. You can withdraw that
consent at any time, and your choice will be respected. There are no negative consequences for
withdrawing your consent to use your child’s image in this research. Be sure to contact the
researcher before April 30th, 2023, or as soon as possible once you withdraw your consent.

G. PARTICIPANT’S DECLARATION

I have read and understood this form. I have had the chance to ask questions, and any
questions have been answered. I agree to the use of my child’s image in this research under the
conditions described.
I consent to the use of visual images involving my child for the procedures of this
research study.

I accept to the use of my child’s image in the published results with all
recognizable features blurred.

Parent/Guardian’s NAME (please print)
SIGNATURE
DATE

If you have questions about this research's scientific or scholarly aspects, don't hesitate to
contact the student researcher Pamela Callejas Aliaga at p_call@live.concordia.ca or Dr. Sandra
Martin-Chang (Thesis supervisor) at s.martin-chang@concordia.ca

If you have concerns about ethical issues in this research, please get in touch with the
Manager, Research Ethics, Concordia University, 514.848.2424 ex. 7481 or
oor.ethics@concordia.ca
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Appendix J

Experimental Task — Sample
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Appendix K

Name and Word Writing Task - Administration Script

1. Give the children a black marker and blank paper.
2. Ask the children to write their names:

e “Please use the marker to write your name at the top of the page.”
1. Praise the child for their efforts:

e "Well done!, thank you for writing your name!”

2. Give the child a new blank paper and ask for their written paper back:

e "Can we switch paper? I will give you a new one for the next word."

3. Explain that you will dictate some words for them to write to the best of their ability:

e “Now, I will say a few words aloud. They are going to be short words that you might
have used before. I want you to write each word on the paper as you hear them. If
you don’t know the word, write your best guess. Ready?”

4. Dictate each word and pronounce each phoneme. Repeat each word once. Pause for 5
seconds in between each word:

29 ¢

° “Sad’” Géhug”’ C‘lip, net,” and “job.Q’
5. Praise the child for their efforts,

e “Well done! good word writing!”
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Writing Tasks- Administration Script

1. Maintaining an unrushed and warm attitude, establish rapport with the child by going to
their eye level to invite their participation. Respectfully make your presence known by
gently placing your hand on their midback and waiting for them to switch their attention
to you.

2. Once you have their attention, you can say, “Would you like to come and do some
writing with me? [pause]. Wait for the child’s response. "Ok! let's go together."

a. Ifthey are hesitant or say, "But I can't write!” you can say, “There are many ways
to write," "Not all writing looks like grown-up writing," "You can do your own
writing." "If I cannot read it, you will be there, so, you can read it for me."

3. Once they assent, invite the child to join you. You may offer your hand to hold or use it
to guide them to walk next to you to the testing area (a quiet room or private corner).

4. Invite the child to sit directly in front of you. Once settled, say, “We are here to do some
writing. First, I will show you a paper with a picture. You can tell me your ideas about it.
Then, you can use the paper to write them down. Ready?”

5. Give the child the corresponding prompt. Allow the child to observe the prompt,
uninterrupted.

6. Pointing to the picture, without touching the image you say, “What do you see in this
picture?” Allow the child to answer, then echo their answer.

7. Then prompt their planning, “What do you think it's happening? What do you think they
are saying?”

a. When the child answers, listen intently without interrupting, until the child:

e stopped with end-of-sentence intonation,
e paused their telling for at least 5 seconds,
e says, "the end," "that's all,"
8. Then say, “Anything else?” Remain focused on the child if they continue. If there is no

answer, assume the child is finished.
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10.

11.

12.

13.
14.

Then, praise the child’s efforts by saying, “Thos were good ideas! Now, we will do what
writers do! You can write those ideas on paper [pause]. Your paper has those special
spaces [signal towards speech bubble and sentence strip]. Now, you can write there.

a. If achild says they cannot write, say, “Do it your way," or “You can pretend to
write if you want to, do your best.”

When the child pauses, encourage their efforts at writing with positive evaluations about
the general quality (e.g., “You are working hard!” “You are a good writer!” “That’s great
kid writing.”).

Allow children to stop if, after you encourage them, they say they have done all they can.
When the child is finished, point towards their marks without touching them. Then,
prompt their translation, say, “Now, can you read it to me? What does it say?”

a. Take anecdotal notes about relevant behaviours while re-reading their writing
(e.g., looking at printed text, pointing at specific letters of words while
translating)

When they pause for long or seem to be finished, ask them once, “Anything else?”

When they declare they are finished, thank them for their efforts and participation.

Adapted from Jensen, 1990; Quinn et al., 2021; Rowe & Wilson, 2015; Sulzby et al., 1989.



